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Using Karl Marx’s ‘Theory of Education’ and cultural capital founded by sociologist Pierre Bourdieu, this dissertation will inquire how and whether class has impacted on art education in modern Britain but also looking into the effects race, money and government policy has on education. Research from the foundations of education to the modern day will give context to the dissertation and culminate in a conclusion that will be supported by statistics and facts. 
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An investigation into Art education and its class issues in modern Britain. 


Chapter 1 – Introduction.

The objective of this dissertation is to discuss and explore the statement "An investigation into Art education and its class issues in modern Britain."
 Class is an issue which can be considered to affect society across all ages and every walk of life especially within Britain (Friel, 2016). The concept of cultural capital is going to be a key term discussed within this dissertation, the concept founded by Pierre Bourdieu, a French sociologist and it refers to skills, knowledge and behaviour which can be used to demonstrate someone's social status (Claussen and Osborne, 2012), the concept also relates how socially mobile an individual can be. Socially mobile refers to the mobility or movement of individuals, families or households within society. It is a change in societal status, and this can be a downward or upward movement within society. (Heckman and Mosso, 2014). Cultural capital is a broad umbrella term, so explicitly, this dissertation will be discussing the ideas of industrialised cultural capital, which refers to the capital that can be gained through education, whether that be through skills, connections or status. (Savage, 2013). The pursuit of education and specifically higher education is meant to increase an individual’s social standing though industrialised cultural capital; this happens through an individual gaining a different language to use, a language in the sense of vocabulary and higher way of analysing and critiquing the world but also through skills and status. 
Issues about social class within modern British culture were once were thought of as just being about money but since 2005 and The Great British Class Survey published in 2013 set to examine how social class has evolved in the 21st century. The measurement of class and how it is defined is broader than how it was traditionally seen (Kerley, 2015), it is essential to analyse how does this affect art education and artists. Class affects everyone in a different way dependant on where they are on the social ladder. Class has historically seen to be in three categories, the working class, middle class and upper class with offshoots including the lower and upper class for all three main threads. The classes defined in modern society as the upper class; still tied to inherited wealth, own land, and have jobs in the aristocracy, the legal profession or are officers in the armed forces. The middle class are still tied to acquired wealth from trade and have jobs in education, health and knowledge professions. The working class still tied to lack of wealth; provide manual work and have large families on social security (Brooke, 2001). 
This dissertation will not just include a British individual’s place within university and how their social status can impact them there but also that journey that they would have taken to get there and how the disadvantaged; Black, Asian and minority ethnic (BAME) young adults who are a step behind their middle-class peers from birth within education. A significant topic covered will be barriers to entry which is factors or obstacles which make it difficult to enter a given market. In this case British education looking into who is affected the worst, why and what are the barriers for entry in education, money, class, debt and budget cuts to education, looking at art courses specifically for this dissertation.
The foremost theorists in this paper will be Marxism specifically, looking into the theory of education, class theory the mode of education and supported by statistics from the Government, the Warwick study and the Student Loan Company.



Chapter 2 – Class.
Marxism is a pivotal theory to study when looking at class because it breaks the three categories down to two. Karl Marx, seen in figure 1, the founder referred to two groups of people, the upper-class and rulers, which Marx called the bourgeoisie and [image: ../../Users/lydiacourtier1/Desktop/59822-004-3BE1198]also the other end of the spectrum, the working class and the workers called the proletariat (Marx and Engels, 1886). These two classes are continuously battling with each other as the bourgeoisie tries to suppress the proletariat and the proletariat tries to move upward in the social ladder (Trapeznik, 2011).Figure 1: Karl Marx

However, how we see class is an ever-evolving concept. ‘The Great British Class Survey’ conducted by Mike Savage, from the London School of Economics is a survey that considered not only economic factors into class but also socioeconomically. The study included social and cultural capital, such as hobbies, and whom an individual associated with (Savage et al.,2013), to work out a class system which encompasses far more factors than how class was once defined. 
The study broke class down into seven groups; ‘the elite’ and most privileged. The ‘established middle class' second wealthiest, who is the second highest for cultural capital and scoring high in all three capitals. The ‘technical middle class' a new class group who are prosperous but score low for social and cultural capital. The ‘new affluent workers’, who socially and culturally high but middling level of economic capital, tend to be younger people. The ‘traditional working class' who score low in all capitals and have the average age of 66, so fairly high. The ‘emergent service workers’, a young urban group with high social and capital but low economic capital and ‘precariat’ the poorest, the most deprived scoring low for all capitals (Doré, 2016).

