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Question – Design a person-centred service for vulnerable children.  Include a critical evaluation of different types of person-centred planning.
This assignment will design a person-centred service for vulnerable children, with reference to the different types of person-centred planning (PCP) methods. For the purpose of this assignment, the consumers of the PCP approaches will be children with effected by adverse childhood experiences (ACEs) that occur before the age of eighteen. To ensure the service developed is well informed, relevant and appropriate, there will be research and reference to credible sources. The information will be gathered through a range of sources, including books, government documents, organisations, journal articles and websites. A history of PCP and a critical evaluation of the differing types of approaches will be included also to give a well-balanced discussion. The context of the service will be an after-school club, accessible for any children who would like to learn about healthy eating and grow their own produce. Different PCP approaches will be explored and evaluated critically to better consider the use for the service and as a general whole. Key words within the question and topic will be defined to ensure coherent knowledge of the terms, including PCP, ACEs and vulnerable. 
The author at this moment would like to acknowledge that the use of Person-Centred Planning (PCP) was initially for adults with disabilities, however for the purpose of this assignment reference to individuals or consumers of PCP will be children not adults unless mentioned within an historical context. 
Before and during the 1940’s, medical professional opinions were amplified over the wishes and social needs of people with developmental disabilities (O’Brien and O’Brien, 1998; Sanderson, 2000; Sanderson et al, 2012). Until this time, the individual and families were not considered knowledgeable enough about the medical condition to amplify their views of their life but were rather muted and over looked (O’Brien and O’Brien, 1998; Dowling et al, 2006; Mercer, 2003 Sanderson, 2000; Sanderson et al, 2012). People were expected to fit into services that had already existed, and the consumer had no input into how they received the service because the professionals were concerned with sustaining the system in place (Mercer, 2003; O’Brien and O’Brien, 1998). Decisions were made based upon the known capabilities of the condition and how can they be fixed, to fit into the dominating society’s needs, dehumanising the individual into a medical model of disability (Disability Nottinghamshire, 2019; Scope, 2018; Mental Health Foundation, 2019; Mercer, 2003; Dalrymple and Burke, 2005).
Person-Centred Planning (PCP) approach was developed for social justice and inclusion, ensuring that individuals from minority groups were not overlooked or forced to be subordinate in their own lives (Mercer, 2003; Sanderson, 2000; Sanderson et al, 2012). It was a revolutionary different way of seeing and working with people with disabilities and focused upon the individuals hopes and dreams instead of limiting them to their difficulties (Mercer, 2003; O’Brien and O’Brien, 1998; Joseph and Worsley, 2005; Holburn and Cea, 2007; Keys and Walshaw, 2008). Individuals capacities, gifts, hopes, strengths and dreams are emphasised through the constant learning and listening of professionals to the family and consumer (Mercer, 2003; Sanderson, 2000; O’Brien and O’Brien, 1998). The individual is respected as the expert in their own life and emphasis is shifted from the possible limitations of their disability to what assistance they will need for their future (O’Brien and O’Brien, 1998; Mental Health Org, 2019). Improving the design and delivery of services for people with disabilities and their families to overcoming any barriers their immediate community or wider society (Sanderson, 2000; O’Brien and O’Brien, 1998; Mercer, 2003; Dowling et al, 2006; Sanderson et al, 2012).
All human beings are entitled to what is considered basic human rights, ensuring that people live with dignity, are treated fairly, not oppressed and are free to develop to their full potential (Equality and Human Rights Commission, 2018; I.liberty, 2019). Everyone has these rights and should not be treated unfairly or discriminated against for any reason, including upon their gender, race, sexuality or disability (I.liberty, 2019; ACAS, 2019; Legislation, 2019). The Equality Act 2010 in the United Kingdom, is a part of the law that ensures people with disabilities are not put at a disadvantage in educational or work settings due to their protected characteristic (I.liberty, 2019; EOC, 2019; ACAS, 2019; Legislation, 2019). However, according to a lecturer within the university, Alison John a dedicated educationalist about disability and an activist against disablism, once said that it is the world and society that disables her (Roberts, 2019). When considering this opinion, it is unclear as to what year this was said, however in 2018 it was found that “49% of disabled people…feel excluded from society” (Smith and Dixon, 2018 p. 7). This striking percentage shows that on some level the structure of society in Wales and England is restricting the value individuals feel (Smith and Dixon, 2018). It needs to be considered as to what level this exclusion and discrimination reaches within the society in the UK and other across the world that is has been said to disable people (Disability Africa, 2016; John, 2015; Keys and Walshaw, 2008; Dalrymple and Burke, 2005; Thompson, 2006).
