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1. The importance of early intervention for a child with your chosen ALN
	
The National Autistic Society (2018) state that autism affects 1 in every 100 people, and is more common to be affecting male than female. Autism causes individuals to view the world differently causing them to feel overwhelmed making everyday life and activities challenging. As a result from this, it can lead to learning disabilities and mental health issues like anxiety (National Autistic Society, 2018).

Early intervention in all cases of additional learning needs have a positive effect on the child’s development. According to the National Institute of Child Health and Human Development (2017) it states that in relation to early intervention for Autism Spectrum Disorder (ASD) it creates long term positive effects of the child’s individual symptoms and their development. This is as a result of being diagnosed young, the brain hasn’t fully formed still developing therefore, can adjust to the changes and support being made increasing their ability to learn and reach their full potential (National Institute of Child Health and Human Development, 2017). This then conducts with the rights of the child article 6 resulting In them in the opportunity to develop to their full potential and article 29 to reach their full abilities in being their best (UNICEF, 2020). Therefore, the earlier the diagnosis the child can achieve the best outcome to manage their ASD in their future.

For children who do get diagnosed with ASD an early intervention helps the child with understanding of why they have their difficulties (National Autistic Society, 2018). Therefore, with the early diagnosis interventions can be put in place resulting in helping children to assist their difficulties by taking action and having strategies in place to support them in everyday life and within their education. This ensures that the child has a right to education, article 28 of the UNCRC with the correct support to achieve their full potential, article 6 of the UNCRC (UNICEF, 2020).

It also enables those within their life – family, friends, teachers to understand the child’s actions too (National Autistic Society, 2018). From this strategies and adjustments can be made within the setting to assist the child with their difficulties. As a result families and schools can be given the correct services and support to be in contact with in order to meet the child individual needs in all aspects of their holistic developmental needs. This intervention complies with article 18 of the rights of the child (UNCRC) as parents consider the nest for the their child taking the support and guidance as well as the government providing the support services to help their child’s developmental needs (UNICEF, 2020) such as integrated autism service (ASD info Wales, 2018).  

With regards to intervention decision and the voice of the child, children should be heard and the child needs to understand their interventions are in their best interest. Article 12, states that children have the right to have their views respected (UNICEF, 2020) therefore, their voices heard in relation to their feelings and wishes of any decisions within their education and support of their additional learning needs in this case. However, Head et al (1998) addresses that children children’s wishes and feelings should be expressed and considered but state that it should not be the deciding factor as they may not fully understand the consequences or benefits.
Supporting this Lansdown (2011) consider children’s view to be taken seriously and respected and therefore, encourage opportunities for children to be heard is essential. As well as this, allowing children’s voices to be heard demonstrates good practice of inclusion, as it allows equal opportunities avoiding discrimination (Lansdown, 2011). In this instance allowing children with additional learning needs like ASD to be involved in their choices of support.

When early intervention is put in place it allows families to accept the affect if ASD within their daily lives allowing them to prepare support and strategies for their child (National Autistic Society, 2018). However, in some cases early and late diagnosis can result in anticipation, worry and stress for parents (Magán-Maganto et al, 2017). This can result in affecting the child’s emotional well being impacting their intervention and support to be carried out.

The process of getting a diagnosis can be timely when thorough assessments and diagnosis are made in order for the best outcome for the child (National Autistic Society, 2018). The process of a diagnosis is carried out by numerous individuals within a multi-disciplinary team, including health and educational professionals as it includes reports, family history, observations, various assessments and may include further tests for other conditions (National Autistic Society, 2018).

The process of a diagnosis can begin with a parent/guardian or teacher recognising specific traits or action as autism is very different in every child making it individual. It can include observation of difficulties with social communication and interaction that is persistent, a restricted and repetitive trait or pattern of behaviours, activities or interests which affects their everyday function (National Autistic Society, 2018).
From this, the signs of autism should be discussed with either the General Practitioner, health visitor or the additional learning needs co coordinator within the school in order to make a referral to a psychiatrist for an assessment (NHS, 2019).

The autism assessment is then carried out by professionals within the multidisciplinary team in order to diagnose. From this a report will then be issued with their findings (National Autistic Society, 2018). As a result from diagnosis, children can then be statemented under the ACT (National Autistic Society, 2018).

