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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Expression and punctuation -semi-colon use needs a little focus.

	Targed/Target 2
	A more detailed discussion with links to literature.

	Targed/Target 3
	Ideas to be explored in more detail rather than asserted. 

	Targed/Target 4
	Make a link to your reading where ideas are presented. 

	Targed/Target 5
	


Design and conduct a small scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.

What are the pupils and staff perceptions on Assessment for Learning? 

Introduction 
The over-arching question for this study is ‘what are the pupils and staff perceptions on Assessment for Learning?’ Black and Wiliam (1998) highlight that there are four key elements of Assessment for Learning (AfL) which include questioning; feedback; sharing criteria/learning goals and self-assessment. Baring this in mind, the researcher decided to choose the AfL strategy of questioning as the focus of the research study. The aim for the study was to find out how questioning was being used in the classroom. As a result, the question for conducting the research study was ‘how is questioning being used in the classroom?’ The rationale for the research being based off this question was because it allowed for the research being undertook to be broad. The question is not specific in a sense that the researcher could only look at one aspect of the AfL strategy of questioning, but that the researcher was able to see how questioning was being used in different ways within the classroom. 
	AfL is emphasised to play a key role in the new curriculum for 2022. Donaldson’s Successful Futures (2015) states under the implications of pedagogy that ‘good teaching and learning means employing assessment for learning principles’ (p.67). Therefore, the research study is important to undertake in order to see how these AfL strategies are being implemented within the classroom in order to meet the expectations of the new curriculum. The research provided an insight into how questioning was being used as a principle of AfL, as well as the types of questions which were being asked. To conduct this research study, the researcher used three research tools. These included a questionnaire, interviews on both pupils and the class teacher and an observation. These research tools can be understood in more detail further on in this assignment. 
Literature Review 
	The purpose of this chapter is to evaluate what theorists say about AfL and more specifically, questioning. As already mentioned, there are four key elements to AfL within teaching and learning. AfL should be used throughout teaching to assess where pupils are in terms of their learning and progress. Questioning is an aspect of the AfL principles, and the researcher has chosen this as a focus for their research study. 
The use of AfL within the classroom regarding the new curriculum for 2022 emphasises the importance of embedding these principles into practice. In Donaldson’s Successful Futures (2015) he talks about the importance of using AfL within the classroom. He emphasises that using these principles will allow the teacher to gain knowledge and understanding of where their pupils are at in terms of progress in their learning. Donaldson states, ‘Dylan Wiliam has suggested that effective teacher assessment can ‘double’ the rate of learning’ (p.68). If teachers are applying the AfL principles into their teaching practice, this means that pupils will benefit far greater in terms of their progress through the curriculum as it is suggested that pupils can learn more within the academic school year by the teacher’s use of AfL principles within teaching, than they would without. 
However, it is argued that AfL may not be as effective as Donaldson suggests. David Didau (2014) argues that ‘there’s a very real danger that the ‘big idea’ of AfL might be fundamentally, and fatally, flawed.’ Didau believes it is impossible to assess a pupils’ learning during a lesson as he believes that you cannot assess a pupil’s progression based on one lesson. The researcher will attempt to combat this opinion through their research study. 
Didau also argues Wiliam who suggests there are two key reasons for questioning which are ‘to cause thinking and to provide information for the teacher about what to do next.’ Didau argues that this could be detrimental to a pupils’ learning as it ‘puts us in serious danger of missing the point that “as learning occurs, so does forgetting.”’ It is thought that if a teacher gathers information based off questioning to assess pupil progress, there may be a fault of moving a pupil on too quickly which in effect will halt their learning progress. 
How to develop thinking and assessment for learning in the classroom (2010) talks about the importance of using the questioning technique within the classroom. They suggest that a ‘good’ question is one which ‘promotes discussion; in which everyone can have an answer; which makes learners think; and has a purpose’ (p.25). To use the questioning technique to its full advantage, a teacher must think about whether their question meets these elements of a ‘good’ question. A teacher should ensure that their questions promote pupils thinking skills, to ensure that the pupils get full benefit from the questioning. If a question lacks any of the suggested elements of a ‘good’ question, then we are not setting up the pupils to be effective thinkers. Black and Wiliam (1998) states that ‘what is essential is that any dialogue should evoke thoughtful reflection in which all pupils can be encouraged to take part’ (p.25). It is therefore suggested that dialogue between a teacher and their pupils will allow the teacher to grasp where a pupil is in terms of their learning by being able to ask a range of questions. By promoting dialogue within lessons through questioning strategies, we are encouraging pupils to use their thinking skills to delve deeper into their thoughts and understanding of a subject or topic. A teacher should ensure that they use both open-ended and closed questions when using the questioning technique of AfL as it ensures that there are opportunities for all pupils to participate in responses and allows the pupils to think about their own learning. 