Thompson (2006) suggests that there are three levels to the social circumstances of people: personal, cultural and structural. On a personal level is what the individual believes, feels or acts towards another individual an example of this discrimination can be seen when Dame Tanni Grey-Thompson was blocked from getting on the train because a passenger believed there was not sufficient space for her wheelchair (Dalrumple and Burke, 2005; Farrell, 2017; Thompson, 2006). The cultural level is what is conceived as the norms within society, Alison John has started a petition to liberate the disabled toilets and call them accessible toilets, it is a widely accepted notion that toilets for disabled people are locked to ensure that they are not misused, meaning that those who need it must go hunting for the key to relieve themselves (John, 2015; John, 2019; Thompson, 2006). At a structural level the United Nations criticise the United Kingdoms legislation as there is no acknowledgement that “living independently and being included in the community” is a human right (Thompson, 2006; United Nation, 2017; Dalrumple and Burke, 2005).
Norton’s dual perspective helps inform how individuals work within society and helps to enforce an empowering beneficial practice (Dalrymple and Burke, 2005). The individual is part of two environments or structures, the nurturing individual environment and the social status quo structure which have a complex relationship with each other (Dalrumple and Burke, 2005). The personal perspective are the values, thoughts and traditions of the immediate environment to an individual; the social perspective is the collective agreed upon values, thought and traditions of the dominant group (Dalrumple and Burke, 2005). When these perspectives do not match, discrimination, stereotypes, prejudice, inequality and unfair treatment can arise as the collective social norm does not agree with the personal norm of that individual (Thompson, 2006; Dalrumple and Burke, 2005). With the support of families, schools and role models’, individuals can develop coping strategies to deal with negativity from the dominant wider social structure that they live in (Dalrumple and Burke, 2005; Thompson, 2006).
The Marxist ideology or the conflict theory would suggest that the system of society has evolved to ensure those with power, often the dominant structural culture, stay in power (Rasiniki et al, 2018; The Curious Classroom, 2013). Karl Marx critical theory has been built upon over decades and is hoped to change the oppressive, exploiting and limiting aspects of society and education by showing people that they can be the change that is needed (Dalrumple and Burke, 2005; Rasiniki et al, 2018). His opinion at the time was directed towards the poor being the minority who were oppressed, this can be linked to recent times where the power imbalance is still felt by those of minority groups or limited ability (The Curios Classroom, 2013; Smith and Dixon, 2018; Dalrumple and Burke, 2005).
Research shows that the experiences children have in their childhood can have an instrumental repercussion upon their attitude, behaviour, their brain development, ideas and health; shaping them into society (Mukherji and Dryden, 2014; Wood, 2013; Blythe, 2005; Owen, 2017; Burke Harris, 2014). Dr. Vince Felitti and Dr. Bob Anda in America conducted a study into the backgrounds of adults finding if they had had exposure to adverse childhood experiences (ACEs) (Burke Harris, 2014; CDC, 2019a). ACEs are a wide range of traumatic experiences, including physical, emotional and sexual abuse or neglect of the child, ranging from domestic violence, parental incarnation, household dysfunction, separation or divorce to name a few (Burke Harris, 2014; CDC, 2019a; CDC, 2019b; Public Health Network Cymru, 2017; ACEs.me, 2019; Starecheski, 2015). Their data collection showed that ACEs were very common, with 67% of the 17,500 surveyed having had at least one ACE during their childhood (Burke Harris, 2014). 
