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Introduction
This essay aims to address some of the barriers that more able and talented (MAT) pupils face by analysing research, policy and good practice of inclusive education to support and challenge MAT pupils across Wales. The essay begins with a discussion of the definition of a MAT pupil and the importance of their inclusion in mainstream education. 
For the purpose of this essay a study was conducted through a questionnaire to gain a further understanding of good practice in Wales. This essay aims to address the key issues with regards to providing a challenging yet inclusive education system for MAT pupils. Firstly, a discussion will take place over the use of parental involvement in MAT pupils’ education within Wales as it has been championed by academics to improve well-being and attainment of pupils (Harris and Goodall, 2008; Hornby, 2011). Secondly, one of the challenges for practitioners is meeting the pastoral needs of the individual MAT pupils to improve their well-being and mental health (Hall, 2010). Thirdly, one concern going forward is the exclusion of MAT pupils from the ALN code of practice as it may reduce the emphasis placed on providing enriched opportunities for MAT pupils (Education Wales, 2018). Finally, many academics and policy makers believe there is a need for a whole school initiative to provide the best opportunities for MAT pupils across the school (ESTYN, 2017; Willis, 2009; Montgomery, 2001). 
More able and talented learners
As the focus of this essay is more able and talented learners in Wales, it is crucial to understand the previous research and policies created to support MAT pupils in Wales. Different terms are used when discussing high achievers such as, gifted, high flyer or genius whereas the Welsh Government (2015a, p.2) adopt the term ‘more able and talented’ (MAT) which will be used throughout the essay; The term encompasses two branches of achievement: ‘more able’ addresses those that are academically one level above the expectations for their age; ‘talented’ pupils are those that excel in creative, sporting or cultural activities. Although MAT pupils are not specifically addressed in the Special Educational Needs Code of Practice for Wales (Welsh Assembly Government, 2004) as needing additional support, there is current policy that states the standards all school must follow to ensure the needs of MAT pupils are met across Wales (Department for Children, Education, Lifelong Learning and Skills, 2008). The Welsh Government’s (2017) response to the Programme for International Student Assessment (PISA) results suggest that high achievers were below expectation which resulted in a significant investment in the improvement of MAT pupils’ attainment through a £3 million investment to improve provisions for MAT pupils (Williams, 2018). 
The National Association for Able Children in Education (NACE) (2008, p.8) highlight that MAT pupils may also have an additional need such as: English as an additional language (EAL); Medical issues; Eligible for free school meals (e-FSM); behavioural issues; additional learning needs (ALN); Autistic Spectrum Disorder (ASD); physical disability. Therefore, as learners have additional needs the provisions to need to be accessible for all and encourage the progress as supported by Algozzine, Beattie and Luann (2014) suggest practitioners should focus on developing resources that are accessible to each student. The Welsh Government’s (2015a) review of MAT provisions in schools highlighted the challenge for special schools as they suggested the guidance provided by the government is not relevant to special schools therefore, they adopt a more inclusive approach to MAT learning by developing a person-centred approach to develop a full range of skills and talents. As the term remains open to interpretation for schools, the provisions they provide also differ.
Inclusion
ESTYN (2018) indicate the uncertainty of schools when providing an inclusive environment that also provides challenge for MAT pupils. Ekins and Grimes, 2009 suggest that vulnerable groups such as MAT pupils usually participate in activities outside of the classroom which goes against the notion of inclusion, as inclusion allows those with special educational needs to thrive in a natural classroom environment. To achieve a natural environment, it is crucial that the practitioner adapts resources to suit the child’s needs with regards to learning and well-being, making the learning accessible for every child (Willis, 2009; Algozzine, Beattie and Luann, 2014). Donaldson (2015, p.14) notes the principles in which the Welsh curriculum reform is based upon, highlighting the need for a curriculum that is accessible for all learners demonstrating the inclusive nature in which Welsh Education will entail.  
Methodology
As a group we decided to focus on the more able and talented pupils as this affects practice in nearly every classroom. An ideology supported by the Welsh Government (2015a, p.8) who state that typically 20% of the school population are MAT pupils. Supporting and challenging all MAT pupils is something every practitioner will do in their career, therefore the opportunity to further research into the field is highly beneficial as a student teacher. 
The aim of the research was to get further insight into primary school practitioners views and experiences whilst working with MAT pupils. To ensure there was scope to gather a variety of opinions and practice, a questionnaire fitted the criteria best as it allows the researcher to gather both quantitative and qualitative data simultaneously (Cottrell, 2008). As a group it was essential to research into MAT pupils within Wales through national policies and guidance which was discussed in group meetings (see appendix 1). Further research topics were divided amongst the group before information found was presented to the group and discussed. 
The questionnaire was piloted using other undergraduates studying BAEd Primary Education with QTS (see appendix 2) this was to ensure that all questions were understandable for participants alongside measuring the estimated time to take part in the questionnaire. Recommendations suggested by the pilot sample were taken on board and incorporated into the final draft. 
The responses were collected electronically via Microsoft forms which stores the data in an excel form online allowing group members access. Due to the sensitive nature of researching topics that involve children it is essential that the Ethical Guidelines for Educational Research (British Educational Research Association, 2018) and General Data Protection Regulation (Information Commissioner’s Office, 2018) guidelines were adhered to. This includes ensuring the data is anonymous and no participant can be identified (see appendix 3).
We used three methods when designing the questionnaire: multiple choice; Likert scale; text answer. The multiple-choice questions were used for a majority (11 out of 21) of quantitative questions. The Likert scale was used in question 13 to gather the opinions of practitioners to specific statements. The remainder of questions (9 out of 21) were formatted in text answer which gathered both quantitative and qualitative data. 
Limitations of Questionnaire
We decided to send the electronic questionnaire to administration staff at 19 schools across Swansea, Bridgend, Carmarthenshire, Ceredigion and Pembrokeshire, however the questionnaire gathered five responses schools. It can be believed that this narrowed the response rate drastically as there was no way of ensuring the questionnaire reached all practitioners. There is a potential bias as the majority of respondents (80%) were based in Pembrokeshire, therefore it could be argued that the questionnaire can only provide meaningful insight for practice in Pembrokeshire. Therefore, it is beyond the scope of this study to give an accurate representation of information for MAT pupils across Wales due to the limited sample.
When designing the questionnaire, we aimed to identify how individual schools defined the term ‘more able and talented’ in question 4 (see appendix 4) to compare definitions between schools. However, the question was misinterpreted by 20% of the respondents where they listed methods in which they identified MAT pupils. It would have been beneficial to make all fields compulsory when designing the questionnaire as some respondents have not answered every question. This affected quantitative data gathering with regards to the number of MAT pupils that practitioners were referring too. 
Discussion of Findings 
Parental Involvement
ESTYN (2018) suggest effective communication between parents of MAT pupils and practitioners requires more attention across Wales. Similarly, Pound (2009) discusses the development of the Ecological Systems Theory by Urie Bronfenbrenner which highlights that positive communication between practitioners and parents is key to ensure the development of learning. Research conducted by Hornby (2011) and Wallace and Donnelly (2004) suggested that parental involvement in a child’s education can improve attitudes, behaviours, attendance and the mental well-being of children whilst engaging the parents’ interest in their child’s education. More recently, Hornby and Blackwell (2018) established a small-scale study into English schools policy on parental involvement which suggested that schools are more aware of the benefits that parents provide in a child’s learning supporting parental involvement to boost learning for MAT pupils without having to exclude them for daily routines as the whole class could take part in parental activities. The Welsh Government (2015a, p.11) indicate that 63% of schools share MAT information with parents; the data displayed in figure 1 shows some similarities as 60% of respondents suggested parents are made aware if their child is MAT. Controversially, Gates (2010) suggests that more able students believe that their parents see them as inferior due to their intellectual abilities it could be argued that this relates to the idea that parental pressure impacts on the individual’s well-being. One respondent indicated that parental pressure impacted on MAT pupils’ well-being however stated that parents were not aware that their child is MAT which suggests that the practitioner along with senior staff could work alongside the family to ensure greater communication to boost the well-being of the individual. However, it can be argued that the support provided for parents is minimal as two respondents indicated that they met with parents to discuss the child’s learning. Figure 1: Number of practitioners that share information on more able and talented pupils with parents.

