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Introduction

This handbook is for early years practitioners to learn the aspect of transition in a foundation phase setting for children ranging from birth to age seven.
The purpose of this handbook is to explore and explain different ways of using effective transitions for young children. Also, to give early years practitioners a clear understanding of what to do and expect from a child when going through these stages.
Who this handbook is aimed at?
This handbook is aimed at early years practitioners for the foundation phase setting. Particularly in a flying start setting to help and aid practitioners through a child’s development stage within the transitioning phase. It is also for you as practitioners to help and aid parents/guardians throughout their child’s process of transitioning.
A brief introduction into transitioning.
Transitions impact a child’s development all the way throughout their education as they will continue to move onto different stages in each new school year. This will begin at an early age where they leave their parent/guardian for the first time to join a flying start setting, all the way through their life until they are independent enough to leave home and no longer need an educator’s aspect in their life. This particular handbook is useful for practitioners working at a flying start setting as that is where the information and evidence in this book will be based upon.
This handbook is aimed to inform and aid practitioners to help guide children through a smooth and easy transition stage from first starting at flying start where they leave their ‘safe zone’, for the first time and eventually transitioning onto nursery in the main stream setting.



Key points
The main key points for a smooth transitioning phase are,

· Communication between staff, children and their families.
· Looking at children’s learning development.
· Importance of play.
· Seeing children as individuals.
· Assessing their individual needs.

What is flying start?
Flying start in Wales is part of the early years foundation program and is aimed for children age 2-3 in disadvantaged areas throughout Wales. According to the Welsh Government (2017) Flying start is one of their top priorities in their ‘tackling poverty agenda’.
Flying start provides good quality childcare for all eligible 2-year olds across Wales free of charge. They are eligible for 2.5 hours a day, 5 days a week during term times. They then offer activities during the school holidays which can include, baking days or even days out which parents are encouraged to come along to. Flying start aim at getting your child ready for ‘big school’ with the option of speech and language assessments, communication progress, progressing your child's social side of their development and keeping close bonds with your local health visitor and their choice of school to make their transitions as easy and seamless as possible. Welsh Government, (2017).
[image: https://pf1.childcare.co.uk/assets/profile_images/820000/814593/large.png]

                                                                   (Source: childcare.co.uk, 2012)  
What is transitioning?
The term transition means the change between services, for example where a child starts nursery or school for the first time and where they transition from their parents to the practitioner. There are different ways to make the transitions easier for a child, parent and practitioner. Such as, some early years settings do staggering starts, all about me books or even have the parents staying with the child for the first hour on the first day especially in the flying start setting where they have the ability to do so. Vygotsky’s (1978), ‘The zone of proximal development’ of a child during transitions is very important. According to Vygotsky (Vygotsky, 1978, p. 86). setting a mark for a child that challenges them is an important part of scaffolding to progress a child’s development, for example, a child crying and clinging onto their parents when leaving them, to setting the child targets and rewards each time they go off that bit stronger by themselves without the prying away from the parent to practitioner.
Working alongside the parent is also very important during transitions to make sure you’re not doing anything to damage the child’s emotional sense. For example, according to Bronfenbrenner’s (1974) ‘ecological theory approach’, the impact that the outer environment has on a child is extremely detrimental. For instance, a parent getting stressed out or a practitioner telling another child off will affect the emotional senses of the child and can make them very uneasy and upset. The close workings between early years practitioners and parents is vital for the identification of children’s learning needs and to ensure a quick response to any area of particular difficulty. Parents and families are central to a child’s wellbeing and practitioners should support this important relationship by sharing information and offering support for extending learning in the home. Welsh Government (2015).





The need of the child
The child needs a strong foundation to base upon and to form affective transitions. According to Dewey children need assistance from practitioners to learn and to make sense of their educational world. Garhart-Mooney (2000). Maria Montessori agrees with this and also states that, ‘Education is a natural process carried out by the child and is not acquired by listening to words, but by experiences in the environment.’ Montessori (1949)

The role of the adult
John Dewey (1859-1952) makes an interesting point in stating that, ‘As a practitioner you need to be engaged, open and honest’. Garhart-Mooney (2000). Their main role is to give the child the comfort and reassurance that they need to feel comfortable and welcomed within a new environment. 
Nutbrown suggested that, Respectful educators will include all children; not just children who are easy to work with, obliging, endearing, clean, pretty, articulate, capable, but every child-respecting them for who they are, respecting their language, their culture, their history, their family their needs, their abilities, their name, their ways, their very essence.
                                                                                                     Nutbrown, (1996). 
It is also believed that Parents are their children's first and most important educators and should therefore be involved in their early years learning experiences. DES, (1990)