Provided by the BBC, figure 1 shows how the level of education at graduate level spread among the new seven social classes. Savage argued that the findings of how education spread throughout the classes show that the social classes are more accessible to manoeuvre and get further in, due to industrialised, cultural, social capital that is all gained through education. This new way of looking at class is essential because looking at new affluent workers; specifically, this is a younger group that while having a medium level of economic capital they have high levels of cultural capital. Most of the new affluent workers statistically have university degrees (Savage et al.,2013), but looking at where they place on the social ladder they still fall behind the technical middle class who are less likely to have a degree education. 
There is, however, a significant trend, that the established middle class where statistically more people have degrees from the study’s findings. This fact brings back the idea that the middle class or bourgeoisie has the resources, access and contacts to get the best education with the least barriers to entry. 
The emergent service sector, just below the traditional working class, counts for 19% of British society, they have poor economic capital but reasonable household income and high cultural capital. Many in this category are Black, Asian and ethnic minority individuals and the study found that the graduates from this social class mostly graduated in arts and humanities (Jones, 2013).
[image: ]
Figure 2: Survey outcomes by level of education
Savage argues that social mobility is more accessible when an individual has a degree, but that does not match what the study found where this new class, the emergent service sector falls below the traditional working class. The study’s findings are fascinating because this is taking into account realistically debt and showing that these graduates economically are worse off however culturally they are wealthy. Class is being redefined to fit modern society, and therefore the class system is more inclusive. More aspects of an individual’s circumstances are considered, for instance, their friends, hobbies, tastes in music and how they are navigating society. Has anything changed? Are we better off redefining ourselves by seven categories than 3? The survey has done the opposite to what Karl Marx theorised whereas he condensed the classes to suggest there could never be social movement and it was an  ‘us vs them’ debate that demonised the bourgeoisie for being complicit to holding power over the proletariat. The Great British Class survey had reopened it up in a positive light showing that people can and do move in the social structure.

Chapter 2 – Background into art education.
When looking into art education, it is fundamental to understand how education in Britain came to how we understand it today. Class inequality has always affected our countries youth within education. Previous to reforms in industrialised Britain, it was only the affluent who gained education (Travernise, 2012). Those that received art education were often taken on as apprentices from middle-class backgrounds (Denisson, 2017). 
Karl Marx, the founder of Marxism, had a theory of education which is essential while investigating how social class can impact education (Dimitriadis and Kamberelis, 2006). Marx's theory of education theorises that education is exploitation as a tool to control and to widen class inequality. He reasoned that the Bourgeoisie could use education to exploit the proletariat, education can do this as it works in the interests of the employers. The bourgeoisie gains a better education, connections and cultural capital while the proletariat ends up worse off and feel like they are not socially mobile as they did not gain the industrialised cultural capital during education (Thompson, 2018).
The current education system that operates within the United Kingdom works on the industrial model of education; this is from the industrial revolution which was the 1760's-1820 also known as the period of enlightenment (INW, 2011). This part of our history is when education became a right for all children to have access too. It was during this period that bourgeoisie wanted to create workers and education can be described as a conveyor belt; everyone gets put in together, this can be seen as batches like in a factory because he or she are grouped by age, not by ability and move through at the same rate (Robinson, 2015). This idea of how society can educate the next generation worked well for creating workers and plays into Marx's idea of the bourgeoisie against the proletariat. However, this is not a model that works well for today's climate which is why The Great British Class Survey has become the new theory for how class can be broken down within Britain. 
 As a society, there should be a positive attitude to and an active promotion of free thinking, creativity and not only that but towards helping those who are vulnerable to being left behind. Moving all students through at the same rate does not take into account the individual needs of students, who may take longer to grasp math's but excel in biology, for example, the education of children is not one size fits all (Mead, 2018).  Ken Robinson who is one of the forward thinkers of how education needs to be adapted to meet the current creative needs for Britain said in this book, The Element: How Finding Your Passion Changed Everything in 2009: 

The fact is that given the challenges we face, education does not need to be reformed -- it needs to be transformed. The key to this transformation is not to standardise education, but to personalise it, to build achievement on discovering the individual talents of each child, to put students in an environment where they want to learn and where they can naturally discover their true passions (Robinson and Aronica, 2009).

