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Assessment Portfolio 
Physical education plays a crucial role in developing and supporting pupils' holistic capacity and understanding. This is supported by (Rokita, 2025) who argues that physical activity is essential for supporting children's physical development. It doesn't only support physical health and wellbeing it also extends to cognitive, social, and emotional growth. The new curriculum in Wales goes further than physical performance it encourages physical literacy, which is confidence, competence, motivation, knowledge and understanding while engaging in physical activity. (whitehead, 2019) describes physical literacy as a holistic concept that integrates motivation, confidence, competence, knowledge and understanding. This supports at aligns with current Welsh curriculum by introducing holistic learning. 
The rubric created is structures with four levels Beginning, developing, good and excellent this will show clear levels of progress within physical literacy levels. This also allows inclusion within the assessment because there will be a level for each pupil. The rubric also includes levels of physical progress and non-physical progress for example communication and teamwork is valued strongly within the rubric allowing for each pupil to show their individual skills. Research by (Qi and HA, 2012) that inclusion in physical education is strongly influenced by supportive environments and teachers' ability to adapt sessions to the pupil's ability levels. The rubric supports this research by allowing students to show how they perform in certain teaching environments the problem could not be with the pupil's ability but with the environment and teaching strategies used. The rubric will will provide pupils and teachers with a balanced and authentic representation of pupil's strengths and ability. It also encourages pupils to give feedback and peer reflection. 
Each of the learning outcomes include movement skills, participation and effort, confidence and motivation, knowledge of physical activity and teamwork and respect. (Young et al., 2021) suggests that physical literacy requires holistic approaches to assess the different domains within physical literacy. This rubric is designed so that it can assess and support research studies like this and allows all students regardless of ability to be assessed and demonstrate progress through this rubric. 
This portfolio will follow the theoretical and holistic design that is integrated in the rubric. It will then be followed by seeing how this applies to assessment in physical educational if it is a meaningful and effective way to overview a pupil's development in physical education. 
Assessment is a crucial tool for measuring pupil ability and shaping teaching practices this will also provide feedback and encourage pupils' development in physical education.  The traditional assessment in physical education focuses on basic skills such as physical ability and the ability to perform certain skills. The assessments that this portfolio provides the students with a continued progression scheme rather than focusing and judging pupils' final performance. Research by (Capel et al., 2024) suggest that progress in physical education should be a holistic concept, where students can develop physical, cognitive and confidence rather than traditional performance-based practices. This supports this portfolio by using physical literacy and holistic concept allowing pupils to improve a range of skills rather than focusing on performance-based skills. 
The portfolio and rubric will also provide teachers with the correct and inclusive way to assess pupils for a range of different skills and what they need to improve on. This rubric will present teachers with the ability to identify students' strengths and skills that the pupils need to develop, their ability to be able to follow instructions and to communicate with peers. This portfolio will make students the centre of their own development this will encourage students to have a say in their own journey in physical literacy. (Goodyear & Dudley, 2015) states that a students centered approach in physical education, where the students take a greater responsibility in learning leads to increased engagement, autonomy and an overall better quality of learning. This supports the rubric by it using a student-centred approach which shows an overall better quality of engagement and a better learning experience. 
It's important to have a range of techniques influencing this rubric so that pupils experience cognitive challenges, confidence, motivation and peer interaction to enhance their physical literacy skills. By making assessment in pe a comfortable and inclusive experience for pupils they will be able to understand the progress that they are making and how to use their strengths effectively and enhance areas of improvement to make them well rounded students in physical education this will create a meaningful learning experience for the pupils. Research by (Moura et al, 2021) suggests that assessment for learninh with physical education should include feedback, student involvement and clear learning outcomes to create a meaningful learning experience. This supports the rubric by showing the importance of the principles assessment in learning for creating a meaningful learning experience for pupils so that they can see and be in control of their progress in physical education. 
One of the key concepts that support this portfolio/rubric is physical literacy, Physical literacy is regarded as one of the leading concepts in progress and engagement in physical activity and education. One of the main researchers and theorists with physical literacy is (Whitehead, 2001) who states that physical literacy is a holistic concept that includes competence, motivation, confidence and understanding in physical activity. By using research by whitehead this rubric includes a range of learning outcomes rather than focusing on performance and basic skills. This will create a more inclusive and engaging assessment in physical education. 
Another concept and theory that supports this rubric is a student-centred approach for learning. This is a concept that puts pupils in control of their own learning and progress this will provide pupils with a sense of autonomy being at the for front of their own learning journey. Research by (Barraket, 2005) argues thar a student-centred approach enhances engagement and a better learning experience this need to be done with the correct facilitation and support to ensure that students develop their understanding and skills. This supports the use of a student-centred approach in physical education by showing its relevance of including it in assessment in physical education. 
The rubric is also strongly influenced by the principles of assessment for learning; this concept uses practices that support learning. Research by (Brown, 2025) shows that assessment for learning supports learning by providing continued feedback, student involvement and clear understanding of progress that pupils are making rather than final judgment after an assessment. This shows the importance of assessment for learning in a physical education environment by making it an environment where pupils get constant feedback and a clear involvement in their assessment. By giving pupils clear levels of progression (Beginner to excellent) the students understand what steps they need to take to improve on certain areas of physical literacy. 