Effective Transitioning 
As mentioned above there are many ways to achieve effective transitioning but some of the more practical ways to show this from parent to flying start are:
	Title 
	Method
	Outcome

	









Staggering starts
	· On their first visit let their parents stay with them for the whole time they are there (for example, 30 minutes)
· On their second visit get the parents to stay with them for the first ten minutes then the child stays on their own.
· On their third and final introduction visit get the child to stay on their own for the whole 30 minutes while the parent is in another room away from the child.
	· The first visit will give the child a chance to get to know the surroundings and the practitioners with the reassurance that their parent/guardian is by their side.
· The second visit will give them the confidence to enter the setting with their parent/guardian still by their side but with the confidence to go and play on their own. 
· By the third visit the child should feel comfortable enough to go into the setting on their own. Some children may need more time and some children may require less.

	



All about me books
	This is a book that is written while a child is at the setting which tells the parent/guardian all about their day and what activities they have done and how they are enjoying.
It can also be filled in with the help of the child, such as, some drawings, paintings.
	This gives reassurance for parents that their child is engaging in activities and keeps the communication lines open between practitioner and parent









Some of the ways to show practical transitions from flying start to nursery in the main stream school are:
	Title
	Method
	Outcome

	






Transition meetings
	Meetings held between the,
·  play worker/leader,
· nursery teacher,
· head of nursery,
· senco teacher,
· health visitors,
Where the needs and developments of the child moving up will be discussed.
If there are additional needs a separate meeting with all above will be held with the invite extended to parents/guardians. This keeps the parent involved throughout the whole transition

	This is an opportunity for the play leader at the flying start or health visitor to meet and discuss with the child’s new nursery teacher how the child interacts with other children, what their personal strengths and weaknesses are and to make them aware of anything that the teacher may need to know in preparation for the child starting school.

	


Transition file
	This is a file of the child’s progression from their first day at flying start all the way up to high school.
	It gives the school and fellow childcare professionals the opportunity to check and make sure that the child is on track and does not require any further help or needs.

	


Move up day with the child
	School invites children along with parents into the school class room to meet teacher and other pupils.

	Gives the child and adult a feel for the school and a chance to meet their new teacher and fellow pupils with the security of their parent/guardian by their side.

	


Buddy system
	When a new child moves up to school have a buddy system in place where an older child that is already familiar with the school teams up and befriends the young child to show them around and make them more comfortable.
	This method gives the child more confidence within a new school setting and lets them explore and ask questions freely with the aid of an older child. It also reassures the parent/guardian that their child is well looked after and cared for.







Interventions

Some practical activities that you can do in a flying start setting to prepare the child for school are,

1. ‘small world’ play equipment to show them the idea of a big school and what to expect, read stories about going up to big school. 
2. Take them for walks around and through the school if possible.
3. Attend as many school events as possible, for example, sports day, children in need, bake sales.
4. Try and use the main school hall once a week/month/term for a P.E lesson.
5. Let a child talk about their emotions and feelings during circle time


These enhance the process of transitioning by giving the child the understanding and knowledge of what is about to happen as Carson (1992) once said, ‘knowledge is the key that unlocks all the doors’. This prepares the child and the parent/guardian and gives them more confidence to step into the ‘big world of education’ without the need of tears and prying from the parents/guardian’s arms.
Moving up to big school is a huge step for children and their parents/guardian’s. It is important that parents/guardians are given plenty of opportunities to familiarize themselves with the school surroundings and the child’s new teacher before the child starts. This is so that the parent/guardian has the right amount of tools available to be able to support their child through this transition stage.




This is a page for you to jot down your own activities that you could use in and early years setting to support effective transitioning.Your own ideas for practical activities to support effective transitioning 





















Inclusion in culture
Culture is created by children of every different age, adults, parents, practitioners and many other people in the world that teach children that there are many other beliefs and cultures around them other than just their own. There are many different forms that make up the term ‘culture’ some of which being, race, religion, ethnicity, disabilities, language, poverty, working class, upper class. Some of the ways you can introduce this to young children in a foundation phase can be as simple as saying certain words for example, hello in many different languages. Another way to promote this can be when you have posters on the wall of different colors and the name of that color next to it in English or welsh you could also add different languages of that same color next to it too. Every early-years setting should accommodate for different cultures and offer certain alternative activities to support different race and religious beliefs of the community. 
It is very strongly believed that children should be taught from a very young age to be respectful of differences.
This can also be applied when there is a disabled child attending your setting. There should be enabling environments that accommodate to adaptations for children and parents with disabilities.

