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Evaluate how adventurous activities contribute to the development of children’s physical literacy
Adventurous activities can be defined as the opportunity for learners to undertake physical activities whilst developing problem-solving skills (Hopper et al., 2000). Balazik (1995) states that adventurous activities aim to allow children to develop personal skills, develop positive attitudes, develop confidence, and more. However, the opportunity for adventurous activities, including outdoor activities, has become more uncommon with children leading more passive, inactive lives indoors (Bodrova and Leong, 2003), causing risk to children’s long-term physical development and well-being (BBC News, 2016). The lack of adventurous activities is clear with Staddon et al., (2021) displaying this decrease of children spending time outdoors. They state that children today spend 10% of their time outdoors, whereas the previous generation spent 40% of their time outdoors. As a result, adventurous activities have been encouraged to develop physical literacy in children today. 
The term ‘physical literacy’ has become commonly used amongst policymakers within the physical education community (Bailey, 2021). Whitehead (2010) defines physical literacy as “the motivation, confidence, physical competence, knowledge, and understanding to value and take responsibility for engagement in physical activities for life.” These characteristics coincide with the aims of adventurous activities. It is believed that the use of physical literacy can influence the health of future generations in a positive way (Roetert et al., 2018). As a result, this would help overcome the worries of Staddon et al., (2021). Haydn-Davies (2010) similarly promotes the importance of physical literacy due to its ability to prioritise importance of physical activity in the school curriculum. Physical literacy “…is likely to be a richer and more realistic learning experience,” according to Killingbeck et al., (2007, p.20).  Haydn-Davies (2010) argues this is a result of physical literacy providing practitioners with a clear guide within physical education in the curriculum. 
As a result of the importance of physical literacy, strategies such as adventurous activities within learning have been argued to encourage and promote development to physical literacy in today’s generation.
Fundamental movement skills (FMS) is another important concept that constructs how children’s motor skills mould their active lives as they get older. Adventurous activities are challenging and there are many FMS’ on display when doing these activities. In hiking for example simply walking and putting weight on your hands (for scrambling). Walking up challenging terrain can help with basic walking and weight on hands can help with upper body and bone strength.
NCPE has implemented 6 key aspects of PE for children in KS2, Including adventurous activities, Coates (2011). This suggests that the curriculum for PE values adventurous activities and sees this area of PE to develop children. By including adventurous activities as 1 of 6 of these aspects, it suggests that the 5 other areas are included to aid children’s physical literacy in areas that adventurous activities perhaps don’t.
Physical Literacy and FMS are very closely linked. Physically literate children have strong FMS therefore, in today’s society children’s FMS is a way in which you can measure how physically literate someone is. “Fundamental movement skills are included in physical literacy and physical education programs because of documented associations to lifelong participation in physical activity, health benefits and sporting success.” Tompsett et at., (2014). According to this quotation physically literate individuals are more likely to be healthy capable sportspeople. As one of the key aims of Physical Education as a subject physical literacy is of paramount importance. The aim of the essay is to evaluate the influence and effects on physical literacy due to adventurous activities. Theorists/Researchers such as Boniface, Nikiforidou, and Tompsett are introduced to provide a critical evaluation of the topic. 
Adventurous activities have been a mainstay in sporting curriculums across the globe since the end of the second world war. They were “Initially framed around the provision of ‘camps, holiday classes, playing fields, play centres”. The area of learning teaches principles of self-discipline and teamwork. There are 4 “non-negotiables” of the concept according to Williams and Wainwright. (2019). These non-negotiables include: “Managed risk”, “mainly outdoors”, “challenge by choice” and “experiential learning”. Mainly outdoors meaning that the activities should take place outdoors in most cases. Managed risk meaning minimising all potential risk while still acknowledging that risks are involved. Challenge by choice meaning that children take responsibility for what they are doing. And finally, experiential learning which is learning as you do the activity.
“Adventurous activities are growing in popularity as a form of leisure and recreation, yet many non-participants find it difficult to understand what motivates people to seek out situations in which there is an element of danger and risk.” Boniface (2006). The “danger” and “risk” element of this quotation can be linked to the ‘cotton wool child’ idea. “risk” is very prominent in adventurous activities. The cotton wool child is a concept that overly conscious parents are too involved in attempting to alleviate any risks possible from the child’s everyday life. Nikiforidou (2017) argues that risk is a very important aspect of children’s development and therefore ‘wrapping your child in cotton wool’ harms this development. Williams and Wainwright (2019) also feel that “managed risk” should be a factor when considering adventurous activities. They also believe that adventurous activities are a great way to make young people today more independent and well-rounded individuals.
Boniface (2000) states that people enjoy adventurous activities due to the intrinsic feeling of motivation experiencing “feelings of enjoyment, well-being and personal competence”. Due to these high levels of individuals who undertake these activities for intrinsic reasons, it would suggest that adventurous activities are enjoyable and on the whole are not done extrinsically in order to reach physical goals or targets. The intrinsic feelings gained from adventurous activities can be related to the Whitehead (2010) definition of physical literacy. Specifically, the “engagement in physical activity for life” part. By being intrinsically motivated by something, one must enjoy what they are doing and when you enjoy something, it is very likely that it one would do it again. Therefore, finding an activity like this should encourage children to be physically active for life. The element of potential risk is what is off-putting for others that lack the intrinsic motivation to do these activities. 
Williams and Wainwright (2020) also discuss how teachers can be uncomfortable with facilitating adventurous activities also due to the potential risks that are involved. It is suggested that teachers should make more use of the establishments available to them to eradicate the potential fear children may have for the activities. Teachers should also have a better understanding of the activities to comfort and encourage nervous pupils.
Adventurous activities motivate most people intrinsically meaning they will encourage lifelong participation. They enhance self-confidence and like most other sports/activities they also enhance physical competence. These are the main points in Whitehead (2010) definition of physical literacy. It therefore is clear that participation in adventurous activities have a beneficial impact on children’s physical literacy.
In conclusion the studies and resources that have been mentioned support that physical literacy and adventurous activities have a positive correlation. The use of many FMS within adventurous activities e.g., grabbing, walking etc are very prominent in adventurous activities. Given the close link between FMS and physical literacy, it is safe to say that the inclusion of adventurous activities in the curriculum enhances physical literacy for children.
Adventurous activities have been in curriculums across the world for many years in one form or another. The fact that they haven’t been taken out since physical literacy as a concept got introduced can only suggest that they are beneficial to the development of this concept.
Many different forms of activities should be included in a young person’s life. There is no evidence to suggest that adventurous activities are better or worse for children’s physical literacy than team sports for example. However, adventurous activities definitely go hand in hand with improving children’s physical literacy.
It is inevitable that throughout life children will experience situations where they are not comfortable. The research suggests that by advocating adventurous activities for younger people, it prepares adults of the future to tackle problems they may face in the future. Therefore, ‘wrapping children in cotton wool’ can be quite damaging to children’s development according to Nikiforidou (2017) and Williams and Wainwright (2020). Parents should consider taking a more laid-back approach to ‘risky’ activities, especially in a controlled environment with trained professionals.
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