The rubric also reflects on the key principles of inclusivity in teaching; this makes sure that all students regardless of their ability levels. (Penny, 2012) suggests that equality, equity and inclusion in physical education is achieved by using opportunities, adaptability and recognition of different abilities to ensure that all students can succeed and have a meaningful learning experience. This is essential for assessment in physical education by allowing all abilitys to be recognised and included it will allow pupils to have a meaningful learning experience where they can identify and enhance their progress. This also helps students with who struggle with traditional physical education environment by allowing them to show their individual skills and ability's making them feel included and engaged in physical education.
This rubric is is a reflection of severeal key areas such as inclusivity, students being the centre of learning, engagement. Inclusivity is the main aspect of the rubric. By using a range of pedagogies and theories to create this rubric it allows pupils to show progress and individual skills in different ways. This way of assessing physical education will allow pupils to be rewarded for effort and engagement rather than traditional values in physical education such as ability and sport performance that opens an opportunity for a wider range of learners not just the ones that excel in sports. 
The rubric also shows the values of pupil's voice and engagement. The rubric is created in a format that allows students to understand what it takes to achive each level of progression so that they have the control over their own journey in progression. This also allows for peer assessment by having clear expectations and structure for each level the pupils will be able to assess each other fairly. Students are more likely to be engaged and motivated when they are involved in assessing each other. (Van Zundert et al., 2010) states that peer assessment can enhance learning, reflection and feedback skills when students are given a key structure, guidance and opportunities to engage meaningfully in the assessment process. This supports the rubric by using peer assessment to increase engagement and motivation. 
This rubric is also fair and provides pupils with clarity. The clear description for each of the performance levels allows for clear assessment without confusion. This means that students will not be presented with bias by everyone being assessed by the same criteria.
This rubric has been designed to provide a range of approaches to evaluate progrssion in physical education such as holistic, inclusive and evidence-based approaches. It also moves beyond traditional physical education values such as performance and sporting ability and implements a range of skills that include cognitive,physical and social development to ensure that all pupils are shown recognition for their strengths and are given clear steps to progress in areas where they are lower down the progression scale. This assessment rubric contributes to the overall learner experiences where engagement and involvement rather than traditional physical education values. 
The rubric designed for pupils from the ages of 9-11 in a late primary school setting. Pupils at this age are expected to develop a range of skills such as physical competence, social interactions and knowledge and understanding of physical activity. This rubric is also designed to support a range pf activities in physical education such as fitness-based lessons and invasion games.
The learning objectives which are aimed to be achieved by using this rubric are developing fundamental movement skills these skills are essential for making sure that pupils can participate in physical activity throughout their lives. This is supported by (Barnett et al., 2016) Who states that fundamental movement skills are a crucial focus in physical education, they are pillars of making sure that children are confident in physical activity, physically competent and it ensures lifelong participation in physical activity. These rubric aims are to also apply an understanding in game situations; this will allow pupils to be able to participate in a range of games where they will be able to engage more when understand the tactical areas of game-based situations. Also, to show effort and engagement in physical activity when they enagage in physical activity they will pick up good habits which will then lead to lifelong participation in physical activity and an overall more enjoyable experience. Research by (Hastie et al., 2022) suggests that engagement in physical education is key to a meaningful learning experience and a sustained involvement in physical activity and education. This supports the importance of engagement in physical education. The final learning objectives of this rubric are showing awareness and social understanding in a group/team setting and to understand the importance of physical activity for health and wellbeing while maintain an engagement lifelong in physical activity. These skills are important in ensuring that students are the whole learner not just excellent in some skills and beginner in other skills. (Tare et al., 2021) argues that effective learning requires the teachers to recognise the whole learner to influence motivation, engagement and development. This supports the aims of this rubric by supporting the whole learner and recognising every skill not just the ones linked to performance. 
There are five categories for the assessment criteria in the rubric, each of these categories has been chosen to assess a fair and a range of skills which will give teachers an insight into student development in physical education. The first category is movement skills this is the ability to perform fundamental movement skills and movements that are linked to sports such as running, jumping, throwing and catching. It recognises the pupil's control, coordination and consistency when performing the skills. This category also recognises that pupils wont all develops at the same rate and some pupils might take more time to develop these skills Consistently. 
The next categorie in the rubric is Participation and effort. This category focuses on their willingness to take part in physical education and their levels of effort and engagement. It values effort greatly because progress in pe is strongly influenced by it. 
This category is followed by confidence and motivation this will assess pupils' belief in themselves and their confidence to try new activities and remain motivated throughout it. This category puts focus on the mental aspects of physical activity and its importance in life long physical activity. (Spittle et al., 2022) argues that confidence and motivation are key to teaching physical education. The next category is knowledge and understanding of physical activity this essential for pupils to understand the benefits of physical activity to ensure life-long physical activity. The final category of this rubric is Teamwork and respect this category emphasises the development of positive behaviours in social situations and responsibility while participating in physical activity. 
This the rubric designed:
	Criteria
	4 – Excellent
	3 – Good
	2 – Developing
	1 – Beginning

