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Assignment - Part 1 

What is catalytic leadership? To many people this term is unheard of. However, thanks to Ella Baker’s approach, this phrase has become more widely known by others. For instance, she provides us with clarity of its meaning saying it is a concrete set of communication practices for doing social justice leadership in equitable partnerships with, instead of on communities (Parker, 2020, p. 11). Although, with this definition she applies it and uses it in the context for social justice leadership. Nonetheless, the term can always be referred to as a type of leadership that is group centred rather than leader centred. In relation to this, Solikin et al. (2020, p. 49) suggests that catalytic leadership is a process of involving various parties, collaborating with them to work together to produce a greater achievement. It focuses less on traditional top down approaches and more on shared meanings, allowing others to share their opinions and participate within the decision making process (Meredith, et al., 2018, p. II).  

This manner of leadership is different from the usual. For example, Pratt (2017) states that the typical normal leadership style involves an individual to take control and guide followers to achieve the required goals. It is a style of leadership that offers set people with authority, giving them the ability to influence others and possess power over them (Ilie & Schnurr, 2017, p. 2). Whereas Catalytic leadership emphasises communication, they want their peers to feel valued and appreciated, they are a leader that makes connections with other to initiate change (Noramon, No Date).  More specifically, like the term Catalyst referred to in Chemistry, a catalytic leader is an agent that provokes or enables change, they spark innovation, prompting action where nothing would usually happen. They provided more opportunities for success and grants them and others more rewards. For instance, Tscuhiya et al. (2018, p. 45S) highlights that following a catalytic leadership approach offers cross-sector collaboration and stimulates partnerships alliances to increase the percentage of positive outcomes.

Furthermore, when the term catalytic leader is applied in an early year’s context, it refers to a creative and dynamic process rather than a set of attitudes and behaviours, it is an early year’s professional as the catalyst that can bring change through small, incremental steps (McDowall Clark, 2012, p. 399).  Fenlon (2019 p. 7) adds to this, stating that catalytic leadership draws heavily on the ideas of leadership involving change and early childhood professionals acting as a change agent. In addition, there is no one person who can be a catalytic leader, there is duty placed on all practitioners to embody these skills and values. For instance, according to Welsh Government (2022, p. 50) everyone shares responsibility and need to posses’ good communication skills, welcome collaborative workings, involve others in decision making and create a shared vision which is understood and practised by all. From this it is evident to see that the responsibilities that are being placed on Early Years practitioners are beginning to shape them into catalytic leaders rather than the traditional ideas of a leader. 

In relation to this, Joiner (2017, p.2) highlights that with the rapidly changing and highly complex environment we live in today, having catalytic leaders has seen to be the most effective over other types of leadership. The reason for this is because as Zachery (2011, p. i) states becoming leadership catalysts, people can become front runners in their organisation and work towards exponentially improving those organisations capabilities. For example, research by Popli and Rizvi (2017, p. 293) demonstrates that the leadership style chosen has the most impact on employees’ performances. It is crucial that those professionals become catalytic leaders to ensure that the organisation is providing a high quality service, whilst protecting people’s rights, but also guaranteeing that children are put at the forefront of their pedagogy. 

On a further note, being a catalytic leader can also prepare early years professionals to be able to handle the complex demands of sociological factors and issues that impact on young children. Moreover, according to Staff Writer (2020) sociological factors are the aspects that directly influence or affect lifestyles, they include religion, ethnicity, family, education, location, communities, economic status, and environment. Similarly, Bronfenbrenner’s social ecological method follows the same understanding. He believed that children’s development can also be affected by their outside surroundings such as the environment, family, school, culture values, laws, and customs (Guy-Evans, 2020). This evidence’s the importance of ensuring that practitioners are catalytic leaders because they must be able to meet the needs of all children, without these vital skills the child can face negative outcomes such as adverse brain development, which can lead to poor personality development, poor social skills, poor cognitive functioning, and poor stress management (Snyder and Merritt, 2014, p. 65). 

