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Appendix 1 – School Electives report, key talking points and PowerPoint presentation 
Electives School Report 

Introduction
Prynhawn Da, good afternoon. Thank you very much for welcoming me into the school and allowing me the time to share my experience with you today. I would like to start by thanking everyone at Glais for sharing their expertise in the area of well-being during the duration of this electives experience. The insight into this area has been extremely beneficial and will benefit my career and practice in the future. 
Context of the School 
The electives experience handbook states that this presentation will take the form of an Estyn report on effective practice, with personal observations being discussed first and the research contributing to the overall report lastly. 
The school is located in Glais, a small rural village with a population of less than 1,000 people (2011 Census). The last date of the inspection of Glais Primary School took place in 2014, which had 107 pupils on roll at the time aged between 3 and 11. The children eligible for free school meals at the time was around 2% which is significantly below the average for schools in Wales. 
High expectations are held for all children and staff in the school and the school has a clear well-being ethos that is evident as soon as you enter the school. The school development plan for 2019/2020 focuses on improving the curriculum, improving well-being and attitudes, improving pedagogy and improving leadership. The school's beliefs, values and aims which the school calls ‘the bridge to our success’ focus on celebrating success and learning from mistakes, valuing individuality and developing a curriculum that will support learners in the 21st century. The school has achieved a range of awards such as Rights Respecting School Award, Designed to Smile award and the Welsh Network of Healthy School Scheme, which they are currently working towards the next phase. 
Discussion 
It is apparent that there is a strong and clear ethos throughout the whole school regarding well-being which is evident upon arrival to the school. There are various displays throughout the school which focus solely on well-being along with other displays that also mention well-being. The first board within the school displays the various types of ‘Pup’s’ (pupil stakeholders) and includes a group of well-being pups, further outlining the focus on well-being within the school. The well-being co-ordinator for the school supports meetings for the well-being pups and they work collaboratively in order to further develop a range of strategies to continue to develop the level of well-being throughout the school. In addition to this there are numerous displays outlining safeguarding policies within the school, these are in child friendly language and supported by images. Displays are bright and colourful and are appropriate to each age range throughout the school.
As the school plans using EPIC planning (Everybody plans in collaboration) and are also working using the new AOLE’s (Areas of learning and experience) of the Curriculum 2022 (Welsh Government, 2020) the well-being AOLE can be seen on various displays throughout each classroom and working area. This is achieved by the teachers proposing a topic and allowing the children to create a range of questions that they would like to find the answer to; this further promotes pupil voice which increases the positive well-being of pupils as the learning is tailored to their interests, teachers have commented that this has massively improved engagement to topics and learners gain a deeper meaning. The Cath Delve approach is evident in KS2 the use of challenges alike the working of the foundation phase, these challenges promote independent learning and allows pupils to be responsible for their own learning.  These challenges are presented in 1,2 and 3 stars as well as a further fire extension, pupils are then responsible for choosing what level they want to complete allowing for pupil voice. It is evident that this method works well within this school as children want to achieve and are highly motivated. When discussing these challenges with learners it is evident that they want to try and achieve the fire task.  
There is a clear focus on physical well-being and the engagement of physical activities outdoors, within KS2 there are two physical well-being sessions per week, the daily mile is completed after lunch with the incorporation of Welsh and pupils are regularly taken outdoors over to the forest and field for various activities. Swimming lessons are also rotated between KS2 and Year 2 throughout the year and while observing year 3 /4 it was evident that all pupils were resilient and not fearful of the experience regardless of their groupings in the pool, all pupils were excited about going swimming as soon as they came into school that morning and this energy continued until the end of the day. It is evident that the swimming lesson experience not only provides the pupils with lifelong skills that could potentially save their lives but also is an enjoyable experience which not only boosts their physical well-being but also their emotional and social well-being. 
It is also key to note that staff well-being can play a part in the well-being of pupils and it is evident that although the school has a small staff, all members of staff are happy and feel positive about coming to work, there are no barriers between staff and staff well-being is considered regularly and discussed. The staff within the school are welcoming and I feel like I have been treated as part of the team, this positive modelling displays to the children how visitors should be treated. 
All aspects of well-being are focussed on within the school with the inclusion of the buddy bench outside, the use of restorative practice, circle time, a worry box, the daily mile and kindness awards; all these pedagogies support well-being physically, emotionally, socially and mentally. The school also has chickens which the children are responsible for; not only does this support the approach to outdoor learning, which the school feels is extremely valuable, but also encourages pupils to look after something other than themselves. The caring for these animals outlines the importance of a clean environment, requires understanding of what food is important to the growth of the chickens and requires collaboration with other adults and pupils in order to look after the chickens effectively. From observing the children's interaction with the chickens, it is evident that this develops a caring attitude towards all other living things and further aids to the considerate ethos of the school. 