The Department for Children, Education, Lifelong Learning and Skills (DCELLS) (2008) indicate that parental involvement is crucial to the success of MAT pupils as it was included in ‘standard 9b’ highlighting the importance of involving and supporting parents of MAT pupils. Therefore, it can be suggested that schools in Wales need to address the ways in which they support the parents of MAT pupils to further ensure the learner is meeting their targets both inside and outside of school. ESTYN (2015) highlight good practice where schools provide workshops for parents to join their child in the learning environment and give them strategies to support their child’s learning outside of school. Similarly, whilst on PTE it was observed during the celebration of St. David’s Day where the school invited parents to join their child in Welsh language activities where teachers would support both pupils and parents in the Welsh language. The school also invited parents to class assemblies which presented the learning achievements of the class over the half term. The children enjoyed planning their class assembly alongside engaging in songs, poems and explanations of their work; the whole class could take part demonstrating effective inclusion of all learners. 
Factors that impact on well-being
Due to the emphasis on developing children’s well-being governing bodies have begun assessing student well-being. For example, ESTYN (2017) gather evidence on MAT pupils’ attitudes to learning alongside how they feel about their physical, mental and emotional well-being. Similarly, the Organisation for Economic Co-operation and Development (OECD) (2018) developed the Programme for International Student Assessment (PISA) which examine the performance of secondary school students across the world. The assessment looks at student wellbeing, suggesting that it has a significant impact on the achievements of students. Student well-being will become a primary focus for all practitioners after the statutory implementation of a new curriculum reform suggested by Donaldson (2015) as ‘Health and Well-being’ becomes one of the six Areas of Learning and Experience (AoLE). However, currently in Wales all schools adhere to the United Nations Convention of the Rights of the Child (UNCRC) as ‘Article 24’ suggests children should be educated on their health and well-being (UNICEF, 1990, p.8). 
It is crucial that MAT pupils feel included in the class and school community as Vygotsky (1978, cited in Aubrey and Riley, 2016, p. 51) and Bruner (1996, cited in Aubrey and Riley, 2016, p. 111) suggest social interaction is essential for learning further supported by Montt and Borgonovi (2018) who suggest a lack of social connectedness has a negative impact on student well-being which isolates them from the educational system. Therefore, it is essential to not only develop MAT pupils’ academic skills and talents but also their ability to form positive relationships with peers. A study conducted by Lee, Olszewski-Kubilius and Thomson (2012) explored the interpersonal competence and peer relationships of gifted children In the United States of America, the study suggested that gifted children’s interpersonal skills were not negatively impacted by their gifted status. Similarly, extensive studies over three decades in the USA, Europe, Middle East and South Africa by Jones (2013) indicates that the well-being and mental health of gifted children is mostly equal or above that of their non-gifted peers. As the study was conducted in a variety of countries it gives a more conclusive insight into the majority of MAT pupils, it could be argued that as the study is based on the student’s views of their own relationships the results can remain open to bias. In contrast, the findings from the questionnaire as presented in figure 2 suggest that practitioners believe MAT pupils form good relationships with their peers as no practitioner felt that isolation affected the well-being of their MAT pupils. However, it would be of interest to further research what the respondents felt the impact of peer pressure had on individuals if peer relationships are not an affecting factor. Whilst on PTE it was observed that MAT pupils did not enjoy working with the lower attainers, they lacked their usual enthusiasm for work and would often complete the work without their partner’s input. As a result, it is important to ensure MAT pupils develop relationships with their peers whilst it is crucial that the tasks given are equally accessible for both partners. 

