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Section 1 
Researcher Jack Panksepp recognised the importance of play in stimulating the nerve growth in the brain, where the emotions are managed and where decisions are administered. Another researcher, Byers, has said that when playing and experimenting, the brain starts to comprehend. Play has been seen as a way to attempt new things without threat in relation to the child’s physical and emotion well-being. “play is the elemental learning process by which humankind has developed” (2002)
Play can show us that we can learn and experience events we have previously never encountered, creating endless creative opportunities.  We can make consistent new connections and learn additional lessons and skills without risk. (Brown and Vaughan 2010) 
The Welsh Government supports children’s right to play within the play policy. The Children’s Commissioner’s Office in Wales monitors the rights of children and young people. It states that space and time are a matter of entitlement. The (IPA) International Play Association is an organisation promoting children’s right to play.  (Play Wales, 2021)
Self-directed play is play that occurs of the child’s own accord. The child participates in the making and meaning of the play. Children’s play is led with their interests, motivations, and pace. Adults are not involved. To help develop the child’s creative and problem-solving skills, self-directed play is important. It helps them determine what type of play they enjoy most. Adults can support self-directed play by providing endless opportunities for free choice and supply the children with a wide range of resources to choose from that involve different styles of play. The wide range of resources can expand options and opportunities to discover a desired type of play. Practitioners should allow time for outdoor play. Allowing the children roam easily, encouraging them to be resourceful by using the environment and inspiring them to use their imagination.  Adults should deny any urges to become involved. If the child is seen to be struggling, adults can ask open ended questions to inspire their imagination and get creativity flowing. Adults should not tell them how or what to play. Self-directed play builds confidence, independence and develops children’s imagination. It gives children opportunities to be active, explore new ideas to meet physical and mental needs and challenges and to have fun! (Kozi Kids, 2018)
There are many different types of play, one that is recognised often within the early years setting is play outdoors. Play can be adventurous in an outdoor setting. An approach towards this type of play is forest school. It provides a holistic development allowing children to roam, develop physically, allows imaginative play, and opportunities to explore and discover. Forest school activities provide opportunities to improve fine and gross motor skills for example climbing and using tweezers to investigate insects. Children take calculated risks and encounter fears such as insects, heights building fires, and exploring. They use natural materials for example, digging, constructing, and searching for materials. (Miracle, 2020) 
Vygotsky’s theory supports the development of outdoor play through social activity. Vygotsky’s research influenced the approaches and ways educators think about learning and teaching. Vygotsky believed that social and cultural processes are vital for children and young people to build knowledge. He believed that being able to use tools sets us apart from animals. A child will develop cultural tools just like physical tools. They use the tools to represent communication and make sense of the world. Cultural tools such as stories, art, signs, should be introduced to children within the educational sector. The experience of various cultural tools should help them learn through problem solving and interacting with others therefore increasing confidence. He proposed that play is a vital element for a child’s intellectual development. Learning through play and learning in school should be equally important and they should both generate a zone of proximal development (ZPD). Building on knowledge on internalisation and interaction. (Aubrey and Riley, 2019)
Section 2
It is important for children to experience risks in order to understand limitations and develop resilience needed in their lives Risks will have many positive benefits. Life is full of risks at all ages. Babies would never crawl, stand, or walk without elements of risk. Children would never ride bikes without elements of risk taking. Risk is having a go, being adventurous and gaining new experiences.
