Critically analyse the strategies for promoting inclusivity in a given UK curriculum.
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This essay will be looking closely at how a curriculum provides inclusive education to all children who may need extra support. This essay will be looking closely at how education is providing an inclusive curriculum for children with additional learning needs and children who are living in poverty and how rights respecting schools are helping to promote an inclusive education. This essay will be looking at the current Welsh curriculum where it will analyse how its strategies to promote inclusivity within its curriculum are working. it will look into the different acts, policies and legislation such as the medical and social model of disability, The Equality Act (2010) and show how these are helping promote inclusivity within the curriculum. 
 
Educational inclusion is a fairly new term as it was first introduced in the 1980’s (Thomas and Vaughan, 2004) and the Welsh Government state that to provide children and young people with an inclusive education all children must have access to all opportunities within the education system (Welsh Government, 2016). The role of education within society challenges the individuals and agencies who work and participate in schools to understand the importance inclusion has on each child and their social, emotional and cognitive development (Florian, Black-Hawkins and Rouse, 2017). To help the process of inclusion schools must have a process where they have developed cultures, policies and practise that allow all children to feel fully included in the school community no matter their race, religion, sex or disability (Welsh Government, 2016). Inclusivity offers a range of benefits for every child and young person, it allows them to build their social skills when working and sharing information when being integrated with different children, it helps build children’s confidence, self-esteem and independence (Florian, Black-Hawkins and Rouse, 2017). 
The Welsh Government (2016) are committed to providing children with an inclusive education because all children have the right to an education and the right to reach their full potential. The United Nation Convention on the rights of the child (UNCRC) is a human rights treaty built up of one hundred and ninety-six countries, this treaty allows children and young people up to the age of eighteen a set of rights (UNICEF, 2021). Under article twenty eight out of fifty-four rights the UNCRC state, every child has the right to learn and go to school (Children’s Commissioner for Wales, 2021). The UNCRC explains how adults need to work together to ensure all children are receiving and understand their rights (UNIEF, 2021) allowing all children to be a part of their education. This allows children to take responsibility, build their self-esteem and reach their full potential within education (Welsh Government, 2016). 
Under article four of the UNCRC, it states the Government should make sure that all these rights are available to all children (Children’s Commissioner for Wales, 2021). Through rights respecting schools’ (RRS) children are learning and understanding their rights and these schools are providing children with the opportunity to understand and promote respect, non-discriminatory and inclusive environments (Covell, 2010). The focus on these schools is based on empowering children to learn respect, responsibility and the view of equality that will last a lifetime (Evans, 2014). These schools are in place to give children the confidence to use their voice, challenge the education system, to make informed decisions about their own education, health and well-being and the treatment of others (Covell, 2010). 
Teachers have said that they have seen significant changes since becoming RRS from children becoming more independent and confident when speaking out about their education and there has been a reduction in bullying and exclusion within the school playground. Children are learning to use the language of rights to express to teachers about their home life and state if there is an issue that needs to be addressed (UNICEF, 2021). 
RRS helps children expand their emotional development by providing them with the opportunity to learn about social justice and inclusion, it gives them the chance to become active members on making sure inclusion happens in the classroom and playground (Dunhill, 2016). This development helps children learn about respecting their peers advancing all children’s well-being and emotional development (Dunhill, 2016). 
The national curriculum should be an inclusive curriculum for all children where no individuals background or ability will stop them from this. (Welsh Government, 2009). To allow children an inclusive education is more than just placing a child in a classroom, inclusion requires a curriculum and teacher’s that will adapt tasks, teaching pedagogies and the environment for each individual child (Welsh Government, 2016). The Equality Act 2010 strengthens this as for children who have additional learning needs (ALN) as it states if a child with ALN attends a mainstream school, the school must provide reasonable adjustments for children with ALN to not be disadvantaged or excluded, to feel fully involved and included within the classroom environment (Department of Education, 2014). An example of this would be if a child in a wheel chair could not get access to the required classroom in the school due to stairs, the school would need to either move the class to a different room that is accessible for all pupils or a ramp would need to be built in order for that child to be fully included in the lesson (Department of Education, 2018).
According to Ainslow and Sandill (2010) pupils who have additional learning needs (ALN) can be seen to be passed over to ALN schools rather than included them into a mainstream classroom where the school and teacher must provide them with an inclusive curriculum (Welsh Government, 2016).  Children with ALN will have different needs, that will demonstrate different strengths, weaknesses and or different behavioural patterns (Wilmshurst and Brue, 2018). Legislations and government have put in place policies such as The Special Education and Disability Act (2001) this states all children have the right to an inclusive mainstream education where they are active members of a classroom unless their parents or carers ask otherwise (Welsh Government 2016). This was later strengthened by The Equality Act (2010) this act was put in place to make sure children are not discriminated against (Welsh Government, 2015) it also states that all education settings have a duty to make adjustments to provide extra support within the classroom to ensure all children are developing and reaching their full potential (Welsh Government, 2002). 
