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Part 1
What is Inclusive Leadership?
 Inclusive leadership is the type of leadership that shows the importance of including and valuing all team members from diverse backgrounds and cultures, to create a comfortable and positive atmosphere, where people’s opinions and views are valued, and will help to improve well-being. The key to inclusive leadership being successful is based on how effective the leadership is and having a good understanding and creating opportunities for all, including diversity. The importance of equality, fairness, people’s voice and belonging are main factors to inclusive leadership, as it benefits everyone and has better work ethics (Drath et al.,2008). Ferdman,2014b) also states the key to inclusive leadership is about people being given the opportunity to learn about society, organizations, to find out answers to their questions regarding diversity, and to maximize their experiences regarding inclusion. Inclusive leadership is about having good structure and organisation, good practice, participation, being included fully and a feeling of belonging, and having the opportunity to be heard and to view your opinion in a diverse manner. Bowers, Robertson and Parchman (2012) also agree with the above statement, and they emphasize the importance of working as a team, equality and being able to speak and voice opinions. (Ferdman,2016, para.4). Rodd (2013) states that Inclusive Leadership is an essential skill on how to be a good leader, and it is about working alongside people and not to control, with the importance of effective communication and to be able to provide a high standard of care in the setting (Newstead and Isles-Buck, 2019).Research and reflection by Ferdman,2014b, 2017; Ferdman and Brody,1996; Gallegos et al.,2020; Holvino et al.,2004; Wasserman et al.,2008), highlights the importance the view of practice of inclusion and addressing various cultures and social identities (Ferdman 1995).
According to Childhood Educational International (2021) Inclusive Leadership in the Early Years Settings, needs to provide commitment and dedication from all staff and practitioners, in regards to equity and equality for all children. Bortini et al. (2016) agrees with this, and states, diversity needs to be recognised, acknowledged and embraced, so the children’s needs are met. Likewise, Ferdman (2014) states for successful outcomes of diversity, Inclusion is essential. Similarly, Nutbrown (2011) suggests the importance of children feeling a sense of belonging, by having good role models and the significance of inclusion. Also, inclusive leadership is about human rights and meeting their need (Brown 2010).

Why is Inclusive Leadership important?
Gallegos, (2014) and Gallegos et al., (2020) discuss the importance of inclusive leadership, and how it plays a vital part in communities, organisations, helping to sustain values, policies, behaviours, diversity, resulting in equality and equity. For this to be successful, leaders must be facilitators and set good examples. Nishii and Paluch (2018) also agree and state the key role in leadership is engagement from the leader, which will help generate strong HR, and help with organisation goals, policies, values. And will help with people’s behaviours and how they relate to inclusion on a daily basis and how it can be implemented in certain situations. However, even with the systems in place it will depend on the leader’s behaviour and how this will affect other staff members from having experience of inclusion Buengeler et al (2018). 
Scenario 
The scenario is based on a single father, who has overcome an alcohol addiction and is being assessed to see if he is able to look after his son. The father stands on his own at the school gate, the other parents don’t make conversation with him and he appears to be nervous around the teachers and staff. William is doing well at school; however, he does not seem to have friends at school or outside of school and the only time he speaks to staff is for school related purposes. Leading on from the situation the staff decide to put their inclusive leadership skills into place trying to help the boy and his dad have a positive impact on their well-being and sense of belonging (Booysen, 2014).
William.
William is doing well academically at school, but seems to be showing signs of feeling isolated, which can lead onto him being unhappy and feeling lonely, which can have a negative impact on his behaviour on his mental health pubmed (2020). Mental Help (2021) also states if a child is feeling lonely it can impact the child long term, resulting in mental health issues. Rubin et al (2009) states, that if children do not have social interaction, and are not involved in social activities in school and outside of school, then his can lead to isolation and it might prevent him from wanting to join in and participating. It is also important to consider the father, due to his nervousness around the practitioners, So the first option is to invite him into school for an informal discussion regarding ideas, suggestions and activities for him and William could do together, with the support of the school. Hopefully this will have a positive impact on them both and make them feel comfortable in the setting and a sense of belonging Ferdman (2021).
