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Within this essay, two models of reflection will be critically analysed, as well as an explanation on how these reflective models have an impact on both the practitioner and children and families. The two models chosen are the Gibbs Model of reflection and Schon’s Model of reflection. There will also be a thorough explanation of what reflective practice is and why it is important within the early years sector. 
[bookmark: _Hlk511813105]Finlay (2008) explained that Dewey (1933) was one of the first to establish reflective thinking as a speciality and by using reflective thinking, the individual applies trial and error within practice to test out ideas and forward thinking. Envy and Walters (2013) explained reflection to be personal thoughts from an experience which considers what went well, what did not go well, why it did not go well, and what feelings were felt about this? Clara (2015) agreed with this statement and added that Dewey (1933) viewed reflection as a common process within life and can be used to make sense of situations, as well as questioning to explore why it turned out that way. According to Kay (2012), reflection can have a positive impact on future actions, due to thinking about and understanding what improvements could be made from the experience being reflected on. Kay also identified critique on experience and added that Dewey (1933) believed that we do not learn from experience, we learn from reflecting on experience. Brotherton et al. (2010) agreed with Kay and suggested that in order for new knowledge and understandings to be gained, a review and analysis would need to take place through reflective practice, to be able to progress both professionally and personally. Nottingham University (No date) explained that models of reflection are used to encourage a structured reflective analysis on an event and adds that the model chosen should feel comfortable for the person doing the reflection, and sometimes choosing one main model of reflection as well as using parts of another model is useful, to gain a deeper understanding and knowledge. However, Tsingos et al. (2014) argued that if the individual is not motivated or does not see the opportunity to improve their development, then reflective practice would be ineffective, because of barriers to realising developmental prospects through past situations and experiences. The Virginia Commonwealth University (2012) stated that critical reflection promotes personal development by looking back on past experiences and investigating deeper and more intensely, into what went well and what did not go well, therefore expanding knowledge and development for future situations and development. However, according to Fook and Askeland (2007), deep, critical reflection may give the individual a feeling of incompetence rather than a positive opportunity to learn from experiences, as the individual would have to identify areas that went wrong or could improve on, which is focussing on the negative aspects of the situation. The Oxford Brookes University (2017) agreed with this statement and added that an individual could be too conscious about certain aspects of the situation that went poorly, which can have a negative effect on confidence. However, they go on to mention that within the evaluation of the reflection, positive outcomes can also be added, which will give the individual a boost of confidence and to give a more positive outlook on the situation. Finlay (2008) explained that Dewey (1933) was one of the first to establish reflective thinking 
According to Marbina et al. (2010), reflective practice is an effective way to improve and provide a positive outcome for children and families, due to adapting to improvements needed in order to gain an advanced professional practice. By gaining this advancement in professionalism, children and families can receive the best possible care and attention from the practitioner. Dewar et al. (2013) agreed with Marbina et al. (2010) and added that critical reflection is a valuable means to providing quality practice within the early years, and this reflection process has an impact on the techniques and effectiveness of teaching early years children. However, Blake and Bishop (2008) argues that critical reflection can be a difficult process for some individuals due to having to process experiences and have a more in depth analysis of how the individual could improve any actions that did not go too well previously. Reed and Canning (2010) stated that reflective practice within the early years is a common process and expected within today’s practice, with regards to how engagement is made with children and families. An increase in personal development and quality of practice can be gained from reflective practices, whereas if reflection was not accomplished, there would be a lower chance of making the situation better for the future, with no clear ideas on how to improve the problems faced previously. Paige-Smith and Craft (2011) agree with Reed and Canning and explain that the quality of practice within the early years sector has to be of an exceptional standard to ensure all children have a good start in life. The early years of a child are an important aspect of how children later develop in life, and having professionals that can critically reflect on practice can ensure that professional development and quality of care is to a high standard. Following on from this, it is explained that within early years practice, practitioners are closely working together with other colleagues, which provides opportunities for shared ideas and thoughts on what may improve certain situations. Reflection can be involving other colleagues within personal critical analysis of one’s actions, and by having partnership with other children’s services, if all practitioners used reflective practice, the development and care of children and families would be a positive one. However, according to Coward (2011), reflective practice restricts thought processes within practitioners due to the overuse of reflective models. Coward follows on from this to mention that individuals have a sense of negativity towards reflection, due to the essential requirements that instruct practitioners to reflect in order to succeed. Bassot (2016) stated that practitioners need to identify both their strengths and weaknesses within reflective practice. Reflection is commonly thought of as identifying faults and negative situations, however, part of reflection is also to recognise and work upon personal strengths. Reflection is mostly seen as being a negative influence on personal feelings and self-esteem, however, reflecting in a positive way ensures that reflection is seen as a method of identifying a range of attributes and developments.