Additionally, being a catalytic leader can also aid in meeting children’s other needs. For instance, as mentioned previously catalytic leaders are the people who enact change. As the result of the change, it will mean that areas of practice can be improved. In relation to this, it offers opportunities to enhance a practitioner and a settings quality. As Education Policy Institute (2018) says high-quality childcare provision can generate significant and sustained improvements in child outcomes. Welsh Government (2014) agrees with this stating that a high quality provision has a positive and enduring effect on a child’s outcomes such as language, communication, and cognitive attainment. Therefore, implementing a catalytic leadership style within a childcare setting has been proven to provide better opportunities for children. To provide more information on the matter, Sims et al. (2015, p. 149) states that if we to continue to follow the old standard of leadership, we will be unable to re-conceptualise and form a new socially leadership style which can have serious implications on quality improvement. If practitioners do not improve their quality, children’s needs can suffer. For example, the percentage of behaviour problems increases (McCartney, no date, p.25), foreshadowing future life problems. However, according to Early Childhood Action Collective (2016) these issues can be avoided if policymakers prioritise a high level of quality and maintain them.

More specifically, following a catalytic leadership approach will grant the chances to not only meet the national minimum standards but achieve higher. The national minimum standards are designed to ensure that care provision is fit for purpose and meets the assessed needs of people using care services (Welsh Government, 2013). Furthermore, as well as meeting the needs of the children using the service, it can also ensure that practitioners are completing the responsibilities placed upon them. These Include, working with multi-professionals, families, children, being reflective, undergoing continuous professional development training as well as also ensuring enabling environments and experiences (Hallet, 2013). 
In addition, being a catalytic leader can also facilitate in the development of reflective practitioners. Tarrant (2013, p. XV) highlights that these are the professionals that review their practice on a regular basis and uses their previous actions to develop and improve their professionalism and practice. For example, Brock (2015, p.7) says that reflection and reflective practice are the core values of professionals and have a key role in professional training. This is a highly beneficial process because Hargreaves and Page (2013, p. 162) evidence that it helps individual professionals to develop and manage crises and improves the care that they give to others. As a result of this, it will mean that children will receive the best learning opportunities. For example, according to Kelly (2015) reflective practice works in partnerships with observations, assessments and planning to ensure that the individuality needs of children are at the forefront of their pedagogy as well as protecting positive relationships. Johnson (2010, p. 2) highlights that by upholding positive relations to children will mean that their long-term social and emotional development will improve, as well as areas such as curiosity, risk taking, and resilience being facilitated through positive relationships. As a catalytic leader you must be able to respond to children’s needs in an evidenced based way and reflective practice provides the best opportunities to demonstrate the reasons why change must be made. Ralph (2015) agrees with this saying evidence gathered through reflection highlights to individuals the benefits of change. 

It is important that catalytic leaders evidence the reason as to why a change is being made because otherwise, they can face resistance. As Resnick (2006) affirms change is not made without inconvenience. A particular form of resistance that can be found when following a catalytic approach is the interference of misconceptions about what catalytic leadership entails. As Cooper (2014, p. 84) states there is a need for improved teacher access to leadership concepts. Due to the fact there is little information shared with early years professionals about this approach means that early year’s practitioners can mis-judge the catalytic leader because they are unaware of the reasons as to why they are implementing change.  For instance, this can result in negative outcomes for the children within their care. Garvis et al (2016, p .45) believes that establishing collaborative teams is the best way to achieve the best outcomes for young children. More specifically, children learn through what they see and experience with others, objects, and events (The national strategies early years, 2009). If children were to witness this tension, they can adopt unhealthy social cues. For example, children will struggle to regulate their feelings, behaviours, and be unbale to understand other people’s behaviours and feelings (Lavis, 2016). 

However, if resistance is understood and dealt with constructively, change can be made more efficiently and effectively. For instance, following Kubler-Ross model of the change curve can offer navigation through change because it creates alignment, maximises communication, sparks motivation, develops capabilities and shares knowledge (Katambur, 2021). More specifically, the model gives insight to understanding employees’ emotional stages during the process of change to allow for the situation to be better managed, smoother, and more successful (Tahir, 2019). Williams and Braddock (2019, p.7) also agrees with this adding that it helps leaders take control of the situation by retaining perspective and objectivity.  In terms of the effects of change on children, it is vital that practitioners make the process as gentle as possible because Bradley (2020, p.1) states that the environment that children spend their time in has a major impact on children’s overall development. 

