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Research Context
The proposed study explores how primary school teachers in Wales experience and reflect on their wellbeing before, during, and after residential educational visits. While teacher wellbeing is increasingly recognised as a national and international concern (OECD, 2021; Viac & Fraser, 2020), much of the existing literature remains focused on alleviating negative pressures such as workload, accountability, and emotional labour (Day & Gu, 2010; Skaalvik & Skaalvik, 2017), with less attention given to the positive, relational, or restorative aspects of teachers’ professional lives (Acton & Glasgow, 2015; Stewart, 2014). In parallel to this, research on residential educational visits typically centres on pupil outcomes, highlighting gains in confidence, engagement, and social development (Behrendt & Franklin, 2014; Rickinson et al., 2004), while largely overlooking the experiences of the adults who lead them (Singh & Thompson, 2024). This study seeks to address this gap by foregrounding teacher voice and reflection, through the central research question; “How do primary school teachers perceive the impact of residential educational visits on their wellbeing?”.
In an educational context, residential visits refer to school-led experiences where pupils and staff stay overnight away from home. These visits typically involve outdoor learning, team-building, cultural enrichment, or curriculum-linked activities and may take place in venues such as national parks, museums, or heritage centres (Waite, 2011; Rickinson et al., 2004). In some cases, they also involve repeated engagement with a site over time, supporting deeper immersion and connection to place. Within the Welsh education system, residential visits are encouraged as part of a broader emphasis on meaningful, real-world learning. The Curriculum for Wales (Welsh Government, 2022) promotes “authentic and purposeful experiences” that engage learners actively in their communities and environments. This research is particularly aligned with the Health and Wellbeing Area of Learning and Experience (AoLE), which prioritises emotional development, relationships, and resilience-building. Residential experiences also support two of the curriculum’s Four Purposes: helping learners to become healthy, confident individuals and ethical, informed citizens (Welsh Goverment, 2022). The study aims to gather teachers in Wales’s perspectives on how such visits impact their own wellbeing and professional motivation; conducted ethically in line with BERA (2024) guidelines, with a clear focus on teacher voice and voluntary participation able to withdraw at any time.


