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AMCAN(ION)
· Adfyfyrio ar arfer a darpariaeth blynyddoedd cynnar er mwyn gwella datblygiad personol a phroffesiynol
· Datblygu gwerthfawrogiad, trwy ddamcaniaethau a phrofiad ymarferol, o faterion yn ymwneud â gweithio gyda phlant ifanc a’u teuluoedd
DEILLIANNAU DYSGU
Ar ôl cwblhau’r modwl hwn yn llwyddiannus, dylai’r myfyriwr allu dangos y gallu i:
· ddangos dealltwriaeth fanwl o wybodaeth ddamcaniaethol sy’n sail i arfer effeithiol yn y blynyddoedd cynnar yn cynnwys y defnydd o adfyfyrio fel arf ar gyfer datblygu a gwella arfer da;
· adfyfyrio ar eu profiadau a’u datblygiad eu hunain fel ymarferwyr blynyddoedd cynnar cymwys a darparu tystiolaeth o ddatblygiad personol a phroffesiynol parhaus, yn cynnwys modelau adfyfyrio priodol; 

· dangos gwerthfawrogiad beirniadol dyfnach o faterion sy’n ymwneud â darparu gwasanaethau o ansawdd i blant ifanc;
· trefnu eu gwybodaeth a’r hyn y maent wedi’i ddysgu drwy ddefnyddio amrywiaeth o adnoddau gwybodaeth, a chyflwyno’u gwaith ar y lefel briodol. 

CYNNWYS DANGOSOL
Bydd y modwl yn cynnwys:
· arweiniad a chyngor ar sut y bydd y myfyrwyr yn trafod yn feirniadol ac yn gwerthuso ymhellach eu sgiliau, eu hanghenion a’u dyheadau eu hunain yng nghyswllt eu profiadau penodol er mwyn gwella’u dysgu unigol ymhellach; 

· dadansoddiad o anghenion a gwerthoedd penodol y gweithle yn cynnwys: dulliau sy’n briodol i ystod o grwpiau oedran; rôl y lleoliad; swyddogaeth y lleoliad o fewn cyd-destun ehangach gwasanaethau lleol i blant;
· dadansoddi ac adfyfyrio ar yr angen i gyfrannu at ddarparu gwasanaeth o ansawdd i blant yn cynnwys iechyd a diogelwch; asesu risg; gweithdrefnau diogelu; yr angen i ddarparu gwybodaeth i ganiatáu i blant a’u teuluoedd wneud penderfyniadau gwybodus (rhannu gwybodaeth rhwng gweithwyr proffesiynol a theuluoedd, dealltwriaeth o rymoedd cymdeithasol-economaidd, disgwyliadau a chanfyddiadau teuluoedd, arfer gwrthwahaniaethol a chyfle cyfartal), gwerthoedd hanfodol (rhannu grym, ymagweddau anfarnol) a sgiliau gofynnol (cyfathrebu effeithiol, rheolaeth, pendantrwydd); 
· ystyriaeth o’r hyn mae’n ei olygu i fod yn broffesiynol, elfennau proffesiynoldeb a chyfrifoldebau’r gweithiwr proffesiynol. Bydd hyn yn cynnwys rolau a chyfrifoldebau'r gweithiwr proffesiynol ynghyd ag archwiliad manwl o ddatblygu diwylliant o broffesiynoldeb;
· dadelfennu modelau arfer adfyfyriol, gan gynnwys yr heriau athronyddol a gwleidyddol sydd ynghlwm wrth weithredu casgliadau adfyfyriol. Dehonglir gwaith Dewey, Schön, Moon, Kolb, Boud ac eraill a’i ddefnyddio gan y myfyrwyr i hunanadfyfyrio. Yn ogystal caiff myfyrwyr eu herio i adnabod a mapio'u canfyddiadau eu hunain o'u hyfforddiant a'u hanghenion personol er mwyn cynllunio’u datblygiad yn effeithiol.
STRATEGAETH DYSGU AC ADDYSGU
Bydd darlithoedd yn cyflwyno’r myfyrwyr i’r cysyniadau, yr egwyddorion a’r arferion y cânt brofiad ohonynt yn ystod eu lleoliad yn y gweithle. Bydd y myfyrwyr yn defnyddio enghreifftiau ymarferol i gefnogi cymhwyso, trafod a gwerthuso’n feirniadol y technegau a ddysgwyd. Rhennir adfyfyrio beirniadol ar ddatblygiad personol a phroffesiynol er mwyn gwella dealltwriaeth y myfyrwyr o ofynion dod yn ymarferydd adfyfyriol.
Dyrennir yr addysgu fel a ganlyn i gyflwyno’r modwl: 
	Math o weithgaredd
	Oriau
	Canran

	Dysgu ar yr amserlen
	27
	13%

	Dysgu annibynnol
	93
	47%

	Dysgu drwy leoliadau
	80
	40%

	CYFANSWM 
	200
	100%


ASESU
Elfen Asesu 1 - 100%
Portffolio (4 rhan) (cyfwerth â 4,000 o eiriau) 
Enghraifft: Darparwch bortffolio o dystiolaeth (llafar ac ysgrifenedig) yn ymwneud â sut rydych wedi datblygu gwybodaeth, gwerthoedd a sgiliau priodol trwy brofiadau personol a phroffesiynol penodol. Nodwch feysydd i’w datblygu ymhellach ac ystyriwch sut y gallai eich datblygiad proffesiynol a phersonol gael effaith ar ansawdd y ddarpariaeth blynyddoedd cynnar i blant ifanc a’u teuluoedd.
Crynodeb o’r Asesiad
	Math o weithgaredd
	Canran

	Arholiad ysgrifenedig
	

	Gwaith cwrs
	100%

	Ymarferol
	

	CYFANSWM 
	100%


ADDYSG AR GYFER DATBLYGU CYNALIADWY (ADC)
	Ydy'r modwl yn cyfrannu at ADC?
	Ydy 



	Mae cynnwys y modwl yn rhoi cyfleoedd yn ymwneud ag adfyfyrio, cynhwysiant a chydweithredu a gweithio gydag eraill.


Deddf Llesiant Cenedlaethau’r Dyfodol (Cymru) 2015
Mae’r modwl hwn yn ymwneud â: 

Cymru lewyrchus: yn ei nod o uwchsgilio myfyrwyr;
Cymru sy’n fwy cyfartal: yn ei nod o uwchsgilio myfyrwyr ni waeth beth fo’u cefndir.
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AIM(S)

· To reflect on early years practice and provision in order to enhance personal and professional development

· To develop appreciation, through theory and practical experience, of issues involved in working with young children and their families

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

· demonstrate a thorough understanding of the theoretical knowledge underpinning effective early years practice including the use of reflection as a tool for developing and enhancing good practice;

· reflect on their own experiences and development as competent early years practitioners and provide evidence of continuing personal and professional development, including appropriate models of reflection; 

· demonstrate a deeper critical appreciation of issues involved in providing quality services for young children;

· organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level. 