Additionally, another method that can help reduce the amount of resistance is Continuous professional development (CPD). CIPD (2016) states that it is the process of building up knowledge and improve our expertise to uphold good standard of care. According to Page et al. (2013) having professional development opportunities are essential ways of meeting the needs of professionals and in turn shows respect to the children. Also, it provides opportunities for advanced learning and develops a higher level of knowledge confidence and a positive sense of professional identity (Davis and Ryder, 2016). In relation to catalytic leadership, offering practitioners regular CPD sessions will allow them to view the change from a professional perspective so that change can be more efficient. 

In conclusion, it is evident to see the various challenges that a catalytic leader can face during their time when managing and leading an Early Years workforce. However, research has demonstrated that catalytic leadership is a vital tool that should be adopted to combat the complex demands and issues that impact young children’s lives. 




Assignment – Part 2 

Over the years the Early years sector has undergone a lot of changes to pedagogical practices as well as political changes. For example, throughout our history it is evident to see how children’s rights have become more important and establishing them as a focal point. 

To be more specific, a large number of changes have been made because of historical political contexts. These are situations that influence the events or trends we see happening during that time (Mometrix Test Preparation 2022). To put it more simply, Fleming (2019) says that historical political contexts can be referred to as the factors that surround and led to an occurrence. For instance, in terms of the Early Years these are the reasons for enacting change. An example of the historical political contexts of The Children’s Act 1989 would be the many high profile child abuse deaths and subsequent injuries reported during that time (NSPCC, 2021). 

It should be noted that many of these Acts and legislations, have been established for the benefit of children. For example, they have all been integrated to provide children with the rights and opportunities to be treated equally and justly. For instance, the role of the children’s commissioner for Wales was introduced because of a man named Sir Ronald Waterhouse and his allegations into the widespread abuse of young people in children’s homes in North Wales (Clarke, 2003, p. 158).  His strong beliefs led to a long campaign spearheaded by Children in Wales, for a post to be created that stood to crusade for and defend children’s rights. It was because of this historical context that led to a political change such as the Care Standards Act 2000 enforcing that a Children’s Commissioner of Wales be appointed. 

According to Towler (2013) the Children’s Commissioner for Wales has the responsibility to promote the rights and welfare of children. At first the commissioners’ powers and duties were limited and confined to those written within the Care Standards Act (Hillman et al, 2010, p. 21). However, there was still a need for further change therefore, many people continued to campaign. As a result of that, further change was established such as the introduction of the Children’s Commissioner for Wales Act 2001. According to, Children’s Commissioner for Wales (No dateA, p. 2) this legislation offered the commissioner more power to carry out their work for example, they can make representations to the Welsh ministers about any matters affecting children’s rights, additionally they can also provide assistance to individual children and have the power to review and monitor the arrangements for complaints. In terms of the effects of this change on children, it brought about more opportunities to analyse the decisions made by the Welsh Government and the implications it has on children’s rights (Children’s Commissioner for Wales, 2022). Furthermore, this will allow for children to be granted the best standard of care and the best opportunities to develop holistically. 

Additionally, the Children’s Commissioner for Wales also has the responsibility of increasing inclusiveness and improving participation of both young people and adults within the political process and the life of the community (Hollingsworth and Douglas, 2002, p. 63). Hudson (2012, p.4) states that children must be involved in the decision-making structures that are inherently part of their daily routines. The reason for this is not on the grounds of a legal obligation but is because McLeod (2008, p. 22) highlights those children can stand to gain a sense of empowerment. According to, Siegler (2021) a child who possesses that feeling of influence over their life can boost their sense of security, self-efficiency, self-esteem, and independence. Similarly, Prilleltensky, Nelson and Peirson (2001, p. 144) agrees adding that evidence has shown a link between a sense of empowerment and a positive mental health. 

However, the Commissioner for Wales must go above this because it is their duty to ensure that Children’s participation is more than just asking them for their ideas and views, it is about listening to them, taking them seriously and turning their ideas into reality (Commissioner for Children Tasmania, No date, p. 3). Their principal aim is to safeguard and promote the rights and welfare of children in all aspects of their work (Children’s Commissioner for Wales, No dateB, p. 1).

