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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Continue to draw on the most recent research available to you to build on your emerging critical voice.

	I explored numerous sources to analyse and reflect on the different views available.
	Throughout this paper, I have critically reflected sources.

	Read even more relevant and peer reviewed books and journal articles as well as websites  when researching.

	I have expanded my research through extensively reading (over 100 sources) journals, articles and books. 
	This can be seen throughout the paper and in my reference list. 

	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have critically reflected and used the opposing sources to support my views. 
	Yet again, this can be seen throughout my paper. 



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

Every learner is an individual who could be experiencing learning barriers. Educators have the opportunity to design a pedagogical curriculum and a vision that meets the needs of their learners (Welsh Government, 2020; OECD, 2019). Implementing policies and procedures creates the foundations of an accessible learning environment; this caters for all individuals (NEELIMA, 2023). Effective teaching and learning are underpinned by the four purposes, the twelve pedagogical principles and the five principles of progression (Welsh Government , 2020). Every learner has diverse needs and backgrounds, suggesting the importance of flexibility and professional development (Ainscow, 2020). All stakeholders are responsible for developing an inclusive and meaningful curriculum (Arshad, Wrigley and Pratt, 2019). Fundamentally, in an educational setting, challenges are apparent. It is essential to recognise that there will be children with a range of disabilities, diagnoses, difficulties and labels. Therefore, different support is necessary for different learners (Tatton, Bright and Thomas, 2018; Walton and Goddard, 2012). 
This paper aims to critically reflect on how an educator could support an individual’s progress. It will explore the process of a vertical transition and how a specific barrier could impact their learning. The educator will be providing an overview of the chosen individual (the name has been changed to protect the child’s rights, protect one’s privacy and follow the BERA guidelines (UNICEF, 2023; British Educational Research Association, 2018)). Firstly, Donovan is a 11-year-old male ( in Year 6, working towards progression step three) who is medically diagnosed with ADHD (attention deficit hyperactivity disorder). ADHD is a neurodevelopmental condition which is diagnosed through observed behaviour; this condition could reduce one’s health, social and academic functioning (NHS, 2021; Barkley, 2014). Donovan was diagnosed when he was 7-years-old from demonstrating levels of inattention, hyperactivity and impulsive behaviour. His background conveys his exposure to Adverse Childhood Experiences (ACES). Consequently, Donovan’s mental and emotional development has been negatively impacted. Throughout his childhood, he has experienced the impact of poverty. Studies clarify the connection between ADHD and a low socio-economic status, meaning that genetic and environmental interactions increase the risk of ADHD (Banaschewski, Coghill and Zuddas, 2018; Rowland et al., 2017). Yet, the neurobiological variables are hypothesised to be the primarily root in one’s condition (CDC, 2021). Currently, Donovan is (in the last term of Year 6) experiencing a vertical transition (major change) from a rural primary school to an urban secondary school. Change is constant throughout individual’s lives, emphasising the impact on one’s development and learning (Symonds, 2015). An equitable classroom and continuous support could empower learners to reach their full potential (Richards, 2021; UNESCO, 2017). 
Awareness of ADHD is progressive in educational settings; research outlines that classroom-based strategies are beneficial for one’s progress (Moore et al., 2018). Children with ADHD display non-compliance, aggression, and disturbed peer relationships (McBurnett and Pfiffner, 2007). Reports underline that these difficulties correlate with low academic achievement and poor educational outcomes (Daley and Birchwood, 2010). Individuals with ADHD are at an increased risk of conditions such as anxiety, depression, learning difficulties and conduct disorder (Gair et al., 2021; Sadek, 2018). Early screening and identification are crucial to modify an environment that supports areas of difficulty for individuals with ADHD (ADHD Foundation, 2018). Donovan has been screened, using the child ADHD screening tool. This is a part of an educational awareness programme in primary schools that is carried out by the SENCO. The classroom culture could impact one’s progression (Ismail, Khatibi and Azam, 2022; Black and Wiliam, 1998). Establishing a proactive approach facilitates learning. This involves creating an environment of positive behaviours, classroom management, and positive relationships (Welsh Government, 2012).
From a holistic viewpoint, Donovan’s learning and development is impeded. Research conveys that the brain structure and function of individuals with and without ADHD is different (Wilkins, 2023). Studies of brain scans determined that areas of the brain could be smaller or larger for individuals with ADHD (NHS, 2021). Yet, other studies have implied that individuals with ADHD could have imbalanced neurotransmitters in the brain (Team, 2022). Froebel (1837, in Tovey, 2016), Dewey (1933, in Stuckart and Glanz, 2010), and Ackermann (1966, in Jared, 2015) illustrate the importance of a whole-child approach to equip learners with an education that addresses the barriers and improves outcomes. It is vital to understand the complex needs of children to support their development as lifelong learners (Estyn, 2023). One’s education could influence their brain development. For instance, the nature versus nurture debate in child development determines that one’s genetic inheritance and environment could influence their behaviour and development (Keating, 2010). The nature of a child refers to their genetics and hereditary factors. Nature theorists: Chomsky (2002), Plato and Descartes (1637, in Chandel et al., 2023) believe that one’s physical growth and intellectual development is determined at birth. Although, the nurture theory implies that one’s learning experiences and environmental factors shapes their developmental pathway as well as their future (McLeod, 2018). This emphasises that the effects of nature and nurture are broad and integrated, meaning that a combination of both factors are significant for children to progress. In an educational context, rethinking nature versus nurture could be crucial to create educational justice (Marley-Payne, 2020). Correspondingly, throughout Donovan’s childhood he has experienced a lack of learning opportunities. This implies the significance of creating learning experiences to reduce educational inequalities. 