‘Early years providers are required to conduct regular risk assessments, which identify aspects of the environment that must be checked on a regular basis. This involves deciding what should be done to prevent harm and ensuring that the relevant actions are taken and are updated whenever necessary.’ (Pilcher, 2021) 
In a setting, a risk assessment is carried out to assess the environment for risks and hazards. Hazards need to be removed from the environment to ensure the safety and well-being of the child. Risks maybe impossible to avoid. However, they can be recognised and approached responsibly. (HSE, 2012) 
Children should be given opportunities to take risks. Allowing a child to take educated risks can help develop boundaries and limitations.  Children can develop confidence and skills to make risk assessments for themselves.  Allowing children to build confidence, and take risks, can prepare them for future life moments and preparing them to not be scared of failing.  Adults have opportunities to teach them that it is ok to fail and to try again. (Rennie,2018)
Children are naturally inquisitive. They love to explore and find out how things work and what they can do. They need to develop into confident adults moving from routine to familiar situations. New challenges bring a degree of risk such as learning to ride a bicycle. Adventurous play motivates children to explore and extend their boundaries. Problems encountered during play become enjoyable rather than incidences where children become frightened and discouraged. Sliding fast down a ramp, balancing on a wobbly structure are important in developing emotional well-being. This typical play develops resilience and helps children to cope physically and emotionally with new events.  Balance can be developed through play in activities that involve swinging, hanging rolling using apparatus all of which involve an element of risk. (Thompson, 2014) 
Encouraging them to have the confidence to put themselves out there. Risk taking should be encouraged although hazards should be removed to ensure the environment is safe.  Children should be encouraged to take risks but should be put in a situation where they cannot be harmed. Anything leading to significant harm should be avoided. If a properly constructed and thought-out risk assessment is completed, hazards can be avoided. Making risks is a balance between providing learning opportunities and the risk and benefits. Keeping the child safe and the risk assessment is the responsibility of the practitioners within the setting. (Rogers, 2018)
Piaget recognised through observation that children are intrigued by the environment and their abilities to be able to interact with their surroundings. He theorised that through their interactions their learning proceeds. In order for learning to take place it is necessary for children to build on knowledge by giving the experience meaning. He also recognised that whilst trying to make sense of the world around them, they needed to understand the rules which the world uses to function. Piaget referred to the rules as ‘operations’. He believed that ‘operations’ develop as the brain matures, rather than through experience. Young children were seen as ‘preoperational’ since they had not yet developed the brain capacity to form ‘operations’. As the brain develops, so does the child’s ability to form and understand ‘operations’. Piaget’s work was influenced by Maria Montessori and her theory of the importance of first-hand experiences to support cognitive development. Dewey can also be recognised throughout Piaget’s work as he recognises the importance for satisfying a child’s curiosity. Piaget reinforces Dewey he says teachers should facilitate rather than teach.  Piaget and Vygotsky both have similar theories where the brain develops in stages which are group by different ways of thinking. Although, Piaget’s work was never intended to be directed at education, it is used in the educational system today. From the Plowden Report it was made unconditional that, children should be treated as individuals, children should be taught things they are not intellectually ready for and teachers should recognise the stages of development and the different rates a child develops. Piaget’s theory is reflected through these recommendations. (Aubrey and Riley 2019)
Section 3 
The Foundation phase provides a nationally consistent baseline assessment through Foundation Phase settings.
The foundation phase profile observations include guidance on using the profile and details all the skills include, the record form is optional. This profile is used for those who do not used software-based systems. The record form provides consistent structure to evidence the child’s development. The compact profile form provides a picture of a child’s development at or before the baseline assessment. It allows a practitioner to provide an outcome for each area of learning. The full profile form gives a picture of the child’s development using all the skills within the foundation phase profile. Allowing practitioners to produce outcomes, on a consistent scale, for each area of learning. (Welsh Government, 2015)
The aims and objectives of the foundation phase profile are to raise expectations of achievement for the children, to enhance positive attitude towards learning, to recognise developmental needs, to enables beneficial opportunities for the future and helps the child become an active citizen within the community. (Welsh Government, 2012)
The profile assesses a child’s skills using observations and formative assessments and procedural outcomes for all four areas of learning. The four areas of learning are,
· ‘Personal and social development, well-being, and cultural diversity. 
· Language, literacy, and communication. 
· Mathematical development 
· Physical development’ (Welsh Government, 2015)
The main purpose of the foundation phase profile is to provide a consistent structure of baseline assessment which produces end of Phase Outcomes. The profile assists practitioners to provide an appropriate holistic curriculum for children, when using observations and formative assessment. This method of observation gives a holistic view on the child. It looks at four areas of learning and looks at the child’s capabilities and skills individually rather than in groups of or a class of children. 
