MODULE CODE: ECAD7003		STUDENT NUMBER: 2200195










MODULE CODE: ECAD7003
STUDENT NUMBER: 2200195

‘Where am I teaching?’


	Targed/Targets	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….	What I have done in this assignment…
Targed/Target 1	Don’t use bullet points for reference list.	I have not bullet pointed my references.
Targed/Target 2	Ensure you proofread carefully to correct simple punctuation errors and small errors, e.g., omitting a full stop etc.	I have printed off and checked through my work several times to check for these errors.
Targed/Target 3	Consider a further level of depth in places.	I have tried to expand my level of depth and looked at a range of literature. 


'How a school develops one aspect of its School development plan: a report that critically reflects on the actions, impact and evidence base'.
Word count: 2,626
Introduction
	A school development plan (SDP) is necessary to ensure the continued improvement and development of schools in keeping with the frameworks for teaching and learning as part of the recently established Curriculum for Wales (2020). Acting as a catalyst to assist staff and learners in their understanding of these aspects, the SDP is created as a result of recommendations provided from an Estyn inspection. The Welsh Government provides schools with a guideline for producing satisfactory SDPs, which emphasises the importance of setting ambitious and achievable goals and ensuring that the strategies for achieving them are evidence-based and informed by research (Welsh Government, 2014). This assignment will critically reflect upon how a school has develop its SDP and consider what actions it intends to take to guarantee the implementations are successful on a school-wide basis. In order to conform to anonymity regulations that emphasise the importance of ethical and rigorous research practices provided by the British Educational Research Association (BERA) the school will be referred to as School X (2018). School X is located in a rural area of South Wales with 409 pupils on roll, 32.8% of which are eligible for free school meals (eFSM), above the national average of 21.3% (Estyn, 2022). Estyn undertook a recent inspection of School X in 2022, providing the school with three main recommendations which the school then used to develop their SDP targets. This assignment will focus on how School X uses its SDP to achieve subsections 3a and 3c of Target 3, which focus on the reduced impact from poverty on educational attainment using the Curriculum for Wales, with specific focus on Welsh and Outdoor Learning (Appendix 1).
Literature Review
An SDP is a strategic document that outlines a school’s goals, priorities and actions required to achieve specific targets. The SDP is based on the school’s self-evaluation and data analysis following an Estyn report, and involves stakeholders in the considered planning process. The SDP is a living document that is reviewed regularly to ensure that is it effecting in achieving its goals, and is composed of four key stages: stage 1, self-assessment; stage 2, strategic planning; stage 3, implementation of improvements; and stage 4, evaluation of impact (Welsh Government, 2014). The process of an SDP is significant in that it offers schools an organised approach to assess their current practices, identify areas that need improvement, establish and devise actions to reach targets, and assess progress (Aubrey-Smith and Boulton, 2018; Bush-Mecenas et al., 2016). Following this procedure enables schools to enhance the quality of teaching and learning, improve pupil performance, and raise overall educational standards (ibid.).
Hodkinson and Hodkinson (2005) suggest that SDPs play a crucial role in ensuring schools are effective in meeting the diverse needs of all learners, while also highlighting the significance of action plans in fostering collaboration and partnership among teacher, pupils and other stakeholders. By enabling this collaborative process, schools can foster a shared vision for improvement, and benefit from uptake and commitment to the development process from stakeholders (Harris and Jones, 2017; Ahmed and Jilani, 2017; Evans, 2018). Furthermore, these collaborations guarantee that schools are aware of and take action in the changing and diverse needs of their communities, helping to create a sense of ownership and accountability among stakeholders so that impactful pupil outcomes are had (O’Flaherty and O’Toole, 2017’ Bishara and Hirsch, 2017; Al-Khatib et al., 2018; Lashley and Cox, 2013). Bovaird (2013) argues that this collaborative environment can help to build trust and promote innovation, leading to improved provisions from schools and better outcomes for communities and pupils. 