There has been a debate for many years with different viewpoints that argue do children who have ALN receive an inclusive education when they do attend a mainstream school. Wang (2009) pointed out that having children with ALN in a mainstream school does not mean an inclusive education due to some children being segregated due to their different abilities (Wang, 2009). Children who have different strengths are normally separated and educated in different classrooms or different groups so they can be taught accordingly (Jenkins, 1997). Wang (2009) however, states this makes creating an inclusive curriculum for different abilities more beneficial. The bespoke curriculum can help boost the well-being and confidence of children as it allows them to complete all the work provided, allowing them to gain the best possible grade with a tailored curriculum. Working with children of the same abilities allows children to communicate and work together to solve problems and help one another to achieve whilst being on the same level of cognitive development (Florian, Black-Hawkins and Rouse, 2017). However, Jenkinson (1997) states keeping children in segregated classes or groups will only allow these children to reach the standard of education their group ability will allow them, it will create an attitude and view that children with ALN cannot achieve in a mainstream classroom and cannot achieve above their viewed ability (Jenkins, 1997).
A barrier that can affect a child or young person being fully included within the curriculum is a teacher’s attitude towards children who come from a disadvantaged background. If a teacher has the attitude that certain children only have a limited cognitive ability it can stop children or young people having the opportunity to be fully involved in their learning and the medical model shows that teachers attitudes can stop children or young people from reaching their full potential within education (Halvorsen, Lee and Andrade, 2009). The social model of disability seeks to remove attitudinal barriers so children can achieve and be fully involved in their learning (Watson, Vehmay, 2020). The social model allows all children to have the opportunity to be involved in all aspects of the curriculum through teachers believing they can try and do everything and that their disability does not define what they can and cannot do inside the classroom (The Alliance for Inclusive Education, 2021). Richards, Schneider and Mallet (2011) believe it is an essential part of learning that all teachers model the social model of disability to enable all children to copy and express the same attitude towards ALN children within the classroom.
One specific way children with ALN are supported to develop throughout their education within a mainstream classroom is through Individual Education Plans (IEPS’) these are specific plans that are made up for the individual child and are developed by a multi-agency team (Welsh Government, 2018). The school, the child and multiple practitioners from outside the school help create a plan to point out what extra support the child needs in order to reach their full potential (Team around the Family, 2021). The main purpose of these plans is to raise the achievement of pupils with ALN in a mainstream classroom, by having clear outlined standards of what is expected of the school to help enable this child or young person to be fully accepted and be a part of the classroom environment (Conn and Hutt, 2020). These plans should be visited at least three times a year as the needs of every child changes throughout their school life and having the opportunity to review the IEP’s allows the practitioners to focus on what different support the child needs and what guidance the school and agencies should be offering in order for the child to develop in all areas of their education (Welsh Government, 2015). 
Welsh Government are currently developing a new curriculum that is inclusive to all that emphasises practitioners to develop the abilities of each child rather than have a blanket of expectations for the entire class (Welsh Government, 2020). This will only help the inclusivity of every child’s education by allowing them to grow and develop at their own pace without pressure (Florian, 2019). Conn and Hutt (2020) explain it is the practitioner’s role to emphasise that the new curriculum and explain it is not a race or a competition, and that education should help them grown in confidence, allow them to become independent learners, and build their social-emotional and cognitive development. 
Another area that will affect the education and inclusivity of children in a school environment is poverty (Welsh Government, 2015). Education is seen as an unreachable goal to some children who live within poverty but education is the pathway to development and achievement (Killean, 2003).  Unfortunately, children who live in poverty start education at a disadvantage to their peers, on average they start education a year behind their expected years of development (Wickham, Anwar, Barr, Law and Taylor-Robinson, 2016). These circumstances lead to cognitive disadvantages but also emotional and health disadvantages hindering their holistic development in school and their life after school with jobs and higher education, causing exclusion from school and society (Joseph Rowntree Foundation ,2021). Wickham et al (2016) state that only three-quarters of children from disadvantaged backgrounds reach the governments standard of education at key stage two whereas nearly all (97%) children reach the governments standard who are from the richest of families. The Joseph Roundtree Foundation (2021) also provide evidence that shows the attainment gap between a student from disadvantaged background and students from non-disadvantage backgrounds has in fact closed, but only slightly. There is still a gap and the Department of Education state that children who live in poverty are twice as likely not to go onto higher education and are not employed when leaving school creating a life of exclusion as they end up back in poverty still at a disadvantage (Department of Education, 2015). Education proves to be important for all children in poverty as it can provide educational achievement when students are fully included and are given the same advantages as other children (ESTYN, 2012). 