INDICATIVE CONTENT

The module will include:

· guidance and advice on how the student will further critique and evaluate their own skills, needs and aspirations in the context of their specific experiences in order to further enhance individual learning; 

· an analysis of the specific needs and values of the workplace setting to include: approaches appropriate to a range of age groups; the role of the setting; the function of the setting within the wider context of local services for children;

· analysis of and reflection on the need to contribute to providing a quality service for children to include: health and safety; risk assessment; safeguarding procedures; the need to provide information to allow children and their families to make informed decisions (mutual sharing of information between professional and families, understanding of socio-economic forces, family expectations and perceptions, anti-discriminatory practice and equal opportunities),  values essential (power sharing, non-judgemental approaches) and skills required (effective communication, management, assertiveness;

· consideration of what it means to be professional, the elements of professionalism and the responsibilities of the Professional. This will include the roles and responsibilities of the professional as well as an in-depth exploration of developing a culture of professionalism;

· a deconstruction of models of reflective practice, including the philosophic and political challenges of implementing reflective conclusions. The work of Dewey, Schön, Moon, Kolb, Boud and others will be interpreted and used by students to engage in self-reflection. Students will also be challenged to identify and map their own perceptions of their training and personal needs in order to plan effectively their development.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices which they will experience during work based placement. Students will use practical examples to support the application, discussion, and critical evaluation of techniques learned. Critical reflection of personal and professional development will be shared in order to enhance the students’ understanding of the requirements of becoming a reflective practitioner.

The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	27
	13%

	Independent learning
	93
	47%

	Placement learning
	80
	40%

	TOTAL
	200
	100%


ASSESSMENT

Assessment Component 1 – 100%

Portfolio (4 elements) (equivalent to 4,000 words).

Exemplar: Provide a portfolio of evidence (oral and written) relating to how you have developed appropriate knowledge, values and skills through specific personal and professional experiences. Identify areas for further development and consider how your professional and personal development could impact on the quality of early years provision provided to young children and their families.

Assessment Summary

	Activity type
	Percentage

	Written exam
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%


EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes 



	The module content provides opportunities for reflection, inclusion and for collaboration and working with others.




Well-being of Future Generations (Wales) Act 2015

This module relates to: 

A prosperous Wales: in its aim to upskill students;
A more equal Wales: in its aim to upskill students regardless of background.
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Amserlen / Timetable 
	Grŵp

Group
	Diwrnod ac oriau

Day and hours
	Ystafell

Room
	Darlithydd

Lecturer
	Cydlynydd

Coordinator

	Caerfyrddin
	Dydd Llun 20.5.19 4.30-8.00

Dydd Mawrth 28.5.19 4.30-8.00
Dydd Llun 3.6.19 4.30-8.00

Dydd Llun 10.6.19 4.30-8.00
	TL07

TL07

TL07

TL07
	Gwyneth Davies
	Gwyneth Davies

	Carmarthen
	Monday 20.5.19 4.30-8.00

Tuesday 28.5.19 4.30-8.00
Monday 3.6.19 4.30-8.00

Monday 10.6.19 4.30-8.00
	TL02

TL02

TL02

TL02
	Paul Darby
	Gwyneth Davies

	Swansea
	Monday 20.5.19 4.30-8.00

Tuesday 28.5.19 4.30-8.00
Monday 3.6.19 4.30-8.00

Monday 10.6.19 4.30-8.00
	FF005

IQ305
FF005

FF005
	Ann Davies
	Gwyneth Davies


Amserlen asesu / Assessment timetable
	Aseiniad

Assignment
	Grŵp

Group
	Dyddaid cyflwyno a ble i’w gyflwyno

Submiss-ion date and location of where to submit
	Dyddiad safoni

Standard-

isation date
	Dyddiad cymedroli terfynol

Final moderation
	Dyddiad casglu gwaith

Return of work date
	Lleoliad gwaith i’w gasglu

Location of work to be collected

	Portffolio


	Pawb


	Cyflwyniadau 10.6.19 

Elfennau ysgrifennedig 16.6.19 23.59

	10.06.19

16.06.19


	01.07.19

01.07.19


	10.07.19
	Turnitin 17.00

	Portfolio


	All
	Presentations 10.6.19 

Written elements 16.6.19 23.59


	10.06.19

16.06.19


	01.07.19

01.07.19


	10.07.19
	Turnitin 17.00


Cynllun gwaith drafft EAEE5007/C Draft scheme of work
(gweler Moodle ar gyfer adnoddau ychwanegol)  (see Moodle for additional resources)
	Sesiwn

Session
	Dyddiad

Date
	DD

LO
	Cynnwys/ffocws 

Content/ focus
	Dull cyflwyno

Mode of delivery
	Sgiliau

Skills
	Trafod asesu

Assessment discussion
	Astudio annibynnol

Independent study

	1

	20.05.19
	1,2,3,4

	Cyflwyniad i’r modiwl:

Cyflwyno’r aseiniad

Beth yw arfer adfyfyriol?

Beth yw gwerth arfer adfyfyriol?

Rôl ymarferydd proffesiynol

Arfer dda
Tasg

Introduction to the module

Introduce the assignment

What is reflective practice?

What is the value of reflective practice?
The role of the professional practitioner
Good practice 

Task

	Darlith

Trafodaeth grŵp

Gweithgareddau

Lecture

Group discussion

Activities
	Gwaith grŵp

Gwerthuso’n gritigol

Adfyfyrio

Group work

Critical evaluation

Reflection
	Trafod gofynion y portffolio

Elfen 4
Discuss the requirements of the portfolio

Element 4
	Darllen ar Moodle
Adolygu adborth

Reading on Moodle

Review feedback

	2
	28.05.19
	1,2,3
	Adborth ar y dasg

Gwybodaeth

Sgiliau

Gwerthoedd
Modelau adfyfyriol

Damcaniaethau 

Trafod adfyfyrio personol a phrofessiynol

Datblygu fel ymarferydd adfyfyriol

Feedback on the task

Knowledge

Skills

Values
Theories
Models of reflection
Discuss personal and professional reflection

Developing as a reflective practitioner
	Grwpiau trafod

Astudiaeth achos

Darlith

Dysgu hunan-gyfeiriedig

Tasgau ymarferol
Ymchwil annibynnol

Discussion groups

Case study

Lecture

Self-directed learning

Practical tasks
Independent research

	Gwaith grŵp

Gwerthuso’n gritigol

Adfyfyrio

Sgiliau ymchwil
Group work

Critical evaluation

Reflection
Research skills
	Trafod gweithgaredd ar gyfer elfen 2
Elfen 1
Discuss activity for element 2

Element 1
	Darllen ar Moodle

Tasg ymchwil

Holiaduron
Reading on Moodle

Research task
Questionnaires

	3
	03.06.19
	1,2,3,4
	Adborth ar dasg ymchwil

Modelau adfyfyriol
Gwasanaethau o ansawdd

Cynllun Datblygiad Personol – trafod y gofynion

Feedback on the research task

Models of reflection
Quality services
Personal Development Plan – discuss the requirements
	Gwaith grŵp