However, If the child is pre-school age the health visitor can carry out a Modified Checklist for Autism in Toddler known as M-CHAT, which indicates if the child maybe autistic not a diagnosis (National Autistic Society, 2018). This is because signs and characteristics of ASD can be identified in children before the age of 3 years old (National Autistic Society, 2018). However, as a result of being diagnosed young it can lead to a misdiagnosis compared to being diagnosed over the age of 4 years. This is suggested as many children under 3 years develop at different stages and may have delays within social communication making it difficult to have a correct diagnosis of ASD (Martínez-Pedraza, and Carter, 2009).

When suspecting ASD there can be confusion in the traits and signs of autism as they can be identified as other disorders and additional learning leading to a misdiagnosis. For instance, speech and language development and hearing impairments can lead to communication issues (Autism, 2019).

According to Social Care Institute for Excellence (2017) professionals such as practitioners in the early years have little awareness of Autism. It is suggested it is due to the fact that it can affect each individual differently with having behavioural traits and delays within their holistic development to advanced development (Social Care Institute for Excellence, 2017). In addition to this, autism can be misunderstood by some as they are unaware of individual’s differences to understand and communicate (National Autistic Society, 2018). Following this, the National Autistic Society (2018) states that 17% of autistic children have been suspended from school, implying that there is a lack of understanding by professionals of the additional learning need as strategies are not in place to support the child for their individual needs.

There is training available to address professionals in the understanding of ASD, exploring strategies and methods to support children in various ways. Supporting clients on the autism spectrum training is one course delivered by Faiers Training. It delivers definitions, understanding, associated conditions and support strategies in depth over two days (Social Care Institute for excellence, 2020).

ASD info Wales is the national site with information, resources, services, training and important updates on the implementation of the ASD Strategic Action Plan for Wales. 
Through ASD info Wales professionals within education can achieve a certificate in relation to autism awareness such as ‘learning with autism’. Schools can gain a qualification as all staff can participate in a whole school autism awareness raising programme (ASD info Wales, 2020). 

Ibost et al (2009) found that when adults are provided with information about autism in children, it results in a positive influence of their acceptance and understanding of the child’s actions and communication. Therefore, this implies that training such as ASD info Wales (2020) can benefit professionals within their practice. It can allow them to deliver the best support and communication methods to meet the individual child’s needs. However, as stated by Ibost et al (2009) there is still is requirements for further education to be developed for professionals in order for them to understand and accept ASD along with the behaviours children show and their developmental process. By doing this, it would allow professionals within the Early Years to be able to identify ASD in children, resulting in early diagnosis.


1. Barriers the child with your chosen ALN may experience

Autism Spectrum Disorder (ASD) can cause numerous barriers in children, which then result in impacting the child individually. However, within this section it will specifically consider communication and eye contact as barriers and the impact it may cause for the child especially within their education.


Considering ASD being an additional learning need means that the barriers are considered under models, medical model and social model of disability. The social model is redeemed to be most beneficial to children with ASD as it considers how society can accommodate the barriers and exclusion within society (The art of autism, 2020). By doing this within children’s education, it supports the child in order to achieve their potential (article 6 and 29) and providing the best support (article 3) abiding to the rights of the child (UNICEF, 2020).

ASD can cause children to experience communication difficulties becoming a barrier affecting interaction with others. According to (National Autistic Society, 2018) communication is a strong sign displayed in children with ASD. Research shows that communication skills are child-level barriers that remain after education (Must et al, 2015). Therefore, ASD can be described as a communication difficulty that leads to further traits for the child to experience, such as misunderstanding language and gestures (Pittman, 2007).

The impact of communication as a barrier to child with ASD can vary as ASD impacts children different and is individual.  As a result this barrier can impact the child to develop restricted and repetitive behaviours (Brukner-Wertman et al, 2016).
Therefore, this impacts how children interact with others, as they may communicate within their own modified way which others may not consider as communication (Pittman, 2007). This is as a result of the child not being able to express themselves (National Autistic Society, 2018) .However, verbal and non-verbal communication for children with ASD is limited (Brukner-Wertman et al, 2016). 

An estimated one third of individuals with ASD are identified as being non-verbal (The art of autism, 2020). Pittman (2007) stated that many children with ASD express themselves through non-verbal communication. Therefore, when using language to communicate to children it is important the words are expressed clearly and repeated (Brukner-Wertman et al, 2016). This is in order to allow children in process the information in order to achieve understanding of what’s being asked.
 