It is important that when asking a question, a teacher allows time for a pupil to answer. According to How to develop thinking and assessment for learning in the classroom (2010), ‘the average wait-time of British teachers is 0.9 seconds’ (p.25). It is suggested that this is not enough time to allow for a pupil to answer a question as it does not ensure that pupils are being given opportunities to think about their responses. Mary Budd Rowe completed a research study where she observed teachers to find how long teachers allowed for a pupil to answer a question and how effective these times were to the quality of the questions answered. Rowe (1972) suggested that increasing the wait time to three seconds after a question is posed, improves the quality of answers given by the pupils. This suggests that pupils should be given the opportunity to have time to think about their responses to ensure that pupils are not feeling under pressure and potentially give a low-quality response. 
Methodology 
Chapter 5 of Researching Primary Education goes in depth of the methodology of research. It states, ‘a good methodology justifies your research design- why you approached the research as you did’ (p.55). Baring this chapter of Austin’s book in mind, the researcher aims to discuss the reasonings behind the chosen methods for conducting the research. 
The research study was undertaken in a year 6 class which the researcher worked with during their professional practice. The class consists of 23 pupils, all mixed ability, aged 10-11 years. The school is large as it has two classes per year group, and it is situated in a small coastal town in Wales. Before completing this research study, the researcher completed an ethic’s form (appendix 8) where they considered all aspects of ethics regarding the research in line with the British Educational Research Guidelines (BERA, 2018). BERA (2018) states that ‘educational researchers should operate within an ethic of respect for any persons- including themselves- involved in or touched by the research they are undertaking’ (p.6). When planning for the research study, the researcher had to ensure that they prioritised the ethics of undertaking such study. 
Prior to undertaking the research, the researcher had to carefully plan how they were going to obtain the data needed to complete their study. The research tools had to be planned in such a way that would allow them to answer their research question. The researcher decided to plan to conduct their research through an observation, interview and questionnaire. 
The researcher planned an observation schedule (appendix 4) which was used to support the research question as observations are used to supply data. According to Denscombe (2010) ‘Observation offers the social researcher a distinct way of collecting data. It does not rely on what people say they do, or what they say they think…. It draws on the direct evidence of the eye to witness events at first hand’ (p.196). By being able to observe the teaching and learning, it allowed the researcher to see things that may usually escape conscious awareness. It also allowed the researcher to refine their skills to become a ‘skilled researcher’ which is one of four of the research dispositions. An advantage of undertaking an observation is that it can be the least intrusive of all research methods as you are just watching what is happening in the classroom. However, considering ethics, the researcher needed to ensure that all pupils were aware that observation was taking place and that the pupils were able to say at any moment if they didn’t want to be a part of it anymore. This comes in line with the BERA guidelines (2018) which states that ‘researchers will remain sensitive and open to the possibility that participants may wish, for any reason and at any time, to withdraw their consent’ (p.9). Dewey (1938) said, ‘Observation alone is not enough. We have to understand the significance of what we see, hear and touch. This significance consists of the consequences that will result when what is seen is acted upon’ (p.68). Taking this into consideration, when evaluating the observation, the researcher had to ensure that they understood what they saw and heard within the classroom. The researcher chose to do this by having a discussion with the class teacher. An advantage of this research method is that it allows the researcher to ‘triangulate the data with data collected through other research methods’ (Austin, p.84). However, a disadvantage of this research method is observer bias. According to chapter 6 of Austin’s book, it states, ‘the observation record might be inaccurate or one-sided; no matter how hard you try to be objective, you may only see what you expect to see’ (p.85). 