What this quote is talking about is how the industrial model of education is merely not working anymore and doesn't fit the purpose of society needs out of education, education needs to be adapted more to fit the individual need of every student and only after that will every child prosper within society.
The industrial model of education promotes passivity moving through schools but also obeying blindly. Bowels and Gintis (1976) argued that the passive subservience, of pupils to teachers corresponds to workers to managers as well as the acceptance of hierarchy. By offering motivation through external rewards where pupils are no longer excited by education but more motivated by the goal of grades, this reinforces later on in life the motivation by wages and not by the pleasure of the job (Nash, 1984). What bowels and Gintis are proposing is an ideology that the bourgeoisie would like their workers to have it makes them subservient and better workers for their companies (Taylor-Gatto, 2018).
The bourgeoisie can still in the modern day use their cultural capital to exploit education for their children to pass on not only their economic capital but also give their offspring the resources and skills to gain their cultural capital ensuring that they will also be of a high social class. The bourgeoisie parents do this by ensuring that their children get into the best schools, their offspring are around other children of the same social standing. The bourgeoisie by using their money and power, the bourgeoisie can ensure their children get the best education possible (Brown and Brown, 2018).
Although this works for the middle and upper class, it has the opposite effect on the working class. Due to the working class not being able to use cultural capital to benefit themselves, those children get a lower standard of education (Ferguson, 2017). Whether consciously or unconsciously, the bourgeoisie increases the class inequality for another generation. Simply put, the working class children are already a step behind middle and upper-class children at the same age (McKenna, 2012). Marxists argue that schools spread the ‘myth of meritocracy', education teaches that we all have an equal chance to succeed, thrive and to move up the social ladder, this depends on our grades, effort and ability, therefore teaching us if we fail it is simply our fault. (Adams, 2018). By teaching our children that failure is their fault rather than simply a fact of life, that due to social standings and our cultural capital that some will fail, it justifies the system that disadvantages the working class because we believe it is fair rather than stacked against the working class. While also benefiting from being able to send their children to better schools the bourgeoisie also uses legislation to work in their favour, the 1988 education reform act brought in by the conservatives attempted to improve education through marketisation (Whitty, 1997). Making schools compete with one another via league tables, SAT's and improving efficiency the legislation encouraged a culture of ‘teaching to the test' where the pupils take information in but not thinking critically for themselves and stifling creativity (Snowden, 2014) when education is reinforcing grades matter than personal growth. Marx argues that this translates in later life into prioritising financial gain over personal growth and happiness. If we look at this in a modern context of The Great British Class Survey it is proven that the new affluent workers are doing exactly the opposite, they are prioritising personal growth and happiness over financial gain. Their culture and social capital are high, but their economic capital is low, those in this category of class that do have degrees, have them in the arts and humanities sector. What the new affluent workers are showing is that it is becoming a conscious choice to follow a passion subject and take the risk and focus on personal growth rather than down the STEM and often safe job prospects and financial growth (Burgués, 2015).
Another aim of the 1988 education and reform act was to equip pupils with the skills to work and therefore contribute to economic growth (Patrinos, 2016). This is where we can start to see art education becoming pushed out more of education and a bigger push for science, technology, engineering and mathematics or STEM subjects as they counted more heavily in the league tables and seen as academic subjects that created a better workforce that adds more to Britain’s economy (Fiddis, 2017). When looking at this fact and comparing it to The Great British Class Survey and how class has is becoming defined by, the push towards STEM-based subjects and therefore STEM-based jobs and industry, only adds to Britain and its resident's economic capital but not their cultural capital, gained from the arts. (Claussen and Osborne, 2012). The act also introduces catchment zones for schools where a potential pupil can only attend a particular school if they live within a specified area. The 1988 education act works in favour of the middle class because areas with the best schools are more expensive, due to having access to the best resources and the middle class can afford those prices, as well as better access to transport such as cars. Stephen Ball (2003) says that the middle class is also skilled, choosers, they have the skills and also the confidence to deal with schools and have an extensive social network of similarly opinionated people, for example, Mumsnet (Petter, 2018). By using this social network and skills, they are more equipped to negotiate with the best schools and use contacts to gain entry. Working class parents often lack the cultural and social capital to access the best education for their children (Exley, 2013).