Furthermore this attitude is carried throughout the school and older children are required to help younger ones, year 6 pupils will walk reception children to assembly and so on, children are taught from a young age to open and hold doors for one another and all pupils are polite and say ‘thank you’ to each other and adults. Respect towards others is clear and pupils are respectful to teachers and peers, there is no hierarchy to the level of respect shown as everyone is treated the same. 
Research Project Findings 
The question that I proposed at the beginning of the electives experience was: 
“How can well-being shape a curriculum?”
In order to gather all the relevant quantitative and qualitive data which would influence and shape my conclusion, the following methodologies were adopted through the electives experience; 
“Pupil interviews; staff interviews; teacher surveys; learning walks; observations and note taking.” 
It is important to note that at the time of writing I have received responses from all staff members that were asked to complete the survey. 
Initial reflections based on the data collected from the survey suggest that all staff members value well-being as being at the heart of everything they do in school, 75% of which stated that they strongly agree with this. Additionally, 100% of staff strongly agreed with the implementation of the new well-being AOLE as part of the new curriculum. All staff also agreed that the level of well-being a child holds can affect their attainment as well as all staff agreeing that they need to ensure that the well-being of every child needs to be satisfactory before they can be expected to learn. 
It was evident that all children within KS2 understood what the ‘health and well-being' AOLE meant and could give examples to explain this, many talked about the role of the well-being pups, eating healthily, going swimming with the school and their worry box. All pupils felt safe at school and felt that their school was a happy positive place. It is evident that discussions with the pupils have been had regarding safeguarding as all pupils interviewed said that they would feel comfortable going to speak to any adult in the school if they felt worried or concerned about anything. Every child felt that their voice would be listened to if they suggested something to an adult regarding their school as a whole or their education. This is supported by the interview with the well-being co-ordinator who had mentioned that girls in KS2 wanted a netball team and as part of his role he is aiming to create this by the end of the spring/summer term. Further supporting the value that pupil voice has within the school, Estyn (2016) outline that strong consideration of pupil voice in education develops confident learners, which is an attribute the new curriculum aims to create. The inclusion of a netball team would not only improve the physical and social well-being of pupils but also their emotional well-being as their suggestions are being acted on by the adults within the school. 
It must be considered that the understanding of ‘health and well-being' maybe more of a challenge within the foundation phase, as part of the interview with the well-being co-ordinator, he outlined that although he is using the language proposed in the Successful Futures document (Donaldson, 2015) when learners do go outside to engage in any physical activity pupils still refer to this as P.E; this is also the case when discussing health and well-being as a whole, as although learners can complete tasks related to this and answer direct questions, they still find it difficult to define the term. It is perceived that this is due to the age of the learners and is expected that as they progress through to KS2 their understanding will deepen. A barrier to the physical participation within the health and well-being AOLE is kit and participation, it was observed that some children would consistently fail to bring their swimming kit and provide various excuses so they would not have to participate. It was clear that the class teacher, support staff and the head teacher are all involved in understanding as to why this may be the case and are all supporting on another in order to best resolve the issue. It is evident that the school creates a safe space for all learners, and it is apparent that the reason for the lack kit goes beyond anything the school can control. 

Conclusion 
Once again, I would like to thank all members of staff for their time, help advice and support offered through this electives experience. I have had the opportunity to gather data that will not only inform my dissertation as part of my degree with UWTSD but also impact my teaching and practice. It has been clear to see why this school has been recognised for their best practice in well-being and evident that the school is fully prepared for the implementation of the new well-being AOLE. It is undeniable that the well-being of the children within the school is at the heart of everything you do at Glais Primary school and will support the development of the ‘healthy and confident’ (Donaldson, 2015) individuals that the new curriculum aims to create.
Talking Points 
High expectations are held for all children and staff in the school and the school has a clear well-being ethos that is evident as soon as you enter the school. The school development plan for 2019/2020 focuses on improving the curriculum, improving well-being and attitudes, improving pedagogy and improving leadership. The school's beliefs, values and aims which the school calls ‘the bridge to our success’ focus on celebrating success and learning from mistakes, valuing individuality and developing a curriculum that will support learners in the 21st century. The school has achieved a range of awards such as Rights Respecting School Award, Designed to Smile award and the Welsh Network of Healthy School Scheme, which they are currently working towards the next phase.

