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Part 1: 

Introduction  

According to the UK Government’s Equality Act (2010), a person is disabled if they have a physical or mental impairment that has a ‘substantial’ and ‘long-term’ negative effect on their ability to do normal daily activities. 

Physical impairments can include but are not limited to, mobility difficulties and hearing impairments. Whereas mental impairments can include learning difficulties and mental illness. Some impairments are automatically treated as a disability, even if they do not affect your daily life. This includes cancer, being registered blind, being HIV positive or having multiple sclerosis (UK Government, 2010). 

The Equality Act 2010 protects people in Britain from discrimination based on their age, disability, gender reassignment, marriage or civil partnership, pregnancy and maternity, race, religion or belief, sex, and sexual orientation. The Equality and Human Rights Commission (2016) states that it applies to organisations such as government departments, service providers, employers, education providers, transport providers, and associations and membership bodies. 

This essay will explore the key regulatory and legal frameworks in accommodating additional learning needs (ALN) within the post-compulsory education sector. It will also draw on the institution of The University of Wales Trinity Saint David’s policies regarding equality. The essay will focus on inclusivity and ensuring equal opportunities in the classroom.  
 
Understanding Regulatory and Legal Frameworks  

Inclusive practice within the post-compulsory sector ensures that all learners can succeed and have access to education that meets their needs, and enables them to participate, benefit and enjoy learning (Welsh Government, 2020). 

The Welsh Government’s Additional Learning Needs Code for Wales 2021 says that their principles for the ALN are: 
[bookmark: _Int_gxG60xlE]A rights based approach where the young person is enabled to participate as much as possible in the decision-making processes and has the right to challenge decisions about ALN-related matters. Needs and provisions are identified early, and collaboration with services to ensure appropriate support is put in place to achieve positive expectations and outcomes. Inclusive education is where young people with ALN are supported to participate fully in mainstream education and a setting approach is taken to meeting the needs of the learners with ALN (Welsh Government, 2020). 

The Tertiary Education and Research (Wales) Act (2022) is centred around learner excellence, equality, and engagement. It has been put in place to deliver a more strategic, coherent, and effective approach to help learners grow. Part of the commission is to fund higher education in the departments of information, advice, and guidance. The act of securing the interests of learners is intended to ensure that learners' interests are represented. Learners can give their opinions about the quality of education they receive and participate in the decisions made by providers. 

[bookmark: _Int_oDsmBVHH]The Well-being of Future Generations (Wales) Act 2015 provides a legally binding common purpose which are seven well-being goals for national government, local government, local health boards and other specified public bodies. The goals include a prosperous, resilient, healthier, more equal Wales (Welsh Government, 2024). 

These policies promote inclusion across multiple sectors including post-compulsory education and make it the law that organisations must follow when setting their institutional policies and procedures.  
 
Demonstrating Inclusivity in the Classroom  

The view is that the overall quality and performance of both the Further Education (FE) and Higher Education (HE) sectors are good, and that they meet student and societal needs. All sections of the post-compulsory system have undergone significant structural change over recent years, leading to better coherence between and within the FE and HE provision (Hazelkorn, 2016). 

In 2022, students in secondary school shared their positive expectations for HE and felt a clear sense of hope for this new chapter in their lives. Universities and colleges are depicted as diverse and inclusive environments, therefor applicants expect them to have established policies and procedures in place to support disabled students (UCAS, 2022). While many students expecting support in HE to be excellent appears to be encouraging, it may not consider individuals’ understanding of what support they will receive. Applicants may find the difference between the type and level of support offered in HE is vastly different to that received in secondary education, and not fully understand that more independence is expected (UCAS, 2022). 

[bookmark: _Int_fpqqaOtK]Despite laws and legislations put in place, there are several types of barriers that can impact post-compulsory students such as attitude, ableism, economics, communication, unequal representation and more (Boyle & Topping, 2012). These barriers can impact the student's emotional and physical well-being, especially if they have elevated expectations of HE support.  

Educators and facilitators have a vital role in upholding the standards created by the law and enforced in the institution. Educators can create an inclusive environment by providing high-quality teaching. To achieve this, they need to be clear to students about what they are learning through objectives and focus on routines, rules, and clarity (Molbaek, 2017). 