	Movement Skills
	Can perform a range of movement skills such as running, jogging and jumping with correct technique and coordination.
	Able to perform most movement skills with coordination. 
	Able to perform some basic movements.
	Issues demonstrating basic movement skills.

	Participation & Effort
	Participates all the time and shows maximum effort. 
	Participates often and shows good effort 
	Little effort and some participation. 
	Shows little to no effort and rarely participates. 

	Confidence & Motivation
	Completely confident in all activities even new ones and shows strong motivation. 
	Confident in most activities and is willing to try new activities with high motivation.
	Confident in some activities but shy's away from new activities and shows little motivation.
	Lacks confidence and shows no motivation. 

	Knowledge of Physical Activity
	Has a clear understanding of physical activity and why it is important also able to explain the importance to others. 
	Shows strong knowledge and understanding of the importance of physical activity. 
	Understands limited amount of knowledge with the importance of physical activity struggles to explain the importance. 
	Doesn't understand the importance of physical activity. 

	Teamwork & Respect
	Shows clear ability of working well in teams and always follows rules and clear communication with peers and staff. 
	Works well in team environments and follows the rules most of the time. 
	Able to work in a team and sometimes don't follow rules.
	Difficulty working in team environments and doesn't follow rules.



This rubric was used during a year 4-6 lesson that focused on modified invasion games like atomic rugby and 5 a side football passing games which focus on fundamental movement skills, communication, knowledge and understanding and participation and engagement in physical activity. The pupils were introduced to the 5 categories so that they knew what they need to achieve each level. This supported the students with clarity and understanding of the rubric tool that was being used to assess them. 
During the lesson the teacher observed each of the pupils during a warmup, passing and catching game then a small-sided game to monitor and track the pupils' progress. The students were also split into pairs which allowed them to peer assess each other which allows them to be at the centre of their development. The clear language and simplified terms allowed the pupils to understand what was needed so that they can assess each other correctly. 
The peer asessment was a successful objective of the rubric. The pupils were able to communicate and give feedback clearly to each other. Many of the students thrived in this environment showing a lot of confidence and motivation when they were at the centre of their own development. However, some of the students struggled with the communication and feedback lacking confidence to get their voice across to other students. There was also an issue with bias with the peer assessment with friends scoring each other higher than they should've been. 
This rubric clearly supported inclusion in physical education. For an example a hand full of students showed lower ability in physical competence and technical skills linked to performance but they thrived in communication and leadership skills. This shows that this rubric doesn't overlook students' strengths and considers the whole student. 
This rubric overall met all the aims that was set out to achieve by making assessment in physical activity a more enjoyable and meaningful experience for the pupils. It was inclusive by recognising several strengths not just traditional physical education values nit also encouraged reflection and development through peer assessment and focused on holistic development and outcomes linked to physical literacy.  
One of the strengths with the apporach of this rubric was its ability to look at a range of skills rather than focusing on the basic sports related skills. This rubric strongly focuses on physical literacy highlighting key skills such as competence, confidence, motivation, knowledge and teamwork in physical activity and education. This rubric showed that many students have a range of different skills for example one student showed great skills in physical skills such as fundamental movement skills but lacked with communication during team-based scenarios. Whereas other students thrived with communication but struggled with physical based skills. This shows the ability of the rubric to evaluate all the pupils' strengths and things that they should work on. 