Moreover, Donovan is upcoming a vertical transition from primary school to secondary school; this is filling him with fearful emotions. There are two types of transitions consisting of: vertical transitions and horizontal transitions (Foreman and Arthur-Kelly, 2017). Firstly, vertical transitions result in a major change in one’s life; it involves movement from one setting to another (Jindal-Snape, 2009). This type of transition could alter Donovan’s sense of belonging and security in the setting as well as disrupting his relationships with staff and peers. Consequently, this could impact Donovan’s self-esteem, self-efficacy, confidence and attainment (Symonds, 2015). Donovan thrives from consistency and routine, implying that facing uncertainty and unfamiliar ways could cause levels of anxiety which would reflect in his behaviour (Jamieson and Wikeley, 2000). When stressful experiences arise, Donovan’s anxiety increases; this results in the fight (physical action), flight (escaping the situation) or freeze (inability to move or act on the situation) response (Frothingham, 2021). This is an involuntary response that is connected to one’s trauma. Individuals (like Donovan) with Adverse Childhood experiences have an increased response to acute stress; this causes the body’s autonomic nervous system to activate to cope with perceived danger (Boullier and Blair, 2018). This clarifies the possible impact on Donovan’s physiological, intellectual, behavioural and emotional development. It is vital to reduce one’s concerns and issues with transitions; increase their level of support to ensure they feel comfortable and confident to perform to the highest possible standard (Pacey, 2014). According to Bronfenbrenner’s bioecological theory (1979, in Cohen and Waite-Stupiansky, 2022), an individual’s outcomes are determined by their characteristics, interactions with people and the influences of their environment. The microsystem (people who have direct contact with the individual), mesosystem (interactions between the people and organisations) and chronosystem (the transition/event) have the greatest impact on a child’s development (Guy-Evans, 2023). Yet, critics highlight that the model focuses primarily on biological and cognitive factors of one’s development. It is important to consider the socioemotional aspect of one’s environment (Jarvela, 2011). Bandura’s social learning theory (1977, in McLeod, 2023) indicates the importance of children developing a strong self-efficacy, suggesting that motivation is crucial for learning and development. 
During the educational journey, educators should interact and engage with the child and their guardians. All stakeholders should be active participants to create a successful transition for the child (Elliott-Johns and Jarvis, 2013). A partnership in one’s education provides the best possible support to meet one’s needs. Studies outline the main challenges: curriculum continuity, peer networks and school routines and expectations (Mould, 2021). It is necessary to examine vertical school transitions to ensure good practice, wider strategies, and targeted academic support. Prior to the transition, a plan should be outlined to the child and their guardians to prepare them for the transitioning process. Throughout this process, parental engagement is vital, and educators should demonstrate active listening with the active participants (Đurišić and Bunijevac, 2017). Educators should show understanding of one’s beliefs, values and perspectives even if it is opposing to their own. This develops and maintains trusting connections; partnerships could be formed to create positive outcomes for the learners (Roffey, 2011). An effective transition is crucial to Donovan’s progression; it will support his learning and development as well as increase his resilience, self-determination and independence (Rae, 2014). 
There are several classroom strategies that could be implemented into the learning environment to improve Donovan’s performance (see development plan). The initial step of organising support for learners with ADHD begins with knowing the child, their strengths and their needs (see pupil profile). Conducting formal and informal assessments will provide further insight into the areas in need of support (Welsh Government , 2021). This corresponds with Vygotsky’s Zone of Proximal development theory (1978, in Cohen, 2011); it clarifies what a learner can do with and without support. This enables the educator to challenge a child and provide support in the necessary areas, meaning that they will gain the motivation to achieve the goal (Nottingham, 2015). Yet, the criticisms of this theory underline that it is not specific to the child; this is because it does not underline their learning needs or their capabilities (Ameri, 2020). Donovan has an individual development plan; this follows a person-centred approach to planning. Careful planning should involve the four key principles: rights, choices, independence, and inclusion. This promotes one’s views and aspirations; the four purposes should be used as guiding principles to identify one’s greatest needs (Welsh Government, 2020). Collaboration with educational professionals and one’s family is necessary to provide a differentiated teaching and learning approach. When providing support to ADHD learners, educators must entail two attributes into the environment; these comprise of structure and flexibility (Davies et al., 2013). ADHD learners become agitated and bored easily in the classroom, implying the importance of varying educational content to stimulate learners (OECD, 2009). Facilitating active learning is crucial to one’s learning and development; it is based on the theory of constructivism. Piaget (1976, in Beghetto and Sriraman, 2016) conveys that authentic learning enables students to build and construct their own understanding. Active learning encourages students to engage in their learning through exploration, thinking, investigation, and creativity. Dewey (1938, in Pardjono, 2016), and Vygotsky (1978, in Hausfather, 1996) imply that learning is an active and social process, where learners interact and engage with each other in a hands-on environment. Yet, passive learning is a teacher-centred approach; this involves observing, listening and memorising, indicating that students are not involved in the learning experience (Russell, 2021). Passive learning results in fewer opportunities to assess one’s progress; it creates an environment where students are afraid to voice their misunderstanding (Kooloos et al., 2019). This clarifies the importance of an active learning environment that empowers and engages learners to shape their own successful future. 