Figure 2: Factors that impact on MAT pupils' well-being.
The data shown in figure 2 suggests that boredom is the most common impacting factor on MAT pupils’ well-being this may be due to a curriculum that does not stimulate their needs or talents. Russell (2018) suggests that the lack of an engaging curriculum is responsible for MAT pupils’ boredom. However, it could be argued that the pace of the curriculum is a more prominent factor as Gallagher (1997) found in his study of gifted American students that the class teacher often controlled a slow pace of learning to ensure the lower attainers fully understood, therefore minimalizing the learning opportunities for the more able. Although, it can be argued that this study is dated suggesting that as research took place in to the more able pupils’ education everyday teaching practice has evolved to become more accommodating. 
It is interesting to note that respondents felt these factors impacted on MAT pupils’ well-being however they did not indicate the use of any well-being interventions when supporting or challenging MAT pupils. Pastoral support is crucial to ensuring MAT pupils can unlock their potential as DCELLS (2008) suggest in ‘standard 4c’ that schools should provide appropriate mentoring for MAT pupils alongside regularly reviewing their attitudes to learning. ESTYN (2019a) champion good practice from a primary school that promotes a whole child curriculum, the school creates pupil profiles for each individual to document the child’s emotional, social and behavioural development. The school celebrates individual achievements which creates an environment that promotes success and well-being simultaneously. Due to the inclusive nature of this strategy it benefits not only the MAT pupils but the entire school community. 
Meeting the needs of all MAT pupils
Welsh Government (2017) released documentation about the PISA results which suggested that of Wales’ high achievers 10% are eligible for free school meals (e-FSM). The National Assembly for Wales (2018) suggest the Pupil Deprivation Grant which allocates additional funding for pupils from disadvantaged background to achieve their potential including pupils who are eligible for free school meals (e-FSM) and MAT. Likewise, ESTYN (2014b) suggest schools are not providing effective provisions for all learners from disadvantaged backgrounds including the more able and talented (Welsh Government, 2015b). The responses show that a majority (80%) of practitioners worked with a MAT pupil that had additional needs to access the curriculum and opportunities to excel. The data shown in figure 3 is of great interest as personally I have not had any experience of working with a MAT pupil with an additional need. It can be suggested that MAT pupils also have a variation of additional needs; when asked what additional support practitioners provide for these learners the qualitative data was limited as shown in appendix 5, it would have been beneficial for practitioners to give more specific examples of how they supported the needs of the individual. For this data to provide more purposeful and reliable information it would have been beneficial to provide practitioners with the option to indicate how many of their MAT pupils had an additional need which would have allowed greater analysis of the number of MAT pupils with an additional need.Figure 3: Additional needs of MAT pupils.

