How Digital Innovation and Collaborative Learning in Media Education Prepares Students for Industry Level Professionalism
Digital innovation and technology has accelerated the progression of how knowledge is shared and acquired in educational settings. In this assignment, we will be critically evaluating the role of digital innovation in professional practice and its use within collaborative learning. This will be done by exploring different learning theories, how it links to the Film & TV industry, and the implementation of a chosen digital tool within a learning environment.
In the context of digital collaborative learning, it explores how to implement new and emerging tools and technologies to improve efficient learning, accessibility for students, engagement levels, and adaptability for a range of different learning styles. This aligns significantly with the Professional Standards of further and higher education, such as student inclusivity, equal opportunities, collaboration, and the delivery of effective learning.
This assignment will be broken down into three main components. Firstly, we will be critically analysing relevant literature on digital innovation in an educational setting, establishing a theoretical foundation. Secondly, the demonstration of the chosen digital tool to showcase the results of effectively delivered learning, as well as student feedback. Lastly, a reflective analysis based on these results and how the chosen tool has impacted my own teaching and learning. In addition, we will consider peer and student feedback to support this evaluation.
By using the selected tool for this assignment, Celtx, we will be demonstrating how collaborative tools like this can bridge educational practices with industry professional standards. Secondly, it serves as an insight into the relevance of teamwork within Film & TV, and how the roles are interdependent of each other. (264)

Collaborative Learning in Professional Preparation (Literature Review)(1874)
Key Theories (568)
We can begin this exploration by identifying the learning theory where collaborative learning comes from. Collaboration can be simplified to social interactions and experiences within our world, and reflection of those experiences. This develops into new cultural values, beliefs and problem-solving strategies that can be used at professional level.
These values align with those found within Constructivism, more specifically, Lev Vygotsky’s Social Development Theory (or Sociocultural Theory). In this area of Constructivism, Vygotsky posited that community is pivotal in the process of problem solving and [image: ]“making meaning”. The core skills learners gain are from collaborations with More Knowledgeable Others (MKO), such as teachers, parents, teachers, or even the peers they collaborate with. In doing so, they develop skills within their Zone of Proximal Development (ZPD). These are Vygotsky’s two key principals in identifying what a learner can achieve unaided, and where a learner is in most need of developing.
McLeod highlights how Vygotsky justifies the implementation of collaborative learning as a means of expanding the student’s ZPD:
“Vygotsky emphasizes social interaction as crucial to learning, arguing that children develop more fully with support than alone. He defines the gap between actual and potential learning as the ZPD, asserting that collaboration with more knowledgeable others is essential to bridge this gap. […] Vygotsky refers to this as cooperative or collaborative dialogue. The child seeks to understand the actions or instructions provided by the tutor (often the parent or teacher) and then internalizes the information, using it to guide or regulate their performance.
Social interaction, therefore, supports the child’s cognitive development in the ZPD, leading to a higher level of reasoning.”
McLeod (August 2024)
How this theory applies to Professional Preparation can be linked to Collaborative ZPD, a challenge to traditional interpretations of ZPD that emphasizes on the symmetry of peer group learning. McLeod continues to expand on how Collaborative ZPD is a shift from individual learning to a social practice:
“The most significant aspect of the ZPD is not the individual benefits gained by participants but the emergence of “a new form of collective consciousness,” highlighting how the interaction creates something new that transcends the contributions of any single individual. Teachers need to go beyond simply placing students in groups and instead create conditions that foster genuine collaboration, characterized by:
· Transactive discussion, where students clarify, elaborate, justify, and critique their own and each other’s reasoning.
· Opportunities for students to challenge each other’s thinking, prompting metacognitive awareness and deeper engagement with the content.”
McLeod (August 2024)
This achievement of a “collective consciousness” is regarded as the desired mindset of a practitioner within the Film & TV industry, whose roles are interdependent and symmetrical in nature. It is this approach that gifts the learners with the etiquettes and understandings of working collaboratively in a production crew, and with that can follow the passion behind their shared interests and goals. Rea and Irving speak of the production of Citizen Kane under Orsen Welles’ direction as an exemplar of equal recognition and contribution towards a film project, despite Welles’ reputation of an auteur: 
“Filmmaking is a collaborative enterprise in which many creative people lend their expertise to the director’s vision. Too many ingredients affect the outcome of a film to allow any one person to take credit for its success. Welles himself said that “making a film is like painting a picture with an army.” […] Above all, to make a successful short film, the entire creative team must share a passion for the material and the process. If there is no passion, the process will be no more than going through the motions of manufacturing a product. Lack of passion shows on the screen.”
Rea & Irving (2010)
A teaching strategy that expands from Vygotsky’s Sociocultural Theory focuses on immersing the student fully within learning environments where knowledge acquisition becomes part of the activity. Jean Lave and Etienne Wenger developed the approach of Situated Learning, who found that learning occurs relative to the teaching environment, thus creating meaning from the real activities of daily living (Stein, 1998).
Examples of situated learning activities include field trips, sports training facilities, teacher training placements, and, most importantly, cooperative education experiences such as internships and apprenticeships, where students actively participate in a work environment.
Stein outlines the four elements of Situated Learning and how it engages with learners that are most suited to this approach: 
“Situated learning places learners in the centre of an instructional process consisting of content, context, a community of practice, and participation. These four elements offer intriguing opportunities for educators to engage adult learners in novel and meaningful ways by creating environments that foster natural learning processes, selecting situations that will engage learners in complex and realistic problem-centred activities, acting first as content transmitters and eventually as facilitators of learning, and fostering the notion of cognitive apprenticeships.”
(Stein, 1998)
This learning approach greatly aligns with the needs of students with active and pragmatic learning styles, in that it both educates through active participation and collaboration, as well as justifying the content by using training that is relevant to the students’ intended goals and career paths.
Students that are given Situated Learning will also acquire transferrable skills that can be used in everyday life, as well as their intended career path. Moreso if such careers revolve around working collaboratively with others that have been trained in the same way. The NIU uses Stein’s writings on Situated Learning to suggest activities for teachers to use, with the intention of creating lesson plans that are “applicable and transferable to students’ homes, communities, and workplaces”. (Northern Illinois University, 2012).
According to the NIU, the structure and requirements of a Situated Learning oriented classroom can be broken down into four parts:
· Give the students realistic problem-solving activities that lead to the desired knowledge they require. 
· Provide scaffolding for learners that are new to the content, considering their learning styles. As the learners acquire new skills within their ZPD, less support will be needed.
· The educator must change their role from content deliverer to a facilitator of learning by monitoring students’ progress, assessing given work, building collaborative environments, encouraging reflection, and using contextual cues to aid understanding.
· Assess the progress of the student and their community of learners through discussion, reflection, evaluation, and validation of the learners’ perspectives.