There are four areas of need comprising of: communication and interaction, cognition and learning, behaviour, emotional and social development (Welsh Government, 2021). Glasser’s choice theory (1997, in M.D, 2010) suggests that there are four psychological needs that motivate learners. These consist of the need to belong, the need for power, the need for freedom, and the need for fun. Educators cannot control one’s behaviour, although considering and valuing one’s psychological needs could change their behaviour (Porter, 2008). 
Donovan has low self-esteem and self-efficacy; he finds it difficult to maintain friendships. He becomes frustrated and upset when he struggles with a task, and he needs continuous reassurance from the class teacher. Therefore, implementing strategies into an inclusive classroom is necessary for Donovan to progress confidently through the vertical transition. 
The first strategy: think, pair, share enables collaborative learning where students work together to problem solve or answer a question (Main, 2022). This strategy involves students thinking independently and then sharing their ideas with a classmate. This is a powerful tool that could develop responsive discussions that creates confident learners (Lightner, J., Tomaswick, L., 2018). This is an instructional strategy that comprises of several benefits. For instance, it increases learner’s self-assurance and attention levels. Implying that they are participating in a responsive classroom discussion (Crocket, 2022). This strategy enables learners to form ideas orally, meaning that they will develop further understanding prior to a written task (Simon, 2023). This could reduce Donovan’s anxiety levels when answering questions and speaking publicly as he is only sharing his initial understanding with a peer. The seating arrangements in a classroom are fundamental for this strategy to benefit all learners (Wheldall, 2013). Donovan should be seated by attentive workers and away from distractions. Correspondingly, the ‘More Knowledgeable Other’ theory (1931, in Safia and Malta, 2012) underlines the advantages of a higher-level student supporting one’s learning; it guides a learner to gain better understanding of a topic. A collaborative effort could build relationships in a classroom (Dena, 2021; Jackson and Hansen, 2006). Yet, there are some limitations to ‘think, pair, share.’ The ‘share’ part of the strategy could filter out the diverse ideas and perspectives as not all students are sharing (Cooper, Schinske and Tanner, 2021). This suggests that it could be difficult to assess all student’s understanding. Additionally, student-comfort in the learning environment is crucial to one’s development, meaning that this strategy takes practice and time (Kiener, Green and Ahuna, 2014). Overcoming this limitation involves an adaptation to the strategy. For instance, when learners are sharing their ideas with their pair, they will have to write these down to show their understanding. This will enable the educator to assess all learner’s knowledge and understanding of the topic. Then, they could vary the curriculum content to meet the needs of all learners (Department for Education, 2023). The ‘think, pair, share’ strategy will support Donovan’s progression. It will enable Donovan to form relationships with his peers and this will increase his confidence and broaden his social experiences. 
The next strategy: ‘transition buddies’ are beneficial for students with ADHD; it could be difficult to navigate and focus their attention on a new setting. ‘Transition buddies’ help support children in the transition to secondary school; the ‘buddies’ are usually students in the school who are confident in welcoming and supporting new students (Hendry, 2010). ‘Transition buddies’ are used throughout transition days and during the first few weeks of school. This could increase student’s confidence and comfort as they become familiar with the new learning environment (Brandenburg et al., 2016). During transition days, Donovan will meet his teachers and peers; this will prepare him for the necessary change, and he will gain an insight into the new setting. It will reduce academic and social barriers. For learners with ADHD, forming positive relationships is normally associated with one teacher; this encourages them to strive for achievement (Bayat, 2016). It will be difficult for Donovan to leave his relationships behind. This corresponds with the attachment theory created by Ainsworth and Bowlby (1969, in Goldberg, Muir and Kerr, 2013); it highlights that the emotional bonds and relationships between people are an evolutionary process. Meaning that, the relationships between Donovan and his educators are created through behavioural and motivational patterns; this gives him a sense of security and belonging. This underlines the importance of Donovan meeting his new teachers and peers prior to the transition; it will reduce his anxiety levels and he will have the opportunity to form bonds that give him a sense of belonging and safety. Yet, critics outline the detrimental effects of only forming one secure relationship throughout one’s childhood (Curtis and O’Hagan, 2003). Schaffer and Emerson (1964, in McLeod, 2023) imply that children have several attachments to different people and objects. Rutter (1972, in  McLeod, 2023) emphasises that one’s development is not constructed through attachment, but through stimulation and social skills. Donovan could be overwhelmed and intimidated through the transition as he is afraid that he will get bullied. It is vital for Donovan to be made aware of the anti-bullying policy implemented into the setting and his rights as a child (UNICEF, 2023). Donovan should participate in additional transition days with the transition buddies in order for him to settle, feel secure and form social connections. 