Research Design and Methodology
All research is shaped by an underlying philosophical worldview, which informs assumptions about knowledge, reality, and values (Cohen et al., 2018). The proposed research adopts a constructivist stance, recognising that knowledge is constructed through subjective experience and interaction with the world - constructivism assumes there is no single objective reality; instead, people make meaning based on their contexts, relationships, and interpretations (Creswell & Creswell, 2023). For this research, teacher wellbeing is viewed as a dynamic, relational construct that is shaped by personal, emotional, and contextual factors that cannot be reduced to absolute truths or measured in isolation. The focus is not to test a hypothesis or identify ‘truths’, but to interpret the ways teachers make sense of their wellbeing through the lived experience of residential visits (Roffey, 2012; Day & Gu, 2010).
Constructivism is particularly appropriate when exploring emotional experiences, where meaning is derived through reflection, narrative, and dialogue (Bruner, 1990; Creswell & Poth, 2018). In this case, the research centres on teachers’ perceptions, feelings, and professional identity. As such, this is best approached through qualitative methods that consider subjectivity, diversity, and context (Lincoln & Guba, 1985; Braun & Clarke, 2022). The goal of this stance is transferability by providing rich, contextualised insights that may inform practice in similar educational settings (Patton, 2015), possibly shaping future practice in Wales to align with the Curriculum for Wales (2022).
To explore these experiences, the research will use open-ended reflective prompts delivered via “Qualtrics”, an online tool that supports secure, anonymous participation and allows for flexible, qualitative data collection. While Qualtrics is commonly associated with surveys and quantitative methods, it also enables researchers to gather in-depth written reflections at scale (Roberts et al., 2021). Qualtrics is a suitable tool for collecting open-ended reflections from primary school teachers, particularly when researching sensitive topics like wellbeing. Its anonymous, flexible format can encourage honest, thoughtful responses from a broader range of participants who may not feel comfortable in face-to-face interviews (Evans & Mathur, 2005; Archibald et al., 2019; Braun & Clarke, 2022). It also ensures clear consent procedures and ethical compliance in line with BERA (2024) guidelines .However, one limitation is the lack of opportunity for follow-up or probing questions, which can restrict the depth and emotional nuance that live interviews might yield (King & Horrocks, 2010).  To mitigate this, participants can participate in this initially and then be invited to comment further in an optional face-to-face interview where they may wish to expand on their answers. While written responses may vary in richness, using Qualtrics allows for efficient, ethically sound data collection that supports thematic analysis and aligns with a constructivist approach to exploring teachers’ subjective experiences. Hence, participants will be invited to describe their experiences before, during, and after a residential visit, with prompts focusing on emotional responses, professional identity, relationships, and wellbeing. The use of written reflections provides a safe, thoughtful space for participants to process their experiences in their own words and time; which is particularly valuable when discussing emotive or personal topics (Braun & Clarke, 2022).
Ethical considerations are central to the research design, particularly in educational research where participant wellbeing, informed consent, and power dynamics must be carefully managed (BERA, 2024; Cohen et al., 2018). While the study excludes children due to additional safeguarding and power-related concerns (Alderson & Morrow, 2020), working with adult professionals reflecting on wellbeing still requires care. In line with BERA guidelines (2024) and university ethics protocols, the study will ensure voluntary participation, informed consent, confidentiality, and the right to withdraw at any stage. Teacher wellbeing is an emotionally sensitive topic, so questions will be reviewed for potential distress, and participants will be provided with information on relevant support services (Hammersley & Traianou, 2012; BERA, 2024). Additionally, anonymous submission via Qualtrics reduces the potential for hierarchical pressure, which could exist within a school setting, and encourages honest, authentic responses (Greene et al., 2020).