It has become evident to the Welsh Government that this sort of trauma is not limited to the United States of America and is fact an international concern, being found within this country (Public Health Wales, 2015; NHS Wales, 2016a). The first Welsh ACE’s report found, that in 2015, just under half of the 2,000 adults surveyed had experienced at least one ACE during their childhood (Public Health Wales, 2016b; Public Health Wales; 2015). This exposure to childhood stress can alter children’s brain development, hormonal and immunological systems which dramatically, according to Burke Harris (2014), increases the lifetime risk of heart disease, lung cancer and potentially reduces life expectancy by twenty years (Burke Harris, 2014; Public Health Wales, 2016b; Public Health Wales, 2015; Public Health Network Cymru, 2017). Children experiencing these traumas have led to concerns over their health, education and economic success in society (Public Health Wales, 2015; NHS Wales, 2016; Public Health Network Cymru, 2017). The evidence shows that people with ACEs in their history often end up raising their own children in households where this trauma is more common, intergenerational ACEs cycle are formed (Public Health Wales, 2015; Public Health Network Cymru, 2017; Public Health Wales, 2016b).
This finding is contrast to what should be put in place according to the United Nations Convention of the Rights of the Child (UNCRC). The UNCRC is a legally binding agreement declaring that children under eighteen, have rights that are specifically for them and should be upheld by the Governments that have signed up to the treaty (Save the Children, 2019; Unicef, 2019b; Lake, 2014). Wales is said to be committed to providing children with the best future that they can possibly have by summarizing these rights into the seven core aims which is a legislation (Welsh Government, 2015b; Welsh Government, 2015c). The seven core aims are to be present and considered when any domestic law is created, ensuring that children grow up healthy, be protected against harm, treated fairly, have their voice listened to in issues that concern them and have an education (Vimeo, 2019; Welsh Government, 2015b; Welsh Government, 2015c; Unicef, 2019b; Children’s Commissioner for Wales, 2019; Play Wales, 2019; Welsh Government, 2015a).
The Nature Explorers project is designed to help all children but is geared towards supporting children with ACEs develop in a safe, nurturing and non-judgemental environment. The after-school club is to be held on the school ground and under the supervision of the lead professional, the teacher. The premise of the project is to help children with ACEs have access to fruit and vegetables, which the ACEs report shows are receiving less than the recommended minimum (Public Health Wales, 2015; Public Health Network Cymru, 2017). The report states that a fifth of the adults questioned had poor diets when they were under the age of eighteen, eating less than two portions of fruit and vegetables on any given day (Public Health Wales, 2015). It is found that eating healthily can ensure that some illnesses or diseases are less likely to be contracted by an individuals body (NHS, 2018; BDA, 2017; Nutritionalist Resource, 2019; Who, 2003). Fruit and vegtables are sources of essential vitimins and minerals for childrens and adults bodies, therefore if an individual is not eating them conditions such as, heart disease, obesity, lung cancer have a higher risk of being experienced within their lives (NHS, 2018; WHO, 2003; BDA, 2017; Burke Harris, 2014). 
The club will be working with a multitude of different agencies, including health, police, social services for any child. However, depending upon the issues, ACEs or household disfunctions the school teacher may work alongside Alcohols anonymous or other support groups for the child’s parents. The club uses Person-Centred Planning (PCP) to ensure that children are placed at the centre of planning, empowering them to use their voice and make their own opinions known when choices affect them (Dalrymple and Burke, 2006; O’Brien and O’Brien, 1998; Mercer, 2003). However, it is not just the children that benefit from the use of one page profiles, staff members are asked to participate also. Nature Explorers club do this to ensure that if they need support in a particular way they will have it quickly by referring to the profiles (helensandersonHSA, 2012; Keys and Walshaw, 2008; O’Brien and O’Breien, 1998). Planning with the children will initially take place through a one page profile, which according to helensandersonHSA (2012), is a document that is critical for the foundations of PCP. The profile is a collection of information about the individual, their feelings, emotions, dreams and nightmares all compiled into three statements; what people appreciate, what is important and how best to support me (O’Brien and O’Brien, 1998; Mercer, 2003; helensandersonHSA, 2012). Limitations such as the child’s disability or stress is not over-looked within this process but only comes into being when considering what and who can best assist the individual going forward (Keys and Walsh, 2008; Booth, 2014; O’Brien and O’Brien, 1998).