The third strategy involves using visuals and environmental prompts; this could increase desired behaviours in an educational setting. For instance, using a visual timetable or a now and next board captures an ADHD learner’s attention and reduces their anxieties as they know what is upcoming (Dianne and Beverly, 2021). There are numerous benefits to visual timetables consisting of providing structure and routine into one’s day. They are useful for ADHD learners who find it difficult to concentrate on a task and organise themselves. Learners could gain independence with managing their time; this reduces their frustration and confusion. Then, they can refer back to the visual timetable after they have completed a task (Gonzales, 2021). Visual timetables are not exclusively used for children with Additional Learning Needs; they are beneficial to all learners, and they can be used across all stages of development and ages of a learner (Knowles, 2017). This strategy should be simplistic enough for learners to understand. A visual timetable could evolve as a child develops across the stages. It could be used to develop an individual’s reading skills as they are associating an image with a word (Cheminais, 2014). As Donovan progresses, becoming more organised and familiar with routines, a visual timetable could move to a written list of what his day would include. Promoting positive behaviour and academic outcomes is supported by a learner’s routine; consistency and predictability is vital as it gives children a sense of control in the environment (Roffey, 2010). The limitations of this strategy are not relating to the presence of visual aids in the classroom, yet how they are used (Nadeem, 2015). In some cases, the placement of the visual timetable is out of view for some children. This implies that it could be exclusive. Educators could forget to update the timetable, or it could be a distraction if they are updating the timetable during the day (Rutherford et al., 2020). To overcome these barriers, educators should provide a visual timetable for all learners, or it should be placed in sight of everyone. They should prioritise time at the start of the day to verbally discuss and visually show the expectations of the day; this could minimise student’s feelings of anxiety and prevent inappropriate behaviours (McKenna, Cacciattolo and Vicars, 2013). This strategy will support Donovan’s executive functioning skills; it will make it easier for him to follow instructions, complete a task and regulate his emotions (Meltzer, 2010). 
Discussing the final strategy includes a reward system and using pupil’s choice as rewards. Providing choice between activities or embedding choice into activities reinforces positive behaviours (Casey and Carter, 2016). Pupil voice and pupil choice is significant in the classroom; it could increase motivation and engagement as well as empower learners to demonstrate what they know and discover what they would like to learn (Bucknall, 2012). This clarifies that the four purposes are the concrete of the curriculum and children become curious and confident learners (Welsh Government, 2020). Even though, choice is significant for a child’s learning autonomy, some learners face a choice overload where they become overwhelmed with too many choices (Smith and Yell, 2021). To overcome this limitation, educators could start off with providing a choice between two different activities. As students become more decisive and familiar with making choices, then there could be further opportunities. Introducing rewards into the classroom creates a positive learning environment; learners feel a sense of accomplishment and they can recognise their progress. This promotes effective teaching and learning; students feel motivated to achieve and they become self-confident. This has a positive effect on one’s behaviour and well-being (Watson, 2012). Yet, if only certain students achieve a reward this could have a negative impact on one’s self-esteem and students could face a feeling of inadequacy and failure (Furlong, Gilman and Huebner, 2009). This implies the importance of teaching students to be proud of each other’s achievements and that everyone’s learning journey is unique. 
Nevertheless, an Estyn case study (2022) clarifies the positive impact (for staff and students) from implementing support strategies. The case study implied the importance of a consistent approach for all learners across the school. This displays that professional learning opportunities should be strengthened to achieve the best outcomes for the learners. Yet, further funding is necessary to ensure all schools can engage in areas of improvement.
In summary, establishing an inclusive and an effective learning environment is crucial to meet the needs of all learners. Supporting learners through practice is fundamental to their learning and development. Every learner progresses at a different rate; some learners will need additional support to assist their learning (Welsh Government, 2021). Therefore, it is significant to design a curriculum where the learner’s needs and interests are considered. Education outcomes could be improved through professional development. Further funding is needed to provide professional learning opportunities that could be embedded into practice. As well as this, the professional learning standards clarify the basis of effective teaching. Evidently, collaborating with children, parents and outside agencies could improve one’s progress and provide learning experiences (Welsh Government, 2023). Support can be provided through numerous methods; classroom strategies are easily implemented into an environment, and these could make a significant difference to a learner’s experience. Transition and change are difficult for all learners; this process should be supported to meet their needs to the highest standard. Every learner has the right to a fulfilling education and all stakeholders are responsible to provide the best learning experience (UNICEF, 2017).
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Donovan 