However, the rubric has some challenges for example, so peer assessment pairs were biased towards friends given them a better progression score than what they were on. This can be changed by grouping students with different people not just their friends so that the assessment brings clarity and fairness.
This overall expereince linked well with literature that was found for example (Young et all., 2021) Suggests that physical activity should use holistic assessment approaches to ensure engagement and participation, this rubric clearly used this by recognising the students' strengths. Research by (Moura et al., 2021) shows the importance of feedback with student engagement, this was clearly implemented in this rubric. Research by (Van Zundert et al., 2010) argues that peer assessment depends on clear instructions and guidance this could explain the issues that were present during the lessons.
In the future to improve this rubric it should include simpler and clearer language to make peer assessment easier and provide pupils with clarity. Pupils should also be put into pairs by the teachers do not get to choose their own pairs to reduce bias.
This portfolio supports the use of assessment in physical education, but it should be an inclusive and holistic based approach rather than focusing on the traditional values of performance based physical education. By basing this rubric off the physical literacy design by (Whitehead, 2001) the assessment was able to evaluate a range of different skills and achievements recognising effort, teamwork, confidence and understanding. The strong use of assessment for learning also provided the pupils with peer feedback and reflection to give them a clearer understanding of the progress that they are making. Even though the assessment brought some challenges in bias in peer reflection the overall approach improved engagement and inclusion in physical education. This process has improved knwledge of understanding how to assess pupils and how to support them to create a fair and inclusive environment so that they get a student cantered and meaningful learning experience. 











Reference List 
Barnett, L.M., Stodden, D., Cohen, K.E., Smith, J.J., Lubans, D.R., Lenoir, M., Iivonen, S., Miller, A.D., Laukkanen, A., Dudley, D. and Lander, N.J., 2016. Fundamental movement skills: An important focus. Journal of teaching in physical education, 35(3), pp.219-225.
Brown, S., 2005. Assessment for learning. Learning and teaching in higher education, (1), pp.81-89.
Capel, S., Whitehead, M. and Lawrence, J., 2024. Progression and Progress in Physical Education. Routledge.
Goodyear, V. and Dudley, D., 2015. “I’ma facilitator of learning!” Understanding what teachers and students do within student-centered physical education models. Quest, 67(3), pp.274-289.
Hastie, P.A., Stringfellow, A., Johnson, J.L., Dixon, C.E., Hollett, N. and Ward, K., 2022. Examining the concept of engagement in physical education. Physical Education and Sport Pedagogy, 27(1), pp.1-18.
Moura, A., Graça, A., MacPhail, A. and Batista, P., 2021. Aligning the principles of assessment for learning to learning in physical education: A review of literature. Physical Education and Sport Pedagogy, 26(4), pp.388-401.
Penney, D., 2012. Equality, equity and inclusion in physical education and school sport. In Sociology of sport and physical education (pp. 110-128). Routledge.
Qi, J. and Ha, A.S., 2012. Inclusion in physical education: A review of literature. International journal of disability, development and education, 59(3), pp.257-281.
Rokita, A., 2025. The Importance of Physical Activity in the Holistic Development of Children in Early School and Preschool Education. Edukacja Elementarna w Teorii i Praktyce, 20(3 (78)), pp.137-155.
Spittle, S., Spittle, M., Encel, K. and Itoh, S., 2022, November. Confidence and motivation to teach primary physical education: A survey of specialist primary physical education pre-service teachers in Australia. In Frontiers in Education (Vol. 7, p. 1061099). Frontiers Media SA.
Tare, M., Cacicio, S. and Shell, A.R., 2021. The science of adult learning: Understanding the whole learner. Digital Promise, Washington, DC.
Van Zundert, M., Sluijsmans, D. and Van Merriënboer, J., 2010. Effective peer assessment processes: Research findings and future directions. Learning and instruction, 20(4), pp.270-279.
Whitehead 1, M., 2001. The concept of physical literacy. European Journal of Physical Education, 6(2), pp.127-138.
Whitehead, M., 2019. Definition of physical literacy: Developments and issues. In Physical literacy across the world (pp. 8-18). Routledge.
Young, L., O’Connor, J., Alfrey, L. and Penney, D., 2021. Assessing physical literacy in health and physical education. Curriculum Studies in Health and Physical Education, 12(2), pp.156-179.