The study also integrates an optional element: participants may choose to complete the Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS) (Appendix 1). The WEMWBS offers a brief, reliable measure of positive mental wellbeing, making it well-suited to research on teacher experience as unlike tools that focus on distress, WEMWBS is strengths-based, capturing elements such as energy, optimism, and social connection (Tennant et al., 2007). Its ease of use and consistency (Maheswaran et al., 2012) make it both practical and ethically appropriate for use with busy professionals. As part of a qualitatively driven study, WEMWBS can complement narrative accounts by providing a quantifiable snapshot of wellbeing, enhancing the trustworthiness of findings through data triangulation (Creswell & Plano Clark, 2018). This allows those who are comfortable doing so to reflect on their wellbeing more formally, providing a broad sense of emotional wellbeing and functioning (Tennant et al., 2007). The scale is not central to the research design but is offered as a complementary reflective tool. This qualitative-first, optional quantitative small scale inclusion aligns with a constructivist framework where meaning is interpreted contextually, and mixed data types can offer useful insights without reducing complexity (Creswell & Clark, 2018).
To support interpretation of teacher responses, the study draws on PERMA (Seligman, 2011) and the Job Demands–Resources (JD-R) model (Bakker & Demerouti, 2007) as conceptual lenses. PERMA outlines five elements of wellbeing: Positive emotion, Engagement, Relationships, Meaning, and Accomplishment; many of which are evident in educational visits that can encompass joy, shared experiences, and professional purpose (Singh & Thompson, 2024; Leather et al, 2015). The JD-R model offers a structural lens, recognising that teacher wellbeing is influenced by both resources (e.g. positive experiences) and demands (e.g. workload). These models will not be used as rigid coding frameworks but rather as ‘sensitising concepts’ (Blumer, 1969), meaning they can provide a flexible conceptual lens through which to interpret the data, without imposing pre-determined categories. For example, ideas from the PERMA or JD-R models may guide my awareness of potential themes (e.g. meaning, engagement, or emotional demands) but they will not constrain analysis and force the data into a certain category. This approach aligns with my constructivist qualitative research, which values emergent, participant-led meaning-making. Allowing themes to arise organically ensures that the analysis remains grounded in the lived experiences and authentic language of participants, rather than being shaped primarily by theoretical assumptions (Braun & Clarke, 2006).
Thematic Analysis (TA), guided by Braun and Clarke’s six-phase model (2006; 2022), will be employed to analyse the qualitative data. The process involves:
Familiarisation with the data through repeated reading;
Generating initial codes from the responses;
Searching for themes by collating codes into patterns;
Reviewing themes to ensure coherence and distinction;
Defining and naming themes in relation to the research questions;
Producing the report, integrating data excerpts with theoretical insight.
This flexible yet rigorous approach allows for rich, detailed analysis while remaining responsive to participants’ voices, which is an essential feature of constructivist research (Clarke & Braun, 2017). It aims to support inductive reasoning while acknowledging that researcher subjectivity is not a flaw but a resource when approached reflexively (Terry et al., 2017). However, thematic analysis is not without limitations. Critically, it may be that without a clear theoretical anchor or consistent application, it risks becoming superficial or overly descriptive (Holloway & Galvin, 2017). Therefore, clarity in analytic decisions and transparency in documentation are essential to maintain credibility, this will need to be a consistent focus in the research to avoid straying into tangents. 
As a practitioner-researcher, I hold existing beliefs about the value of residential visits. These insights can be valuable, but also carry the risk of bias. It is important to acknowledge how previous experience or relationships with schools and participants could influence interpretation. Ongoing reflexive practice, alongside anonymised participation and critical peer feedback, will help manage this influence and strengthen the credibility of the research (Creswell & Poth, 2018; Berger, 2015).