Application to Film & TV and Digital Media (672)
The approaches of collaborative learning and Situational Learning can be argued to be the ideal method of preparing students for professionalism within the Film & TV industry, whichever field they choose to pursue. Such a career path requires a balance of technical knowledge, cognitive knowledge, and an element of social knowledge. 
Like most jobs, the most commonly sought-after and required element to a CV is transferrable soft skills: communication, negotiation, teamwork etc. This is what working within a production crew revolves around, it is a mixture of working alongside peers of the same skill and knowledge level and answering to and meeting the requirements of a department superior. For example, a Camera trainee would work alongside other trainees and assistants but would answer to the direction of the camera operator and the director of photography (DoP), who in turn would be answering to the director of the production.
Despite the hierarchical nature of the departments within the production crew, it serves as a linear, interdependent process to achieve the end goal of a project. While the Producer of a film is considered to be at the centre of this web, it is ultimately the department heads below them that make the decisions in response to the Producer’s given criteria.
This professional relationship is symbiotic and collaborative in nature, and garners respect between peers. Producer Louise Say describes her role as “[being] in the inner circle of problem-solving [...] I can’t think of any other way this would [happen].” (Say, 2018)
In a similar vein, the role of the Director is often as centrally positioned as the Producer is but usually work more directly with the rest of the crew. Director Benjamin Bee enthusiastically describes how the Director collaborates with everyone involved in the production process:
“I really love collaborating with other people, [...] Film enables you to bring people together in a way reality doesn’t quite achieve. It allows us to create an accessible world in which we can share things we feel.”
(Bee, 2019)
The Film & TV industry is notorious for being difficult to get started in, and the opportunities to be given a trainee role are rare for those starting out in the industry. Thankfully, some organisations offer training and shadowing opportunities in high-end Film & TV productions. This can be a prime example of Situated Learning for learners who wish to gain employment in this industry. Work shadowing and training within this setting are the most effective means of delivering current and up to date knowledge of the technology involved, as well as the professional standards expected from the trainee (such as current Covid-19 awareness training or on-set Health & Safety).
One such Wales based organisation that provides a platform for trainees to find these opportunities is Screen Alliance Wales, a team of trainers and agents who provide the link for graduates between their education and their first entry level position. They collaborate with well-established Film & TV production companies to create these opportunities, with the potential of a graduate/trainee to be offered a permanent position in their speciality department.
Several former graduates and trainees who have undergone SAW’s shadowing and training programmes have given their testimonials on how these opportunities bettered their career prospects:
“The relationship between the university and SAW is good because it can provide multiple career options [...] it is a big opportunity for every student [...] because they give anyone a big chance to promote their work in the industry and have the chance to work [...] SAW are so well connected with different productions that the fact of friends or family or people you know doesn't really come into play and that gives everyone else the opportunity to be part of it.”
(Screen Alliance Wales, 2020)
It is often thought that the Director and/or Producer are seen as the ultimate authority figure within a production crew. While they are indeed responsible for most decisions in the filmmaking process, they rely on the responsibilities of others with their own specific tasks to ensure the day-to-day workings of a film set run smoothly. For example, the 1st Assistant Director (1st AD) is the liaison between the director and the rest of the crew. They create and manage shooting schedules and shot lists, coordinating with all department heads. (Studiobinder, 2021)
Communication and collaboration is crucial across all departments in the film crew, and more so when working as a Director or Producer. These professionals require a general understanding of each role and their responsibilities so that they share the same level of knowledge when problem-solving. Kelly outlines the ideal candidate to suit the role of the Director as someone who knows their responsibilities as well as those of others, but is also a team player that doesn’t let their position of power cloud their judgement:
“You are in every case looking for people who are good team players. There is little room for egos (including your own as director) on a film set. It is all about working together to get a film shot. But everyone must be willing and able to defer to the authority of the director-AD-DP triad”
(Kelly, 2023)

