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Behaviour is how a child conducts themselves. It is their actions and reactions in response to everyday surroundings and situations. Challenging behaviour is used when behaviour interferes with a child’s everyday life. Self-regulation, using understanding language and social skills are vital when developing behaviour.

‘It is 2,300 years since Socrates’ stated, even if we understand human anatomy, we do not know the causes of human behaviours.’ (Leslie, 1996, pg1). However, further research states ‘human actions can be caused by psychological states, and biological processes.’ Schult and Wellman, (1997). ‘Freud’s psychoanalytic theory of personality argues that human behaviour is the result of interactions among three parts of the mind: the id, ego, and superego.’ Cherry, (2019). The ID is the component of personality, it is unconscious and includes simple behaviours. The ego develops and ensures that desires can be voiced in an acceptable manner. The superego includes information about situations that are unacceptable such as forbidden behaviour that lead to consequences. According to McLeod, (2018), ‘The superego can make a person feel guilty if rules are not followed. When there is conflict between the id and superego, the ego must mediate it. The ego can deploy various defence mechanisms to prevent it from becoming overwhelmed by anxiety.’ 

An article by BBC, (2008) stated ‘Nearly half of England's teachers think pupil behaviour has deteriorated in in the past five years.’ However, a survey carried out by (Teaching and Development Agency for Schools, 2010, pg 9), found ‘67% of NQT’s rated very good on establishing and maintaining a good standard of behaviour in the classrooms.’ Tom Bennett, an independent review of behaviour in schools stated:
When behaviour in general improves throughout a school the impact is that students achieve more academically and socially, time is reclaimed for better and more learning and staff satisfaction improves. (Bennett, 2017, pg 6).

There are many factors that may influence a child’s behaviour, such as internal and external factors. Internal factors include; disabilities, illnesses and additional learning needs.
For instance, a child with dyslexia may find it difficult to process everyday learning and keeping up with children in class. Resulting in the child feeling isolated, which can turn to disruptive behaviour to get attention but also to distract others from their work resulting in them all being at the same pace. From experience I have witnessed a child that was unable to cope with the work that was set for him due to his dyslexia, he began to be disruptive within the class, shouting out and making noises. The child was taken out and spoken to. He was embarrassed of not being able to do the work and didn’t want to ask for help in front of his peers. Work should have been set to suit the child, pushing his ability but not to the point of failure. However, children with dyslexia often see things more holistically. It is said that, “It’s as if people with dyslexia tend to use a wide-angle lens to take in the world, while others tend to use a telephoto, each is best at revealing different kinds of detail.” The Systems Link, (2020). 
 Another internal factor that may influence a child’s behaviour is having dyspraxia. Dyspraxia (DCD) is an impairment in fine and gross motor. They may also bump into objects and drop objects often.  The National Health Service, (2020) states ‘Children with DCD can also have other problems such as behaviour issues, often stemming from frustration with their symptoms.’ Children may find it hard to understand the lesson and difficult to communicate with their peers in the classroom and outside on the playground. A child with DCD may have difficulty when throwing, catching, running and jumping. This may result in disruptive behaviour as they feel isolated and frequently anxious.

There are various external factors that can influence a child’s behaviour such as; socioeconomic background, education and family environment. 
A child’s home life may affect their behaviour. There are various family backgrounds a child may come from, one child may grow up with a large number of family members around them and become sociable and outgoing, whereas another child may come from a small family and prefer to stay in smaller groups rather than venture out. However, there may be situations when the family is larger, this could cause a child to act out to gain attention due to it being given elsewhere within the family.  The child’s family are their first and most enduring educators, ‘research shows it is vital for family engagement with their child as it improves student’s achievement and improves behaviour.’ Garcia, L and Thornton, O. (2014). Children from an unstable home can demonstrate poorer behaviour. Research discovered ‘Children experiencing instability demonstrate worse academic outcomes than their residentially-stable peers, such as lower vocabulary skills, behaviour issues and increased high school drop-out rates.’ Sandstrom, H and Huerta S. (2013).