Since the introduction of the post there have been three Children’s Commissioners for Wales. Firstly Peter Clarke, Keith Towler and Sally Holland. Beginning with Peter Clarke he was the first to fill this post in March 2001, it was because of his passion and his involvement with young children and young people that made him a prime candidate for this role (Philpot, 2007). His passions saw him accomplish many achievements some of which are that he placed children on appointments panels for the commission. This demonstrated a huge milestone towards ensuring that children rights and views are respected. As Eklund et al (2020, p. 1) highlights children have the right to express their opinion and have it respected in processes that affect them. Peter Clarke understood this and made sure that he and his staff were accessible to all children, young people, and their communities (House of Commons Welsh Affairs Committee, 2004, p. 16). More specifically he accomplished this by integrating his work as director of ChildLine with his job as children’s commissioner, he ensured that children’s voices were not only heard but heard loudly and clearly by policymakers (NurseryWorld, 2007).

In relation to this, Peter Clarke placed the highest importance on making sure children’s opinions were heard so much so that it saw him threatening legal action against the assembly in relation to how it conducted decisions about children (Philpot, 2007). Furthermore, he was devoted to ensuring that advice and assistance services were clear when providing direct guidance for children and practitioners (Children’s Commissioner for Wales, 2005). Peter Clarke had an awareness of professional’s effects on children and kept an open line of communication with teachers, social workers, parents, paediatricians, and voluntary agencies (Children’s Commissioner for Wales, 2002, p. 8). According to Davis (2003, p. 207) it is through practitioner- child relationships, that children come to gain significant effects on their intellectual, social, and emotional development. As a result of this Peter Clarke made sure to review policies and departments as well as create new practice guides (Philpot, 2007). The reason for doing this is so that Early Years professionals could always provide the best standard of care to children because that is their right.  

Moving on to Sally Holland she is the most recent Children’s Commissioner for Wales and has continued to work towards protecting children’s welfare and rights. During her post she has completed a wide range of work in multiple areas for example, children’s mental health and well-being, anti-bullying strategies, reducing inequality, and improving transitions to adulthood for children with learning disabilities (Children’s Commissioner for Wales, No DateC).

More specifically, in terms of children’s mental health Sally has launched a new approach called No Wrong Door, this is a method that aims to support families and children’s needs when navigating a complex system (Children’s Commissioner for Wales, No DateD). For example, if any child or their family is in distress or seeking help then support is always to be provided rather than adding them to a waiting list. In terms of this approach’s effects on children, it has meant that the Welsh Government were required to revise statutory guidance to include a focus on interventions for complex needs such as mental health, also have regard to the UNCRC and how professionals and this guidance follows these principles (Children’s Commissioner for Wales, 2020, p. 27). In comparison to when Peter Clarke began his post, what has Wales achieved since then? According to, Education Workforce Council (No Date) issues related to education have featured prominently, with mental health and wellbeing, curriculum content, student participation, meeting additional learning needs and marginalised groups need have all been addressed and work is continuing to prevent children from suffering negative outcomes. It is important that children’s needs are met because Jopling and Vincent (2016, p. 3) states that interventions particular early interventions have been seen to have an increase in educational attainment, positive outcomes, improved future employment opportunities. 

However, no matter who was attaining to the post each of them and their work had to abide by the United Nations Convention of the Rights of the Child. In 1989, after 10 years of deliberation, the United Nations General Assembly adopted the convention on the Rights of the Child also known as the UNCRC (Quennerstedt et al, 2018, p. 40). According to Jones and Walker (2011, p.5) the UNCRC provides children with a set of economic, social, cultural, civil, and political rights. It is a convention that has been established in multiple countries to ensure that all children are treated as individuals who are entitled to be treated fairly. Additionally, UNICEF (no date, p. 3) states that the UNCRC recognises that the child for the full and harmonious development of his or her personality, should grow up in an atmosphere of happiness, love and understanding. 

This convention provides children with an equal chance in life. For instance, the UNCRC consists of 54 articles that set out children’s rights and how governments must work together to meet children’s needs and help them reach their full potential (Save the Children, No date). For example, under article 12 and 13 it specifies that children have a voice and a freedom to express opinions, feelings, and views (Bradwell, 2019). In relation to the Children’s Commissioner for Wales, the UNCRC is fundamental to their work and is the foundations of their work. According to Clarke (2002, p. 288) it was the first time that a public official in Wales was charged with certain responsibilities under the UNCRC. The benefit of having a public figure brings more opportunities for children’s rights to be considered, they are there to represent children who are venerable or those who find it hard to make their views known (GOV.UK, No Date). 