Darlith

Group work

Lecture


	Adfyfyrio’n gritigol
Dadansoddi

Cynllunio

Trafodaeth

Critical reflection
Analysis

Planning

Discussion

	Elfen 2

Trafod elfen 1 a 3
Element 2

Discuss element 1 and 3
	Darllen ac ymchwil annibynnol

Independent reading and research

	4
	10.06.19
	
	Cyflwyniadau unigol – amserlen i’w drefnu

Individual presentations – timetable to be arranged

	
	16.6.19

23.59
	
	Cyflwyno’r elfennau ysgrifennedig drwy Turnitin

Present the written elements through Turnitin

	
	14.07.19
	
	Cwblhewch yr holiadur gwerthuso modiwl drwy’r cyswllt ar Moodle

Complete the module evaluation questionnaire through the link on Moodle
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ATODIAD GA36b
	MANYLEB ASESU LEFEL 5 


	Enw’r myfyriwr:
	     
	Rhif Adnabod y myfyriwr:
	

	Rhaglen:
	BA Addysg a Gofal Blynyddoedd Cynnar

	Modwl:
	Adfyfyrio ar ddarpariaeth blynyddoedd cynnar

	Cod y modwl:
	EAEE5007C
	Cyfraniad at Asesiad Cyffredinol y Modwl  (%):
	100%

	Darlithydd:
	Gwyneth Davies

Ann Davies

Paul Darby
	Gwiriwr Mewnol:
	

	Teitl yr Aseiniad:
	Portffolio 4 adran


	Nifer o eiriau (neu’r cyfwerth): 
	Cyfwerth a 4000 o eiriau

	Dyddiad cyflwyno:
	16.6.19 23.59
Turnitin
	Dyddiad dychwelyd marciau dros dro ac adborth ysgrifenedig: 
	10.07.19 17.00
Turnitin

	Dull cyflwyno: 
	Lle bo’n ymarferol ac yn bosibl, rhaid cyflwyno pob asesiad ysgrifenedig drwy Turnitin, oni nodir yn wahanol gan y Darlithydd.  (PEIDIWCH â rhoi’r fanyleb asesu hon i mewn i Turnitin neu bydd yn cyfateb i lawer o bethau tebyg yng nghyflwyniadau myfyrwyr eraill.)
Dull cyflwyno arall (os ydy’n berthnasol): 

Bydd cyflwyno’r asesiad yn hwyr yn arwain at ddyfarnu marc cosb.  Cosbau am gyflwyno’n hwyr: Hyd at wythnos yn hwyr, uchafswm marc o 40%.  Dros wythnos yn hwyr, 0%.  Y Panel Amgylchiadau Esgusodol yn unig all gymeradwyo newid dyddiadau cyflwyno. 

	Gonestrwydd academaidd / cyfeirnodi: 
	Mae gonestrwydd academaidd yn ofynnol.  Ym mhrif ran eich cyflwyniad rhaid i chi gydnabod awduron y mae’ch gwaith wedi’i seilio ar eu hymchwil a’u syniadau. Dylech atodi rhestr gyfeiriadau i’ch cyflwyniad sy’n nodi’r llyfrau, erthyglau ac ati rydych wedi’u defnyddio, wedi cyfeirio atynt neu wedi’u dyfynnu er mwyn cwblhau’r asesiad hwn.   


	Deilliannau Dysgu’r Modwl 

(o faes llafur y modwl)

	· ddangos dealltwriaeth fanwl o wybodaeth ddamcaniaethol sy’n sail i arfer effeithiol yn y blynyddoedd cynnar yn cynnwys y defnydd o adfyfyrio fel arf ar gyfer datblygu a gwella arfer da;
· adfyfyrio ar eu profiadau a’u datblygiad eu hunain fel ymarferwyr blynyddoedd cynnar cymwys a darparu tystiolaeth o ddatblygiad personol a phroffesiynol parhaus, yn cynnwys modelau adfyfyrio priodol; 
· dangos gwerthfawrogiad beirniadol dyfnach o faterion sy’n ymwneud â darparu gwasanaethau o ansawdd i blant ifanc;
· trefnu eu gwybodaeth a’r hyn y maent wedi’i ddysgu drwy ddefnyddio amrywiaeth o adnoddau gwybodaeth, a chyflwyno’u gwaith ar y lefel briodol.



	DISGRIFIAD O’R DASG


Portffolio (cyfwerth a 4,000 o eiriau) 

Cynhyrchwch bortffolio a fydd yn cynnwys 4 adran  
Darparwch bortffolio o dystiolaeth (ar lafar ac yn ysgrifenedig) ynglŷn â sut yr ydych wedi datblygu gwybodaeth, gwerthoedd a sgiliau priodol drwy brofiadau penodol personol a phroffesiynol.  Adnabyddwch agweddau ar gyfer datblygiad pellach ac ystyriwch sut gall eich datblygiad personol a phroffesiynol effeithio a dylanwadu ansawdd y ddarpariaeth blynyddoedd cynnar ar gyfer plant ifanc a’u teuluoedd.
Dylai’r portffolio gynnwys:

Elfen 1: Cyflwyniad unigol 5 munud yn gwerthuso 2 fodel adfyfyriol ac yn ystyried manteision/anfanteision y naill a’r llall fel adnodd ar gyfer arfer adfyfyriol effeithiol.  

Elfen 2: Log adfyfyriol yn manylu eich cyfraniad tuag at weithgaredd yn eich lleoliad; adnabyddwch sut mae’r gweithgaredd hyn wedi helpu datblygu sgiliau, gwerthoedd a gwybodaeth benodol (1000 o eiriau);
Elfen 3: Paratowch bapur briffio ar gyfer ymarferwyr blynyddoedd cynnar am bwysigrwydd arfer adfyfyriol fel dull o gynnal gwasanaethau o safon ar gyfer plant ifanc (2 tudalen A4);

Elfen 4 Cynllun Datblygiad Personol yn nodi agweddau ar gyfer datblygiad personol a phroffesiynol pellach wedi ei gysylltu â’ch profiadau ar leoliad.
Disgwylir i chi lanlwytho rhan 2, 3 a 4 o’r portffolio i Turnitin fel un ddogfen, gan gynnwys un rhestr gyfeiriadau ar gyfer elfennau 1, 2, 3 a 4.  Dylid cyfeirnodi elfennau 1 a 3.

	CANLLAWIAU I FYFYRWYR WRTH GWBLHAU TASGAU


SYLWER: Mae’r canllawiau a nodir isod yn gysylltiedig â’r pum maen prawf asesu generig drosodd.
1. Sgiliau Ymgysylltu â Llenyddiaeth
Mae’n rhaid i’ch gwaith gael ei lywio a’i gefnogi gan ddeunydd ysgolheigaidd sy’n berthnasol i’r dasg/tasgau a osodwyd ac sy’n canolbwyntio arni/arnynt.    Dylech ddarparu tystiolaeth i ddangos eich bod wedi cael mynediad at ystod briodol o ffynonellau, a allai fod yn academaidd, yn llywodraethol a diwydiannol; gall y ffynonellau hyn gynnwys erthyglau cyfnodolion academaidd, gwerslyfrau, erthyglau newyddion cyfredol, dogfennau sefydliadol a gwefannau.   Dylech ystyried hygrededd eich ffynonellau; fel arfer mae cyfnodolion academaidd yn ffynonellau credadwy iawn, ond mae’n rhaid ystyried/dethol gwefannau’n ofalus iawn a dylid eu defnyddio’n gynnil.   Dylai unrhyw ffynhonnell a ddefnyddiwch fod yn gyfredol, a’r rhan fwyaf wedi’u cyhoeddi o fewn y pum mlynedd diwethaf, er y gall darnau arloesol/pwysig o waith yn y maes fod yn hŷn.   Rhaid i chi ddarparu tystiolaeth o’ch ymchwil/gwaith darllen eich hun trwy gydol eich gwaith, gan ddefnyddio system gyfeirnodi addas, yn cynnwys cyfeiriadau yn y testun ym mhrif ran eich gwaith a rhestr gyfeiriadau ar ddiwedd eich gwaith. 