How you can support me and what I need help with:
Cognitive:
· I am easily distracted when doing my work.
· I like to get up and walk around the class. 
· Sometimes, I need to draw before my work to focus on a task.
· I do not like writing. It helps to use a laptop and use the spell-checker (this develops my confidence). 
Social/Emotional:
· I get frustrated when I struggle with my work, going outside and running around in circles for five minutes helps to regulate my emotions. 
· I do not have many friendships. I would like to build relationships.
· I get confused throughout the day; this makes me frustrated. Show me visual aids to help.
· I am scared of getting lost. I want to make a friend to stick with.
· Sometimes, I get upset because I think I am disappointing my teacher. I like to have reassurance and teacher support. 
Physical:
· I need help with fine motor skills, this is shown through my writing. Handwriting practice and fine motor activities could help me. 






My Strengths:
Cognitive:
· I can recognise and read a digital and analogue clock.
· Mathematics is where I am most comfortable.
· I can recall parts of a story, but I will only read a book in which I am interested. 
Social/Emotional:
· I am happy when I am doing P.E, drawing, and sitting with a teacher.
· I can recognise when my peers are upset.
Physical:
· I love all sports, especially tennis.
· I am good at balancing.
· I have good gross motor skills. 



ALL ABOUT



11 years old- in Year 6
Condition: ADHD (attention deficit hyperactivity disorder)
Enthusiastic! Spontaneous! Creative!