Research Methods and Tools
This section outlines and justifies the research methods chosen to address the study’s central question: How do primary school teachers perceive the impact of residential educational visits on their wellbeing? The methodological decisions made are not incidental but grounded in the philosophical, ethical, and contextual considerations outlined in the previous section. To explain this design process clearly, the study draws on Saunders et al.’s (2019) Research Onion, which provides a structured framework for linking philosophical stance, research strategy, and practical methods.

Applying the Research Onion
At the outer layer of the Research Onion lies philosophical positioning. As outlined earlier, this study adopts a constructivist stance, recognising that teacher wellbeing is subjectively experienced and constructed through reflection, context, and interaction (Creswell & Poth, 2018). This aligns with a qualitative methodology focused on understanding lived experiences rather than testing fixed hypotheses.
Moving inward, the research follows an inductive approach, meaning that insights will emerge from participants’ responses rather than being shaped by predefined categories. In practice, this involves using an open-ended online reflective questionnaire hosted on Qualtrics, where participants will respond to prompts about their wellbeing before, during, and after residential visits. Thematic analysis will then be applied to develop themes grounded in the data itself (Braun & Clarke, 2022). This approach allows me, as the researcher, to explore how teachers construct meaning from their experiences without imposing rigid theoretical structures at the outset (Thomas, 2021).
A longitudinal time horizon will be adopted, gathering responses at multiple stages surrounding the residential visit to trace change over time (Saunders et al., 2019). This allows the research to explore any sustained impact on emotional wellbeing. Data will be analysed thematically to identify shared patterns while preserving individual meaning, consistent with the constructivist and inductive stance. While the Research Onion offers a useful framework for systematically structuring research design (Saunders et al., 2019), it may oversimplify the iterative and reflexive nature of qualitative inquiry. In practice, stages such as philosophical stance, ethics, and data collection often overlap and evolve, possibly requiring my research design to critically revisit decisions throughout the process (Creswell & Poth, 2018).
Description and Structure of the Research Tools
The questionnaire will be delivered online using Qualtrics, providing participants with a flexible and secure space to engage with the research at a time and place of their choosing. It will be distributed via a secure weblink shared through professional networks, school partners, and relevant email addresses gathered following an expression of interest. The design will primarily feature open-ended reflective prompts, inviting teachers to explore and articulate their emotional and professional experiences before, during, and after a residential visit. These prompts will be carefully worded to remain emotionally neutral while encouraging depth and personal insight. Question phrasing will be developed in collaboration with peers and piloted with colleagues to ensure clarity and emotional sensitivity. This draws on best practice in reflective qualitative design, where prompts are shaped to give participants control over the narrative (Hollway & Jefferson, 2013; Braun & Clarke, 2022).
As mentioned, to complement the qualitative reflections, participants will have the option to complete the Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS), a validated fourteen-item scale measuring mental wellbeing through positively worded statements reflecting affective-emotional aspects, cognitive-evaluative dimensions, and psychological functioning (Tennant et al., 2007; Taggart et al., 2015). The scale has been widely used in UK education and health research, with strong internal consistency (statistically considered very reliable in terms of Cronbach’s alpha > 0.9, (Tennant et al., 2007; Tavakol & Dennick, 2011)),  and is considered appropriate for use with adults in non-clinical settings (Clarke et al., 2011).
This optional tool introduces what could be termed ‘light triangulation’, meaning the inclusion of some structured, standardised wellbeing data alongside narrative responses and bringing it all together. While not constituting a full mixed-methods study, this approach strengthens trustworthiness and interpretive depth by allowing cross-validation of themes emerging from the open-ended responses with patterns in WEMWBS data (Denzin, 1978; Creswell & Clark, 2018). Participants will be clearly informed that they can withdraw at any point and request the deletion of their data, in accordance with BERA (2024) ethical guidance. Participation will be anonymous. Teachers will be allocated a unique identifier to allow for follow-up or clarification without linking identities to specific schools or individuals. Data will be stored securely, in line with GDPR and institutional requirements (Information Commissioner’s Office, 2021; UKRI, 2023).. Emotional safety is also prioritised in the language used in the survey and in the voluntary nature of every element of participation — including the WEMWBS. As Thomas (2021) argues, ethically sound research is not just about procedures and permissions, but about choosing methods that respect context, reduce harm, and honour the complexity of human experience - this study seeks to do precisely that.
Sampling Strategy and Context
The intended sample comprises primary school teachers in Wales who will participate in an upcoming residential educational visit with their class. A purposive sampling strategy is used to ensure relevance to the research question. This choice reflects recommendations from qualitative research literature that sampling should prioritise information-rich cases (Patton, 2015) rather than aiming for statistical representativeness. The sample will depend very much on which schools have planned visits and so choice of participants is dependent on this.
This study will use purposive sampling to recruit primary school teachers in Wales who have either recently taken part in, or are known to embed, residential educational visits within their practice. Participants will be identified through professional networks, direct contact with schools that regularly organise such experiences, and practitioner referrals. While this targeted approach ensures the relevance of responses to the research focus, it also introduces potential limitations. The researcher's professional connections may influence who chooses to participate, raising important considerations around positionality and the balance of power (Berger, 2015). To address this, participants will be clearly informed of the voluntary nature of the study, and anonymity will be maintained throughout. No incentives will be offered, ensuring ethical integrity in line with BERA (2024) guidelines. The sample size is expected to be small (5 - 15 participants), which is appropriate for qualitative analysis aiming to understand depth over breadth (Robson & McCartan, 2016). 

