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Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting underpin this with references to relevant theories, research and examples of excellent practice.
Amelia Grace Hughes 1900314

The holistic development of a child reflects their life experiences and relationships with others; at home, academically and their engagement with extracurricular activities. The pupil profile given shows the capabilities and weaknesses Ella has. Ella is in reception and although a ‘popular and happy member of the class’ her class teacher appears ‘concerned’ as her overall progress is ‘limited’. The pupil profile states Ella’s strengths and also her weaknesses, which was something to keep in mind on bridging days within the foundation phase. To understand Ella’s limitations and ways to help Ella improve over a variety of areas for development, it was key to associate different class members and different behaviour characteristics with Ella’s pupil profile. By doing this I could see a variety of ways different teachers address such behaviour and how they change a child’s limitations to success. I was fortunate to carry out observation on children ranging from reception, to year one, two and three. Therefore, as a result of this I was able to associate Ella’s development with a wide variety of children. Although my observation days were looking at four areas of development I will be concentrating on Ella’s emotional, social and physical development. 
Ella’s emotional development is a key factor in her overall holistic development. Emotional development was the first area of development I concentrated on when on observation within my bridging experience. Although Ella’s class teacher is concerned with her progress and her relationship development, the pupil profile states that she is a ‘happy’ member of the class. Therefore, we can assume she enjoys being in school, however, the pupil profile also states that Ella is ‘not always happy to separate from her mum’ in the mornings when she arrives at school. The anxiety surrounding the separation from mum is something which I have seen many children display whilst on bridging, and in other areas of experience with children. 
The concept of experiencing difficulty when separating from the mother links to John Bowlby’s ‘Theory of Separation’. This revolves around the idea that a child has a need to attach to one main figure and that this ‘primary bond’ is ‘usually the mother’. Ella and many other children distress when separation from the mother occurs, Bowlby (1956), believes this is because the attachment with the mother is ‘unique’. Bowlby and Robertson (1952), believe that ‘short-term separation’ from the ‘attachment figure’ leads to distress. This is something which I have observed on my personal bridging experience. Children often cry and cling onto the caregiver, in many cases initial affection given by staff, such as teaching assistants, is ignored, however once the child clams down the separation from the mother is no longer as distressing. This links to Bowlby’s (1952) ‘PDD Model’. The PDD Model is split into three sections: Protest- where the child may cry and cling, Despair- the child may appear calmer but still upset, and Detachment- this is where the child may begin to engage with others again if the separation continues. Bowlby believed that separation from the mother could lead to a ‘higher incidence of emotional difficulties.’ Ella’s pupil profile states that she ‘plays silently alongside her peers’. Although this may seem as though she is withdrawn this may be as a result of the distress through separation with the mother, it also states that Ella enjoys other children ‘taking care’ of her, this could also be as a result of the separation from mum and from the lead figure.
The pupil profile conveys the idea that Ella is ‘beginning to communicate her feelings’. Release of her feelings and understanding how Ella’s emotions are day to day is key in understanding her emotional development. On my bridging experience one of the schools had a system in place called an emotion check in, this would be followed by a circle time where the children had the opportunity to say how they are feeling and why they are feeling in such a way. If a child was sad or upset the class would give ideas to the teacher about how they could help the individual to be happier in school. Another emotional support technique I observed was a system called ‘Thrive’. This was run by the emotional support officer in the school and would consist of a one-to-one session with an individual to assess their emotional needs and how best to support them. If Ella would struggle to communicate with adults she may find it easier to speak about her emotions with a child instead. On another bridging experience a group of year five/six pupils in the school explained to me that they had a role of an emotion coach. If a child was upset or angry and needed to calm down the emotion coaches would run through simple activities to engage the upset child with something other than their sad emotions such as ‘finger breathing’. This is where they would control the breathing step by step, using the gaps between their fingers as spaces to take a breath. Ella may benefit from this service as the pupil profile suggests she sometimes finds it hard to engage with staff members; ‘she tolerates an adult’ helping her with activities.
Another key contributor to Ella’s overall holistic development is her physical development. The pupil profile states that Ella can hold a pencil with a ‘splayed’ grip and she can ‘scribble’ on paper. This way of holding a pencil and the fact that she has not yet established a ‘definite hand preference’ reflects what I have seen on school experience. However, I have only observed this in a nursery class whilst on observation. This shows that Ella may be slightly delayed in this area of her development. From observation children who have difficulty in holding a pencil also find it challenging to do other skills with the hand. Fine motor skills such as using scissors and clicking a mouse are developed through experience. Motor learning then comes from the changes which occur when refining these movement skills, (Gallahue, Ozmun & Goodway, 2012). 