Industry Alignment (634)
To hone in on a specific production department for further exploration, we will be discussing the Development Department, specifically the script writing team. Script writing is typically the very first stage of producing film and TV, and can therefore have a knock on effect on everything else that follows. There is potential for miscommunication across one or more departments if the planning based on the script is not made clear. 
Before we explore the nature of collaborative storytelling, the more important and practical element of script writing is creating the Script Breakdown, in which the director and each department head identify what is needed for the production. For example, if an actor interacts with a firearm in a scene, then an Armorer needs to be hired and budget reserved for the munitions. Or if a scene is set in a stately home, the Locations Manager needs to send out their Scouts to hire a fitting venue. 
Kelly stresses the importance of how the director must create the script breakdown in a way that provides a general guidance to pass on to each department head, without diminishing their responsibilities of making their own decisions within their specialties, thus preserving the collaborative nature of this developmental process.
“The initial breakdown is only a starting point.  In time each department head will create their own breakdown […] I suggest that as the director of your movie you do the initial breakdown. This will allow you to begin making creative choices about what will appear in your film […] This doesn’t mean you shut out your department heads.  In the end they will have to find or create everything you envision and more. That is their job, and you must let them do it. You should let them make as many choices as possible using their own judgment, creativity and taste. But you will have no guidance to offer them if you don’t think through the elements in your film.”
(Kelly, 2023)
In most cases of script writing for film, the screenplay is written by a solo writer; either from adapting an existing text (novel, biography etc), or as an original piece. However in some cases, and indeed frequently in the TV industry, the screenplays are written by a team of writers, researchers and editors.
Usually, this is to meet the demand of high-end TV consumption, especially when a show is successful enough to be contracted to produce several seasons. In the age of digital streaming, the demand has increased exponentially and continues to grow year after year.
On a more holistic level, it can be said that writing and storytelling collaboratively can generate higher quality content than an individual writer could. This is ideal when you are surrounded by peers that are not only equally knowledgeable, but also just as passionate for writing. 
Today’s writing teams can now collaborate both in person as well as online and communicate notes and feedback just as efficiently. The team can either write on the same script via an online collaboration tool, or they can designate each other scenes based on their skill sets or research points. 
While this is an effective method for fast writing, it is vulnerable to being held back by conflicting notes and feedback. Bowerman criticises this method by stressing the importance of maintain respect for your peers’ individual ideas and views and how they contribute to the project:
“In order for this process to work, you have to both be willing to let the other writer offer feedback and to change your words to reflect your intent as a team. You only move on to the next scene when both of you agree on the one at hand. Your work will be better off if you slash it to pieces before the exec does… because they will! Trust me.”
(Bowerman, 2014)
Bowerman continues to suggest a more exciting method of collaborative screenplay writing, and one that aligns more with the values of Vygotsky’s Sociocultural Theory. Ethan and Joel Coen are renowned for collaboratively writing the screenplays for their films (such as No Country for Old Men, Fargo, Raising Arizona). Their method begins by collaboratively outlining the story and writing the treatment, then one brother writes a scene, then passes it to the next, that brother will then attempt to raise the bar in conflict and character before passing the scene back to the first brother. With this back and forth approach, each brother strives to outdo the other. 
While this is competitive in nature, the quality shows in their character development and scene conflict. Bowerman praises this approach and how it garners positive relationships with your own writing partners:
“This is the process I’m using now in my latest partnership. […] I’m one competitive freak, and finding a partner who not only allows me to push the limits, but actually double-dog dares me to top his twisted mind, is like winning the writing jackpot! I’ve always wanted to go farther into deeper, darker places than any other partner I’ve worked with. To me, pushing the limits in storytelling, and then breaking through them into unchartered territory, is what makes for genius in art.”
(Bowerman, 2014)
This approach shows both characteristics of Collaborative ZPD, which is Transactive discussion; the writers are elaborating, justifying and critiquing each other’s reasoning behind their writing decisions, and opportunities to challenge each other’s thinking; prompting deeper engagement and the ability to explore aspects of storytelling that would prove difficult to achieve for an individual.

Using Celtx for Collaborative Scriptwriting (Selection and Justification)(1077)
Tool Overview (269)
As mentioned in the previous chapter, professional script writing partners and teams are known to use online collaboration tools to work on the same project. The most recognised and well reputed software for script writing is Final Draft, by Final Draft Inc. It is most used by high-end Film & TV productions, but despite its reputation it is not necessary to use.
Duff and Metz give a mostly positive review on Final Draft but highlight its creative limitations:
“If you're not primarily a screenwriter, other apps are worth investigating because they have some advantages for novelists and book authors. Our favourites among them are Scrivener, which is available for both Windows and macOS and the Mac-only Ulysses. […] Beyond those, there are wonderful, inexpensive writing apps that are perfectly suitable for shorter and less structured content, such as articles and marketing copy.
(Duff & Metz, 2021)
Final Draft in recent years has implemented online collaboration abilities, which does garner efficient communication and exchanging of feedback. However, some online collaboration softwares have broadened their packages to offer development and pre-production planning tool, not only for any kind of media project (film, TV, video games etc), but also for anyone of any skill level at any stage of their career.
An exemplar software that offers this, and my chosen tool, is Celtx by Celtx Inc. To summarize, its primary use is its script writing capabilities, which includes traditional screenplays, but also scripts for stage plays, Audio/Visual scripts, as well as scripts for video games that feature multiple outcomes based on player choice. 
Celtx’s story development tools include writing beat sheets and storyboards, which offers the opportunity to collaborate with artists with drawing skills. It also offers tools to create crucial pre-production documents such as script breakdowns, shot lists, and call sheets for the cast and crew. All of these are documents that are shared across most departments within a production crew, therefore the ability to collaborate and communicate via Celtx ensures that the project flows smoothly with minimal setbacks.