Canllawiau penodol i'r asesiad hwn:  
Ymchwil; cefnogi’r gwaith ag ystod o ffynonellau priodol; rhestr gyfeiriadau
2. Sgiliau Gwybodaeth a Dealltwriaeth
Ar lefel 5, dylech allu dangos: gwybodaeth gadarn a dealltwriaeth feirniadol o gysyniadau ac egwyddorion sefydledig y maes pwnc a’r ffordd y mae’r egwyddorion hynny wedi datblygu; gwybodaeth am y prif ddulliau ymholi yn y ddisgyblaeth.  Mae  gwybodaeth yn ymwneud â’r ffeithiau, y wybodaeth a’r sgiliau rydych wedi’u caffael trwy eich dysgu.  Rydych yn arddangos eich dealltwriaeth trwy ddehongli ystyr y ffeithiau a’r wybodaeth. Golyga hyn fod arnoch angen dethol a chynnwys yn eich gwaith y cysyniadau, y technegau, y modelau, a’r theorïau ac ati sy’n briodol i’r dasg/tasgau a osodwyd.  Dylech allu esbonio’r damcaniaethau, cysyniadau ayyb, yn ystyrlon i ddangos eich dealltwriaeth.  Hefyd bydd eich marc/gradd yn amodol ar y graddau rydych yn arddangos eich gwybodaeth a’ch dealltwriaeth. 
Canllawiau penodol i'r asesiad hwn:  
Paratowch bapur briffio ar gyfer ymarferwyr blynyddoedd cynnar yn amlinellu pwysigrwydd arfer adfyfyriol fel dull o gynnal gwasanaethau o safon ar gyfer plant ifanc;

3. Sgiliau Gwybyddol a Deallusol
Dylech allu dadansoddi gwybodaeth yn feirniadol, a chynnig atebion i broblemau sy’n deillio o’r dadansoddi hwnnw, yn cynnwys gwerthuso’n feirniadol addasrwydd gwahanol ddulliau o ddatrys problemau.  Rhaid i’ch gwaith gynnwys tystiolaeth o feddwl rhesymegol, dadansoddol, gwerthuso a synthesis. Er enghraifft, archwilio a thorri gwybodaeth i lawr yn elfennau, gwneud casgliadau, casglu, cymharu â chyferbynnu gwybodaeth.  Ystyr hyn yw nid disgrifio ‘beth’ yn unig! Ond hefyd cyfiawnhau:  Pam? Sut? Pryd? Pwy? Ble? Ar ba gost? Rhaid i chi bob amser ddarparu cyfiawnhad/tystiolaeth ar gyfer eich dadleuon a’ch barn.  Mae darparu tystiolaeth eich bod wedi adfyfyrio ar syniadau pobl eraill yn y maes pwnc yn hanfodol os ydych am gyflwyno dadl resymegol a gwybodus o fewn eich gwaith.  Yn ogystal, dylech ddarparu tystiolaeth o’ch gallu i ffurfio barn gadarn a dadleuon argyhoeddiadol trwy ddefnyddio data a chysyniadau, ynghyd â dealltwriaeth o’r cyfyngiadau ar wybodaeth, a’r modd y mae hyn yn dylanwadu ar ddadansoddiadau a dehongliadau. Mae casgliadau cadarn, dilys yn hanfodol ac mae’n rhaid iddynt ddeillio o gynnwys eich gwaith.   Lle bo’n berthnasol, gellir cynnig atebion ac argymhellion amgen.
Canllawiau penodol i'r asesiad hwn:  

Cyflwyniad unigol 5 munud yn gwerthuso 2 fodel adfyfyriol ac yn ystyried manteision/anfanteision y naill a’r llall fel adnodd ar gyfer arfer adfyfyriol effeithiol
4. Sgiliau Ymarferol
Ar lefel 5, dylech allu defnyddio ystod o dechnegau sefydledig o fewn y ddisgyblaeth, a chymhwyso cysyniadau ac egwyddorion gwaelodol y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf, gan gynnwys, pan fo’n briodol, cymhwyso’r egwyddorion hynny mewn cyd-destun cyflogaeth. Dylech allu dangos sut y mae’r cysyniadau a’r syniadau sy’n gysylltiedig â’r pwnc yn berthnasol i sefyllfaoedd yn y byd go iawn a/neu mewn cyd-destun penodol.  Sut maent yn gweithio’n ymarferol?  Byddwch yn defnyddio modelau, dulliau, technegau a/neu theorïau, yn y cyd-destun hwnnw, i asesu sefyllfaoedd presennol, efallai er mwyn llunio cynlluniau neu atebion i ddatrys problemau, neu i greu arteffactau, y gall rhai ohonynt fod yn greadigol.  Mae hyn yn debygol o gynnwys, er enghraifft,  defnyddio arteffactau, enghreifftiau ac achosion o’r byd go iawn, cymhwyso model o fewn sefydliad a/neu feincnodi un theori neu sefydliad yn erbyn rhai eraill yn seiliedig ar feini prawf penodedig.  Dylech ddangos ymwybyddiaeth o gyfyngiadau cysyniadau a theorïau wrth eu cymhwyso mewn cyd-destunau penodol.
Canllawiau penodol i'r asesiad hwn:  
Log adfyfyriol yn manylu eich cyfraniad tuag at weithgaredd yn eich lleoliad; adnabyddwch sut mae’r gweithgaredd hyn wedi helpu datblygu sgiliau, gwerthoedd a gwybodaeth benodol;

5. Sgiliau Trosglwyddadwy ar gyfer Bywyd ac Arfer Proffesiynol 

Rhaid i’ch gwaith roi tystiolaeth o’r rhinweddau a’r sgiliau trosglwyddadwy angenrheidiol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau.   Mae hyn yn cynnwys dangos:  datblygiad proffesiynol i wella sgiliau presennol a chaffael cymwyseddau newydd a fydd yn eich galluogi i ymgymryd â chyfrifoldeb sylweddol o fewn sefydliadau; eich bod yn gallu cychwyn a chwblhau tasgau a gweithdrefnau, boed yn unigol a/neu’n gydweithredol; eich bod yn gallu defnyddio cyfryngau priodol i gyfleu gwybodaeth, dadleuon a dadansoddiad yn effeithiol ar amrywiaeth o ffurfiau i gynulleidfaoedd arbenigol ac anarbenigol; rhuglder mynegiant; eglurder ac effeithiolrwydd o ran cyflwyniad a threfn.  Dylai’r gwaith fod yn gydlynol ac wedi’i strwythuro’n dda o ran ei gyflwyniad a’i drefn.
Canllawiau penodol i'r asesiad hwn:  