Globally, academics have evidenced these improvements through educational studies, documenting the active engagement of staff and students with their SDP (Lavonen et al., 2014). In these instances, schools that utilised their SDP were noted to achieve higher levels of student attainment and had an overall improved school attitude towards learning (Munn et al., 2008). Harris et al. (2014) however, argue that there is a lack of sufficient evidence detailing these improvements, and instead suggest schools should focus on leadership and capacity building by means of developing and enhancing knowledge, skills and abilities of individuals and groups within school communities to implement and sustain positive changes and improvements. This capacity building is critical for the successful implementation of SDPs, as it ensures that the necessary resources and support are available to sustain the improvements over time (Heystek, 2012). Furthermore, schools that have well-established SDPs are more likely to exhibit high-quality leadership, increased levels of teacher participation, and an emphasis on enhancing the educational outcomes of pupils (Katsenelinboigen et al., 2019).
The educational enhancement that high-quality SDPs offer can also facilitate the professional development of teachers by offering training opportunities (Farrell and Polat, 2019). According to Jones and Rees (2015), developing Welsh language skills can enhance teachers’ confidence, competence and effectiveness, while subsequently enabling them to engage more efficiently with learners, parents and the wider community. In addition, studies have shown that professional development opportunities can enhance teachers’ pedagogical practices and improve pupil learning outcomes (Desimone, 2009; Darling-Hammond et al., 2009). Developing Welsh language skills in both teacher sand pupils, for example, can increase academic attainment and impact cultural identity whilst additionally benefiting language skills in all participants involved (Lewis et al., 2017; Jones and Rees, 2015).
Enhancing proficiency in the Welsh language has also been highlighted to have a greater impact on the educational attainment of pupils from deprived backgrounds (Thomas, 2012). Additionally, research has demonstrated that outdoor learning has a more significant effect on pupils belonging to this category, especially by means of increasing these pupils’ physical activity and well-being (Dyment and O’Connell, 2013; Wells, Myers and Henderson, 2014). Liddicoat and Krasny (2019) argue that outdoor learning is an essential aspect of education and should be utilised at all possible opportunities. It is necessary, however, that teaching practitioners receive adequate training to lead outdoor learning effectively and provide valuable educational experiences for pupils. Failure to provide such training may result in missed opportunities for pupils to develop essential skills, such as problem-solving and decision-making (Rickinson et al., 2014). With reference to the Curriculum for Wales (2019), combining outdoor learning with the cross-curricular skills frameworks can also have a substantial benefit to pupils’ learning experiences, however the limitations of available space and resources have to be considered, as well as the possibilities of overloading activities with too many aspects as a means of fitting the curriculum guidelines (Thompson, 2015; Schugurensky and Silver, 2017; Bolling and Krogh, 2018).
Developing an Action Point
	School X’s SDP is well-structured according to national standards, as outlines by the Welsh Government (2014) SDP guidelines. The document is easily accessible in both hard and digital copies, which facilitates collaboration and progression (School X, 2022), and consists of four main target areas for improvement based on School X’s Estyn report (2022). This section will consider how School X has developed an action point in relation to target 3, which details subsections 3a and 3c, and focusses on the development of Welsh and Outdoor Learning in School X.