It is within the institution's policy to provide students with ALN support and guidance from collaborative services such as student well-being teams. 
 
Conclusion 

In conclusion, the legal frameworks, and institutional policies regarding ALN within the post-compulsory education sector play a vital role in promoting inclusivity and equal opportunities for all learners. Through the implementation of acts such as The Equality Act 2010 and The Tertiary Education Act 2022, institutions are tasked with ensuring students with ALN are supported to succeed. 

However, despite these legal frameworks, challenges such as ableism, and varying expectations of support in HE continue to affect learners. Educators must be proactive in creating environments that are inclusive of diverse needs. Doing such work engages with the professional standards; demonstrate a commitment to learners, their learning, safety, and well-being; value and promote diversity, equality of opportunity and inclusion; demonstrate dignity, courtesy, and respect towards others; and plan and deliver effective learning, teaching, and assessment (Welsh Government, 2023).  

Moving forward, both policy makers and institutions must continue to evaluate and refine strategies for inclusion, ensuring that all students, regardless of ability can participate, enjoy, and succeed in the learning process.  
 
Part 2: 

Introduction 

I am writing these case studies from the perspective of working as an Illustration lecturer at The University of Wales Trinity Saint David at the Dynevor Campus in Swansea. I will draw on the University’s policies and resources to conclude the best way to support the students. Any statements made will be backed up and sourced by relevant reading. I will also link my practice to the Welsh Government’s professional standards. 

1. Iwan  

Iwan has been a student in my class since the beginning of the term and has financial difficulties. He comes from a deprived area of Wales and his family are unable to support him financially. He is also the first member of his family to access Higher Education. He has a part-time job, but it does not cover all his outgoings, and he is worried that taking on more hours would affect his studies. 

Iwan’s financial difficulties can impact his studies, the stress can be overwhelming and can contribute to Iwan losing focus in class and from his assignments. He will also struggle to pay for art supplies needed to fulfil his course. Maslow’s Hierarchy of Needs states that human needs are arranged in a hierarchy, with survival needs at the bottom and intellectually oriented needs at the top. He believes that our survival needs must be satisfied before we can satisfy our higher needs (McLeod, 2024). Until Iwan’s survival needs can be met, and he is financially safe, he will not be motivated to focus on his studies. 

I will support Iwan firstly by checking in on his mental well-being because psychologists have proved that there is unmistakable evidence to suggest that people who live in poverty suffer significant psychological problems. (Knowles, 2017). A report by OECD (2012) states that young people from disadvantaged backgrounds are at higher risk of low performance. Checking his mental health and wellbeing demonstrates the professional standard, demonstrate my commitment to learners, their learning, safety, and wellbeing. (Welsh Government, 2023) 

Next, I will guide him through the financial support fund page on the University’s website. On the Universities website the information for financial support is stated, I can show him what bursaries are available, such as the Student Financial Support Form, Digital Connectivity Bursary and Course Costs Bursary (UWTSD, 2025). As Iwan is the first member of his family to enter Higher Education he would be entitled to the Institute Bursary of five hundred pounds. 

The bursaries available will only provide one off payments to Iwan, he is struggling with his financial outgoings are higher than his in-goings. Iwan’s financial problems need further support to have long-term benefits. 

After showing Iwan the bursaries available I will sign-post him to The Money Support Team, where he can book a financial 1-2-1 with a Money Support Officer (UWTSD, 2025). They will be able to go through the bursaries in more detail and provide him with financial guidance and support. They will be able to provide him with budgeting advice and resources to manage his money. It is my responsibility to ensure that Iwan gets the best support possible, and as a practitioner, there is a limit to my abilities. 
Providing Iwan with financial support will bring him up to the same equitable level as his classmates. This is important to make sure that students have the same starting point, for equal opportunity. I will ensure that Iwan has access to all support systems that are available to those students who need support. (Simpson, 2012) 

2. Dafydd  

Dafydd has applied to study for the next academic year, he has cerebral palsy and is partially sighted. He can walk independently with crutches and gets tired easily. He uses a computer in class and finds note taking difficult due to his typing speed and struggles with the use of his left arm and he is keen to maintain his independence. 
Dafydd’s condition may have an impact on his studies, at Dynevor Campus there is not student accommodation on site, however there is a lot of private student housing in Swansea. My class is located on the fourth floor however there is a lift. 