Cynllun Datblygiad Personol yn nodi agweddau ar gyfer datblygiad personol a phroffesiynol pellach wedi ei chysylltu â’ch profiadau ar leoliad.
	     FFURFLEN ADBORTH MYFYRWYR


Noda’r adran hon y graddau y mae’r meini prawf asesu yn cael eu harddangos gennych chi, sydd yn ei dro’n pennu’ch marc. Dangosir y marciau sydd ar gael ar gyfer pob categori sgiliau.  Bydd darlithwyr yn defnyddio’r lle a ddarperir i roi sylwadau ar gyflawniad y dasg/tasgau, gan gynnwys y meysydd hynny rydych wedi gwneud yn dda ynddynt a’r meysydd a fyddai’n elwa o gael eu datblygu/gwella.
	Meini Prawf Asesu Generig 
	Marciau sydd ar gael
	Marciau a ddyfarnwyd 

	1. Sgiliau Ymgysylltu â Llenyddiaeth
.
	
	

	Ymchwil; cefnogi’r gwaith ag ystod o ffynonellau priodol; rhestr gyfeiriadau;
	10
	

	
	
	

	2. Sgiliau Gwybodaeth a Dealltwriaeth

	
	

	Paratowch bapur briffio ar gyfer ymarferwyr blynyddoedd cynnar yn amlinellu pwysigrwydd arfer adfyfyriol fel dull o gynnal gwasanaethau o safon ar gyfer plant ifanc;

Craidd/Core: K28, K29; CCLD0417 K59, K60, K65; CCLD0405 P16, P18, P19, P21, P23; CCLD0407 P1, P28, P31; CCLD0412 P23, P25, P26; CCLD0417 P19, P20; SCDHSC0044 P11
	20
	

	
	
	

	3. Sgiliau Gwybyddol a Deallusol

	
	

	Cyflwyniad unigol 5 munud yn gwerthuso 2 fodel adfyfyriol ac yn ystyried manteision/anfanteision y naill a’r llall fel adnodd ar gyfer arfer adfyfyriol effeithiol;

CCLD0417 K59, K60; CCLD0407 P29; CCLD0412 P22; CCLD0417 P20; SCH32 1, 2, 3
	20
	

	
	
	

	4. Sgiliau Cymhwyso Ymarferol 

	
	

	Log adfyfyriol yn manylu eich cyfraniad tuag at weithgaredd yn eich lleoliad; adnabyddwch sut mae’r gweithgaredd hyn wedi helpu datblygu sgiliau, gwerthoedd a gwybodaeth benodol;

CCLD0408 K60; CCLD0417 K64, K64; SCH32 1, 2, 3, 5; CCLD0401 P26; CCLD0403 P1, P8, P9, 10, P11, P12, P23, P24; CCLD0405 P2, 9, P11, P12; CCLD0407 P1, P5, P7, P8, P11, P12, P13, P18, P19, P23, P25, P27, P30, P31; CCLD0409 P1, P4, P10, P2; CCLD0412 P1, P11, P16; CCLD0417 P10;SCDHSC0044 P11, P25
	30
	

	
	
	

	5. Sgiliau Trosglwyddadwy ar gyfer Bywyd ac Arfer Proffesiynol

	
	

	Cynllun Datblygiad Personol yn nodi agweddau ar gyfer datblygiad personol a phroffesiynol pellach wedi ei chysylltu â’ch profiadau ar leoliad.

CCLD0417 K60; SCH32 1, 4, 5; CCLD0403 P1, P9, P12; CCLD0405 P12; CCLD0407 P6, P12, P27, P28; CCLD0409 P22; CCLD0412 P18, P19; SCH32 4, 5
	20
	

	
	
	


	Marc Asesiad (Mae marciau asesiadau’n amodol ar gadarnhad y Bwrdd Arholi.  Diben y sylwadau a’r marciau hyn yw rhoi adborth ar waith modwl a rhoi arweiniad yn unig, nes y cânt eu cadarnhau.)
	Cosbau Cyflwyno’n Hwyr (ticiwch os yw’n berthnasol)
	%

	
	Hyd at wythnos yn hwyr (uchafswm o 40%)
	
	

	
	Dros wythnos yn hwyr (0%)
	
	


	MEINI PRAWF ASESU GENERIG


	Lefel 5

	Yn unol â’r Framework for Higher Education Qualifications, ar ddiwedd Lefel 5 disgwylir y bydd myfyrwyr wedi datblygu gwybodaeth gadarn a dealltwriaeth feirniadol o’r cysyniadau a’r egwyddorion sefydledig yn eu maes astudiaeth, ac o’r modd y datblygwyd yr egwyddorion hynny.   Byddant wedi dysgu cymhwyso’r cysyniadau a’r egwyddorion hynny’n fwy eang y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf, gan gynnwys, pan fo’n briodol, cymhwyso’r egwyddorion hynny mewn cyd-destun cyflogaeth. Bydd ganddynt wybodaeth am y prif ddulliau ymholi yn y maes pwnc, a gallu i werthuso’n feirniadol ddulliau gwahanol o ddatrys problemau.  Byddant yn meddu ar ddealltwriaeth o'r cyfyngiadau ar eu gwybodaeth, a’r modd y mae hyn yn dylanwadu ar eu dadansoddiadau a’u dehongliadau.  Byddant yn gallu defnyddio ystod o dechnegau sefydledig i gychwyn ac ymgymryd â dadansoddiad beirniadol o wybodaeth, ac i gynnig atebion i broblemau sy’n deillio o’r dadansoddiad hwnnw. Byddant yn gallu cyfleu gwybodaeth, dadleuon a dadansoddiad yn effeithiol ar amrywiaeth o ffurfiau i gynulleidfaoedd arbenigol ac anarbenigol, a defnyddio technegau allweddol y ddisgyblaeth yn effeithiol.  Byddant yn gallu ymgymryd â hyfforddiant pellach, datblygu sgiliau cyfredol, ac ennill cymwyseddau newydd a fydd yn eu galluogi i dderbyn cyfrifoldebau sylweddol o fewn sefydliadau.  Bydd ganddynt y rhinweddau a’r sgiliau trosglwyddadwy angenrheidiol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau. 