[bookmark: _Hlk511810245]According to Alvi et al. (2015), the Gibbs Model of Reflection is one of the most commonly used reflective models, especially within educational practice. The model includes six stages, which are the description of the event, feelings, evaluation, analysis, conclusion and action plan. The King’s College London (2016) stated that the Gibbs model of reflection was developed from Kolb’s four stage experiential learning cycle. However, Kolb’s experiential learning cycle was classed as a reflective model which allows the individual to learn through experience, whereas the Gibbs model of reflection was adapted so that the individual could learn through repetition. Du Plessis and Marais (2015) explained that Gibbs reflective model focusses on an individual constantly collecting evidence in regard to the actions made within past experiences in order to learn from these experiences to provide an improved working practice in the future. The Association for Perioperative Practice (No date) stated that the Gibbs model of reflection is clear and precise, using subheadings to divide sections in order to have a detailed account of what happened and what could be done to improve. The final stage known as the action plan provides the individual with the opportunity to see what could be changed or improved, so that the overall reflective practice can have a positive effect on future experiences. However, Moon (2001), cited in Paterson and Chapman (2013) argues that individuals who use the Gibbs model of reflection can just go through the stages of the cycle whilst reflecting but might not learn from this process. According to Husebo et al. (2015), the Gibbs reflective cycle has a structured content, so that the individual has a step by step guide on what to do. Research suggests that by having a structure within this, has a positive effect on learning and outcomes. Sethares and Asselin (2017) agree with this statement and stated that by having the questions throughout the Gibbs reflective cycle, increases engagement within the individual and eases thought processes. However, Sewell (2017) argued that by using the Gibbs model of reflection, it is implied that there are certain steps that must be followed in a particular way. Although this model can give a structure, certain situations or experiences may not be suited to the model. The Open University (No date) also argued that the Gibbs model does not take into account the individual’s personal assumptions about the experience, resulting in the suggestion that by reflecting on an experience, the individual may not have a change in assumptions or practice. Although, Powley (2013) suggested that the Gibbs model of reflection has a simple structure which provides ease to the individual when working through the model. Paterson and Chapman (2013) stated that the Gibbs reflection cycle can be used in different situations and experiences, and can be used at a deeper level of reflection, depending on what the individual wants to achieve. They follow on from this to mention that by receiving input from colleagues or service users with regards to the reflection process, has an increasingly influential effect on the reflection outcome. However, according to Finlay (2008), the Gibbs model of reflection needed a more broad and critical approach, explaining that Zeichner and Liston (1996) argued that practitioners should not be questioning whether practice is good or bad, but to ensure values are worked upon and how personal practice can make a change to quality of practice and respect to differentiate. Hart and Cooper (2015) followed on from this and argued that certain cultures may not respond positively towards the expectations of reflective practice. Western cultures in particular do not have familiarity with reflection and could possibly have a negative effect on their personal development within practice. Sethares and Asselin (2017) stated that by including feelings within the model can trigger negative emotions due to involving personal feelings within work practice. They follow on from this to mention that within a workplace, an individual should not be emotionally attached to a situation and so having to reflect on feelings within the Gibbs model, potentially could have a negative influence on the situation. From a study that Sethares and Asselin carried out, feelings of anxiety were found to be causing some individuals stress due to including personal feelings within the reflective model.    