Simulating Professional Practice(511)
When implemented in the classroom as a learning activity, Celtx provides enriching Situational Learning to prepare students for professional practice within the industry. At the same time, it allows students to remain in the safe environment of a classroom, eliminating the risks from ‘real-life’ situations, as well as maintaining scaffolded learning as they progress. 
Celtx has formed associations with multiple educational institutions across the globe, from primary level to higher education. It provides various packages with different levels of accessibility to its tools and offers resources for educators and students such as video guides and blogs.
As a testimonial for Celtx, will be using a case study from Anna Walker-Roberts; a teacher at the Science Leadership Academy, School District of Philadelphia. Like her institute, she values research, collaboration, representation, and reflection in her teaching methodology:
“The tools in the online Studio allow them to gain a deeper understanding of their writing process with built-in Insights, to make sure their voices are being represented fairly. Students can work closely with myself and their classmates on writing techniques in an intuitive and user-friendly environment that has raised the bar for my kids. Celtx helps make their projects happen – all the way from pre-production through production.”
(Walker-Roberts, 2020)
The given activity for Walker-Roberts’ Level Two students involved collaboratively writing a screenplay by designating different characters to each student, writing their own dialogue and action. When running the class, she could monitor the students’ progression via the ‘Insights’ tool; a means of measuring how much time each writer is spending thinking versus how much time they spend writing. She used this information to address students that needed more one-to-one attention with their writing process:
“Insights is a great reflection tool. The Insights into how long they spend thinking versus how long they spend writing – I think it helps give them back some good information about what their writing process is like. That’s helpful for me as a teacher as I guide each of them.”
(Walker-Roberts. 2020)
This method achieves two pedagogical benefits; it acts as a Formative assessment to inform how the learning is proceeding and how the students are engaging with the activity, as well as informing the educator how much scaffolding to provide or take away. Blundell and O’Brien outline the benefits of Formative assessment for preparing students for professional practice:
“Feedback [produces] significant benefits across all content areas, knowledge and skills types. Formative assessment improves student outcomes including increased academic performance, self-regulated learning and self-efficacy, with formative feedback having been shown as the single most important factor in learning, preparing students for summative assessments, especially innovative assessments.”
(Blundell and O’Brien, 2024)
The second benefit is achieving the Professional Standard of “valuing and promoting diversity, equality of opportunity and inclusion”.  Collaborating writing in this way means that each student can contribute an equal amount towards the same project, as well as inviting them to listen to and give feedback on everyone’s ideas. Walker-Roberts also encourages the students to finalise and present their screenplays at professional industry standards so that they can be entered into competitions, resulting in her students gaining nationwide recognition. 
While this learning methodology with Celtx was used at a lower educational level, it demonstrates an entry-level approach to Situational Learning that prepares students for professional workflows in an industry standard development or pre-production department. It implements real-time collaboration, role assignments, and revision tracking that would emulate receiving notes and feedback from peers and superiors. 
In the instance of receiving notes from a superior, the equivalent in a Film & TV writing team would be the Scriptwriter sending a draft to the Development Producer. The ScreenSkills job profile of the Development Producer outlines their role, which aligns in some ways to that of a mentor in education:
“Development producers find stories and scripts and get them into good enough shape to be commissioned by a TV channel or made into a feature film. They read screenplays, analyse their strengths and weaknesses and assess if they have potential and will appeal to audiences. They make notes on how it can be improved (script notes) and ask the scriptwriter to re-write accordingly […] For TV drama, the role of a development producer may well also involve pitching concepts to TV commissioners. The pitch is usually a verbal presentation, though it is often supported with a treatment as well as a taster tape or sizzle reel.”
(ScreenSkills, 2024)
This role of providing real-time notes and refinement of a final draft reflects the learning Walker-Roberts provided to her students; she assessed the students’ writing capabilities as they progressed, and encouraged them to present a final screenplay that met industry level standards, thus preparing them for the real-life situation of pitching a project to Producers.

Pedagogical Benefits
While it can be said that Celtx is catered towards the creative fields, it nonetheless reflects the pedagogical benefits of collaborative learning; it shows evidence of higher student engagement, understanding, and achieving skills to carry over into professional level. 
It aligns with similar collaborative methodologies used in more ‘academic’ subject areas, such as the online pairs collaboration used in Nursing education by Diane D. DePew and Karyn Holt. This exploration was used to examine students’ ability to deviate from mentor scaffolding and rely on peer support, which aligns with Vygotsky’s ZPD theory through problem solving between peers. It also utilises the Constructive practice of Active Learning, as outlined by DePew and Holt:
“Active learning focuses on strategies where students are doing something such as reading, discussing, or writing and requires higher-order thinking in and of itself. In addition, crucial to such active learning is the timely provision of appropriate scaffolds. […] Therefore, we carefully designed our innovative practice with timely, relevant scaffolds to support collaborative pairs to work on a project throughout the course.” 
(DePew and Holt, 2018)
This course was conducted entirely online, which allowed freedom to the students to construct the pace of their progression, whilst having full access to their required resources. As a result, DePew and Holt report that their students displayed independent learning within their pairs, and a quick deviation from the scaffolding provided by their mentors:
“One result which we had not really anticipated, is that we have found that since collaborative pairs were introduced to the course, there have been fewer contacts with the professor for assistance. It seems as if a measure of ‘peer tutoring’ has been occurring and that this outcome appears indicative of students scaffolding and taking ownership of each other’s active learning as well as their own.” 
(DePew and Holt, 2018)
This outcome reflects the desired results that classes that use Celtx has shown to provide. As an educational resource within its packages, Celtx claims that their tools can be used for online screenwriting workshops, and encourages the same method of ‘peer tutoring’ among students.
Freelance script writer Natasha Stares recognises the benefits of online learning, and how Celtx promotes these values through its tools:
“Workshops are also a safe place for networking and collaboration with like-minded individuals, encouraging an appreciation for diverse perspectives and creative exploration. Alongside this, accountability and meeting deadlines are part of a professional writer’s daily life, so getting emerging talent used to this through workshopping can be extremely beneficial for their upcoming careers. […] It’s not just accessibility that has been affected, but the ability for educators to tailor their approach and curriculum to a class or even a single student. They have the power to closely analyze students’ success and adapt quickly in ways they may not have been able to before.