Strengths and Limitations of the Research Design
This research design hopefully offers several strengths. Using an online reflective questionnaire allows teachers to participate flexibly and at their own convenience, which is particularly important in a profession where time, energy, and emotional capacity are often limited (CooperGibson Research, 2019; Jones et al., 2023). Qualtrics provides a secure and accessible platform that supports ethical standards and allows for the efficient collection of open-ended data (Salmons, 2022). The structure of the questionnaire is designed with carefully worded, non-leading prompts which aims to elicit thoughtful, authentic reflections on wellbeing without requiring real-time engagement (Market Research Society, 2024).
A possible additional strength lies in the planned integration of the optional Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS). This validated tool enables light triangulation by complementing participants' narrative reflections with a structured measure of mental wellbeing (Tennant et al., 2007; Maheswaran et al., 2012). Although this does not constitute a full mixed-methods approach, it enhances credibility by offering a broader view of teacher wellbeing, consistent with the principles of qualitative research (Creswell & Poth, 2018; Denzin, 2012).
Despite these strengths, it is important to acknowledge that there are notable limitations. Notwithstanding efforts to make participation accessible by being online and thus allowing accessibility tools for participants to use on their devices - completing reflective questionnaires still demands time, energy, and emotional availability, which may limit both response rates and depth of engagement. Additionally, capturing emotional nuance in written narratives can be challenging for some participants, and the asynchronous nature of data collection removes the possibility for immediate follow-up or clarification (Gill et al., 2008). From an analytical standpoint, interpreting reflective text requires sensitivity to tone, context, and meaning. While thematic analysis is well-suited to this task, it relies heavily on the researcher's interpretive lens, thus posing risks around my subjectivity, even with reflexive practices in place (Nowell et al., 2017).
As the study uses a longitudinal design, participants will be invited to reflect at three key points: before, during, and after the residential visit. This allows for exploration of change over time; however, it also introduces the risk of incomplete data sets if one or more phases are missed (Robson & McCartan, 2016). To mitigate this, participants will receive clear scheduling and reminders, but attrition remains a possibility meaning I may not get a full picture if they only complete some sections (McLeod, 2017; Wanat et al., 2021). Finally, while the study focuses on a specific Welsh context to align with national education policy, such as the Curriculum for Wales (Welsh Government, 2022) and the Framework on Embedding a Whole-School Approach to Emotional and Mental Wellbeing (Welsh Government, 2021), the findings may not be widely transferable. While the research offers rich, context-specific insights, its transferability to other regions or systems may be limited due to differences in policy, culture, and educational priorities (Lincoln, Lynham & Guba, 2018). Nevertheless, the aim is not statistical generalisation but to produce meaningful, practice-informed insights (Neale, 2021)  relevant to wellbeing in primary education.

Data Presentation and Analysis Methods and Conclusion 
“Thematic analysis is a method for systematically identifying, organising, and offering insight into patterns of meaning (themes) across a data set” (Braun and Clarke (2022, p.3). Thematic analysis (TA) will be used to explore teachers’ written reflections, offering a flexible, structured approach to identifying patterns of meaning in qualitative data (Braun & Clarke, 2022). This method aligns well with my constructivist stance in this research, enabling exploration of teachers’ lived experiences of residential visits without assuming objective truths (Phillips & Burbules, 2000). TA will follow Braun and Clarke’s (2006) six-phase model, as aforementioned, and hopefully themes will emerge inductively but be informed by sensitising concepts from the PERMA model (Seligman, 2011) and the Job Demands–Resources model (Bakker & Demerouti, 2007), which can provide useful lenses without imposing rigid coding.
Written responses to the questionnaire may lack spontaneity but allow for deeper reflection and reduce interviewer influence (Cohen et al., 2018). Ultimately, TA offers a suitable, context-sensitive method for capturing nuanced teacher insights with practical relevance for wellbeing policy and practice in Welsh education.
Engaging with this assignment has deepened my understanding of how ontological and epistemological choices shape research design (Cohen et al., 2018). By critically evaluating my position as a constructivist researcher, I now appreciate the importance of designing tools that honour subjectivity, context, and ethical care (Thomas, 2021). Using the Research Onion (Saunders et al., 2019) helped align my worldview with qualitative methods, while Braun and Clarke (2006; 2022) reinforced the value of reflexivity and transparency. This process has strengthened my commitment to emotionally intelligent, ethically grounded research that elevates teacher voice and informs my reflective educational practice.
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The Warwick-Edinburgh Mental Well-being Scale (WEMWBS)

Below are some statements about feelings and thoughts.
Please tick the box that best describes your experience of each over the last 2 weeks

STATEMENTS

I've been feeling optimistic
about the future

I've been feeling useful

I've been feeling relaxed

I've been feeling interested
in other people

I've had energy to spare

I've been dealing with
problems well

I've been thinking clearly

I've been feeling good
about myself

I've been feeling close to
other people

I've been feeling confident

I've been able to make up
my own mind about things

I've been feeling loved

I've been interested in new
things

I've been feeling cheerful
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