Along with communication, links social skills which are also found to be difficult for children with ASD. For instance, eye contact is one form of non -verbal communication behaviour that children with ASD lack and have difficulty to carry out when in a social interaction situation (Autism Speaks, 2015). Pittman (2014) states that eye contact Is important as it show reciprocal communication with others. This is due to the fact that when making eye contact we show attention and gain social cues (Autism Speaks, 2015). Therefore, as children with ASD lack eye contact it can be perceived as misconstrued, showing disinterest (Autism Speaks, 2015). However, children with ASD do not understand the expectation and importance of eye contact (Pittman, 2007). In addition to this, eye contact can become stressful for the child as they are unable to listen to the conversation and focus on eye contact at the same time (Autism Speaks, 2015) this sometime is due to their cognitive function ability (Pittman, 2007).

In order to reduce the impact of forcing eye contact, it is important that we allow children to communicate in their able form without eye contact (Autism Speaks, 2015). By doing this, it allows the child to become comfortable when in social interaction to communicate successfully. Supporting and allowing the child to communicate in their in way reinforces the social model of disability (The art of autism, 2020).
However, according to (Fonger and Malott, 2018) eye contact should be taught and encouraged to happen through the process of shaping. Their research shows that it is important for children with ASD to gain eye contact to improve social impairment. 

1. How a child with your chosen ALN is supported in an early years setting 

In order for practitioners to support children with ASD there are a number of effective strategies and methods that can be carried out to support and manage the individual needs of the children within their education. 

One strategy used to overcome barriers that ASD creates is the Picture Exchange Communication System (PECS). PECS is a visual and practical method to assist children with autism to communication and to visualise structure within their day (National Autism Resources, 2020). PECS works on a 1-1 basis that involves pictures that are exchanged for the item, which then build to represent a sentence in picture strips (National Autism Resources, 2020). This reinforces Skinner’s Theory, of positive reinforcement in order to achieve successful communication using PECS (Paden et al, 2013).

The National Autism Resources (2020) states that PECS aims to teach children with autism to communicate in a fast, self-initiating and functional system. PECS’ format includes six phases (National Autism Resources, 2020). Therefore, in order to achieve PECS successfully each phase has to be met and carried out confidently. 

However, PECS can take time for children to adapt to communication method to use effectively (Boesch et al, 2012).  One element is because children can find it difficult to interpret generic symbols when carrying out PECS (Boesch et al, 2012). As well as this, communication is limited to the pictures, therefore practitioners may require to plan ahead for pictures needed becoming time consuming. By creating pictures needed for the individual it demonstrates inclusion for the child making their experience of PECS to be personalised and individual to them (Boesch et al, 2012). In addition to this, the use of visual resources in PECS helps children to visual their routine as children with autism like routine finding change difficult (National Autism Resources, 2020). The use of visual resources in PECS like a timetable is practical and portable to use in various situations (National Autism Resources, 2020).

The training of PECS is delivered by Pyramid (Pyramid Educational Consultants, 2020). Therefore, practitioners working with children with autism should attend if this method would meet the child’s individual needs. PECS’ training is delivered in a specific format in order for communication to be achieved successfully (Pyramid Educational Consultants, 2020). This training is expensive (Pyramid Educational Consultants, 2020), therefore, this can delay the process of practitioners to attend due to the schools funding and circumstances. As well as this, it may also mean that due to funding limiting staff can attend not all those who require it. However, the practitioner could then deliver their training to those who need to carry out PECS. But, this then can result in their interpretation of the training resulting in the training not to be delivered correctly impacting the way it is then carried out to the children with autism. Therefore, PECS should only be implemented by trained individuals (Research Autism, 2017).

Some concern over the use of PECS was that it may affect children with autism to become more delayed with regards to their spoken language (National Autism Resources, 2020). However, Schlooser and Wendt (2008) evaluated from their research that there was no evidence to suggest this. But, Schlooser and Wendt (2008) did conclude that speech will develop at different paces to each individual child when using PECS. Therefore, implies that the use of PECS demonstrates positively to children with autism developing the verbal language (National Autism Resources, 2020).

Using PECS for children with autism has found to be effective when consistently practiced and enforced within their daily routine. Therefore, it is important that it is used continually through their education as well as in their home environment. By providing PECS intensively it will allow the child to gain new acquired skills in PECS (Vicker, 2010).
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