The virtual workshop is one such way educators are now informing, engaging and inspiring their students. A classroom that reaches all over the world!”
(Stares, 2023)
While there is a broad selection of tools and softwares for students to develop their writing skills with, this only covers one element of professionalism in the film & TV industry. However an online collaboration tool such as Celtx, which is developed by practitioners familiar with this field, covers all aspects of development and pre-production that a student should be familiar with to prepare for the industry.

Application of the chosen learning tool
Appendix 1: Lesson plan
Lesson Plan Template 
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Lesson Plan 
 
	Topic: Introduction to screenplay writing with Celtx 
	Class: Level 4 
 

	Date: 24/10/24 
 
	Length of lesson: 2 hours 
	Number of students: up to 10 

	Resources required: 
Celtx account 
Desktop or laptop for tutor and each student 
Screen for presentation 
Envelopes containing scene prompts 
Pen and paper for notes (optional) 

	Aim of Lesson 
To be familiar with the use of Celtx and the basics of the screenplay format. To write a scene for a screenplay in response to a given prompt. 
 

	Learning Outcomes – The Learners Should Be Able To: 
· Navigate Celtx’s user interface and it’s collaboration tools. 
· Create a scene within a written screenplay utilizing the appropriate formatting. 
· Adapt a short prompt for a scene into a fully realized scene that meets the prompt’s criteria. 
 

	Previous student knowledge required for the session:  
n/a 
 

	Anticipated difficulties (if applicable): 
· Login errors for student accounts and Celtx platform: To resolve this I will allow for enough time in the introductory period to ensure each student has logged into their university account and created a Celtx profile. 
· ALN requirements: To prepare for this I will ask the class’s tutor in advance to advise me whether any students have requirements for their lesson delivery.  
 

	Professional Standards (where are these being met within the session) 
· “Demonstrate commitment to learners, their learning, safety and well-being” – I will do this by setting a task that requires students to explore their creative potential. By using blank spaces in the prompts the students have the opportunity to add their own creative flair. 
· “Plan and deliver effective learning, teaching and assessment” -  I will do this by utilising digital technology (Celtx) for the students to effectively become familiar with the screenplay writing process. 
· “Build positive and collaborative relationships” – I will do this by assigning the students into pairs to work on a screenplay each. This way the studets can bounce ideas off each other, and proof read each other’s writing and formatting. 
 


 
 
 



Lesson Detail: 
 
	 
Stage  
	 
Focus 
	 
Strategy  
	 
Time  
 

	Introduction 
 
 
 
 
 
 
 
 
 
 
 
 
Development  
 
 
 
 
 
 
 
 
 
 
 
Plenary/conclusion 
 
 
 
 
	Initial Q&A to assess student’s previous writing experience. Introduce Celtx platform and guide students through profile setup. 
 
 
 
 
 
 
 
Assign a scene prompt per pair/group and create a scene within a screenplay. 
 
 
 
 
 
 
 
 
Have the students present their scenes to the group, not to read aloud word for word, but to show the class the creative choices they made and explain why. 
	Q&A – To assess student’s prior broader experience of writing, as well as script/screenplay writing. Mention the difference between a Screenplay and an AV Script, but justify the benifet of how screenplay writing enables students to be able to write any kind of script. 
Demonstration – Show students how to setup a Celtx profile and collaborate on a project. Use pre-written script as example for formatting and adding new lines to a scene. 
 
Group Work – Randomly give each pair the pre-written scene prompts in blank envelopes. Respond to the given criteria and also fill in the blanks with their own creative input. 
Go around each pair to check on their progress and allow oppurtunity to answer questions or give suggestions (keep it limited and allow them to remain original). Allow for students to break in their own time to get refreshments. 
 
Discussion – Encourage students to present their completed scenes to the class. They may read/act them out if they wish, but not all students may feel comfortable doing so. The focus is to explore their creative decisions and demonstrate their understanding of the screenplay writing format. 
	5 mins 
 
 
 
 
 
 
15 mins 
 
 
 
 
 
1hr 20 mins 
 
 
 
 
 
 
 
 
 
 
 
20 mins 


 
 
 
Assessment Strategies: when and how are they included within the lesson? Initial Q&A is for the tutor to establish student’s prior knowledge and familiarity of the screenplay writing format. 
Going around each group as they are writing will act as a formative way to assess how the learning is proceeding, and how engaged the students are. The end discussion will act as a way for students to compare their levels of understanding, as well as their creative writing ideas. 
 