Chapter 4 – Barriers to entry.
As Marxism's theory of education predominantly looks at primary school education, it is essential to not forget the barriers to entry at a university level and the barrier for entry for the working class for university

Finances.
When talking about class and how that impacts potential students, it is hard to ignore the cost of a degree and taking into account how that affects intake of the different classes. For this dissertation what is meant by cost is the actual expenditure paid, this includes student loans and the interest incurred, this does not include personal money from jobs or financial contributions from parents during a degree. University tuition fees were introduced in 1998 and increased in 2006 and again in 2012 to £9000 (IFS study, 2018).  However, before that education and art education previously to be free from the years 1962 and 1998 when fees became introduced to £1000 (Anderson, 2016). Education before 1998 felt more accessible to the working class due to the lack of fear of debt although the intake numbers have risen in the working class and poorest cohort of students (USCAS, 2018) that is not to say that it doesn't come without a lot of stress and knowledge that for some, they may never pay that debt back. In the current climate, the government has inadvertently increased the inequality rather than achieve their mission to reduce it (McQuillan, 2017), the highest borrowing on to the most impoverished students – £57,000 for a three-year course, versus £43,000 for the wealthiest 30%. The worst-off 40% also accrue the most loan interest during university – £6,500 before they even graduate into work (Newfield, 2017). Fear of debt is a significant issue for the working class. Statistically unpayable, with the added stress and dissatisfaction has created a ‘generation of regret.
When talking about class and how that impacts potential students, it is hard to ignore the cost of a degree and taking into account how that affects intake of the different classes. For this dissertation cost refers to the actual expenditure paid, this includes student loans and the interest incurred, this does not include personal money from jobs or financial contributions from parents during a degree. Degree fees introduced, in 1998, and then rose in 2006 and again in 2012 to £9000 a year (Coughlan, 2017), the average student now graduates with the average debt of £34,000 in England and £21,000 in Wales, seen in figure 2 which has been provided by the Student Loans Company. 

[image: ../statistics%20PDF/Screen%20Shot%202018-09-05%20at%2018.31.14.png]
Figure 3: Average Loan Balance on entry into repayment
The figures show that since 2011 the massed debt for an average 3-year degree has risen by £18,600 for England but only £8,450 and even less for Scotland, where university is free for Scottish students (BBC News, 2013)  and Northern Ireland where there is a discounted rate for the higher education of native students (Kemplay, 2018), it is almost a postcode lottery but for debt. With a discrepancy of £13,000 directly on a postcode between England and Wales, this is down to the Welsh government subsidising university education from £9000 to £3000 (gov.uk, 2015). The Welsh government understands that the gap between students from less affluent backgrounds and the middle and upper-class students needs to close. The motivation to close the class gap is not surprising when examining the statistics that in 2015 23% of households in Wales are in relative poverty and 28% of children in Wales are growing up in poverty (Ifan, 2016) compared to the average of 21.6% total for the UK (IFS, 2016.) poverty in Wales has remained around the 25% mark for decades (gov.uk, 2015). Wales’s education secretary Kirsty Williams said,

Living costs must not be a barrier to going to university. I want everyone who has the talent, potential and ambition to have that opportunity. Whether it is studying full-time or combining it with your career and studying part-time, university education should be an option for everyone, no matter what your background or income (Cashell, 2018).