The baseline assessment is carried out step by step. Step 1 is review, gathering information that has already been recorded from previous practitioners, settings, health professionals, parent/carer, and the child. Step 2 is plan, carry out continuous and precise precision for six weeks during reception, including the skill ladders for assessment. Appropriate opportunities to be provided to observe skills. Step 3 is do, within the six weeks, assess using the skill ladder provided including all four areas of learning. Scoring the development using the software or compact profile forum. Step 4 is review, providing an outcome for each ladder and area of learning. Considering a second opinion from a SENCO/ALNCO if necessary. And the final step, step 5 is plan, this keeps continuous developmental provision based on the child’s like, skills and learning styles. (Welsh Government, 2015)
The benefits of this method are it looks at development with a holistic view. It can be passed from setting to setting for practitioners to keep progress record of the child’s development and shows small steps within each section where the child can develop at a slow pace. It can be used to compare the child to others to assess development and allows us to see the educational system as a whole evidencing progress. (Welsh Government, 2012)
The limitations of the Profile are it does not show how children developing at their own rate. They are compared to other children and can be competed amongst or against the other children to see who is developing faster. It relies on the judgement of the individual assessor, making the accuracy of the observation tool weakened. Is very time consuming for the practitioner as the document is forty-two pages long and or every child the relevant sections need to be identified before observations. This can be daunting for a practitioner when assessing a child with additional learning needs when they can be seen to be progressing within the classroom, but within the document they can be seen to be falling behind. and the child can become lost within the document. The child is often seen as a name, age, and score. (Welsh Government, 2012)
Section 4 
Play offers opportunities to inform and reflect on planning and to understand the child’s current level. Play allows opportunities to assess and observe all areas of learning giving a clearer understanding of the strengths and needs of the child. Therefore, providing opportunities to put in place any necessary interventions. Evidence is essential before and after a skill is taught.  It is important to listen and watch children across the Areas of Learning to ensure future effective planning. Children demonstrate a greater sense of emotional wellbeing during activities perceived as play rather than not play. During observations teachers need to know when to intervene using open or closed questions to support learning. All observations should have a predetermined aim or rationale. Through observation practitioners can witness and document a child’s development relevant to, interaction, activity, and skill, to plan an appropriate curriculum in the classroom. (Louis, 2018)
“Observations and exploring are the future tools of watching and learning by which we can both establish the progress that has been made and explore the future” (Pugh, 2001)
Observations should be on going in order to improving teaching and learning.  Observations must be purposeful, clear appropriate, meaningful and benefit both parents and teachers.  Parents may have specific information of observations made at home that have not been seen in an educational setting. Any specific difficulties may be then shared with supporting agencies such as the educational psychologist.
When observing children in play it becomes recognisable of what they know and what they can do. From these observations it is known how children learn best. Careful observations are essential identifying specific interests.  Observing and assessing children can support our own understanding of how children develop and learn. Every child is different. Careful observations and well- informed assessment are essential. Practitioners can learn how children develop relationships with other children as well as adults and find out how they develop morally and emotionally. When observing children during play you need to consider questions such as where do they play? What do they do in play sessions? Who do they play with? Which activities do they like best? When children are interested learning is focused and purposeful. To ensure accuracy when observing children in play it is worth considering observation techniques. Observation techniques may include time sampling, where the activity is observed for ten to fifteen minutes. This gives a broad overview of the child’s development. Checklists may be used to identify specific knowledge and skills. Other methods include tracking, learning stories and documenting. Adults need to consider a variety of ways to observe and assess children in play to ensure we support children effectively using careful planning and provision in the setting ensuring learning support the child’s interest and is fun. (Welsh Assembly Government, 2008)
In Howard and McInnes research they found children define play and not play. The results of their studies showed that when an adult is present it may have a decisive factor on learning. Further research showed a child was likely to see the activity as play when the adult was at a distance rather than directly present suggesting children’s feelings of playfulness, attitude, and approach results in their definition of play and not play. McInnes et al, found that settings that are found to be very effective were the ones who use a combination of adult-led and child-led activities. Adults need to be able to build upon children’s own activities. (McInnes et al. 2013). 
Studies have had consistent results to show practitioners are not comfortable with child-led activities and play. After Vygotsky, Johnson, Christie, and Wardle (2005) found that practitioners had been increasing child-led activities. The Oracle study looked into the language of teachers and found primary school teachers used statements, asked closed questions, and involved peer to peer discussions were more extensive than the adult to child discussion. From these findings, in a setting, when play was child-led and adult and child interactions and delivered through direct teaching with the use of simple language and closed questions. Adult presence distinguishes between play and not play. When in a setting, when play is built between the child and the adult with more experiences of child to adult interaction. Adult presence is likely to be used in making play. This will result is children making more playful choices and feelings towards a task which will have an effect on their learning behaviour. (Howard and McInnes, 2013)
Adults can support this type of observation by providing a wide range of resources to enable the child to engage in play. Settings can put time aside for things such as golden time to enable time for both child and adult to play and observe. Play should be an integral part of daily routine ensuring all children have the best possible basis for their future development.
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