	Informal reflection (to be completed after the session) 
· I was pleased to see that there was a large number of attending students from a range of year groups, it seemed that each student had an individual need for constructing a screenplay. 
· There was a broad range of familiarity of writing scripts for various different purposes, some of which was not with fiction screenplay writing. Despite this, the students understood that the ability to write fiction screenplay enables the student to write any other kind of script work.  
· I felt that the activity of pairing up and responding to scene writing prompts was well received, it made for a fun activity and there was a surprising mixture of unique responses to the prompts that were well written. 
· Despite the high quality of story ideas from each student, there was still a need to remind each student the correct formatting when changing between dialogue and action writing. 
· On reflection, I should have ensured that each student was paired up with another, as there were some individuals who appeared to be not enjoying the activity as much when sat near pairs that were enjoying themselves. 
· The act of going one-to-one with each student after setting the activity was the most effective means of monitoring the students' engagement, progress in the activity and their understanding of correct formatting for screenplays. 
· By the end of the lesson, engagement seemed to dwindle, this may have been a mixture of student’s later commitments in the day and a tight space of time beforehand, as well as the informal atmosphere that had developed by setting a fun group activity. Because of this, I decided to review each individual’s finished work to give feedback, rather than implement a discussion or show and tell to the class. 
· Celtx as a digital tool proved to be an effective means of collaboratively developing a script, and demonstrating the nature of communicating within a preproduction crew around an ongoing project. 
 


 
 
 
 


Appendix 2: Scene writing prompts
These prompts were generated by AI via ChatGPT; the input criteria was to generate a range of different scenes varying in genre and with different elements to work with. I purposefully removed some fields to invite the students to add their own creative input in their scenes. 
The act of randomly assigning each student or pair group was to ensure equal treatment and to avoid any disagreements over which group could have which prompt.
Set 1: Romantic Comedy
· Characters: Mia and Jake
· Location: A bustling _____
· Prop: A basket of _____
· Action: Mia accidentally spills the basket of _____ all over Jake, leading to an awkward yet charming conversation as they clean up.
Set 2: Science Fiction
· Characters: Captain _____ and their AI assistant, Echo
· Location: An abandoned _____
· Prop: A malfunctioning holographic projector
· Action: As Captain _____ tries to fix the projector, it accidentally displays their deepest fears (such as:_____), forcing her to confront them while Echo tries to help.
Set 3: Thriller
Characters: Detective Lin and the suspect, _____
Location: A dimly lit interrogation room
Prop: _____
Action: Detective Lin draws connections on a whiteboard while subtly pressuring _____ to confess to _____, leading to a tense showdown.
Set 4: Fantasy
· Characters: Elara, a young sorceress, and Fenwick, a mischievous _____
· Location: _____
· Prop: A glowing crystal orb
· Action: Elara attempts to harness the power of the orb to reveal a hidden truth, while Fenwick _____
Set 5: Historical Drama
· Characters: Mary, a suffragette, and William, her _____
· Location: A crowded city square during a protest in 1910
· Prop: A hand-painted sign that says: _____
· Action: Mary passionately delivers a speech to the crowd, while William tries to convince her to leave before _____, leading to a family confrontation.
●
Set 6: Horror
· Characters: Sarah and Mark
· Location: A haunted _____
· Prop: A vintage music box that belonged to _____
· Action: As Sarah winds the music box, eerie memories flood back, causing Mark to _____ as strange noises echo outside.


Appendix 3: Celtx Demonstration
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Figure 1The Students were prompted to each create a free Celtx account, the free trial provides the bare minimum tools, and allows one free active project per account.

[image: A screenshot of a computer

Description automatically generated]
Figure 2Students could either sign in via personal email or their institution email
[image: A screenshot of a computer
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Figure 3Celtx offers different plans with varying amounts of perks and tools depending on individual needs

[image: A screenshot of a computer

Description automatically generated]
Figure 4As an educator, the Classroom package includes the ability to create private projects, preview projects as a student, and also keep account sharing within educational domains

[image: ]
Figure 5The Help centre is immediately accessible at the top navigation bar, and provides guides and advice pertaining to each development and pre-production tool it offers
[image: ]
Figure 6Each Celtx account can host one project for free, but has no limitations on how many collaborative projects they can be invited to. For students in pairs, they were asked to choose one student to host the project, and invite the other as the collaborator
[image: A screenshot of a computer
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Figure 7This is the front page for the script writing tool and launch pad towards the rest of the tools
[image: ]
Figure 8Collaborators can upload drawn images or photographs to create a story board
[image: ]
Figure 9Collaborators with the role of Assistant Director can create a cast and crew catalogue outlining everyone's roles
[image: ]
Figure 10Collaborators with Producer roles can outline the budget for a project broken down by department
[image: ]
Figure 11Directors and assistant directors can create a shooting schedule that automatically responds to the list of scenes generated from the script document
[image: A screenshot of a computer
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Figure 12The students can also create a limited shot list based on the scenes generated within the script
[image: ]
Figure 13This was the main tool that was demonstrated to the students, Celtx automatically aligns the script into appropriate screenplay format, but users can change lines by using the above tool. This was the main teaching mechanism to define and justify how screenplays are formatted. 
Appendix 4: Teaching Observation record
PGCE/ProfGCE/PCE (PCET)

Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development.

Section 1
	Trainee teacher: Rhys Cannon
	Observer: Marion Phillips

	Date: 25/10/24
	Time: 14:00

	Topic: Screenplay Writing with Celtx
	Group: Level 4 (with some from 5 & 6)

	Setting: Classroom
	Number of learners: Up to 10 (8)



Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	This workshop has been intended for Level 4 Digital Media Production and Adventure Filmmaking students, however, students from Levels 5 and 6 have been invited to attend if they wish. Regardless, I have constructed the lesson plan intended for Level 4.
While not all students are required to write screenplays for fiction films, I will justify how the ability to write screenplays allows the students to be able to write any format of script.