This attitude towards education explains the motive for wales, and it is in their interest to give lower-income families and the working class better education because education creates a better, more skilled workforce as well as shortening the gap between the classes. These statistics only discuss the cost of the degree, it does not take into account living costs, and that added extra debt, rent, food and social life all equates to extra debt (Ellett, 2018).
A study done by the Institute for Fiscal Studies (IFS) this year found rather than £34000 like the Student Loan Company suggests the figure for debt when leaving university is more around the £50,000 when including the interest rates with the poorest of students amounting to £57000 in debt. The government cited that almost 300,000 students which total 70% of the cohort will repay between £65,000 and £85,000 as many as 10% paybacks £85,000 and £100,000 due to lower income jobs and 20% never paying back the debt and will have it written off instead. In England 2016-2017 the average payback per year is £920 and wales a smaller amount of £795 (Student Loan Company, 2018), but with an interest rate of 6.1%, nearly £1000 is a lot of someone's yearly earning but a small dent into the debt with the added interest. When we compare what people are doing post education to give an insight into what students are doing post-degree, looking at fine art specifically out of 2510 people interviewed by the company prospects ‘Luminate’ by Laura Greaves in 2018, looking at 2016 graduates 38.3% of graduates were in full-time work, 26.4% were working part-time and 6.9% unemployed. When we compare these figures with an academic course such as computer science and IT with 9545 people responding to the questionnaire those figures are 62.6% in full-time work and 9.9% in part-time work and 9.9% unemployed, showing an individual is more likely to have full-time work if they have the latter of the degrees rather than a passion subject such as fine art. Looking at the statics across the whole survey, 248,252 total responses, 54.8% of respondents were in full-time work, 12.3% in part-time work and only 5.3% unemployed. Why is it that art graduate's full-time employment is well below average in this study? Looking into the types of jobs of those in employment it can reveal some answers. For fine art, the total in employment is 1800 and out of that only 27.7% went into arts, design and media professional jobs while 26.5% went into retail, catering, waiting and bar staff. What kind of people can afford this lifestyle of working stereotypically low paying jobs and still practice in studios and create artwork, the middle and upper class can be affording to take those risks because often they are being propped up by their family’s wealth (Williams, 2010). Being supported by family members allows the middle and upper-class artists to rather than stop creating art to prioritise earning money to support themselves whereas traditional working class artist may have the opposite outcome as they cannot fall back on family often. 
Looking at computer science and IT again for comparison the study reflects that out of 7300 people who answered questionnaire 61.5% were working in jobs in information technology and only 8.6% jobs in retail, catering, waiting and bar staff. (IFS, 2018). Compared with the results of the Warwick study which talks about how the DCMS estimates that the creative industry is the fastest growing industry by £92bn, why is that not being reflecting in the jobs undertaken by art graduates? An issue with this Luminate study is that is doesn't explain why this is happening it just presents quantitate facts rather than qualitative information to explain the contextual information. All these statistics are well and good, but there's a bias, what was the purpose of this study and what are they trying to prove?  