· Well-being focus 
· Well-being ethos evident as soon as you come into the school 
· Various displays including well-being pups
· Well-being co-ordinator works in collaboration with the pups to develop well-being throughout the school taking onboard the children's perspective 
· EPIC planning, includes pupil voice, raises engagement, Estyn 2016 note that it creates confident learners which the new curriculum wants 
· Physical well-being KS2 have 2 sessions per week, daily mile, outdoors, variety of fruit in FP, swimming it rotated, and learners enjoy, and it boosts their physical and social well-being as well as gaining a lifelong skill
· Staff well-being 
· Pedagogies to support well-being – chickens 
· Older children support younger children 
· Data – all staff felt new AOLE is needed 
· Discuss slides 
· No interventions are needed due to well-being having such a focus throughout the curriculum
· Issues with supporting well-being 
· Conclude 
PowerPoint 
https://uowtsd-my.sharepoint.com/:p:/g/personal/1705104_student_uwtsd_ac_uk/EXZLSUUu55JDgoMMiYVSbRcBJzTvWVh9n9Ys5hFYOU8zlg?e=kzW8QX

Appendix 2 – Ethics form 
https://uowtsd-my.sharepoint.com/:w:/g/personal/1301379_student_uwtsd_ac_uk/EfuV_58UEM9Cmvjaf9n0vuwBTqbbmgcXYSRaKF0dNA6KcQ?e=YbCiDP
Please note, due to the format of the ethics form it cannot be copied into the online verson of word that is currently the only format available to me. 
Appendix 3 – Permission slip from Head Teacher 
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Appendix 4 – Example of one signed participation form 
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Appendix 5 – Head Teacher interview questions
· Why do you feel that well-being is important in a school? 
· Do you feel that the implementation of the new well-being AoLe will impact this school? 
· Do you feel it is important to support staff well-being in the school? 
· What do you feel are the barriers to supporting pupil well-being in this school?
· Do you feel that well-being can impact attainment? 
Appendix 6 – Staff interview questions 
· Do you feel that your well-being has an impact on the quality of your teaching? 
· Is your well-being considered as a priority? 
· What tools are you equipped with to support pupils well-being? 
· Do you currently use any interventions solely aimed at improving pupil well-being?
· In what ways do you incorporate well-being into the curriculum currently? 
· What impact do you think the new ‘well-being’ AOLE will have on your current teaching and methods?
· What impact will the well-being AOLE have on the curriculum as a whole?
· What subject areas do you feel are the easiest to incorporate well-being? 
· What subject areas do you feel are the easiest to incorporate well-being? 
· What methods do you use to promote well-being as a whole class? 
· What methods work best when discussing and developing well-being
· What methods have you previously used but feel don’t work as well with your class? Why? 
· Do some elements of well-being remain more of a focus than others? i.e physical. Why? 
· What are the challenges you face when discussing well-being? 
· Is there an area of the new AOLE that you feel may be more difficult to implement than the others? I.e mental, physical, social and emotional. Why? 
· How will you incorporate well-being into subject areas such as maths and science? What will the barriers to this be?
Appendix 7 – Pupil interview questions 
· In what ways do you get help with schoolwork from teachers? 
· How happy are you with your own work? 
· What makes your school a safe place? 
· What makes your school a happy place?
· If something is bothering you in school what would you do? Who would you speak to? 
· Do you think you are listened to when you suggest things about your learning? 
· Do you think that based on feedback you give to teachers they make changes in the school? 
· Do you enjoy coming to school? Why? 
· What things do you like about school? Why?
· How happy are you with the relationships you have with your friends? 
· Do you feel comfortable to ask questions in school? 
· What makes you feel good about your life?
· What do you wish was different about your school? 
· Do you ever feel sad in school? Why? 
· Do teachers and staff ask how you are feeling? 
· What area in the school do you feel at your happiest? 
· What are you most looking forward to this week? Why? 
· What people do you feel safe with? Why? 
· What makes you feel calm?
Appendix 10 – Questionnaire and results 
Link to the results of the staff questionnaire 
https://www.surveymonkey.com/results/SM-67CM7QTM7/
Appendix 11 – Photographs of displays and awards 
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Appendix 12 – Photographs of children during well-being activities 
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 Appendix 13 – Photographs of children’s work and awards[image: ]
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Appendix 13 – Supporting documents 
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