Inclusion in play
According to the Oxford University Press (2017). The definition of play is to ‘Engage in activity for enjoyment and recreation rather than a serious or practical purpose.’
The term ‘agency’ refers to a child having a choice to make their own decision whether that be, what game to play? What clothes to wear? Or what food to eat? The main point is that a child should have their own right to make their own decisions. For example, in an early-years setting instead of telling a young child what toys to play with, give them a choice of 2 or 3 different ones and let them choose. Play is the main vehicle in which children learn and every game should be aimed around the aspect of fun for a child with the education element hidden to a child, so they are learning without realizing where they believe they are just having fun playing.




Theories
Bruner (1966) believes that the outcome of cognitive development is thinking and that the intelligent mind creates from experiences. Vygotsky (1978) agrees with Bruner (1966), that language serves to facilitate between environmental motivations and the individual’s response. Bruner (1966) has three main modes of representation in which the information and knowledge is stored and encoded in a child’s memory.
Enactive representation – This mode is action based and is mainly found in children between birth and 1 year old. Such as, smiling at familiar people or songs. Bruner (1966)
Iconic representation – This mode is image based and is found in children between the ages of 1-6 years. For instance, Jolly Phonics – learning the alphabet to a song and memorizing pictures. Bruner (1966)
Symbolic representation – This final mode is language based and is mainly seen in children from age 7 upwards. For example, reading and understanding the literature given to them. Bruner (1966)
[bookmark: _Hlk498373619]
Attachment theory 
This is a strong emotional, physical and personal attachment to another primary person, such as a parent or practitioner. This theory is crucial for a healthy and balanced personal development. This type of attachment begins from birth with parents in a nature form. It is then developed into different relationships and securities. This can be as a practitioner, health visitor, or close family friend, anyone that the child feels secure enough with to attach themselves onto. Ainsworth and Bowlby (1991) proclaim that the nature of this attachment to our parents and people close to them will determine the nature of our relationships and securities in the future.
The founder of attachment theory, psychologist John Bowlby (1969, p. 194) described attachment as a “lasting psychological connectedness between human beings.”
Developmental theory 
This is based upon the understanding and nature of a child’s ability to process cognitive information and develop social and language skills. According to Piaget (1936) children are born with a very basic mental structure which he believes to be genetically inherited in which all successive learning and knowledge are based. He also goes on to say that, ‘children construct an understanding of the world around them, then experience discrepancies between what they already know and what they discover in their environment’. Erikson (1950) would argue with this statement as he suggests that there is still plenty of room in a child’s life for continued growth and development, with education and environment playing a major part in development. Erikson (1950) bases many of his theories on Freud (1923). Whereas Freud (1923) agrees with more of the conflicts between the ID and super ego of a child’s development, Erikson (1950) concentrates more on the ego side of a child’s development and emphasizes on how the environment and the role of culture and society can affect the ego development stage.


[image: https://www.papermasters.com/images/freud-latency-stage.jpg]
                                                                   (source: google images, 2017)




Outcomes 
Research suggests that transitions are central to a child’s development and emotional wellbeing. According to the department for education (2017) they state that children develop very quickly in the early years, and a child’s experiences between birth and age 5 may have a major impact on their future. Using the correct and effective transitions is a very important part of an early year’s practitioners job, and to ensure that the child’s development is not jeopardized. Walker (2017) suggests that the way in which the first transitions are handled could have a significant impact on the child’s capacity to cope with change in the short and long term. Early years practitioners should ensure children are fully supported through these key transitions and they should be planned correctly to support each individual child.
Difficulty with a child transitioning can depend on a number of different reasons such as the setting or on the child itself. According to Martinelli (2017) Some of the warning signs that a child is not transitioning well could be, resistance from the child, avoidance, distraction or a full-blown meltdown. Some of these reactions are the result of the child being overwhelmed by their emotions and showing this through their actions. This can become effective for the child in the fact that it can cause the transition to become delayed.

The significant adults in a children's life are called to accept responsibility to enable children to achieve best outcomes. By embracing this accountability young children can be supported to realize their potential. 
                                                                 (Welsh Government, 2008)





Parents opinions
There have been a number of different surveys done worldwide to document the feelings and opinions of the parents/guardians during the time that their child is transitioning from parent to flying start and from flying start to nursery.
According to Bray et al (1981) The most common concerns that parents/guardians may experience during these transition stages are, concerns centered around being away from their child for long periods of time and dealing with unfamiliar surroundings and people.
[bookmark: _GoBack]Ways to help with these uneasy feelings and concerns from parents/guardians are to use examples discussed in interventions page 8 of this handbook.
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