Budget cuts.
One of the significant factors with how art education perception to the broader world is the budget cuts to education; education universities say that the cuts have totalled £2.8bn across the United Kingdom (schoolcuts.org.uk, 2018). Many schools are at breaking point, at the same time having to still excel in STEM-based subjects- the arts are often the first reduced or even taken away completely. On average since 2015 £45.4k has been the average cut to primary schools and £185.3k to secondary schools (schoolcuts.org.uk, 2018) as well as The National Association of Head Teachers (NAHT) stating that the funding for special needs and disabled pupils being at a crisis point and a study showing it is 94% harder to support the pupils with extra needs (Legislation.gov.uk, 2018). We are seeing that in schools where 93% of Britain's youth attend publically funded schools where the arts are being underfunded and sometimes pulled from schools entirely (Eyre, 2018). The 7% of youth who are attending private schools are not being affected by public cuts (McCabe, 2016) because their parents can again, afford to give their kids the best possible education which is not being affected detrimentally by public spending cuts. Class directly affects art education when talking about government spending cuts. In the ‘Warwick Commission’ report published in 2015 that looked at culture, creativity and growth found that from 2003 and 2013 so a ten-year period there was a 50% drop in GCSE numbers for design and technology, 23% for drama and 25% for other craft-related subjects. The number of art teachers has also dropped 11% since 2010 whereas these statistics do not directly talk about art colleges it all trickles up, what is in the curriculum of primary and secondary school feeds up into university ideology and how they are educating students. From point zero children are learning that within art and creative fields there is no success- which begs the question that how can there be a success at a university level? In 2017 30,000 fewer students were applying for undergraduate degrees and 17,000 for the creative art and design courses specifically what this study is showing that the current government climate of cutting the funding towards the arts within schools is related to class. When the arts are becoming underfunded and therefore sometimes removed within public schools, it follows through to colleges and university. What is becoming apparent is that art courses are not underfunded and taken out of the curriculum within private and affluent schools, so the art colleges and universities become a middle and upper-class playing field (Pinsker, 2015). 
In the report it also discusses how much the creative industry, such as movies, advertisement and photography brings into our economy, The Department for Digital, Culture, Media & Sport (DCMS) estimates that the creative industry is the fastest growing industry across the UK £92bn (gov.com, 2017) accounting for 14.2% of the UK's Gross Added Value. For the context of these figures the amount spent on arts, culture, museums and libraries, is only around 0.3% of the total public spend (Arts Council England, 2011). The figures show there is a vast discrepancy of public spending on the arts compared with what arts are bringing into Britain, not only in the financial capital but also in the cultural capital. Without the arts there is no culture, society consumes art and design every day in the form of clothes, bedding, advertisements, games, phones, food branding, it is everywhere, but we're seeing art being under-valued by the current government, and art education is starting to become something that is only accessible by the wealthy middle and upper class (Martinez 2015; Timberg, 2014; Liese, 2013). 

Race.
Class, seen as either one or two things, can be an enabler and helps gain access to the best contacts, the best schools, the best tutors for example. However class can create barriers to entry for those on the other side of the scale; some examples include, not having access to tutors, a school which lacks provisions, not attending extra-curricular activities, having to take up part-time jobs and not having the contacts and academic language to secure the best education (Exley, 2013). Students with these barriers to entry are often from working-class backgrounds and also, black, Asian, minority ethnic (BAME) students, The Office for Students (OfS) a new higher education watchdog have advised that universities also look into a student’s socio-economic and school background as well as A-level results to get a full story of an individual’s background (Havergal, 2018). OfS, call this new ambitious type of admissions ‘contextual admissions' offering students who would have otherwise been disadvantaged to study at the highest level to reduce the class divide (Rowe, 2013). By allowing working class and BAME students to access universities that would have previously been unattainable to them because of their background, this can quickly increase the social class and status within society but quickly giving them industrialised cultural capital (Busby, 2018). The OfS director of fair access and participation Chris Millward said:

An ambitious approach to contextual admissions must be central to our strategy if we are going to make progress on access at the scale and pace necessary to meet the expectations of government, students and the wider public. A-level grades can only be considered to be a robust measure of potential if they are considered alongside the context in which they are achieved. (Millward, 2018).