Surprisingly, 80% of respondents felt very confident in supporting MAT pupils which aligns with research carried out by Peterson and Lorimer (2012) as he suggested practitioners felt confident in their skills to support MAT learning. The teaching strategies used by the participants of the questionnaire suggest that most take place in the classroom during the lesson promoting the inclusive vision of the Welsh Government (2016) and ESTYN (2014a). Black and Wiliam (1998) suggest that assessment for learning (AFL) is essential in every classroom to evaluate the learning of individuals and due to the personalised nature of AFL, practitioners can incorporate it into everyday classroom practice to challenge the MAT pupils. As shown in figure 4 the four elements of AFL (high-quality feedback; questioning; self and peer-assessment; success criteria) were rated highly amongst respondents to support and challenge MAT pupils; the approaches are not solely used for MAT pupils suggesting that MAT pupils do not need to be alienated from their peers. Whilst on Professional Teaching Experience (PTE) one student was exceptionally able in mathematics which required extra challenge when planning through differentiated questioning to ensure he was engaged in the task. I found that asking him to help others to understand not only deepened his understanding but allowed him to develop positive relationships with peers. 

Figure 4: Approaches used by practitioners to support MAT pupils.
The current Special Educational Needs Code of Practice for Wales (Welsh Assembly Government, 2004) does not include more able and talented learners. DCELLS (2013) published policy to support more able and talented pupils through a set of Quality Standards. A more recent Draft Additional Learning Needs Code of Practice (Education Wales, 2018) excludes MAT pupils unless they have an additional learning need. Findings from the questionnaire indicate that 50% of four responses were not aware of the exclusion of MAT pupils from the policy. One respondent noted that they were ‘quite shocked as they need support like special educational needs pupils’ another respondent suggested it is a ‘mistake’ that they have not been included showing that practitioners view MAT pupils as a group that need additional support and the importance of providing challenge and support for them (see appendix 6). ESTYN (2018) advocate good practice of inclusive education for MAT pupils as the school opted to remove their MAT register instead, developing higher expectations for all learners and ensuring that provisions met the needs of every learner. Furthermore, the new curriculum proposed by Donaldson (2015) indicates the need for a personalised approach to the curriculum to meet the needs of all pupils. However, it is important to consider the workload of practitioners as Tucker (2013) indicates that delivering a personalised educational package for each individual can create an overbearing workload for practitioners, yet the practitioner finds joy to watch learning progress.
Whole School initiative 
The factors discussed previously require the entire school staff to embed into their everyday practice highlighting how important it is to adopt a whole school approach that promotes inclusivity and shares good practice. DCELLS (2008) suggests a whole school approach to supporting MAT pupils is needed to ensure success as stated in ‘Standard 1’ of the government policy to meet the needs both academically and pastorally of MAT pupils, furthermore Donnelly and Scott (2009) suggest a positive school ethos identifies individual achievements resulting in enhanced opportunities for all. Maslow (1968, as cited in Gould, 2009) highlights the need to ensure all pupils feel a sense of belonging in the class and school environment as further supported by Munro (2017) who highlights the positive impact MAT pupils can have on their school community when sharing their talents with their peers. In contrast, findings from the current study suggested that 60% of practitioners believe their school supports the ‘more able’ than the ‘talented’ suggesting the need for school to develop a holistic curriculum to develop the skills of all children. Similarly, Willis (2009) suggests successful inclusive practice requires collaborative efforts from the school, outside agencies and the family of the child. Using schemes such as the Experiencing the Arts Fund (Art Council for Wales, 2018) which provides all students alongside MAT pupils enriched opportunities to refine and develop their artistic talents. A small number of respondents indicated that their school has partnered with outside agencies to support MAT pupils such as ‘Mabinogion’ to support MAT pupils’ Welsh language development; Scarlets collaboration for sporting talents; torch theatre for drama activities. These results show a variation of programmes used by school to promote purposeful opportunities for MAT learners similarly, from personal experience whilst on PTE, the school partnered with a local theatre to provide an after-school drama club to develop expression skills for all pupils in the class which helped develop relationships through stimulating activities. 
ESTYN (2019b) advocate good practice where school leadership ensure there is a whole school approach and commitment to supporting the needs of the more able and talented pupils. Welsh Government (2015a) suggest that 90% of schools surveyed had a MAT school policy and co-ordinator to enable a whole school approach to supporting MAT pupils. Correspondingly, as shown in figure 5, 100% of respondents indicated that they had a MAT co-ordinator who focus on supporting and challenging MAT pupils; although 80% indicated that they had both a MAT co-ordinator and MAT school policy therefore the results of the questionnaire show similarities to the statement of the Welsh Government. Figure 5: Whole school policies to support MAT pupils.