Moreover, an example of how the Children’s Commissioner for Wales have been involved with the UNCRC is through the creation of the right way framework. The Children’s Commissioner (2017) states it is a principled and practical framework for working with children, it is about placing the UNCRC at the core of planning and service delivery, integrating children’s rights into every aspect of decision-making, policy, and practice. It provides organisations in both the private and public sectors give effect to children’s rights. Additionally, it can also give children the knowledge and confidence to use their rights and hold organisations and individuals that affect their live accountable (Children’s Commissioner for Wales, No DateE). 

Throughout the years there has been struggles to bring about change and advancement. For example, not all countries have signed the UNCRC, the USA do not feel as though they need to conform to the UNCRC as they believe their laws are already taking children’s rights into consideration. Also, Wales is one of the only few countries to incorporate the UNCRC into articles of government (Lyle, 2014). There is a need for more countries to adopt the convention into law because when done so, it will mean that organisations, policies, legislations, and ministers must have due regard to the UNCRC (UNICEF, 2012, p.123). This will result in children receiving better quality care which according to Robinson (2017, p. 54) can consequently bring long-term benefits such as positive outcomes with educational success.  

In conclusion, the introduction of the Children’s’ Commissioner for Wales in conjunction with the incorporation of the articles of the UNCRC has paved way for children’s rights to be acknowledged and made more of an importance amongst all. It is clear to see through Peter Clarkes and Sally Hollands work the amount of progress that has been made as the years progress. The results have shown great benefits on children’s rights, wellbeing, and development in Wales.