	Lefel 5
	METHU
	METHU FFINIOL 
	BODDHAOL
(3ydd / Llwyddo)
	DA
(2.2 / Llwyddo)
	DA IAWN
(2.1 / Teilyngdod)
	RHAGOROL
(1af / Rhagoriaeth)
	EITHRIADOL
(1af / Rhagoriaeth)

	Categori 
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Ymgysylltu â llenyddiaeth
(yn cynnwys darllen, cyfeirnodi, arferion academaidd a gonestrwydd academaidd)  
	Fawr ddim neu ddim tystiolaeth o ddarllen a/neu mae dibyniaeth ar ffynonellau amhriodol. 
Safbwyntiau a chanfyddiadau ar y cyfan heb gefnogaeth ac yn anawdurdodol.
Defnyddir arferion cyfeirnodi mewn modd  anghydlynol neu ar y cyfan maent yn absennol. 
	Ymgysylltu gwael â darllen hanfodol.  Dim tystiolaeth o ddarllen ehangach.  Yn dibynnu ar ffynonellau amhriodol, a/neu yn defnyddio ffynonellau’n ddiofal. Yn ddibynnol iawn ar wybodaeth a gafwyd drwy gyswllt â’r dosbarth.  Defnydd anghyson a gwan o gyfeirnodi. 
	Ymgysylltu ag ystod gyfyngedig o ffynonellau perthnasol a chredadwy ar y cyfan. Peth esgeulustod a mân wallau. 
Arferion cyfeirnodi’n amlwg ond heb eu cymhwyso’n gywir nac yn gyson bob tro. 
	Ymgysylltu ag ystod briodol o lenyddiaeth, yn cynnwys ffynonellau a gyrchwyd yn annibynnol.  Rhywfaint o orddibyniaeth ar destunau.  Gall y cyfeirnodi ddangos mân anghywirdebau neu anghysonderau. 
	Ymgysylltu ag ystod eang o lenyddiaeth, yn cynnwys ffynonellau a gyrchwyd yn annibynnol. 
Detholiad o ffynonellau perthnasol a chredadwy.  Defnydd da iawn o gyfeirnodi, â fawr ddim/dim anghywirdebau neu anghysonderau.
	Ymgysylltu ag ystod helaeth o lenyddiaeth berthnasol a chredadwy.  Cymhwyso cyfeirnodi’n gyson gywir.  
	Ymgysylltu eithriadol ag ystod helaeth o lenyddiaeth berthnasol a chredadwy.  Sgiliau cyfeirnodi lefel uchel wedi’u cymhwyso’n gyson.

	Gwybodaeth a dealltwriaeth
(Gwybodaeth gadarn a dealltwriaeth feirniadol o’r cysyniadau a’r egwyddorion sefydledig yn eu maes astudiaeth; gwybodaeth am y prif ddulliau ymholi yn y ddisgyblaeth.) 
	Bylchau mawr yn y wybodaeth gyda dealltwriaeth anfoddhaol, anfeirniadol o’r deunydd pwnc.  Llawer o ddeunydd amherthnasol.   Anghywirdebau sylweddol. Dealltwriaeth ddiffygiol iawn o’r prif ddulliau ymholi yn y ddisgyblaeth. 
	Gwybodaeth ddarniog, gyda dealltwriaeth feirniadol arwynebol yn unig.  Rhai anghywirdebau sylweddol a/neu ddeunydd amherthnasol.   Dealltwriaeth anghyflawn neu rannol ddiffygiol o’r prif ddulliau ymholi yn y ddisgyblaeth. 
	Gwybodaeth a dealltwriaeth feirniadol gyfyngedig ond digonol o’r cysyniadau a’r egwyddorion sefydledig yn y maes pwnc, gydag ychydig o fylchau yn y dewis o ddeunydd.  Dealltwriaeth feirniadol gyfyng o’r prif ddulliau ymholi.  
	Mae’r wybodaeth yn weddol fanwl a chywir.  Dealltwriaeth feirniadol dda o’r cysyniadau a’r egwyddorion sefydledig a’r prif ddulliau ymholi, gyda mân fylchau yn y dewis o ddeunydd. 
	Mae’r wybodaeth yn weddol helaeth.   Arddengys ddealltwriaeth feirniadol gymwys iawn o gysyniadau ac egwyddorion sefydledig y pwnc a’r prif ddulliau ymholi.   Gwybodaeth eang a manwl. 
	Gwybodaeth fanwl, ragorol a dealltwriaeth feirniadol iawn o gysyniadau ac egwyddorion sefydledig y pwnc a’r prif ddulliau ymholi.  
	Gwybodaeth eithriadol o fanwl, a dealltwriaeth feirniadol ragorol o gysyniadau ac egwyddorion sefydledig y pwnc a’r prif ddulliau ymholi.  Gall fynd y tu hwnt i theorïau sefydledig. 

	Sgiliau gwybyddol a deallusol 

(Gwerthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol; dadl a barn; y cyfyngiadau ar eu gwybodaeth, a’r modd y mae hyn yn dylanwadu ar eu dadansoddiadau a’u dehongliadau.) 
	Gwaith hollol neu bron yn hollol ddisgrifiadol.  Fawr ddim neu ddim gwerthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol. 
Wedi methu datblygu dadleuon, gan arwain at farn afresymegol neu annilys.  Cyffredinoliadau neu farn heb sail, wedi’u gwneud heb ddefnyddio unrhyw dystiolaeth gredadwy.

	Gwaith disgrifiadol ar y cyfan, gyda defnydd arwynebol o werthuso a dadansoddi  cysyniadau ac egwyddorion mewn modd beirniadol.  Datblygu gwan ar ddadleuon a barn.  Derbynnir gwybodaeth yn anfeirniadol, defnyddia ddatganiadau cyffredinol heb fawr o dystiolaeth a barn heb sail.  Syniadau weithiau’n afresymegol ac yn gwrthddweud ei gilydd.
	Ymgais cyfyngedig at werthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol, gan dueddu tuag at ddisgrifio. 
Peth tystiolaeth i gefnogi dadleuon a barn  ond gall y rhain fod heb eu datblygu’n ddigonol, ag ychydig o anghysondeb / camddehongli neu wedi methu cydnabod yn llawn y cyfyngiadau ar wybodaeth. 

	Rhywfaint o werthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol, er ei fod yn ddisgrifiadol mewn mannau.  

Ymwybyddiaeth gynyddol o’r cyfyngiadau ar eu gwybodaeth a’u gallu i ddefnyddio tystiolaeth i gefnogi’r ddadl er gyda thuedd i daeru / datgan barn yn hytrach na dadlau ar sail rheswm a thystiolaeth. 
Dadleuon dilys a barn resymegol ar y cyfan.  
	Gwerthuso a dadansoddi cysyniadau mewn modd beirniadol, cadarn.  Yn ddethol o ran ystod y dystiolaeth a ddefnyddir ac yn cyfuno yn hytrach na disgrifio.  Gallu i ddyfeisio dadleuon sy’n dangos ymwybyddiaeth o safbwyntiau gwahanol, ac i ddefnyddio tystiolaeth mewn modd argyhoeddiadol i gefnogi barn briodol a dilys.  
	Gwerthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol, rhagorol gan arwain at ddadleuon a barn rhesymegol a rhesymedig ar sail tystiolaeth.  Cydnabyddiaeth eglur o safbwyntiau eraill ac ymwybyddiaeth gref o'r cyfyngiadau ar eu gwybodaeth. 
Gallu i feddwl yn annibynnol ac i ‘weld y tu hwnt i’r cwestiwn', gan awgrymu rhywfaint o afael ar y maes a’r cysyniadau ehangach.  
	Gwerthuso a dadansoddi cysyniadau ac egwyddorion mewn modd beirniadol, eithriadol.  Defnyddia dystiolaeth yn eithriadol o dda i gysylltu syniadau, a chefnogi dadleuon a barn rhesymegol ac argyhoeddiadol iawn.  Tystiolaeth o feddwl yn annibynnol a gallu i ‘weld y tu hwnt i’r cwestiwn', gan awgrymu gafael eglur ar y maes a’r cysyniadau ehangach.   Cydnabyddiaeth dreiddgar o'r cyfyngiadau ar eu gwybodaeth, a’r modd y mae hyn yn dylanwadu ar eu dadansoddiadau a’u dehongliadau. 