According to Predrag (2013), the Schon model of reflection is based on two factors, reflection in-action, which is described as the individual reflection on the situation as it occurs, and reflection on-action, which is when the individual reflects after the event. Gaynor (2013) describes Schon’s model of reflection further by stating that reflection in-action provides the opportunity to reflect whilst the individual is still within the moment of the situation, which results in having improved results at the first attempt, rather than not reflecting in the moment and deciding what could have been improved after the situation had occurred. This provides a more quality of care first hand, rather than having a failed or negative situation develop, which can have an effect on the children and families that the individual is dealing with, as well as having a negative outlook when reflecting on the situation afterwards. The University of Bradford (No date) explained that reflection on-action provides a similar outlook of the Gibbs model of reflection in regards to reflecting after the situation has occurred, however, Schon’s model does not give a step by step guide to the individual on what should be covered within the on-action section.
According to Finlay (2008), Schon’s model of reflection allows professionals to adapt and improve expertise by reflecting both in-action and on-action, due to having the practical element of thinking about the situation in the moment, using knowledge of theories and improvising to have an improved outcome. However, Eraut (2004), cited in Finlay (2008), argued that Schon’s model of reflection lacked clarity and precision. The person who is reflecting might not have the knowledge to understand what is expected of them in regards to the two factors of in-action and on-action. Smith (No date) agreed with this statement and added that Schon has not been clear on what is involved within the reflection process, and when having to reflect in-action, sometimes timing can be an issue, with decisions having to be made promptly, and so the opportunity for reflection cannot always be acted upon efficiently. According to Sellars (2013), Schon’s model of reflection improves the personal development of professional’s reflective practice and quality of care, due to continually reflecting both in-action and on-action. If problems were identified within a situation, either in-action or on-action, the knowledge from past experiences are used in order to provide a different outcome and improve the quality of actions for future situations that occur. However, Hargreaves and Page (2013) argue that Schon’s model of reflection may potentially not be used to full advantage. Some individual’s may find difficulty in separating personal and professional life, resulting in reflection being limited due to not being able to identify personal prejudices and feelings. Coma (2016) explained that in order for positive reflective results to be made using Schon’s model of reflection, the practitioner must have a stable and established practice. If the practitioner had an unstable practice, they would not have the knowledge and practical elements needed for developmental opportunities. However, Coma follows on from this to mention that even if the practitioner did have a stable practice, this does not guarantee that the individual’s performance would be increasingly skilled, due to factors such as routine and repetitiveness resulting in the practitioner missing opportunities to reflect. Mintz (2016) agrees with this statement and adds that another downfall to Schon’s model of reflection is that when reflecting in-action, it provides a significant amount of uncertainty towards teaching and making decisions, as a teacher could be following a class plan, and may have to change the routine and plans of the class if situations occur that are unknown at the time. Mintz follows on to explain that levels of uncertainty which are to a high level tend to decrease communication levels within the practitioner, which therefore would have a negative impact on learning. However, Soderstrom et al. (2015) argued with Mintz and Coma and suggested that when there is a situation where the individual feels uncertainty, using the Schon’s model of reflection to reflect upon issues is a way of expanding the individual’s learning and understanding. Soderstrom et al. (2015) also explained that Schon’s model of reflection provides professionals with the ability to solve problems and to gain further knowledge within practice by identifying what problems were encountered within the situation and how they can overcome them for the future. 
According to Hawkins and Woolf (No date), there are several differences between the Gibbs model of reflection and Schon’s in-action/on-action reflection model, explaining that the Gibbs model has a set out structure in order for the practitioner to follow through the model easily, going through each stage in turn. Whereas Schon’s in-action/on-action reflection model has a basic set out, which requires the individual to use initiative in order to complete the reflection process. 
To conclude, it is clear that critical reflection and reflective models have an overall positive outcome, with the individual personally learning and developing skills within practice. However, both the Gibbs model of reflection and Schon’s in-action/on-action reflective model have several critical evaluations from various authors and theorists, which suggests that not all practitioners can develop from using a specific model, or even by critical self-reflection. The Gibbs model of reflection has an easy to follow structure which ensures that the practitioner has a guide to follow when reflecting upon past events and situations. However, Schon’s in-action/on-action reflective model is a more basic model, which requires the practitioner to provide their own thoughts and questions on how the situation went. Although, Schon’s model of reflection can be as basic or as in depth as what the individual requires, and there is no limit to how little or how much reflection is stated. 
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