	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	Please give feedback on the effectiveness of the group activity of writing a scene in pairs. If possible, listen to students (or perhaps even question them) to assess their engagement in the lesson, whether it is enjoyable, and if they can comprehend the interface of Celtx.
Please feedback on my choice of using Celtx as a digital tool for this lesson; how it can streamline writing in the screenplay format for beginners, and how it’s collaborative tools enable group engagement.




Section 2
Observer Feedback:
	1. Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	Excellent detail to your planning and preparation Rhys:
· Good structure and detail and timing consideration to your Lesson Plan
· Useful learning outcomes planned for, just take care to use action verbs to construct your objectives and work to an appropriate domain of learning to add structure and challenge by using its taxonomies of learning.
· Appropriate mix of activities planned that link theory to practical application, good range of teaching strategies planned for.
· Lesson planning is pitched appropriately to the cohort.
· Excellent consideration of contingency planning.
· Sound understanding and planned for application of the professional standards.




	2.  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	· Good presence in the room, clear instructions to the learners to explain the hardware and software requirements of the session.
· Clear instructions provided to support learner set-up.
· Relaxed, comfortable atmosphere within your classroom that is appropriate to a workshop setting.
· Used questioning well to ascertain entry behaviour.
· Good rapport with the group.
· Used questioning well to check-in and ascertain the amount of writing learners have done, took care to ensure that you included all your learners in this aspect, and acknowledged responses.
· Well prepared resources to support your group activity – pre-prepared scene prompts prepared for learners.
· Good use of pair work, however two learners were left to work individually – it might have been nicer for them to invite them to work together rather in isolation. You picked up on this really well by acknowledging individual workers and creating an acceptable environment for people to move around and share and bounce ideas – very well done here.
· Learners engaged and interested from the outset, can see relevance and purpose to the session.
· Very relaxed, calm and confident approach to the session, you created a very informal, relaxed and friendly yet professional atmosphere within the room
· Showed great enthusiasm and interest in your topic, this came across really clearly and clearly engaged  well with your learners.
· Good to see you reading through and acknowledging learner contributions.
· Good application of your digital media tool, and its benefits to the process clearly experienced by the learners.
· Good to see you physically getting down to their level and communicating with them at their level – this is important, especially in a workshop session.





	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	· Sound subject knowledge, and knowledge of the software, however for a novice user this was somewhat lost due to the scale of your visuals, which were too small to be useful. It may have been better to break your steps down and to check progress and understanding within the group. Rather than a long demonstration, taking them with you stage by stage.
· Good explanations of key terms provided throughout, you took time to explain what they were and the part they played in the process.
· A mutually respectful environment where your learners clearly feel safe and relaxed, this is created and maintained by you – well done.
· Professional standards – comprehensive range planned for and evidenced to good effect in your session.
· You refer to using ChatGPT, it is important to contextualise its use within a professional setting, rather to create the impression that you have cheated and that’s OK to do as long as you can justify it.
· Excellent industry knowledge conveyed to support the information you conveyed.
· Learners appear to understand the requirements of the activity and were fully engaged with the software to complete. Good to see them sharing and discussing their ideas across groups – a really interactive workshop environment created by you.
· Excellent discussions with your small groups, your enthusiasm is clear and you are able to answer their questions comprehensively to clarify and consolidate their learning. Good to see you drawing the discussion back to key points that you want to consolidate with your learners.
· Try to remember to give your learners an idea of how much time they have to complete the task and how they will be required to feed back.
· Excellent energy and enthusiasm within your room, the task is perfectly pitched to engage, stretch and challenge your learners.
· Good circulation of your room, you took care to move around and engage with all your learners, your interest is genuine and comes across sincerely, which is clearly respected and appreciated from the cohort.






	4. Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.


	· Take care to ensure that your session starts on time, it’s important to set the pattern that your lessons start on time and you expect people to be on time. 
· Take care to ensure that all visuals are clearly readable from the rear of the class – I would suggest you inviting your learners to join you around the screen at the front of the classroom where this may not be possible.
· A brief re-cap for the late arrival to contextualise might be useful – you picked up on this later in the session, good circulation of your learners and provided one-to-one recap and demonstration to cover any information missed.
· You indicated the aim of the session, but it would be helpful for your learners to clearly see the aims and objectives for your session presented on the board and to take time to explain them, so that this is clear to all of them.
· Some learners became disengaged during the presentation and started working on non-related activities, don’t forget to read your room to see what your learners are doing.







Appendix 5: Student feedback via Microsoft Forms
1. [image: ]Prior to the workshop, how familiar were you with using Celtx in the past?
	[image: ] Very familiar	0
	[image: ] Slightly familiar	0
	[image: ] No experience at all 3
2. [image: ]Prior to the workshop, how familiar were you with writing scripts? (Or any developmental pre-production writing for a project).
	[image: ] Very familiar	0
	[image: ] Slightly familiar	2
	[image: ] No experience at all 1
3. If applicable, please give an example of what sort of pre-production writing you have done in the past.
Nekorrah Raynor:	Theatre script writing, screen plays, Comic series script writing.
Lauren Reynolds:	I have written scripts for short films!