Assignment – Part 3 
During a child’s lifetime, they can come to experience various sociological aspects that challenge their development, their learning and overall, life experiences. According to Brady, Lowe and Lauritzen (2015, p. 174) a sociological aspect can be summarised as the social contexts that cause change in peoples experiences within the world. Similarly, the university of Minnesota (No date) states that sociological aspects are a cause of our location in society - our gender, race, social class, religion all come to form how our social backgrounds effects our views, behaviours, and attributes. More specifically, Cole (2019) says they are the forces that influence our experiences, interactions with others and ultimately, the outcomes of our lives. 
To provide an example, poverty would be classed as a sociological aspect that affects children’s life experiences. Knight (2017, p.1) highlight that poverty spoils lives, cost public money and destabilises social relations in a cycle that passes from one generation to the next. Additionally, lötter (2011 p.1) describes poverty as a complex multidimensional experience that violates a host’s ethical values and causes all kinds of suffering, harm, and humiliation. It is phenomenon that can cause other disadvantages such as deprivation and exclusion to appear. (Saunders, 2011) For instance, von Braun and Gatzweiler (2014 p. vi) suggests using a marginality lens to understand that poverty can also make links to social exclusion, injustices as well as gender inequality. The reason as to why poverty makes links to these is because it entails more than the lack of income and resources, instead it is hunger, malnutrition, limited access to education and other basic services, social discrimination, and a lack of participation in decision making (United Nations, No date).
Keeping a child centred view, poverty can have endless effects on children, and they can differ depending on the individual. For example, Rudoe (2020 p. 1021) writes that each child is unique and has individual needs. According to Ridge (2002, p. 1) childhood poverty has become a disturbing reality for many British children, research has shown that poverty has severely caused adverse outcomes for children. For instance, a child who is suffering from poverty can face barriers such a social exclusion, this can consequently inhibit the formation of meaningful relationships (Bailey & Bramley, 2018, p. 245). Johnson (2010, p. 4) says that children who are surrounded by warm, caring relationships have stronger well-being and emotional security. Therefore, if a child did not have said relationships, they can experience more aggressive behaviour because they are unable to regulate their emotions, as well as struggling to interpret other’s feelings (Boele et al, 2019, p. 1033). It is highly likely that children will face these barriers because according to Haanpää et al (2019) children in poverty are more likely to have fewer friends at school and easily feel isolated and not want to participate in social activities. Without these opportunities to engage in social interactions children can miss out on valuable chances to develop relationships and reap the benefits from them. 
Additionally, children who are living in poverty can also experience physical, health and well being issues. For example, children in poverty experience more deprivation from valuable learning and development opportunities and suffer from illnesses. Maholmes and King (2012) suggests that deprivation from early childhood experiences have much more subsequent damage to children’s health.  More specifically, children in poverty are less likely to have access to basic health-care services, education aid and in severe cases nutrition, water, and shelter (Minujin & Nandy, 2012, p. 3). As a result of a child not having these fundamental resources, Boyden et al (2019, p.4) says that children in severe cases can experience growth stunt and impaired development. Johnson et al (2013, p.3) agrees with this adding that poverty children can additionally face limited educational opportunities, poor quality of life and poor mental health in both childhood and adulthood. To go into further depth, as those children progress into adulthood, they will continue to face limitations and experience more chronic physiological stress and deficits in short-term spatial memory because with poverty comes a lot of exposure to stress and worries of survival (Cornell University, 2017). 
Furthermore, Yoshikawa et al (2012, p. 274) reiterates a similar point as above and states that poverty can not only have immediate effects on children but also cause long term problems. For example, Yoshikawa et al (2012, p. 274) continues to say that research has demonstrated that living in poverty resulted in lifetime depression. Also, Lee and Zhang (2021) add that poverty can result in children having a lower adaptive functioning, diminished self-confidence, and self-esteem in both childhood and adulthood. It is clear to see from the evidence above that poverty can cause a large range of harm to a child, on all different levels. Therefore, to prevent children from suffering negative outcomes we must provide them with care, support, fulfilling experiences and access to their basic rights to allow them to have equal opportunities in the future. 
According to Karoly, Kilburn and Cannon (2005, p. 1) it is best to have early interventions established because they offer support to both families and young children to help release the strain of stressors. It is more important than ever to have early intervention processes established in childhood because Reynolds, Rolnick and Temple (2014, p.3) states that the early years of childhood represent a crucial window of opportunity for children to develop capabilities that put them on the path of a healthy well-being in adulthood. Without early interventions Early Intervention Foundation (2020) says that children can face a multitude of negative consequences later in life because the problem was left untreated and allowed to inflict more harm. 
To give an example of an intervention process would be flying start. In accordance with MacDonald (2016, p. 1) flying start initiative was set up in 2007 and its objective was to reduce the impact of poverty on educational attainment. Flying start makes a decisive difference to the life chances of children mitigating the impact of poverty (Welsh Government, 2017). The programme provides free quality childcare, health visiting service, parenting support and support in speech, language, and communication development. Swansea City Council (2020) highlights that this will bring in benefits such as quality interactions and care which will support children’s development and improve long term outcomes. This is because flying starts are considered high quality settings which have rich resources such as positive interactions, interactive environments, and enjoyable social experiences (Pacey, No date). However, consideration needs to be given to ensure that resources are allocated and implemented effectively to provide the best outcomes (Welsh Government, 2011, p. 16. Therefore, it is proposed that additional funding is necessary to ensure increased success rates, but also an increase in the coverage area. 
In addition, services such as free school meals and breakfast clubs can also provide valuable benefit to children in poverty. The reason for this is because Vik, Lippevelde and Øverby (2019, p. 951) states that serving free school meals increases children’s intake of healthy foods, especially those with a low socio-economic status and living in poor conditions. Furthermore, providing free school meals doesn’t just meet article 27 of the UNCRC but it also has a strong connection with better learning outcomes (Farthing, No date, p. 6). For example, a feeling of fullness improved impulsivity and attention (Hasan et al, 2021, p. 1). Despite the benefits it brings, from April 2018 the English Government has decided to introduce a new earning limit that decides whether you are eligible for free school meals (The Children’s Society, No date, p. 1). This will mean that families will have to compensate for this loss and increase their working hours. Ultimately, this will cause the family more stress and children will miss out on valuable family interactions. Family Features (2017) believes that family time offers many benefits including building confidence, creating stronger emotional bonds, improved communication skills, better performance at school and reduced behavioural issues. Therefore, without these children can suffer additional harm. 
On a further note, smaller organisations such as community clubs can also offer support. For example, having your community aware and informed on the matter and holding fundraisers and donations are all simple ways to help fight poverty (Kids Matter, 2020). Each of these will add up to make a difference and decrease inequalities and education gaps (CommonBond Communities, 2021). 
In conclusion, poverty is a very serious issue that continues to appear within society. It is a complex affair that remains to cause harm and damage to children and families. It is only through continued efforts and interventions that we can eradicate and limit the percentage of people in poverty.  
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