Botrril et al (2018) states the main foundation of leadership is the approach from all staff and practitioners. It is about building good relationships between the child, the parent and the staff. The practitioners play a vital part in William’s life, so they need to ensure they are approachable, and that William feels comfortable   enough to be able to speak to them. If inclusive leadership is used correctly, it should be a success, and have a positive impact on building relationships. However, William is not developing in this area (Lekah 2021). Rights for children (2018) state that all children are listened to, and be able to express how they feel, as it makes them feel respected, that they are taken seriously and that they matter, and the Human Rights Act was passed by our parliament in 1998.The United Convention on the rights of the child is even stronger. However, is William being given the opportunity to be listened to by the staff. The cpycs also agrees that it is a human right for children to be listened to. However, in article 12 it states, due to them being under the age of 18 years, that they have less ability than adults, for example, not being able to vote and not as much money. But their views, opinions and their voice matters and they should be taken seriously. (Riley, Coates and Allen, 2020; Ferdman, Prime and Riggio, 2021) states the importance of the practitioners maintaining the role of an inclusive leader, by supporting the child, making them feel that they are included, listened to and feel valued and allowing them to connect with staff and peers. However, if the children are not given the opportunity to express their opinions, not being listened to, not feeling valued, then this could make them feel that their views and opinions do no matter. (Murray 2019 and CDC 2019). Ferdman (2021) states the first step to being an inclusive leader, is to observe and take note of any issues and address them. Also having 1 to 1 session might benefit William, and it will be an opportunity practitioners and staff to get to know him better, and for William to get to know them. The practitioner could also provide various activities in class, which will give William the opportunity to build relationships with his peers. Mackenzie, Cologon and Fenech (2016 also state the significance of inclusive leadership in regards to William, is to ensure he is involved and encouraged to participate, so it will make him feel just as important to the practitioners as the other children. However, according to (Hornby and Blackwell, (2018) and Runswick-Cole, 2011), the barriers to inclusive leadership are things such as, behavioural issues, mixed ability groups, cultural differences and beliefs and additional learning needs. 

The Dad.
The father is a single dad and has overcome an addiction. Mosel (2021) states even if the person is aware they are an addict, it is whether they realise that they need help and support to try and overcome it. However, it then becomes a problem if they are not committed and carry on with it. The case has been reviewed and decided by professionals, and they feel that he can care for William as a single parent. The practitioner notices that he stands alone by the school gate, he appears to be nervous around the teachers, and none of the other parents seem to engage in conversation with him. He also doesn’t attend parents’ evenings or any school related events. Due to dad’s background, there will be support put in place, to ensure William’s well-being during the transition, and also to help and support with dad’s recovery and parenting (NSPCC 2019). This will include a team of multi-agency workers. Working in collaborations with families can be beneficial for all involved, resulting in positive outcomes (Adams, Harris and Jones (2018) and DeMatthews (2021).
The barriers that dad might face whilst working alongside the multi-agency workers and practitioners, are guilt, social relationships, feeling nervous around teachers and parents and embarrassment of being judged.  Also trust issues if professionals have been involved with the family in the past, which has resulted in negative experiences Murray, Mereoiu and Handyside (2013)., Gibson (2015) also agrees and states, the barriers and stigma for the dad. He may feel judged by other parents and feel looked upon from the practitioners, that he might be incompetent parent. However, Ferdman, Prime, and Riggio (2021) state, that peoples general views, opinions and thoughts, are that whichever path people take in life, then they deserved to be judged. Even though the dad feels embarrassed by his past, he still feels unfairly treated by other parents at the school gate, and this could make him not want to engage with parents, as well as them not making conversation with him.  Even with the support from different agencies and the practitioner, The relationship between the dad and the teacher does not seem to be improving, this is why having a good understanding of the background and what that person has gone through, can help build more positive relationships, which will lead to dad being able to speak about what he has gone through, and his confidence will grow knowing he is able to approach the staff and speak about any concerns ,and he know that he will be listened to Thomas (2021).