[bookmark: _Hlk8393307]Another planning process which will be key to how the club is run will be the person-centred review which will be focused increasingly on the children with ACEs. Review meetings will be at least yearly or when the needs of the child change, bringing together all that have a role within the child’s life. Attendees could be the child, their families, friends, an advocate if they wish, a health representative, education representative, police representative and a support representative for the parent if needed. The review uses person-centred thinking tools to investigate what is happening in the child’s life and bring different perspectives upon any issues (saundersonassociates, 2015; Holburn and Vietze, 2002; Mercer, 2003). The review puts the child at the heart of the plan to understand what is important to them now, their activities, routines and goals, and how best to support them going forward to the future (Saunderson, 2019; Mercer, 2003; O’Brien and O’Brien, 1998). This meeting is a lot more than just allocating jobs to the best sectors or people, it encourages social change and moving the focus onto changing society instead oppressing the individual such as the reviews before hand (Saunderson, 2019; O’Brien and O’Brien, 1998; Keys and Walshaw, 2008). 
To conclude through working together with the children and taking them seriously while respecting their opinions, the service lessens the powerlessness that children may experience when planning is made about them instead of with them (Dalrymple and Burke, 2006; Mercer, 2003; O’Brien and O’Brien, 1998; Mental Health Foundation, 2019; O’Brien and Pearpoint, 2003; Hallet and Prout, 2003). By working from the bottom up, every effort is made to meet the child’s needs instead of societies needs (Mercer, 2003; Thompson, 2006; Dalrymple and Burke, 2005; Saunderson, 2019). It is evident that the use of person-cantered planning is for lessening the oppression and discrimination some people may feel within services (Saunderson, 2019; Thompson, 2006; O’Brien and O’Brien, 1998; O’Brien and Pearpoint, 2003). 
It is the hope that this service will not only be beneficial to children with ACEs in a social and emotional sense but also develop them in other aspects. The service is outdoors as according to Beames et al (2012) studies show that natural environments help children who experience stress, illness and injury can recovery better. With the benefits of the outdoors on children’s well-being including intellectual, emotional and physical development, basing the activities outside is logical (Blythe, 2005; Estyn, 2011; Louv, 2005; Joyce, 2012; Maynard and Waters, 2014; Hannaford. 2005). However, a barrier to this working effectively is the commitment of the teachers or children going outside and participating in the activity through adverse weather (Beames et al, 2012; Joyce, 2012).
Safeguarding children and ensuring they have a better future has been the agenda for Welsh Government for many years, placing their rights at the centre of domestic law and policies (Unicef, 2019b; Children’s Commissioner for Wales, 2019; Play Wales, 2019; Welsh Government, 2015a; Legislation, 2019a). The service provides every child, regardless of circumstance, their right to a safe environment and a balanced diet (Humanium, 2019; Save the Children, 2019; Public Health Wales, 2015). They are not limited or defined by these experiences within the Nature Explorers and children are treated with equality and equity to ensure fairness (Welsh Government, 2015b; Unicef, 2019a; Unicef, 2019b; Save the Children, 2019). It is everyone’s responsibility to enforce inclusion and ensure children foster independence and confidence in themselves, not limiting them in anyway according to their circumstance. (Welsh Government, 2010; Welsh Government, 2015a; Public Health Wales, 2015).

“Inclusion is everyone’s responsibility. Meaningful education will foster independence and inclusion in society as a whole”.
Welsh Government, 2010 p.3.
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