I will support Dafydd by having a conversation with him about what support he would like when joining the degree program. I will talk to him about where the Illustration degree program is located within the Dynevor Campus. I will assure Dafydd that I will make sure that he can access the class. If the lift breaks, I will acquire a room on the ground floor that is suitable for the whole class. 

During the sessions, students are free to work in whatever medium they would like, which gives Dafydd the freedom to choose what he is most comfortable with. If there are new processes that he would like to experiment with for his projects we will ensure that reasonable adjustments are made so that he is included. By the university's equality plan, adjustments will be made to ensure that he can fully participate in university life safely and to ensure that we provide equitable access to high-quality education and support services. (UWTSD, 2024) 

I will then guide Dafydd through the Disability Support page on the university website and show him the Support Needs Enquiry form. This will provide Dafydd with more information on how he can be supported at the university (UWTSD, 2025). If he has anything specific to ask them, he can contact them directly via email. They will also be able to investigate getting Dafydd support with notetaking for class. There are a range of digital tools available for note taking such as the dictate app on Microsoft Word. If Dafydd would rather take his notes, I will ensure that the environment is viable and safe for him to dictate his notes.  

I will sign-post Dafydd to the accommodation team so he has access to support when choosing accommodation that will nurture his independence. The accommodation team will be able to help him make the right choice and be able to answer any specific questions he has about his situation. (UWTSD, 2025)  

I plan to make Dafydd feel safe to come to my course and that he knows that I will provide any support necessary for his university experience. I will be flexible in my teaching methods and adjust to facilitate Dafydd’s learning. (Equality Challenge Unit, 2013) This reflects the professional standards that demonstrate commitment to learners, their learning, safety, and wellbeing, and plan and deliver effective learning, teaching, and assessment (Welsh Government, 2023). 

3. Alys  

Alys is a second-year student and has started the new academic year, she has discovered that she is pregnant. She has stated that she wants to continue her studies and would like to know her options in support during her pregnancy and after birth. 
I will support Alys by firstly checking on her mental wellbeing, as this could be a shock for her, she may need wellbeing support. Multiple causes of stress to the human brain and its emotional development have been researched including maternal stress in pregnancy (Barden and Caleb, 2019). I will sign-post Alys to the student wellbeing team where they can provide her access to the support she needs. 

I will guide Alys through the Student Pregnancy, Maternity, Paternity and Adoption Leave Policy Support Form. This form is between the programme manager and Alys and does not need to be passed on to Student Services or the Academic Office. I will make Alys aware that the form will be reviewed at key stages such as sixteen weeks pregnant, twenty-four weeks pregnant, and before returning to study. The form will guide discussions about what support Alys needs from the university. We will discuss if her condition interferes with any of her assignments and look at a gradual timetable to return to her studies when she is ready. We will also look at the health and safety implications of being pregnant at university. I want to make sure that she is safe within the university. 

I will also show Alys the Student Pregnancy, Maternity, Paternity and Adoption Leave Policy so she is fully aware of the steps that will be taken to ensure she gets the support she needs. As Alys is planning to continue her studies during her pregnancy, she is eligible to apply for extenuating circumstances if her circumstances affect her performance in assessments (UWTSD, 2024). 
After discussing Alys’s needs, I will ensure that my teaching strategies are suitable for her. I will provide all the resources on Moodle, so she can access them if she must miss days of university. This reflects the professional standard plan and delivers effective learning, teaching, and assessment (Welsh Government, 2023). 

Having a baby can impact your financial situation, so some alterations can be made to student finance such as the childcare grant to help cover childcare costs (Student Finance Wales, 2024). Some benefits can be claimed through the Department of Working Pensions (DWP). I will sign-post Alys to the money support team so they can offer her the advice and support she will need during her pregnancy and after she has given birth. 

During her studies, I will ensure that the class treats her with dignity and respect. I will do this by setting high standards of behaviour applying these rules firmly but fairly and ensuring that all dialogue is respectful (Reece & Walker, 2009). This demonstrates that I will adhere to the professional standards demonstrate commitment to learners, their learning, safety, and well-being and demonstrate dignity, courtesy, and respect towards others (Welsh Government, 2023).
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