The second research tool chosen to aid the study was the use of interviews. The researcher decided to interview both a group of pupils and the teacher (appendix 2) to gain data for the research question. The choice of a group interview was made from considering Denzel and Lincoln (1998) who stated, ‘the group interview has the advantages of being inexpensive, data rich, flexible, stimulating to respondents, recall aiding, and cumulative and elaborative, over and above individual responses’ (p.55). The Mosaic Approach is important to consider when thinking about undertaking interviews. Ways of seeing: using the Mosaic Approach to listen to young children’s perspectives by Alison Clark explores how the Mosaic Approach facilitates exchanges between children, practitioners, parents and researchers. It is important to start ‘from the viewpoint of young children as competent meaning makers and explorers of their environment’ (Clark, 2005, p.11). It was important to ensure that the researcher was planning questions suitable for the pupils and teacher that they were going to be interviewing, as well as ensuring they were questions which would allow them to gain a sound amount of information for the research study. The interview questions created were structured which meant that they knew exactly what it was that they wanted to ask before the interviews commenced. Again, with the interview questions, the researcher ensured that they were both open-ended and closed questions. However, the closed questions were asked with the intention to use an open-ended question of ‘why?’ to gain further information off the participants. When formulating the interview questions, the researcher had to ensure that they were using language which was easy to understand for the pupils. An advantage of this research tool is that it allows the researcher to gain in-depth information about a certain topic. On the other hand, a disadvantage of this research tool is that some groups may be reluctant to participate such as gypsy/traveller children, so when conducting the interview, the researcher had to ensure that all participants give their assent and could withdraw at any point. 
The final research method is a questionnaire (appendix 6). The researcher had to carefully plan the questions ensuring that they met the intentions of the research study, as well as considering the ethical issues which may occur with a questionnaire. When planning the questionnaire, they included both open-ended and closed questions. They chose to include a mixture of both in order to gain a variety of answers to help support the research as best as possible. In Austin’s book, it talks about Denscombe (2010) suggesting keeping questionnaires simple and brief ‘by reducing the scope of the questions to crucial issues related to the research and avoiding any superfluous detail or non-essential topics’ (p.162). The researcher had to ensure that the questions were based solely on the topic they were researching. The researcher had to ensure that they were being an ethical researcher and they knew that before undertaking the research, they would have to gain consent from the school, parents and assent from the pupils. UNCRC Article 12 states ‘children should have a say in matters that affect them.’ Therefore, it was important to ensure that the pupils agreed to doing what was asked, and that they were aware of being able to say ‘no’ before or during the research study. An advantage of using this type of research tool is that it means that the researcher can effectively gain data from a large audience quickly. Using questionnaires enables the researcher to gain numerical data in the form of pie charts and spreadsheets which is part of quantitative research. Questionnaires may also have their disadvantages, for example, leaving questions blank as they don’t want to answer a question. 
Findings and Discussion 
The purpose of this chapter is to critically analyse the data and evaluate the research process based on the findings from the research study. The research question was ‘How is questioning being used in the classroom?’ The researcher wanted to find out what the staff and pupils’ perceptions of questioning were. The research study has allowed the researcher to gather data appropriate to the research question which is going to be discussed in this chapter. 
The overall finding from the research study was the importance that was stressed on using the questioning strategy within the classroom. This was clear to the researcher throughout all stages of the research study. The researcher observed a literacy lesson in a year 6 class where the lesson focus was on Point, Evidence and Explanation (P.E.E). Following the observation schedule (appendix 4) that the researcher created prior to the research study, they were able to identify the techniques used within the context of questioning. From the collected data (appendix 5) it was clear to the researcher that think, pair, share seemed to be effective in terms of the pupils’ assessment. The teacher used ‘pitstops’ throughout the lesson which allowed the pupil’s to feedback on how they were getting on with the task at hand. This allowed the teacher to gain a knowledge of the pupils’ understanding of the lesson being delivered. The researcher acknowledged that the teacher used far more open-ended questions as opposed to closed questions. An example of an open-ended question asked was ‘What do you notice?’ This question allowed for a discussion between the teacher and pupil’s regarding the activity. When later interviewing the teacher, it became apparent to the researcher exactly why the teacher used more open-ended questions in the lesson. From her response to a question posed in the interview, she spoke about her reasoning for asking more open-ended questions. The teacher explained how it allows for her to meet all pupils’ abilities as well as getting the pupils to explain their understanding on the learning (appendix 3). 