4. [image: ]How effective, to your understanding, was my demonstration of the basics of using Celtx?
	Promoters	2
	Passives	1
	Detractors	0


5. [image: ]How effective to your understanding was my explanation of script writing and formatting? 
Promoters	1
	Passives	2
	Detractors	0
6. [image: ]How effective to your understanding of scriptwriting was the use of the scene writing activity?
	Promoters	2
	Passives	1
	Detractors	0
7. [image: ]How satisfied were you with what you managed to write in the activity?
	Promoters	1
	Passives	1
	Detractors	1
8. [image: ]If you were to use it again for a future project, how confident in using Celtx are you now?
	Promoters	1
	Passives	1
	Detractors	1
9. [image: ]How likely are you going to use Celtx again?
	Promoters	1
	Passives	1
	Detractors	1

10. Please give your thoughts and feedback on the lesson, for example: - How effective was my delivery of the content?
· How engaged were you with the scene writing activity?
· Do you have a basic understanding of how to write a script?
Nekorrah Raynor:	You had an effective delivery of content and the exercise was a fun and engaging way of helping us use the information given and help us write a basic script.
Hedd Williams:	You spoke clearly, and gave us individual attention which was useful. I liked that you had a theme/story for us to formulate a script around. It helped me dive into getting to grips with the mechanics of Celtx. I also found it useful when you showed yourself making a script. I'd say I now have a basic understanding of how to write a script.
Lauren Reynolds:	- very effective - I was highly engaged - yes!
11. How do you rate Celtx as a learning tool? For example:
· Is it easy to navigate and guide you through the formatting of writing a script?
· Is it effective as a way of collaboratively learning?
· Is it effective as a means of collaboratively writing and developing a project?
Nekorrah Raynor:	I find its good at making script writing and formatting easy.
Hedd Williams:	It helped me to quickly get an idea of how to lay out a script and what needs to be included. It can be collaborative because there are many different aspects within a script, giving opportunities for the input of your peers or tutor.
Lauren Reynolds:	I thought it was a very easy to use tool.
12. Please give your thoughts on the use of Generative AI to create short prompts to develop scene ideas?
Nekorrah Raynor:	I think its a good idea when you're having a block. But its not something id rely on heavily
Hedd Williams:	I thought it was good as it got us straight into the point of the task. The prompts being random made it entertaining too, as we could create some funny scripts.
Lauren Reynolds:	I think ai is a great starting point to spur on further ideas. it will never come up with something particularly funny or original but its a great starting point if you're feeling uninspired or less imaginative that day.


[image: ]Appendix 6: The lesson in action


Evaluation and Reflection 
Benefits of Collaborative Learning
Based on my immediate reflections and the feedback from the learners, my initial thoughts on the lesson using Celtx was well received and showed high engagement levels. There were better results and higher quality writing from those who were paired up, rather than individuals, which highlights the effectiveness of ‘peer tutoring.’
The energy generated in the room was in thanks to the collaborative nature of the activity; the learners were in a Situated Learning environment but within a safe and relaxed classroom, rather than a ‘real life’ problem solving situation. The learners felt open to share and discuss their ideas not only between their partners, but across to the other groups as well, thus creating a highly interactive workshop environment.
As well as enabling a situation where students could progress through their ZPD after initial scaffolded learning via demonstration, it was important to continue implementing Formative assessment through the act of going around each group to give individual attention. The benefits of this meant I could ascertain the amount of writing each student had done, and validated their responses. 
My tutor feedback positively noted that I sat at the students’ level to communicate with them, thus maintaining a respectful workshop environment. This came across to the students that my interest was genuine and sincere, which was respected and appreciated by the cohort.  
This type of assessment emulated the practice of a Development Producer monitoring a script writing team’s progress and giving notes to work on for the next draft, until an appropriate script is complete for production. 

Digital Embedding Framework
As a digital tool, Celtx aligns with the embedding framework of TPACK:
· Technological Knowledge: It is the most bespoke digital tool to address the need to both prepare students for industry practice, while simultaneously teaching the practical skills to use industry standard tools.
· Content Knowledge: It is an introductory means of giving insight of the film & TV industry and its practises and expectations for professionals.
· Pedagogical Knowledge: In of itself, it is a tool that encourages collaborative learning, whilst also providing educators the ability to monitor progress and understanding.

Challenges and Mitigation 
To have created a more explorative session of Celtx’s  tools and applications, I could have set the students more broader tasks beyond writing the script. For example, after the script was complete, I could have given each student a development or pre-production role so that they could create documents in response to the script (breakdowns, budgeting, scheduling etc). This would have given the students more insight into Celtx’s full roster, as well as gaining more knowledge via Situated Learning.
One of Celtx’s limitations as a learning tool is that its user interface can shrink when presented on screen to a classroom, meaning any students at the back of a class may not be able to comprehend a demonstration. To address this in future, I would either conduct this as an online workshop and present on student’s individual screens, or utilise a computer lab where each student has their own screen in front of them to follow my instruction. This would also ensure students have a clear understanding of the aims of the lesson when they are outlined in the introductory stage.
Student feedback indicated that they appreciated an initial demonstration of writing a script via Celtx, however as I assessed everyone as the activity progressed, I found that I had to remind some students about certain formatting guidelines that I had already demonstrated. Again, I would equate this to not being able to fully see the presentation screen from the back of the classroom.

Conclusion and Future Development with Teaching
Celtx has proven to me to be an efficient digital learning tool that bridges education and industry practices for film & TV. It informs me on how to best apply my Technological Content Knowledge to best communicate the relevant subject matter in accordance to the industry practices they are being prepared for.
As an experience for students, any of Celtx’s applications when implemented in lessons will cultivate essential skills for working within the creative industries; it places the learners in Situated Learning environments to give initial exposure to industry expectations, whilst also generating valuable soft skills that can be transferrable across all departments within Film & TV.
It encourages me as an educator to prioritise collaborative learning, and implementing engaging group activities to cultivate creative problem solving and ‘peer tutoring’, so that I can maintain consistent scaffolded learning as I monitor the students’ progression from learner to professional.
Word count minus citations, references and appendices: 3,957
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