Inclusive leadership requires, engagement, people’s views and opinions. encouragement and acceptance Reza (2021). The practitioner should encourage the dad in the scenario, to share his views and opinions, and give him the opportunity to be listened to. This could make dad feel more confident and included Rodd (2020) states for there to be positive outcomes for dad and William, teachers should view and consider the parents as valuable resource, which will help to build relationships and will help with the Childs well-being and social and emotional capabilities. Rawe (2014) states, an   inclusive leader, should have some knowledge and be understanding of the family background, be neutral in different situations and scenarios, and not be bias or judgemental to dad, just because of what he has been through. This will then help to develop better relationships and communication. Working partnerships between home and school play a vital part of inclusive leadership, as it builds good relationships between parents, children and school, it can help parents to feel involved in their Childs education, and that they confident enough to be able to approach the staff (LINC 2020).
Action plan for Dad.
As a practitioner ,ensure to provide support for dad by speaking to him at the school gate, when dropping William off and at the end of the day ,So it is less formal, which will make it more comfortable for him .Inform dad that it is an open door policy and  Invite him  into school to have a chat with the teacher, or if there is anything he feels he wants to discuss .Reassure him and make it known to him that the school and the staff are also there to support William. Ozturk (2011) notes, working with parents is essential, as the practitioners can gain knowledge and understanding of the families and their backgrounds, this will them help them to know the best way to support the family and the child. Welsh Government (2017) states the importance of engagement and communication with the parents, as these provide information about what age and stage of development the child is at, and also for the practitioner to provide positive learning experiences and the right support. However, some practitioners find it difficult to converse and communicate with parents (Cheung and Kam 2019). Studies show due to the lack of knowledge from practitioners not being able to relate or fully engage in conversation with parents from different cultures and backgrounds, this is due to the lack of training and not keeping up to date with their continuous professional development. (Education Scotland, 2019; Department for Education, 2010). This is why staff training is important and should be updated on a regular basis, to help the practitioner’s knowledge and understanding of inclusive leadership, and help to reduce exclusion (Booysen, 2014; Ferdman, 2014; Bortini et al. 2016; Ferdman, Prime and Riggio, 2020).
Epstein (2018) agrees with the above and states there needs to be respect from both parents and practitioners for positive outcomes for everyone. Estyn (2020) states updated training can prevent less barriers between staff and parents. this will help to provide better understanding and communication in practice.
[bookmark: _Hlk137748592]Garristen (2020) states, inclusive leaders must be included in all decision making and they must be willing to listen and keep up to date with their professional development. However, not all information and decisions are shared staff in the setting. The teacher needs to be open to the staff sharing their views, opinions and ideas, as this promotes inclusion for the dad and William. However, it is not working then it needs to be considered how inclusive leadership can be promoted. 
Practitioners need to reflect on their practice, to consider if they are using inclusive leadership successfully. However, the teacher is looking for process bias, which means that, the information and feedback they are looking for, are answers and opinions related to their beliefs, rather than listening and valuing everyone else is opinion. For that reason, this could possibly have a negative impact on inclusive leadership being delivered. Also, the teacher might not feel fully prepared to take on that role, due to their lack of confidence and self-doubt, which will make them approach a situation from an unbiased view. Knight Agard (2020).

Action plan for the teacher
The first steps for the teacher are, to reflect on how successful their inclusive leadership skills are. This can be done by completing the Welsh Government (2016) Inclusion and pupil support document. This will identify any areas that need improving, and ways forward to help support staff and, things which could be put in place for more positive outcomes, for dad and William included. This is why continuous professional development is vital, to becoming an inclusive leader.