Things people love and admire about me:
· Most people say that I have a wicked sense of humour; I like to tell jokes and I am full of really random facts.
· I am persistent, determined and I have very big dreams. When I  grow up, I want to be an innovator and an entrepreneur. 
· I love the freedom to explore the outdoors; this is where I am myself.




What is important to me?
· I love to draw cartoon characters and I find colouring therapeutic.
· I love to talk about Star Wars and Harry Potter.
· Name preference: DJ and D-Money.





Support Plan
	Reason and nature of support
	Who will be involved?
	Links to the curriculum 
(Welsh Government, 2020) https://hwb.gov.wales/curriculum-for-wales/introduction 
	Evaluation/additional comments

	Think, pair, share

Learning intentions include:
· To demonstrate understanding.
· To develop confidence.
· To build positive relationships with other pupils.
· To develop communication skills.
· To share ideas; to gain knowledge and understanding.
	Teachers
Peers 
	· Supports learner progression.
· Included in design of curriculum.
	This strategy could be used as an Assessment for Learning tool. It should be used throughout lessons to interpret pupil’s understanding and knowledge. This could be used as a pitstop. 

	Transition buddies

Learning intentions include:
· To build positive relationships with other pupils.
· To develop self-confidence and self-efficacy.
· To increase student-comfort.
· To increase communication skills.
· To increase confidence to navigate the setting. 

	Teachers 
Learners 
	· Supports learner progression.
	These will benefit learners throughout the vertical transition process. Learners will be allocated a ‘buddy’ to assist them in navigating their way around the new setting. This could develop their confidence and initiate the formation of new relationships. An analyse and reflection on this strategy will be taken on a weekly basis to ensure that the learner’s needs are met to the highest potential standard.

	Computer games

Learning intentions include:
· Increases opportunities for active engagement and responding.
· Provides immediate and accurate feedback.
· Reinforces positive behaviour.

	Teachers 
learners
	· Supports learner progression.
· Included in design of curriculum.
	Computer games are used to reinforce positive behaviours. They could be used as an Assessment for Learning tool. For instance, there are reading activities that assess’ a learner’s ability. 

	Pupil choice and rewards

Learning intentions include:
· Reinforces positive behaviour. 
· Increase’s student participation and engagement.
· Encourages students to make decisions.
· Embed choices into learning experiences.


	Teachers
Learners 
	· Supports learner progression.
· Included in design of curriculum.
	Pupil choice and rewards are essential in a classroom. This should be used throughout every learning experience. Learners should input their opinion; this would increase decision-making skills.  Pupil choice should be implemented into activities. 

	Visual and environmental prompts

Learning intentions include:
· Helps with routine and scheduling.
· Develops motivation and independence.
· Minimises behaviour issues, reduces frustration and confusion.
	Teachers 
Learners 
	· Supports learner progression.
· Included in design of curriculum.
	Using visual timetable and now and next board are beneficial in the classroom. They provide a clear routine and structure. These should be updated every morning, and the learners should be aware of what the day includes. Student feedback on this strategy would be beneficial and improvements could then be implemented.

	Music

Learning intentions:
· Creates a calm learning environment.
· Blocks other distractions.
	Teachers 
Learners 
	· Included in design of curriculum.
	This could be used through transitions in the classroom and the school day. 

	Timers

Learning intentions:

· Directs how much time is left of an activity or lesson.
· Increases independence and motivation to complete a task.
· Pupils can monitor their own progress.



	Teachers 
learners
	· Supports learner progression.
· Included in design of curriculum.
	These could be used throughout activities. This could be closely monitored by educators to ensure that it is benefitting the learners.

	Partner reading 

Learning intentions:
· Builds positive relationships.
· Builds communication skills.
· Develops confidence.
· Promotes engagement and interaction.
· Develops understanding and knowledge.
	Teachers 
Learners 
	· Supports learner progression.
· Included in design of curriculum.
	This strategy could be implemented into the daily routine. Having a member of staff support this strategy would benefit assessment for learning and one’s progress.

	Seating arrangements 
This is an important consideration for the classroom/ learning environment. 

Learners should be seated away from distractions. 

This could build relationships and have a positive impact on academic outcomes.

	Teachers 
Learners 
	· Supports learner progression. 
	These should be carefully considered, and they should be reflected upon daily. 
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