As proposed in the Welsh Government guidance for the development of SDPs (2014), School X undertook a self-evaluation stage during the initial development of their SDP. Senior Leadership noted that this stage was informed by a recent Estyn inspection (2022) that detailed the need to improve Welsh speaking skills amongst all pupils as one of three main recommendations. Following this, School X used formative and summative assessment techniques to gauge progress in pupils from progression step one (PS1) to progression step two (PS2) and progression step three (PS3) in order to identify areas for improvement and set targets for future development. As a reference point, school X used Cymraeg 2050 (Welsh Government, 2017) to benchmark the school’s Welsh language provision against national standards and identify practices that could be adopted within the school. 
	Similarly, with regard to section 3c in the SDP, School X’s decisions were informed by the Estyn inspection (2022) that noted staff viewing outdoor spaces as additional to learning, rather than utilising them as a valuable resource to enhance and refine skills in pupils. Therefore, in the self-evaluation stage, the Senior Leadership Team (SLT) arranged meeting with staff members to discuss the optimal method to implement more pupil-led learning opportunities in the available outside areas. In addition to this, SLT employed self-assessment strategies and pupil voice to assess pupils needs in regard to outdoor learning. Using an outsourced evaluation such as the Estyn inspection (2022) as a basis for their SDP shows that School X is aware that relying on internal evaluation could devaluate the process with unconscious bias (De Maeyer et al., 2018). Instead, School X constructed their SDP from independent and objective feedback that had the singular intention of benefiting the quality of education and attainment (Simpson and Bowden, 2007).
	For the SDP to be effective, stage two of the development must concern strategic planning that involves all appropriate stakeholders and partners of School X to ensure a shared vision is understood (Welsh Government, 2014); Fullan, 2001). School X works closely with cluster colleagues and the Central South Consortium to help develop a school-wide awareness of expected standards in Welsh Second Language, and budgeted in £2000 to cover supply and resource costs for training staff using government funded courses such as the ‘National Sabbatical Scheme’ (Welsh Government, 2008). Additionally, School X has put aside a budget of £1128 for staff training on the Forest Schools programme, and is working closely with local community experiences that provide outdoor educational experiences to  give pupils external and internal provisions. However, as most of these actions are short-term, it is crucial that School X also develops long-term goals, while subsequently producing an ongoing process of review and evaluation to monitor progress and make adjustments as necessary (Bascia and Hargreaves, 2000). 
The expected outcomes and impact are clearly set out in School X’s SDP. To improve Welsh as a second language, School X aims to enhance the Curriculum Lead and staff awareness to the expected national standards, leading to improved outcomes for most to all pupils. The school has put in place clear and effective actions for each teaching team and will continues to offer staff training to raise skill levels across the cohort. Introducing Criw Cymraeg to take charge of playground activities and promote incidental Welsh in all areas of the school will improve oracy skills, and ensure pupils at PS1, PS2 and PS3 are meeting the Curriculum for Wales outlines. To further develop this, School X will implement Welsh signage throughout the school, promoting Welsh language use and helping the school to achieve their desired Bronze Award. 
While expected outcomes have also been detailed for the increased impact of outdoor learning on educational attainment, Teacher X (2023) noted that this element of the SDP will need the most consideration and monitoring with regard to pupil impact. School X will provide ample alternate learning environments, allowing pupils space to experience diverse learning opportunities and develop important social and emotional skills. The school also has plans to provide challenge in these areas to engage pupils in a continued progression of learning. However, to successfully achieve opportunities that support the learning objectives and outcomes of the Curriculum for Wales, it is important that School X uses outdoor learning appropriately and strategically, as it is most effective when it is integrated with current practice and used to enhance specific learning outcomes (Barratt and Okello, 2016; Waite et al., 2013).
Reflection and Evaluation
	From reviewing School X’s SDP, there has been a clear implementation of actions for improvement with regard to targets 3a and 3c that have had both successes and challenges. The implementation of developments to outdoor learning has brought about an increased well-being amongst pupils, assessed through School X’s daily well-being monitoring, while the collaboration and sharing of good practice amongst staff has enabled the transition from indoor learning to be centred around pupil impact and educational progress. Additionally, utilising community projects and workshops for both staff and pupils has enabled a whole-school implementation of outdoor learning, and has allowed for both groups to acquire this knowledge and experience together, to create a unique and diverse delivery  that is most beneficial for School X.
	Furthermore, with regard to target 3a, School X has implemented nearly all of the action points set out in the SDP. In line with Cymraeg 2050 (Welsh Government, 2017), for example, School X has recognised the importance of promoting bilingualism in its pupils, and has put a priority on emphasising the importance of Welsh oracy skills during lessons. Staff partake in ‘Bore da’ every morning, and pupils in all progression steps partake in Welsh oracy tasks on a daily basis. By promoting signage throughout the school and implementing Criw Cymraeg, School X has shown its commitment to Welsh language and culture, and has nurtured Welsh identity in its pupils, staff and stakeholders.
	However, there have been challenges in implementing this development, For instance, certain members of staff have faced difficulties in adapting teaching methods to suit an outdoor setting, while other members of staff have started using outdoor learning in an excess that does not suit or benefit the learning outcomes. Moreover, as School X is located in a low-income community, some stakeholders have been unable to afford off-site experiences for their children, while others have been unable to logistically provide appropriate clothing for outdoor excursions, meaning the impact for pupils using these activities is lessened. Notably, there has also been a reluctance from some pupils to engage with Criw Cymraeg activities, and there appears to be limited opportunities for pupils to engage with Welsh beyond the aforementioned daily tasks in class.
	From this, the development of targets 3a and 3c could benefit from specific improvements to have an even greater educational impact for School X and its pupils. One suggested improvement could be for School X to offer to subside payments towards activities and experiences for pupils who are from low-income families, by ensuring part of the Pupil Deprivation Grant is reserved specifically for this purpose. Furthermore, School X could produce specific guidelines or a policy in regard to the use of outdoor learning to ensure the use of these spaces is effective and impactful on educational attainment. These should include specific outcomes that staff should aim towards as targets so that time spent outside is beneficial for all and has a clear set conclusion. In addition to these polices, School X could also look to budget more funding into staff training with Forest Schools or look for local businesses or organisations in the community that could offer funding for similar projects so that staff have vast opportunities to engage and create the most beneficial activities for the pupils. 