Section 2
This section will be critically evaluating the curriculum for Wales policy, and how it supports Inclusive Leadership in the Early Years. A policy is proposed action plan that is adopted by an organisation or individual. Policy is a planned method of guidelines, which focuses on achievement, results and rationale outcomes. It is also an announcement of purpose which is applied as part of a plan of action. Baldock, Fitzgerald and Kay (2013) state a policy is something that is put into practice by practitioners, and it underlines strategies and the action needed. Policy provides support and guidance for best possible educational outcomes (McClure and Jaeger, 2008). Levin (1997) states the word Policy is used in many ways, and he states the following four areas, a stated intention, which is related to regulations and standards. Action taken on an issue by those with responsibility, this relates to curriculum guidance of regulations in the early year’s settings. An organisational or administrative practice, it is supported by the government to help with the eligibility of raising funds for the setting and the fourth one states, an indication of a formal state of action. This means the policies and documents are published for general election. However, it is important to remember these four examples have common factors, and Levin (1997) states that all policies, require, status. Commitment, specificity and belongingness. the four examples, take into account that policies are important, because, people tend to follow rules in their working environment and in their everyday life. Baldock, Fitzgerald and Kay (2013) say policies are put in place to help and support the practitioners in their role, for best positive outcomes. It is argued by Baldock, Fitzgerald and Kay (2013) that policies are not made up or plucked out of the air. And that they are there for a reason.  Baldock, Fitzgerald and Kay (2013) understand why there are policies and that they are effective in practice, but they don’t agree with them and want to argue against the sense of helplessness.
Policies can differ depending on the level. There are two levels micro and macro Ferdman (2021). Micro policy is national, set by the government and the micro is a lower scale set by the actual setting (Liddicoat (2014). Both require an inclusive leader for them to be applied according to Finnigan (2012). However, there are some issues with applying this with practice which was expected.
The new curriculum for Wales is based on the four purposes and aims to help learners individually enabling children to progress and achieve in all aspects of school life, and has a range of supporting guidance. The curriculum has been designed and developed by practitioners, for practitioners. There have been changes to the new curriculum for Wales regarding inclusion and ALN. It is an ambition to create more inclusive education and leadership Gov. Wales (2021) and Randel et al,2018 agrees with the changes and states, this will help inclusive leaders with their professional development, which will help children with their progression and learning experiences. Inclusive leadership within the new curriculum is the approach leaders put in practice for all cultures, backgrounds, diversity and additional learning needs. Inclusive Leadership In Education (2021). (Harris, Jones, & Crick, 2020; Welsh Government, 2020a) state there is currently a reform of investments in staff training and professional development.
Welsh Government (2021) state the reason the changes have been implemented is to improve language and literacy and to improve better outcomes for five-year-olds and to give the practitioners more time teaching the children and less paperwork. Welsh Government agree with this and understand it when it is put into practice. Welsh Government (2020) gives the practitioners the opportunity to learn and gain more knowledge and understanding and to feel respected. (Department for Education, 2014 and Welsh Government, 2018).
The main aims of the New Curriculum for Wales are related to the four purposes and they are, Ambitious capable learners, Enterprising and creative contributors, Ethical informed citizens and Healthy confident learners. Welsh Government (2015). Dallymore agrees the main focus is the children’s happiness and health and well-being and their individual needs and the environment, as this will help them to progress in their learning and education. However, the barriers the settings face are, the resources, as they are not able to provide enough equipment and resources, due to the lack of funding. Naumann (2018). Welsh Government (2024) state that there will be funding made available for all Early Years settings, so they can provide a variety of resources for the children’s learning and development and a high standard of inclusive leadership.