AI Acknowledgement statement: 
I acknowledge the use of the AI tools listed below. I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
	AI Tool (with url)
	Date used
	Why did you use this tool
	Example prompt(s)

	https://chatgpt.com/
	13-17th/04/26
	Summarising research 
	Summarise this paper: Barnett, L.M., Stodden, D., Cohen, K.E., Smith, J.J., Lubans, D.R., Lenoir, M., Iivonen, S., Miller, A.D., Laukkanen, A., Dudley, D. and Lander, N.J., 2016. Fundamental movement skills: An important focus. Journal of teaching in physical education, 35(3), pp.219-225.
Brown, S., 2005. Assessment for learning. Learning and teaching in higher education, (1), pp.81-89.
Capel, S., Whitehead, M. and Lawrence, J., 2024. Progression and Progress in Physical Education. Routledge.
Goodyear, V. and Dudley, D., 2015. “I’ma facilitator of learning!” Understanding what teachers and students do within student-centered physical education models. Quest, 67(3), pp.274-289.
Hastie, P.A., Stringfellow, A., Johnson, J.L., Dixon, C.E., Hollett, N. and Ward, K., 2022. Examining the concept of engagement in physical education. Physical Education and Sport Pedagogy, 27(1), pp.1-18.
Moura, A., Graça, A., MacPhail, A. and Batista, P., 2021. Aligning the principles of assessment for learning to learning in physical education: A review of literature. Physical Education and Sport Pedagogy, 26(4), pp.388-401.
Penney, D., 2012. Equality, equity and inclusion in physical education and school sport. In Sociology of sport and physical education (pp. 110-128). Routledge.
Qi, J. and Ha, A.S., 2012. Inclusion in physical education: A review of literature. International journal of disability, development and education, 59(3), pp.257-281.
Rokita, A., 2025. The Importance of Physical Activity in the Holistic Development of Children in Early School and Preschool Education. Edukacja Elementarna w Teorii i Praktyce, 20(3 (78)), pp.137-155.
Spittle, S., Spittle, M., Encel, K. and Itoh, S., 2022, November. Confidence and motivation to teach primary physical education: A survey of specialist primary physical education pre-service teachers in Australia. In Frontiers in Education (Vol. 7, p. 1061099). Frontiers Media SA.
Tare, M., Cacicio, S. and Shell, A.R., 2021. The science of adult learning: Understanding the whole learner. Digital Promise, Washington, DC.
Van Zundert, M., Sluijsmans, D. and Van Merriënboer, J., 2010. Effective peer assessment processes: Research findings and future directions. Learning and instruction, 20(4), pp.270-279.
Whitehead 1, M., 2001. The concept of physical literacy. European Journal of Physical Education, 6(2), pp.127-138.
Whitehead, M., 2019. Definition of physical literacy: Developments and issues. In Physical literacy across the world (pp. 8-18). Routledge.
Young, L., O’Connor, J., Alfrey, L. and Penney, D., 2021. Assessing physical literacy in health and physical education. Curriculum Studies in Health and Physical Education, 12(2), pp.156-179.




	
	
	



