Jade Gray	SJIE6005	1707991
Classroom Management.
One may ask ‘why does a classroom need to be managed?’, and that is a good question indeed, but if you have been in a classroom struggling to be heard over noisy children, then you may start to think about what you can do to change that.  In search for a better word for ‘managed’, there is not one that quite fits everything that it is required to under the same ‘umbrella’.  The word ‘managed’ may sound negative to some, as it implies bossiness without choices, but with the right skills and knowledge, it can be used in a positive way with choices, that the children will love and can thrive from if used correctly.  “The definition of effective classroom management skills involves a system where everyone in the classroom knows the expectations, guidelines, and consequences of behaviour issues.” (Preston, 2017).  This essay will investigate that question deeper and explore some classroom management techniques.
There are various methods out there for different elements of classroom management, some are more effective than others, and some may suit one pupil better than another.  The writer of this essay has found this out first-hand whilst working in a reception class in a mixed English and Welsh medium school, which will be referred to as SchoolA throughout the essay.  SchoolA is located in a deprived area, and the percentage of its pupils that are living in poverty is higher than the national average, and the school also has a higher percentage of Additional Learning Needs (ALN) pupils than other schools within the district.  Some of SchoolA’s pupils include those who struggle to manage their behaviour, a few of which have Individual Learning Plans (ILP) in place, which can be classed as a classroom management technique (although it is an individual resource), because if used correctly, it can effectively help more than just the pupils behaviour.
	How can classroom management benefit the classroom and its pupils?  Classroom management is not just about behaviour, teaching, or keeping a calm classroom, it can also be about helping the children choose the right choices for themselves, after all, not all learning is academic.  You cannot simply design a set of rules and hope that the children follow them if they do not understand them, or if they do not understand what consequences can arise from breaking them.  They may also think that the rules are boring, and they can refuse to follow them if they have Oppositional Defiant Disorder (ODD), Attention Deficit Disorder (ADD) or just because they wish to show off in front of their friends to try to fit in with a certain social crowd, so it is down to the teacher and their staff to get to know their students.  Only then, the teacher can start to put procedures in place to help them manage their classroom efficiently.  It should also be noted that communication between school and home is imperative, as a child may display signs of unusual behaviour due to an occurrence happening at home, for example, in SchoolA, PupilA’s behaviour changed so rapidly due to their parents’ break up, and PupilB’s behaviour changed due to a death in the family.  A teacher may be able to handle this in a more sensitive way if they know what they are experiencing at home, especially if it is not the pupil’s usual behaviour, SchoolA would recommend an holistic approach (2003) with some emotional support through the likes of their trained Emotional Literacy Support Assistants (ELSA) (2019).  
	Managing behaviour is one of the biggest challenges that new teachers, and trainee teachers may come across,
“Those that come across as quiet and a little reticent are storing up difficulties”, Howard explains.  “If the children don’t perceive the trainee to have any authority from day one, then they will respond accordingly – the children won’t listen or comply with their requests quickly.  It can be very difficult to gain the children’s respect afterwards.” (Adams, 2009, p. 15).
Understandably, Howard would agree with Kyriacou (2001) when he states that “prevention is better than cure”, so a teacher must act confident and be authoritative even if they do not feel it.
A behaviourist approach, as recommended by Pavlov (1897), Watson (1913), and Skinner (1953), could help here, but if you team that with Rogers (2012) child-centred approach in a democratic classroom, then you might just find something that suits most of the pupils in your classroom.  An example of this could be a set of class rules chosen by the pupils, and backed up by a themed reward chart, with the theme and reward chosen by the pupils to encourage creativity and good behaviour.  It could also count as a Personal, Social, Health and Economic (PSHE) lesson because the pupils must make a choice between what is the right way, and the wrong way to act in the classroom (Hwb, 2014).  When finished they can decorate the class rules chart and put it on the wall, so they finish the lesson in a fun way and can see their masterpiece on display, filling them with pride and giving them a sense of belonging (Maslow, 1943).  Displaying something the pupils created will not only boost their confidence, but as it was the pupils who came up with the rules to begin with, they will be more likely to follow them, which the likes of Dewey will agree with (Drew, 2020), and therefore teaching them that their choices matter, and help them to grow up to be active learners, responsible for themselves.  SchoolA adopts Donaldson’s (2015) new curriculum this year and he also promotes that children should get a choice in what they learn, as they will find whatever they choose more interesting, and in turn their motivation will increase on that given subject.
