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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 















AI Acknowledgement  

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.


















Reflection of Microteach
1. Introduction 
Following the delivery of my microteach, this reflection provides a critical evaluation of the lesson in line with the professional standards as outlined by the Welsh Government (2025), stating that all practitioners should critically evaluate their practice. I will achieve this by drawing on feedback received from my peers and lecturer to create an action plan that supports my professional development. 
During this reflection, I will be using Gibbs’ Reflective Cycle, described by Aneeis Hashim et al. (2023) as a well-structured framework for reflection, consisting of 6 key stages description, feelings, evaluation, analysis, conclusion and action plan. This model was selected for its clarity and its strong focus on professional development. 
2. Description 
I was tasked with planning and delivering a lesson for my microteach, in line with the professional standards outlined by the Welsh Government (2025), which require practitioners to plan and deliver effective learning, teaching, and assessment. The lesson was designed to explore Lego Therapy and how it can be used to support learners with Autistic Spectrum Disorder (ASD). The session consisted of theoretical input delivered through a PowerPoint presentation and lecture, followed by a practical activity that allowed learners to experience the intervention. The session ended with a Mentimeter word cloud to consolidate and assess learning.
3. Feelings 
Prior to delivering my microteach, and during the early stages of the session, I felt anxious and nervous. These feelings were particularly evident during the lecture phase of my lesson, where I believe I rushed through my content and may not have communicated the theory as clearly as I intended. According to Lopez-Garrido (2025), these feelings could be linked to Bandura’s Self-Efficacy Theory, which suggests an individual’s beliefs in their ability to perform a task can directly affect their emotional state and performance. 
My heightened state of anxiety therefore reflected a negative interpretation of my belief in my ability at that time, which consequently had a negative impact on my performance. However, as the session progressed and moved into the practical exercise and began to engage more confidently with my learner, my feelings transitioned away from anxiety and to excitement. This emotional shift enabled me to reflect during the session and change my mindset and approach, allowing me to communicate more effectively. I believe that this represents an early improvement in my self-efficacy and confidence as a developing practitioner. 
4. Evaluation 
Feedback from both my lecturer and peers highlighted several positive aspects from my microteach. A common strength noted was my ability to create a positive and friendly learning environment. This aligns with the Welsh Government (2025) professional standard of demonstrating commitment to learners, their learning, safety and well-being. It also reflects thoughts from Avis, Fisher and Thompson (2019) who state that creating a positive learning environment is beneficial as it fulfils some of a learner’s basic needs according to Maslow’s Hierarchy of Needs. It was also noted that the learners engaged well with the practical activity and feedback indicated that this element of the lesson was particularly enjoyable. 
However, feedback also suggested that my PowerPoint slides were too text heavy, which may have impacted on engagement and accessibility. This feedback aligns with the thoughts of Race (2020), who suggests that using less text and more visuals can make presentations more effective. Additional feedback included allowing additional thinking time and ensuring that learning is consolidated after an activity before moving on to other activities or an assessment to allow learners to reflect on their understanding and feelings of the lesson content.
5. Analysis 
Fleming (2020) suggests that the positive engagement observed during the practical activity can be explained by Kolb’s Experiential Learning Cycle, which proposes that learning occurs through a continuous process of experience, reflection, conceptualisation and experimentation. By enabling my learners to have practical experience of Lego Therapy, I allowed them to actively engage in learning and make meaningful links between theory and practice. This also aligns with Vygotsky’s social constructivist theory, which, as Bates (2023) explains, is based on the idea that knowledge is developed through interaction with others. This was evident in my lesson, as peer collaboration during the activity appeared to enhance learner understanding of the concept, especially as they had the opportunity to experience a range of roles. 
In contrast, there were several points identified for development in future lessons. As previously discussed, my presentation slides were too text heavy.  Race (2020) argues that presentations become more effective when they are visually engaging. In addition, Sweller, Van Merriënboer, and Paas (2019) discuss Cognitive Load Theory which suggests that too much text can overwhelm a learner’s working memory and hinder meaningful learning. Reflecting on this, I recognise the importance of making my slides more visual and accessible for all learners as I continue to develop my practice. 
It was also observed that I tended to fill moments of silence after asking questions, rather than allowing learners time to think. Wiliam (2018) highlights the important of providing learners sufficient thinking time to deepen learning and can be even more effective if learners are using this time to discuss their ideas with their peers before answering. This approach would also support the final feedback point from my microteach, which suggested asking learners how they are feeling before using an assessment tool such as Mentimeter. Allowing additional thinking time may draw out better quality responses as learners would have more time to process their thoughts. 
6. Conclusion 
Reflecting on my microteach has enabled me to identify both strengths and areas for further development in my practice at this early stage in my post-compulsory education career. It is encouraging that I was able to foster a positive and inclusive learning environment, and it was also reassuring that feedback from my lecturer and peers highlighted that they found the session engaging. 

However, I acknowledge that there are areas for development, particularly in my design of resources and use of thinking time when asking questions to further support learner reflection and conceptualisation of subject content. This reflective process has also enhanced my awareness of how theory directly informs practice and highlighted the importance of reflective practice to supporting my on-going professional development in line with the professional standards I will be working within as directed by the Welsh Government (2025).
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