In a UCAS end of cycle report for 2017, they found that 18 years old from the most advantaged students were 3.5 times more likely to go to a medium tariff provider of higher education when compared with those from the most disadvantaged backgrounds (UCAS, 2017).
The report also indicates that the most advantaged students who are ten times more likely to enter higher education than their most disadvantaged peers they were also 70% more likely to enter to enter a higher tariff education provider. An excellent case study to look at in the wide class gap is Oxford University and their BAME and working-class intake levels when compared with other universities. A quarter of all new students entering in 2018 were from greater London, but with only 2.3% and 7.6% from the northeast and north-west respectfully, that shows clearly that the bias within Oxford is also geographically not just against working class and BAME applicants. ‘The Times Good University Guide’ found that while for every ten students across the UK, 8 of them attended a state non selective school, but only every 4 out of ten students came from a non-selective school when looking at the students in Oxford, Cambridge and Imperial College some of the top universities in the UK (Griffiths, 2018). 
People get degrees for different purposes, looking at the Sutton trust 2018 ‘aspirations polling 2017’ where they asked 2,612 young people aged 11-16 in England and Wales, along with 269 in Scotland, regarding their aspirations as well as their concerns towards higher education, the poll also covered the attitudes towards tuition fees and the debt that comes with higher education. The study found that just under three quarters (78%) of young people have the aspiration to go into higher education which is the lowest levels since 2009. The study also found that young people were becoming less worried overall about student debt the figure has risen from 2016 from 47% of the cohort citing they were concerned up to 51%, the study found that these financial worries were more evident in lower class families at 66% compared to 46% of their more affluent peers (Sutton trust, 2018; Winterburn, 2017; Coughlan, 2017).
One key thing the study investigated and is an important statistic is that 61% of students from ‘low affluence' background intend to study at a university which is the lowest this number had been for seven years. The figures can be backed up by the UCAS end of cycle 2017 report that cites that middle and upper-class students are ten times more likely to enter higher education, showing there is a vital issue with enrolment and class (UCAS, 2017).
Moving on to look at enrolment rates the Sutton trust found that not only are girls 7% more likely to desire to enter higher education which brings in a whole issue of gender and education but also BAME students are more likely to attend university (82%) than their white peers (71%). Offa 2017 report for England, however, finds that once in university BAME specifically, black male Caribbean students are 25% less likely to gain a first or a 2:1 than the average students with the same A-levels (Offa,2017; Busby, 2018), these figures are also supported by the Equality Challenge Unit in the equality in ‘HE: statistical report 2017’. In regards to barriers to entry, 64% of the cohort interviewed citied they did not have aspirations to attend university for economic reasoning which is up from 57% in 2013, which interestingly is when the interest rates on loan repayment went up to 6.7% on post-2012 loans (IFS, 2017). It is debatable whether the 9% difference from 2012 to 2013 is linked directly to added debt with the increase of interest rates (Pells, 2017).

I firmly believe that from inquiring, investigating and evaluating whether art education is a class issue, that is is a significant factor within it. Within Britain society sees young adults who have been afforded the best opportunities due to their family’s social standings go to the best universities which from that network, contacts and often social status of attending prestigious universities afford them better opportunities in later life. If we take the case study of the Young British Artists (YBA’s)  who, a group of artists in the 1990s that include Tracey Emin, Sarah Lucas and Damien Hirst and many more,  all used their high education from prestigious universities such as Goldsmiths and Royal College of Art to gain cultural capital but ‘turned it on its head’. The three British artists and many more can almost can be considered to rule the contemporary art world (Goldstein, 2012) used their art education to appeal to the masses and now have an almost celebrity feel about them (Stallabrass, 2006) and their higher education, taught them how to do it, and they all come from reasonably well-off backgrounds despite presenting that they understand the working class. Middle and Upper-class gallery’s such as White Cube, The Saatchi marketed and helped prop up the YBA’s (Lewis, 2011) and supported by Tony Blair's Labour government (Jones, 2015), the average recent art graduate are not afforded  the same support network and opportunities that were given to the highly educated YBA group.
Through this dissertation, it has been proven by statistics and facts that by being born middle and upper-class individuals have been afforded the best opportunities over their working-class peers. Here is a critical time to say however that this does now mean that working-class individuals cannot be successful, and the figures do not take into account drive, self-motivation and talent. Working class artists do break through and become incredibly successful but what the facts do show is that the journey to success and navigating through art education is more laborious for those who are working class or an ethnic minority. 
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stugying elsewhere i the UK are charged fees. In Wales the fees are partialy offset by a tution fee grant.

‘The average loan balance for the 2016 repayment cohort on entry into repayment i aricicaly lowered for England and Wales because post-2012 entrants who withdrew from their course of were on
short courses did not become lable to repay until Apri 2016 This means that the England and Wales 2016 cohorts include proportionately more borrowers with fewer loans than the previous cohorts. Both
‘administrations ntroduced Part Time Fee loans as wellwhere the borrowers will ave alower balance. For England the average silncreased compared to the previous cohort because It ncludes borrowers
sublect to fee loans of up to £9,000. In Wales the higher fee level i offst by a it fee grant so thelr average has gone down.
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Survey outcomes by level of education
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