Conclusion 
Overall, supporting MAT pupils in an inclusive way not only boosts their achievement and attainment but sets higher expectations for all students. Engaging in whole school initiative is the starting point for all schools, to evaluate their current provisions and discuss areas for improvement. As a result of this study it can be suggested that ensuring the well being of MAT pupils is a key concern for all schools (Welsh Government, 2015a). It can be concluded that good practice of inclusive education for MAT pupils takes place across Wales, although it is important to note that providing effective teaching strategies for MAT pupils and MAT pupils with additional learning needs can be applied to the teaching of the whole class. The biggest concern from the findings of this questionnaire was the exclusion of MAT pupils from the Draft Additional Learning Needs Code of Practice for Wales (Education Wales, 2018) as there is a risk of minimised support for MAT pupils in schools, however DCELLS (2008) have published strong guidelines for Welsh schools to follow with regards to supporting the holistic needs of MAT pupils. To gain a deeper understanding it would be highly beneficial to develop the questionnaire using a larger sample size including practitioners from all local authorities which would give a more reliable insight into the good practices of schools and practitioners when supporting MAT pupils. It would be of value to further research the variety of partnerships the school can initiate with the wider community to further develop the talents of MAT pupils as it has been indicated that it is an area for further development across Wales. 
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Appendices
Appendix 1
Group file hard copy submitted. 

Appendix 2
See Task 8 (Group file) – Pilot of questionnaire

Appendix 3 
See Ethics form (Group file) 

Appendix 4
See Task 7 (Group file)- Final draft of questionnaire

Appendix 5
Additional support MAT pupils with ALN require
	Wheel chair access

	Behavioural Support 

	EAL support 

	Time from the teacher

	LSA to extend their thinking/work

	Workshops for the pupils within specific learning fields



Appendix 6 
Respondent 2 - It is probably a mistake
Respondent 4 - Quite shocked as they still need support like SEN pupils.
(Can also be viewed in the group file under Task 9). 
A Chart Showing the Additional Needs of MAT Pupils. 


Additional Learning Needs (ALN)	English as an Additional Language (EAL)	Eligible for Free School Meals (e-FSM)	Physical disability	Medical Issue	None	Other	2	2	2	0	1	2	0	Additional Needs of MAT Pupils.


Number of Pupils



A Chart Showing the Approaches Used to Support and Challenge MAT Pupils by Practitioners

Number of Practitioners	
Extra curricular activities 	Independent tasks	Questioning 	Self-assessment 	Extension tasks	More challenging work	Interventions for well-being support	High-quality feedback	Assessment for Learning (AFL)	Other 	2	5	5	4	4	5	0	2	4	1	Support and Challenge Methods


Number of Practitioners



A Chart Showing the School's Approach to Support MAT pupils.

Number of Practitioners	
MAT co-ordinator	Both (MAT Policy and Co-ordinator)	1	4	

A Chart Showing the Number of Practitioners that Share MAT Information with Parents. 

Number of practitioners	
No	Sometimes	Yes	1	1	3	

A Chart Showing Practitioners' Views on factors Impacting MAT pupils' Well-being

Number of Practitioners	
Lack of Confidence	Boredom	Parental pressure	Peer pressure	Relationships with teachers	Peer relationships/Isolation	Cultural and Religious background	Other	1	4	2	3	2	0	0	0	Factors impacting on Well-being
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Based on evidence from current research and policy as well as on data gathered
from a group questionnaire, critically discuss an inclusive approach to supporting the
needs of a particular group of pupils. Focus on one specific learning difficulty,
disability or additional need for your discussion. Use ICT skills developed within the

module to present your findings.
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