	It goes without saying that if every pupil is well behaved and does not disrupt the class then the teacher will have more time to teach them, but that rarely happens in a primary school classroom, even with classroom management techniques in place.  The least amount of time dealing with disruptive pupils, the better.  Ginott’s method focuses on the teacher, it minimises class disruption, and focuses on separating the behaviour from character.  It also ensures that the pupil is not humiliated in front of their peers, which preserves their self-esteem.  The teacher must very brief and undisruptive to other members of class when speaking to the pupil about their disruptive behaviour.  This approach also encourages the pupil to learn, through asking them open ended questions and concentrating on the positive behaviour that they usually display instead of the negative behaviour they are displaying at the time (Drew, 2020).
	The main reasons pupils tend to misbehave are due to being underwhelmed or overwhelmed.  An organised classroom with a thought-out seating plan, will help a lot with disruptions as you can separate pairs that may normally chat or disrupt each other.  Seating plans will also help with lesson planning as you can group pupils into ability groups so they are not under or over challenged, and therefore will not have much down time to think about being bored and disruptive.  Active learners, and learning through play will also help with boredom, the classroom has come a long way since Victorian times and pupils no longer need to stay in their seats to learn in the classroom.  SchoolA agrees with Piaget (2011), and encourages active learning wherever possible and has invested in lots of equipment to make use of the outdoor spaces they have available, including mud kitchens, water tables, sand pits, and a ‘music garden’.  SchoolA has also improved their physical literacy knowledge and just last year a few selected teachers were trained in ‘Supporting Physical Development in the Early Years’ which encourages early childhood motor development.  It is otherwise known as, Successful Kinaesthetic Instruction for Pre-schoolers (SKIP or SKIP-Cymru) and it was carried out by Dr. Nalda-Wainwright (2015), who is the Director of Wales Institute for Physical Literacy and the Principle Lecturer for School of Sport Health and Outdoor Education at the University of Wales Trinity Saint David (UWTSD).
	SKIP (2015) gives teachers an earlier opportunity to notice any motor learning difficulties in pupils, such as Dyspraxia.  The average age for a diagnosis is 11 years old and is often unnoticed until the pupil starts junior school, and sometimes secondary school.  SKIP is a cross-curricular approach that Barnes (2011) would champion.  It combines physical literacy, with other subjects to enhance the fun and learning, for example, you can combine it with literacy in a reception classroom by setting up a few hula hoops on the ground, and putting words inside those hoops that can make a sentence, and then you ask the pupil to make a sentence out of the words, and tell them to throw the bean bags into the hoops in the correct order to make the sentence.  The pupils and teaching staff find this session really motivating and finds that it boosts the pupils confidence in physical literacy, as it is not a race, and it can be adapted so it is inclusive for all (Walton, 2009), (Pierson, 2010).  SchoolA’s Pupil Participation Policy (2018) states that all pupils should be encouraged to participate in everything that the teaching staff asks them to, and they have found they rarely need to persuade anyone to take part in SKIP session as they find it too fun.  Mental Health Foundation (2020) suggests that exercise helps mental health problems and encourages regular daily exercise to prevent it.  SchoolA’s Emotional Health and Well-Being Policy (2018) states that if children like physical literacy in school, they have a stronger chance of participating in sports and exercise when they grow up.  
	Good classroom management has a detrimental effect on all members of staff within the classroom, so it is good to build a strong relationship with your colleagues and communicate with them to ensure you are all on the same page.  This will lower the workload for everyone in the classroom, and the pupils will know that there are not any weak links in the chain.  If there ever is a need for a substitute teacher in the class, then the teaching assistants are more than likely going to be helping in the classroom a lot more than usual and ensuring that the pupils stay on targets.  They will not be able to do this if the regular teacher does not communicate with them efficiently, and then the pupils will miss out on valuable learning time.  It has also been proven that good morale in the workplace leads to happier staff, which resonates in their work, and happy teaching staff leads to a more efficient classroom (PSHEAssociation, 2019).
	To be an effective teacher, you must understand the importance of procedures and routines.  If you fail to keep time, then your pupils are going to be rushing around, which may cause them unnecessary anxiety.  If you fail to prepare, then your pupil will be bored and then they will have to find something to fill the time, which normally leads to a chaotic and noisy classroom.  As said above, not all techniques will suit everyone, but there is something out there for everyone.  A mixture of a few different techniques within the classroom will be best, along with a growth mindset, as recommended by Dweck (2015), and teaching the pupils to adapt to it will serve them well in future.  As the times change, so does teachers, pupils, and classroom management techniques, so a teacher must continue to learn to see what works best and never be afraid to try new things.  