 Furthermore, the interviews with both the teacher and pupils enabled the researcher to gain a further insight into personal perspectives on questioning within the classroom. The pupil interview consisted of a group of six pupils all mixed ability. The data collected from the pupils’ interview (appendix 3) indicates that they understand the importance of their teacher asking them questions. The pupils had a sound understanding on questioning in the classroom being a benefit to their learning. Although the data collected from some responses in the interview were mixed, the researcher found that some pupils responses were similar. The teacher’s interview was of interest to the research study as it enabled the researcher to gain an insight into the teacher’s perspective of using questioning. The responses from the teacher indicated the impact that questioning has on the pupils learning experiences. When conducting the interviews, the researcher had permission to voice-record the responses. This proved to be effective as it meant that the researcher was able to listen back to the responses and pick up on any information which may have been missed during the interview. 
The questionnaire received a total of 19 responses. Although the researcher had planned for the questionnaire to target 23 pupils, on the day of the study a few female pupils were out at a sporting competition. As a result, this meant that many responses were from male pupils. Although this does not seem to alter the data obtained, it does mean that the study could be questioned on its reliability regarding the research study being more male dominated. However, the data obtained from the questionnaire further supported the data from both the observation and interviews. When the researcher was analysing the data obtained from the questionnaire (appendix 7), they noticed that one respondent had answered all but two questions. Bell (2010) suggests respondents may leave items blank or abandon questionnaires if they are confused or irritated by the question. Therefore, this has altered the data slightly as the researcher has one less response to two questions of the questionnaire. This finding, links with the methodology of the research tool of a questionnaire where this issue was identified as a disadvantage to using the tool. 
The research process allowed the researcher to gather the data needed to meet the research question. The uses of the observation, interviews and questionnaire meant that a range of research was able to be undertaken. The use of the interviews allowed for qualitative research to be undertaken. Qualitative research allowed the researcher to gain an understanding of underlying reasons as well as the opportunity to dive deeper into the purpose of the research. The use of the questionnaire as a research tool meant that it allowed for quantitative research to be undertaken. Quantitative research allows the researcher to generalise results from a large sample of responses. It looks for patterns within research and generates numerical data which can be transformed into statistics. The use of the questionnaire being created and conducted online meant that pie charts were formulated from the responses as well as the data being inputted into a spreadsheet. 
The use of triangulation to obtain data has been of importance to the research study. The researcher used more than one method to collect data on the same topic. Using triangulation has allowed the researcher to capture different dimensions on questioning. For example, collecting data from different people as only a small group of pupils were chosen to participate in the interview, whereas the whole class participated in the questionnaire. 
Conclusion 
The aim of this study was to gain knowledge and understanding on how questioning is being used in the classroom by considering staff and pupils perceptions on AfL. To conclude the evidence and findings, there is a big emphasis on AfL and more specifically, questioning within the classroom. Although I conducted my own study, I would be interested to see how the data would differ or vary if another researcher conducted the study within a similar setting. The findings showed that both pupils and teachers understand the value and importance of using questioning throughout lessons which supports Donaldson’s emphasis on implementing AfL principles within the classroom to assist learning and progress. I found that it is vital to use questioning within lessons to grasp understanding on where pupils are in their learning and where they need to go next. In order to transform my personal practice, I will ensure that I focus on embedding AfL into my professional practice as I have seen the positive effects that is has on pupils’ progress through the curriculum. The findings showed that it is important to understand why we must implement AfL into our teaching and why Donaldson has in fact, placed such an emphasis on ensuring that AfL is a key aspect of the new curriculum for 2022. 
The research tools and process worked well together to obtain the data needed to answer the research question. It was important that I ensured that the research tools and process of putting these tools into practice would help assist the research study as best as it could. These research tools allowed me to dig deeper into trying to understand the how, what, and why of teaching and this research study has done just that. The researcher has not only gained an insight into the importance of AfL but has developed the four research dispositions of 1. Being a skilled researcher, 2. Being ethical, 3. Being sceptical and 4. Being part of an enquiring profession. This research study has both developed my skills in these four areas and has allowed me to gain knowledge on the impacts of using the AfL principles within teaching and learning. 
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