[bookmark: _Hlk137900934]The micro policy takes into consideration culture and disadvantaged backgrounds, this is why the Welsh government have got an equality policy in place Welsh Government (2017). Ferdman (2017) asates each setting need to recognise the individual needs of the child and family for example, additional learning needs, religion and culture. (Bradbury, 2013) notes that some places are seen to be favouriting the ideal learner. If the micro policies are not put in place, it could promote that the setting is discriminatory. (Ryan, 2006 and Naraian, 2017) state the importance of inclusive leadership written into the policies to promote good practice and for the children to have the best possible education.  The New Curriculum for Wales wants to promote and achieve inclusion in all settings. 
Welsh Curriculum (2020) states that there are opportunities for staff for continuous professional development and the importance of them understanding inclusivity in the Early Years, and the government are looking into ways to make diverse teaching mandatory. Bringing culture into education will help children understand about their backgrounds and culture and that it is a vital part of a child’s learning. Welsh Government (2021b) states it is a necessity within the workforce there are teachers from diverse backgrounds.  Research shows that only 3% of practitioners recognise themselves from a different ethnic background.
To conclude the New Curriculum for Wales (2020) provides opportunities for staff to have continuous professional development, which can then be promoted in the Early Years Setting. The curriculum is now in place in Wales, and the aims are to meet the child’s individual needs of all young children. Effective practice is providing children with access to opportunities from all various cultures, ethnicity, language and additional learning needs.

 Section 3
Blog-How to promote inclusive leadership in Early Years.
Inclusive Leadership plays a vital part in the Early Years settings. It is essential for a child’s development, as it helps them to think in a more diverse way, and it will help them with their knowledge and understanding of different cultural backgrounds. It can also help them to become more accepting of themselves and others, and to let them know that it is ok to be different. The role of educators and inclusive leaders, is to promote positive behaviours and good role models for the children, which will help them to understand the world they live in without judgement. The importance of the practitioner being an inclusive leader is that all children are individual and unique and they are all as important as each other and that they all feel a sense of belonging. Earlyyearsresources (2023.) Siraj and Hallet, (2013) agrees, and state that the Early Years setting creates an inclusive environment, that provides a sense of belonging for all children. Nutbrown and Clough (2011) and Scalan and Johnson state practitioners need to learn about each child and the families, to get to know them, to gain knowledge and understanding. Borkett (2018) agrees with the above and states the importance of communication between practitioners and parents, to gain more information. All family backgrounds should be discussed such as, ALN, ethnicity, gender and disability, so that everybody feels included and to gain understanding of their needs Nutbrown, (2011). The Black Nursery Manager (2020) also agrees about leaders understanding and recognising the different needs and cultures and good communication and engagement from parents. By creating a pleasant and friendly environment, and building good relationships with the child and the family, this can make it much easier for parents and children to engage with the practitioners, which will benefit everyone and have all round positive outcomes. Scanlan and Johnson (2015) also agree and state, communication is key, and should be put in place from the first day. According to the Childrens Commissioner for Wales (2017), the way in which a leader can be inclusive, is by listening to the children and their families. (Allen et al., 2021) agrees and states, by the practitioner listening and getting to know the child and family, it will help enhance their knowledge, and set good foundations as an inclusive leader. A positive way for inclusive leadership to be used in Early Years settings is to have different types of resources based on diverse backgrounds, such as books, toys to promote inclusive practice and these resources should be available and accessible to all. Gocłowska et al. (2018). Children should be encouraged and supported through the use of resources. It is also important for those children from different cultures to see that there are resources available relating to their culture, as this will make them feel a sense of belonging. Takeuchi (2018). Likewise, McGeary (2021 states, the significance of cultural resources, as it creates good understanding for the practitioner, which should then help with their understanding and not having a biased view.
To conclude. Inclusive leadership having good practice, a sense of togetherness, policies in place, positive attitudes and ensuring all children and families are felt valued and a have sense of belonging. Also making sure all beliefs and values are promoted and that the practitioner is up to date with their continuous professional development. 
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