 Children who live in poverty have multiple factors that go against them and their education, they can arrive at school not having had breakfast which can be detrimental to their behaviour and concentration in the classroom not only disrupting their learning experience but also the learning experiences of their peers (Welsh Government, 2015). Due to the attitude and behaviour of the individual, this can lead to exclusion from the classroom, being sent to a different room to stop bothering other children, this will cause the child to be left out and fall behind due to them not being able to receive the support they need by not being in the classroom with the main teacher (Egan, 2007). Policies have been put in place to help tackle this such as providing schools with Free School Meals (FSM) for vulnerable children (Welsh Government, 2019).  
FSM were introduced for children living under the poverty line to be able to help feed children so they did not have to worry about going hungry (James, 2012). For children to receive this help within a school allows them to go back to lessons to mix with their peers and also prepared individuals with an active, engaging brain ready to concentrate on their education, enabling them with the opportunity to apply themselves allowing them to reach their full potential within every lesson (Bradshaw and Bennet, 2007). However, this is not the case for all children as FSM has been criticised for not helping all children, as some children are not considered eligible to receive support from the school or government and some parents are ashamed around the stigmas of receiving FSM (James, 2012). It is said that around forty per cent of parents do not apply for FSM due to the stigma it will have on their children (James, 2012). It is essential to children’s education and involvement in school that the social barriers that affect children receiving support are tackled and schools are tackling this by changing how school meals are paid for by parents (Holford, 2015). Cash-free schools are now being implemented so no child is singled out for receiving FSM by their peers allowing all children do not feel embarrassed, ashamed or judged by their peers (National Education Union, 2019). 
A poverty related barrier that can affect the inclusivity within the curriculum are school trips, after school clubs and school events, these can place stress on the individual child or young person as they do not want to burden their parents, so withholding information about school trips and miss out on multiple learning experiences and opportunities (Naven, Sosu, Spencer and Egan, 2019). Farthing (2014) reported over fifty per cent of children or young people on FSM missed school trips due to the high-cost implication creating barriers such as social exclusion and real-life experiences. Children who are not able to participate in school trips can feel isolated, embarrassed and from a curriculum aspect will not be able to apply or engage themselves or their experience to their written work or classroom discussions (Naven, Sosu, Spencer and Egan, 2019). However, schools and teachers are noticing how school trips and clubs exclude children from disadvantaged backgrounds and are able to fully fund or subsidise parents in order for their children to be fully included in the classroom and the curriculum (Department of Education, 2018). 
In conclusion, this essay has demonstrated that for children to be fully included in education, children need confidence and support to fully develop within the curriculum. All children have the right to inclusive education and to be able to reach their full potential. Through rights respecting schools’ children are being educated to understand their rights and these schools are empowering children and young people to take responsibility for their education (Children’s Commissioner for Wales, 2021). Welsh Government are making the curriculum and school environment an inclusive environment by having acts such as The Equality Act (2010) (Department of Education, 2014). This Act allows all children to attend mainstream schools where they have the opportunity to learn, reach their full potential and be included by adjusting it to meet the needs of every child (Welsh Government, 2015).
This essay has demonstrated how attitudes of individuals surrounding the child can affect the inclusivity within the curriculum and how it will stop children with ALN from reaching their full potential, but by using the social model within the classroom teachers can model this new attitude and children can interact with children through the curriculum and feel empowered and included (The Alliance for Inclusive Education, 2021). It has demonstrated the strength IEP’s have on children with ALN and how they aim to raise the attainment of children by having extra support (Welsh Government, 2018).
It has demonstrated that children who come from a background in poverty start school at a disadvantage and if they do not get this inclusivity from the curriculum, they are twice as likely to not go onto further education or get a job after school and end up back in poverty (Department of Education, 2015) but with the help of government initiatives like Free School Meal, it can help children engage in the classroom so they can fully participate and reach their full potential within the curriculum (Welsh Government, 2019).  
With the help of schools subsidising or paying for children who come from disadvantaged backgrounds, all children will be able to take part in all learning experiences such as school trips (Department of Education, 2018). This allows children to fully apply their learning experience within the classroom through their written work or class discussions, bettering their chances at reaching their full potential (Naven, Sosu, Spencer and Egan, 2019).  
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