	Sgiliau ymarferol
(Cymhwyso cysyniadau ac egwyddorion gwaelodol sylfaenol yn fwy eang y tu allan i'r cyd-destun lle y’u hastudiwyd yn gyntaf; defnyddio ystod o dechnegau sefydledig; cynnig atebion i broblemau sy’n deillio o’r dadansoddiad.)
	Defnydd cyfyngedig, neu ddim defnydd o ddulliau sefydledig, deunyddiau, offer a/neu dechnegau.
Fawr ddim neu ddim gwerthfawrogiad o gyd-destun y cymhwyso. 
Dealltwriaeth gyfyngedig o gymhwyso theori i arfer neu o wneud cysylltiadau priodol rhwng y ddau. 
Sgiliau datrys problemau gwan iawn y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf.  
	Cymhwyso dulliau sefydledig, deunyddiau, offer a/neu dechnegau mewn modd elfennol ond heb ystyriaeth na chymhwysedd. Gwerthfawrogiad diffygiol o gyd-destun y cymhwyso. 
Dealltwriaeth wan o gymhwyso theori i arfer, gyda thystiolaeth achlysurol yn unig o wneud cysylltiadau priodol rhwng y ddau.  Sgiliau datrys problemau gwan y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf.  


	Ymwybyddiaeth ddigonol o ddulliau sefydledig, deunyddiau, offer a/neu dechnegau ac yn  cymhwyso’r rheini mewn modd priodol ar y cyfan.
Gwerthfawrogiad sylfaenol o gyd-destun y cymhwyso.  Gwybodaeth a dealltwriaeth ddamcaniaethol wedi’u cymhwyso’n ymarferol, ond heb wneud cysylltiadau rhesymegol rhwng y ddau bob tro. 
Gall ddynodi problemau a chynnig atebion sylfaenol y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf.  
	Cymhwyso dulliau sefydledig, deunyddiau, offer a/neu dechnegau mewn modd da a phriodol.
Gwerthfawrogiad eglur o gyd-destun y cymhwyso.  Cymhwyso theori i arfer mewn modd cyson, cywir a rhesymegol ar y cyfan, gan wneud cysylltiadau priodol rhwng y ddau. 
Gall ddynodi problemau a chynnig atebion priodol ar y cyfan y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf. 
	Cymhwyso ystod o ddulliau sefydledig, deunyddiau, offer a/neu dechnegau mewn modd da iawn.
Ystyriaeth dda iawn o gyd-destun y cymhwyso, gyda mewnwelediad treiddgar.   Cymhwyso theori i arfer mewn modd cyson, cywir a rhesymegol, gan wneud cysylltiadau priodol rhwng y ddau.  Gall ddynodi problemau a chynnig atebion priodol y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf. 
Tystiolaeth o rywfaint o greadigrwydd.  
	Cymhwyso ystod o ddulliau sefydledig, deunyddiau, offer a/neu dechnegau mewn modd uwch.
Mae cyd-destun y cymhwyso yn ystyriol ac yn dreiddgar. 
Cymhwyso theori i arfer mewn modd cyson, cywir a rhesymegol, gan wneud cysylltiadau datblygedig rhwng y ddau.  Gall ddynodi problemau a chynnig atebion creadigol, rhagorol y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf.  
	Lefelau eithriadol o sgiliau cymhwyso a defnyddio gan ddefnyddio dulliau sefydledig, offer a/neu dechnegau.   Cymhwyso theori i arfer mewn modd cyson, cywir a rhesymegol, gan wneud cysylltiadau datblygedig iawn rhwng y ddau.  Gall ddynodi problemau arferol ac anarferol a chynnig atebion creadigol, eithaf soffistigedig y tu allan i’r cyd-destun lle y’u hastudiwyd yn gyntaf.  

	Sgiliau trosglwyddadwy ar gyfer bywyd ac arfer proffesiynol
(Cyfleu’n effeithiol ar amrywiaeth o ffurfiau i gynulleidfaoedd arbenigol ac anarbenigol; y rhinweddau a’r sgiliau trosglwyddadwy angenrheidiol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau.)
	Cyfrwng cyfathrebu yn amhriodol neu wedi’i gam-gymhwyso.
Mae’r gwaith wedi’i strwythuro’n wael, yn ddi-drefn, a/neu wedi’i fynegi’n ddryslyd.  Defnydd gwan iawn o iaith a/neu arddull amhriodol iawn.  Wedi methu gweithio’n effeithiol yn rhan o grŵp. Fawr ddim neu ddim tystiolaeth o’r sgiliau ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau.

	Cyfrwng cyfathrebu wedi’i ddylunio’n wael a/neu ddim yn addas at y gynulleidfa. 

Mae’r gwaith wedi’i gyflwyno’n wael mewn modd di-gyswllt.  Mae wedi’i strwythuro’n llac, ac ar brydiau’n anghydlynol, a gwybodaeth a syniadau wedi’u mynegi’n wael yn aml.  Defnydd gwan o iaith a/neu arddull amhriodol.  Ymagwedd ddiffygiol at waith grŵp, gan fodloni rhwymedigaethau rhannol i eraill yn unig.  Tystiolaeth gyfyngedig o’r sgiliau ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau.
	Gall gyfathrebu mewn cyfrwng sy’n addas ar gyfer y gynulleidfa ond gyda lle i wella. 

Cyflwyniad a strwythur yn drefnus ar y cyfan, lle mynegir syniadau / cysyniadau perthnasol mewn modd rhesymol.  Gall fod diffyg cydlyniad mewn mannau yn y gwaith.  Gall weithio fel rhan o grŵp, gan fodloni’r rhan fwyaf o’r rhwymedigaethau i bobl eraill ond efallai gyda chyfranogiad cyfyngedig mewn gweithgareddau grŵp. 
Arddengys y sgiliau sylfaenol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau, gyda rhai meysydd o fân wendid. 
	Gall gyfathrebu’n effeithiol mewn cyfrwng sy’n addas ar gyfer y gynulleidfa, ond gall fod â mân wallau.
Mae’r gwaith yn gydlynol a threfnus ar y cyfan, mewn strwythur addas ac ar y cyfan mae wedi’i fynegi’n eglur.  Gall weithio’n effeithiol yn annibynnol a/neu fel rhan o dîm, gyda chyfraniadau eglur at weithgareddau grŵp. 

Arddengys y sgiliau ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau, gyda rhai meysydd o gryfder a rhai o fân wendid. 
	Gall gyfathrebu’n dda, yn hyderus ac yn gyson mewn cyfrwng sy’n addas ar gyfer y gynulleidfa.
Mae’r gwaith yn gydlynol, yn rhugl, wedi’i strwythuro’n dda ac yn drefnus.  Gall weithio’n dda iawn yn ymreolaethol a/neu fel rhan o dîm, gyda chyfraniadau da iawn at weithgareddau grŵp. 