Helpful Professor (2020) states that there are five different categories in which the classroom management techniques fall into, behaviourist; humanist; democratic; psychoanalytic; and cognitive.  The behaviourist approach focuses on fixing behaviours.  The humanist approach aims on removing the negative influences.  The democratic approach focuses on empowering students.  The psychoanalytic approach focuses on unconscious thoughts of children.  The cognitive approach focuses on thoughts, instead of behaviours.
Dreikurs’ (1968) pragmatic method falls into the psychoanalytic category and “he called misbehaviour the ‘mistaken goals’ of children striving to belong” (Drew, 2020, p. 8).  The four mistaken goals he identifies are, attention seeking; seeking power; seeking revenge; and feelings of inadequacy.  
Attention seeking is common in young children, whether it is for negative or positive attention, the pragmatic method advices teaching staff of various ways to deal with this behaviour.  They can ignore the behaviour, and not give them what they want, in a hope that they will not repeat the action again as they did not get what they wanted last time.  They can turn the behaviour into a lesson and teach the pupils that it wastes school time and if it continues then there will be no time for ‘golden time’ at the end of the day.  They can distract the pupil by asking them a question about their schoolwork, or give them little jobs to do, like help the teaching assistant make some photocopies. They can give them the attention they want, if the teaching staff think they need it, and they do not normally make a habit of it.
Seeking power is usually by a pupil that may feel like an outsider, the pragmatic method advices teaching staff that by giving a pupil more power it can help dilute their misbehaviour.  During a group discussion the teacher can ask a pupil what their opinion on a certain subject is (if they do not interrupt first), or they can make them ‘helper of the day’, which gives the pupil some responsibilities like handing out milk at milk time, switching the lights off when needed, and leading the line when heading down to lunch.  Alternatively, if the pupil’s power seeking is inappropriate, the teacher can give out sanctions or redirect them in a positive way to get them to seek power in more suitable channels.
Seeking revenge is a very common occurrence that teaching staff must look out for.  It can happen when a pupil is disciplined without acknowledging their misgivings, or when a pupil is being mistreated or bullied.  The pragmatic method advices us to ensure that pupils have positive avenues to ensure they feel happy and safe
Feelings of inadequacy may occur when a pupil feels like an outsider, they may act out when they believe they have nowhere to fit in.  To dilute any misbehaviour, teaching staff should focus on building the pupil’s confidence, this could involve such strategies as, positive self-talk; confidence building tasks; showing that mistakes are okay; and highlighting success. 
	We Are Teachers (2020) posted an update during the pandemic of covid-19, which includes seven tips for classroom management techniques that work in-person and online, which includes, building relationships; making positive phone calls home; celebrating hard work; maintaining authority all year long; making sure that students know what your rules mean; accommodating all learners; and being prepared.  These tips were especially important through the pandemic when pupils were studying at home through what they called ‘blended learning’, because it was important that the pupils didn’t miss out on schoolwork, or pick up on any bad behavioural habits towards the teacher or other members of the class during this time.
	Lockdown was tough for a lot of people, including teaching staff and children.  SchoolA pre-empted this and when reception class set homework tasks for their pupils they concentrated on Piaget’s (2011) constructive theory of learning, and set lessons around learning by discovery and learning through play as much as they could.  They wanted to try and make things as normal as they could for the pupils, and wanted to help the parents by setting simple tasks that the children could do at home, that could easily be adapted if they did not have the equipment available.  One example of this was by finding plants in all the colours of the rainbow, which could have be done in their garden, a public area during their daily exercise, or on the internet by searching for them online and arranging them in a collage. 
	To conclude, classroom management is more than just teaching and managing behaviour, but it is essential for effectively managing both.  A classroom without effective classroom management techniques can be chaotic, noisy, and disruptive, which leads to getting less work done.  Any classroom management technique will only work if every member of staff and every pupil knows the expectations, guidelines, and consequences of bad behaviour.  Not all classroom management techniques suit every child, but there is something out there for everyone, and a teacher must build a relationship with their students and get to know them to find out what will work best.  A teacher must consider any ALN that the pupil may have, and their self-esteem when administering discipline.  It is also important to not look like a hypocrite whilst doing so, for example, if a pupil broke the ‘no shouting in class’ rule, then shouting at them for doing so is going to be very confusing for them.  A teacher can maintain authority without shouting by using different approaches like asking open ended questions and turning the discipline into a lesson.  If a pupil is busy and enjoys their work then they will not have time to disrupt the class, so lesson planning plays an important role in classroom management too.  Giving the children choices in what they want to learn, and what rewards they would like from their reward chart will benefit the pupil’s motivation towards learning.  All things considered, there is a lot of thinking behind the scenes in order to efficiently have a well-managed classroom, but over time you will know what works well and what does not work well within your setting.
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