Another factor is the socioeconomic background. A study led by (Propper and Rigg, 2007) found that ‘children of parents in the lowest occupational groups is around 8% more likely to have behavioural problems than one in the highest social class.’ From observation, a child would often show negative behaviour around certain times. When asked about his repeated behaviour, he explained that he was worried about his mother being unable to afford the rent. This could cause so much disruption and uncertainty to a child’s behaviour. On the other hand, research has shown that children that have come from positive socioeconomic background’s ‘experience better school results, better behaviour and longer healthier lives.’ Neubourg (2017). Educational settings may also have an effect on behaviour. If children are overstimulated or understimulated, this may have a knock-on effect on their behaviour. Children may become overwhelmed by overstimulation such as, too many children, loud noises or chaos, as a result they may act out. Similar could be said for under stimulation, this may cause children to become bored resulting in negative behaviour. 

An additional influence on behaviour may be their level of self-esteem and their concept of themselves. Maslow’s (1954) hierarchy of needs suggests that unmet needs may explain why children display difficult behaviour. Maslow’s theory shows insight about motivations behind difficult behaviours. Some children may not meet certain needs, resulting in difficult behaviour while seeking for what they have missed. For example, children who have not had food or water are focused at the most basic physiological needs. In some instances, external and internal factors may merge together. This can be seen by, children who has come from a stable home with food and water are a lot closer to meeting their higher needs and realising their self-actualization resulting in positive behaviour. However, children that have come from an unstable home, with no food or water have not yet met their physiological needs which may result in difficult behaviour through annoyance. 

[bookmark: _GoBack]There will be children within the setting that show more challenging behaviour than others. This may be due to factors such as autism, disruptive behaviour disorder or oppositional defiant disorder. According to the (American Psychiatric Association, 2013, pg 245) ‘Autism is a heterogeneous neurodevelopmental syndrome, characterized by persistent deficits in social communication and social interaction across multiple contexts and restricted, repetitive patterns of behaviour, interest or activities.’ Children with autism will refuse to follow instructions or ignore requests. They may be aggressive towards others like biting, kicking and punching or engage in self-stimulatory behaviour. For instance, hand flicking or rocking back and forth. However, autistic children are fantastic for their attention to detail, such as if a child was asked to join in and tidy the classroom, they would often take pride in doing it. They can also have a deep focus; this allows them to be free from distractions. Also, they often have a resilience attitude to challenges, and will encourage others. If they have behaved negatively in class. They more often than not begin to feel guilt and will continuously apologise.
Children with disruptive defiant disorder repeatedly lose their temper and will argue with adults around them. They may refuse to comply with the rules that are set and once frustrated will deliberately annoy others without thinking. Children with DCD frequently blames others for their own mistakes and regularly become resentful to others. According to the Nationwide Children’s Organisation (N.D), ‘There is usually nothing easy-going or positive about people with conduct disorder. They tend to be difficult and negative. They generally lack regard for other people’s rights or feelings.’ However, while working with a child with DCD, even though the child repeatedly lashed out, he also had compassion for others who had been hurt or upset. He would comfort them and care for them until they felt better. He also did not leave anyone out while playing a game, inside or out on the playground. 
Children with oppositional defiant disorder display negative behaviour. Experts are not entirely sure what the cause is; however, they do believe in a theory of learnt behaviour. 
Negative symptoms of ODD are learned attitudes. They mirror the effects of negative reinforcement methods used by others. The use of negative reinforcement increases the child’s ODD behaviours. That’s because these behaviours allow the child to get what they want. Cedars Sinai, (N.D). 
Children may have frequent temper tantrums and will argue a lot. They may refuse to follow instructions and question the rules that are in place. Children with ODD often annoy others and blame them for their mistakes but also can be easily annoyed by others around them. However, children with ODD enjoy praise and rewards, building and reinforcing rewards will often reduce challenging behaviour. However, children are different, although these characteristics are seen frequently, there may be children that do not display these negative behaviours. Strategies and observations must be ongoing to maintain the correct support for all children, especially children with additional factor that can cause a higher level of challenging behaviour. 
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