Arddengys sgiliau da iawn ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau, gyda mân wendid  achlysurol yn unig. 
	Gall gyfathrebu’n broffesiynol, yn hyderus ac yn gyson mewn cyfrwng sy’n addas ar gyfer y gynulleidfa.
Mae’r gwaith yn gydlynol, yn rhugl iawn ac wedi’i gyflwyno’n fedrus. Gall weithio’n ymreolaethol gyda menter.  Lle bo’n berthnasol gall weithio’n broffesiynol o fewn tîm, gan ddangos sgiliau arwain fel y bo’n briodol, gan fodloni ymrwymiadau. Arddengys sgiliau rhagorol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau, gydag awydd i ddatblygu ymhellach.  

	Gall gyfathrebu gyda lefel eithriadol o uchel o broffesiynoldeb, sy’n addas iawn ar gyfer y gynulleidfa. 

Mae’r gwaith yn eithriadol o gydlynol, yn rhugl iawn ac wedi’i gyflwyno’n broffesiynol. Gall weithio’n eithriadol o dda o fewn tîm, gan ddangos sgiliau arwain. Arddengys sgiliau eithriadol ar gyfer cyflogaeth sy’n gofyn am arfer cyfrifoldeb personol a gwneud penderfyniadau gydag awydd i ddatblygu ymhellach.  
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	LEVEL 5 ASSESSMENT SPECIFICATION 


	Student name:
	     
	Student ID number:
	

	Programme:
	BA Early Years Education and Care

	Module:
	Reflections on early years provision

	Module code:
	EAEE5007
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Gwyneth Davies

Ann Davies

Paul Darby
	Internal Verifier:
	

	Assignment Title:
	Portfolio in 4 parts 
	Word count (or equivalent):
	Equivalent to 4000 words

	Submission deadline:
	16.06.19 23.59
Turnitin
	Return date of provisional marks & written feedback:
	10.07.19 17.00
Turnitin

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)

Alternative submission method (if applicable): 

Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  


	Module Learning Outcomes 

(from module syllabus)

	· demonstrate a thorough understanding of the theoretical knowledge underpinning effective early years practice including the use of reflection as a tool for developing and enhancing good practice;

· reflect on their own experiences and development as competent early years practitioners and provide evidence of continuing personal and professional development, including appropriate models of reflection; 

· demonstrate a deeper critical appreciation of issues involved in providing quality services for young children;

· organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level.



	TASK DESCRIPTION


Portfolio (4 elements) (equivalent to 4,000 words).

Title: Provide a portfolio of evidence (oral and written) relating to how you have developed appropriate knowledge, values and skills through specific personal and professional experiences.  Identify areas for further development and consider how your professional and personal development could affect and influence the quality of early years provision provided to young children and their families. 

The portfolio should include the following:

Element 1: 5 minute individual oral presentation evaluating 2 models of reflection and considering the advantages/disadvantages of each as tools for effective reflective practice.  

Element 2: A reflective log detailing your contribution to an activity within your placement; identifying how this activity helped you to develop specific skills, values and knowledge. (1000 words)

Element 3: Prepare a briefing paper aimed at early years practitioners about the importance of reflective practice as a means of maintaining quality services for young children. (2 A4 pages)

Element 4: A Personal Development Plan identifying areas for further personal and professional development linked to your placement experiences

Elements 2, 3 and 4 should be uploaded to Turnitin as one document, including one reference list for all the emelments.  Elements 1 and 3 should be referenced.

	GUIDANCE FOR Students IN THE COMPLETION OF TASKS


NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.
1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Research; referencing; reference list

2. Knowledge and Understanding Skills
At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 
Guidance specific to this assessment: 

Prepare a briefing paper aimed at early years practitioners about the importance of reflective practice as a means of maintaining quality services for young children.

3. Cognitive and Intellectual Skills
You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 

5 minute individual oral presentation evaluating 2 models of reflection and considering the advantages/disadvantages of each as tools for effective reflective practice.  

4. Practical Skills
At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 

A reflective log detailing your contribution to an activity within your placement; identifying how this activity helped you to develop specific skills, values and knowledge.
5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: 

A Personal Development Plan identifying areas for further personal and professional development linked to your placement experiences
	     Student FEEDBACK FORM


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Generic Assessment Criteria 
	Marks available
	Marks 

awarded

	1. Engagement with Literature Skills
.
	
	

	Research; referencing; reference list

	
	

	
	  10
	

	2. Knowledge and Understanding Skills

	
	

	Prepare a briefing paper aimed at early years practitioners about the importance of reflective practice as a means of maintaining quality services for young children.

Craidd/Core: K28, K29; CCLD0417 K59, K60, K65; CCLD0405 P16, P18, P19, P21, P23; CCLD0407 P1, P28, P31; CCLD0412 P23, P25, P26; CCLD0417 P19, P20; SCDHSC0044 P11
	20
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	5 minute individual oral presentation evaluating 2 models of reflection and considering the advantages/disadvantages of each as tools for effective reflective practice.  

CCLD0417 K59, K60; CCLD0407 P29; CCLD0412 P22; CCLD0417 P20; SCH32 1, 2, 3
	20
	

	
	
	

	4. Practical Application Skills

	
	

	A reflective log detailing your contribution to an activity within your placement; identifying how this activity helped you to develop specific skills, values and knowledge.

CCLD0408 K60; CCLD0417 K64, K64; SCH32 1, 2, 3, 5; CCLD0401 P26; CCLD0403 P1, P8, P9, 10, P11, P12, P23, P24; CCLD0405 P2, 9, P11, P12; CCLD0407 P1, P5, P7, P8, P11, P12, P13, P18, P19, P23, P25, P27, P30, P31; CCLD0409 P1, P4, P10, P2; CCLD0412 P1, P11, P16; CCLD0417 P10;SCDHSC0044 P11, P25
	30
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	A Personal Development Plan identifying areas for further personal and professional development linked to your placement experiences

CCLD0417 K60; SCH32 1, 4, 5; CCLD0403 P1, P9, P12; CCLD0405 P12; CCLD0407 P6, P12, P27, P28; CCLD0409 P22; CCLD0412 P18, P19; SCH32 4, 5
	20
	

	
	
	


	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


	GENERIC ASSESSMENT CRITERIA


	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.


	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY

(3rd / Pass)
	GOOD

(2.2 / Pass)
	VERY GOOD

(2.1 / Merit)
	EXCELLENT

(1st / Distinction)
	EXCEPTIONAL

(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,

academic conventions and

academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.

Views and findings mostly unsupported and non-authoritative.

Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.

Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.

Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 

(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.

Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.


	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.

Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 

An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.

Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.

A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills

(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.

Little or no appreciation of the context of the application.

Limited understanding of the application of theory to practice or making appropriate links between the two.

Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.

Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.

Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.

Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.

Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.

Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.

Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.

Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.

The context of the application is well considered, and insightful.

Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice

(Effectively communicate in a variety of forms

to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.

Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 

Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 

Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.

Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.

Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 

Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.

Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 

Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.

Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.


	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 

Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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