Conclusion
	Through a comprehensive analysis, School X’s SDP has provided a valuable understanding of the school’s broader responsibilities and the necessary considerations for effective collaboration among SLT, staff, stakeholders and pupils. This collaborative approach, spanning from the inspection process by Estyn (2022) to the development and implementation for the SDP, is critical in setting realistic and attainable goals that maximise the school’s impact and benefit to the community. 
	In future instances, I aspire to be proactive and engaged in school development planning, and to stay informed about its growth and progress. I recognise that an SDP is a fundamental component of effective school leadership and improvement, and I am committed to being an active participant in this process. By staying aware of the SDP and its goals, strategies and outcomes, I will contribute to the development and success of the school and its local community. In doing so, I will be actively contributing to my professional development by successfully achieving strands withing the professional teaching standards (Welsh Government, 2019).
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3b — To improve standards in Science, Technoloy and Digital Competency, reducing the impact of poverty on educational attainment.

Cymraeg responsibilities across the school
to raise the profile of Welsh.

answer age-appropriate
questions.

Key Actions Responsibility | Timescale | Resources & Costs Success Criteria/Outcomes Evidence
1. AoLE (Areas of Learning Experience) Lead | HG/RE Oct 22 Supply cover £1500 | Improved Curriculum Lead and | Cluster working minutes
to work with CSC and cluster colleagues to -PLG staff awareness and Cluster progression maps for Welsh second
further develop awareness of expected understanding of expected language
standards in Welsh Second Language. HG/RE Nov 22 Resources standards leading to improved | Team meeting minutes
2. CSC to support in training and awareness £500 - EIG outcomes for most pupils. Staff training audit
of expectation and progression with all staff | All teaching staff | Nov 22 Book scrutiny
in Welsh second language. Clear actions are in place for Listening to Learners
3. AoLE Lead to work with teams to All teachers each teaching team and are Criw Cymraeg minutes
disseminate and agree the way forward for Nov 22 implemented effectively. Signage evident around the school
each team. All teaching staff Bronze Award evidence
4. Teachers to implement agreed actions. HG/RE Dec22 - Staff training is completed to
5. Review provision and standards across all | Criw Cymraeg June 23 further raise skill levels.
progression steps. Oct 22—
6. Staff to complete online training modules | HG/RE July 23 Improved standards of oracy in
to improve skill levels. Welsh with most pupils able to
7. Aol Lead to further develop Criw Dec 22 use Welsh phrases and ask and