Fine motor skills and the movement of the hand are key in a child’s physical development to enable them to gain skills such as tying laces or zipping a coat, which I suspect Ella may struggle to do if she struggles with holding a pencil. Maria Montessori (1912), believed that children ‘learn through movement’ and in particular ‘the movement of the hand’, showing that fine motor skills are key to a child’s holistic development. She also suggested that children learn best in a multisensory environment, which also emphasises that touch is key to child development. 
Ella’s pupil profile also indicates that coordination is lacking in some areas. It states that she appears to be ‘unsteady on her feet’ and needs ‘adult supervision’. On my bridging experience the children were encouraged to be physically active following a challenging academic activity. During the activity (Zumba), some of the children appeared to struggle with following the screen. Once the main activity had been completed those who struggled stayed on the carpet to follow step by step videos of dance and yoga. This meant that they could concentrate more on the movements with less children around and at a slower pace. Ella may benefit from such an activity as it may increase her coordination skills in everyday situations such as walking up and down steps, which, at the moment, she needs ‘adult’ help with. An activity such as yoga may also increase Ella’s mindfulness and wellbeing which could aid her emotional development.
Being physically more active may improve Ella’s development over many areas. On bridging another class which I observed told me about their ‘Trainer Tuesdays’. ‘Trainer Tuesday’ meant that on a specific Tuesday in the month the class and the teacher would bring in trainers to school so that after a challenging academic session the children could release themselves through physical exercise. This was then followed by an emotional check in where the children would talk about how they were feeling and why they felt like that. It also gave some of the children something to look forward to as they may not have found the academic task enjoyable. 
The social development of a child is heavily factored by experiences and interactions with others and the understanding of the wider world. The pupil profile suggests that Ella is lacking in social competency. Her awareness of the world around her is ‘limited’ and her consideration for others is not always evident. The pupil profile states that Ella does not ‘consistently’ show ‘care and respect for others’. In the light of this, the pupil profile also states that Ella is unable to ‘negotiate solutions to conflicts’ without intervention from an adult. On my bridging experience it was noticeable that many children also struggled with resolving their own conflicts; such conflicts were more often than not centred around sharing, which is something which Ella is ‘reluctant’ to do. In one school I visited to avoid adult intervention until necessary the class teacher had a student helper system put in place. The class was of mixed abilities and mixed ages from year one to year three, if the younger pupils entered conflict then elder more knowledgeable peers would enter the situation to help. This encouraged social interaction with other pupils but also meant that there was not always a need for an adult. According to Lev Vygotsky’s ‘Social Development Theory’ social interaction with peers helps to develop skills and strategies. Ella could benefit from a system such as this as she would be learning from ‘more skilful peers’ and this would aid her development. This links back to Vygotsky’s (1978) theory and the view that ‘learning’ precedes development’.
There are many things listed in Ella’s pupil profile that she struggles to achieve without adult intervention; for example, using steps. Without an adult she would struggle, however with a ‘More Knowledgeable Other’ e.g. an adult; She is capable. Vygotsky (1978) states that this gap between independent skill and uncapable is the ‘Zone of Proximal Development’, where with the assistance and guidance of the ‘More Knowledgeable Other’ the child is able to learn. Similarly, Rudolf Steiner believed that by ‘watching adults’ children have an interest to try out similar actions and imitate. Therefore, learning from a ‘More Knowledgeable Other’. 
[bookmark: _GoBack]Engagement within her environment may promote Ella’s social development. The pupil profile states that she needs ‘adult supervision’ particularly when she is ‘playing outside’. Although clearly for safety reasons Ella is fairly consistently supervised Montessori believes that a child can ‘only be free when the adult becomes an acute observer’. Therefore, a safe environment where Ella can be left independently to explore could promote her understanding of the world around her. Steiner believed that children need an environment to support ‘imitation and imagination’. Areas where Ella could learn from her peers as ‘More Knowledgeable Others’ without the need for adult intervention could aid her social development massively. 
The pupil profile also mentions that Ella likes to play ‘alongside her peers’ in the role-play area. From my bridging experience the role-play area can be a great resource to bring the wider world into the classroom. The profile states that Ella is aware of the use of ‘common household objects’ and can name simple objects such as ‘doggy’. Perhaps a more obscure role-play area could help to stimulate Ella’s social development and also help towards understanding her ‘fears’ regarding her ‘active imagination’.
Each aspect of a child’s learning is an important step towards their overall holistic development. Ella appears to be a child who is ‘happy’ and with stimulating and engaging activities and support Ella has every chance of becoming; as Donaldson (2015) states in his ‘Successful Futures’ report; a ‘capable’ and ‘ambitious learner’. If all points of Ella’s holistic development are met she will succeed in her education journey and beyond. 
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