Appendices  

Appendix 1: The Four Purposes 
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Appendix 3: Observation/field notes 

Appendix 3A
	Date and time, year group:
26/09/2022 9:30am – 10:00am Year 5 

	Where and When: Context of the observation – subject/AOLE, general classroom context
Science: Food Safety. 
Children sat at tables watching the teacher and looking towards the board. 



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The teacher instructed the children to go to certain areas of the classroom if they liked a particular food. They did this several times so the children were spread out across the room. This then led to a discussion about why they wouldn’t eat a ‘bad’ food (chicken nuggets) all the time even though they like it. The children then proceeded to shout out some of their answers, fattening, make you feel sluggish etc. This then enabled the teacher to emphases the need for nutrition and a balanced diet rather than just eating ‘bad’ food all the time just because we like it. 



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Child led approach – letting the children move around the room, would this work for a student with a physical disability? – chairs & table in the way
Could this embarrass some students that did not like any food the teacher instructed to go and stand in an area. May just join for fear of being isolated/left out. 
Could this be sensory overload because some children were shouting out their answers? 
Are certain behaviours being reinforced? – the loudest gets the most attention? 

Albert Bandura’s theory – Social Learning theory: The children are watching and reacting to what the other children are doing to evaluate whether their own thoughts and ideas have aligned with their peers. 

Maria Montessori’s theory – Montessori theory – children learn best in the environment that has been prepared to enable them to do things for themselves.  



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Conversational style Q&A. 
One interruption from a student dropping off paperwork from another teacher but the children remained engaged and quiet when they had entered the room. 
Mix of answering, putting hand up and teacher using lollipops with names on – everyone had a go at sharing their ideas. 
Relaxed atmosphere.
We as observers were sat at the back of the classroom which means we had a different view/perspective to what the teacher was seeing. 



Appendix 3B:
	Date and time, year group:
27/09/2022  9:30-10:15am Year 1 

	Where and When: Context of the observation – subject/AOLE, general classroom context

Subject: exploratory play – building houses out of various materials. 
Context: Year 1 dedicated outside learning space with lots of natural resources. 
AOLE – mix of Health & Wellbeing and Science & Technology. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The children decided they wanted to use the wooden planks as ramps for cars and train toys to go down. The teacher seen this and helped them assemble the wooden planks. One plank had a road on and the other had train tracks. The children lent the wooden planks against a pallet by the wall. The planks were not level with each other which led to a conversation with the teacher:
Teacher: “is one of them going to be faster if it is high?”
Children: “yes” 
Teacher: “what can we do to make them equal?”
Children: “put them at the same height”
The children then placed the planks at equal level. The teacher then asked each child individually
Teacher: “who do you think will win the train or the car” and each child gave an answer
The children then tested the idea using the ramps by letting the car and train go at the same time. However, the train did not move. 
The teacher then reinforced prior knowledge by asking what do trains travel on?
Children: “tracks”
Teacher: “is the train on the track”
Children: “no” – proceeds to move the train to the track on the other wooden plank
Tries the same theory again, this time both the car and train reach the bottom at the same time. 
Teacher: “what do cars travel on?”
Children: “the road”.
Teacher: “that’s right”
Children proceed to put the car on the road.  


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Child-led approach – the teacher is asking questions, but students are giving their own ideas on the causes of why one may be slower/faster than the other. The children are also given the opportunity to draw upon previous knowledge by asking them if they know what trains drive on.  

Sociocultural theory (Vygotsky) – children are learning problem solving strategies from the more knowledgeable members of society – in this instance the teacher. 

Piaget - theory of cognitive development – children are reinforcing learning that takes place in the environment around them. Children are taking an active role in the learning process, performing mini experiments, making observations, and learning about the world. 

Maslow – humanist approach – realising self-actualisation through learning

Montessori’s theory – children learn best in an environment that has been prepared to enable them to do things for themselves. 

Hidden curriculum – had the teacher not asked all the children for input, they may have caused some children to feel left out or not wanted because the children had chosen to take part in that activity. 
Reinforcing western ideology
Teaching respect for other pupils’ opinions which is learnt though the social interaction with others. 

Questions: 
Why did the teacher only work with a small group?
Why are they asking questions? 
Why are they letting the children move the car and train to the road or track? 

Linking to areas of the 4 purposes curriculum.

Ambitious capable learners – developing their confidence in their own knowledge and being able to work as a group to identify possible areas of exploration, testing out their theory (car or train getting down the ramp first). 

Ethical, informed citizens – respecting each other opinions as thoughts. 

Healthy, confident individuals – being confident enough to participate in the group activity – willingly choosing to be involved. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Children are moving freely from inside to outside. Can pick what area they want to explore and what they want to do. 
Activity took place first thing in the morning not long after starting school. 
Whilst no explicit directions were given – we arrived after the lesson had already begun so we may have missed this information because the children knew what they had to do. 


















Appendix 3C:
	Date and time, year group:
27/09/2022.  11-12pm.  Year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context

Subject: Mathematics 
AOLE: addition, subtraction, adding and take away negative numbers
Classroom context: mix of digital areas, groups working around tables (look likes splats, not convention square or rectangle tables) and some children working independently. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher started by asking the children can you describe different methods of addition? The children responded with things such as “a number line”, “counting on our fingers”, “write it out” and “long addition”. This then prompted the teacher to ask, “how do you know if you have forgotten a step?” to which they replied saying “ask a friend”, “ask the teacher”, “check back over your work” and “work the sum out backwards”. As the discussion progressed the teacher related the next question to the other areas of learning they had been doing about Europe and America. The teacher asked, “what tips would you give someone from Europe and America if they wanted to do addition?”, the children responded with things such as “remember to line your numbers up in the column”, “if there is a decimal point make sure that is in the same column”, “ask your teacher for help if you’re not sure”, “ask a friend for help” and “check on a number line”. This last question prompted the teacher to ask, “what if we have a negative number?” to which the children went a bit quiet. Seeing this, the teach wrote out a number line from -6 up to 6 and gave them the sum -6 add 9. They then demonstrated how you could draw ‘jumping lines’ from -6 to 3 which is add 9. 
The teacher then put equations on the board, the first column in blue, the second in green and the third in red, progressing in difficulty without the children really noticing. The teacher then gave the children free choice to decide which column they think they should work on, reminding them that if they are finding it too easy then they should challenge themselves to the next column. They also made it known to the children that it doesn’t matter if they get it wrong but it's about challenging yourself and having a go.  



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Social collaboration plays a key role in this situation with the teacher getting the children to engage in conversation to demonstrate their understanding. In the process of this, the children are feeding off each other’s ideas further adding to their social experience allowing them to make connections to what is being taught. 
Relates to Vygotsky – learning is a social process

Behaviourism is also at play in this situation. The teacher has all the children sat down on the floor facing them and the board. This allows the teacher to be in control and guiding the learning.
Relates to B.F.Skinner’s theory because the children are first shown how to do addition in a previous lesson. This is then reinforced and challenged further, asking the children for their input and ideas. 

Questions:
Why did the teacher have the children giving their thoughts and opinions? 
Why is it useful to ask what tips they may give to someone from another country about how to add? – does this demonstrate a deeper understanding because they understand themselves and are able to guide someone else through the process too? 



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The children had just come in from a morning P.E session. 
The classroom walls consisted of quite mute colours, greys, dark red/brown colours nothing too vibrant which could cause sensory overload. Each child has a photo of themselves in black and white on the walls. 
The teacher had put on some calming music in the background. 
Directions were given clearly and concisely by the teacher, asking the children question to ensure they understand the task set. 





Appendix 4: Maslow’s Hierarchy of needs 
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