SJE14003 – Overcoming barriers to specific learning difficulties.

Dyslexia is a well-known learning difficulty which can affect each individual differently they will have a unique patter of strengths and weaknesses. Dyslexia is a brain based condition but the signs and symptoms of dyslexia differ from person to person but most cases children with dyslexia have trouble reading accurately and fluently and may also have trouble with reading comprehension, spelling and writing. Some of the main characteristics of dyslexia are confusing left and right, difficulty reading single words and the connection between letters and sounds, confusing small works such as at and to, letter reversal such as d and b, frequently adds letters in a word, recognize words that begin with the same sound, avoids reading aloud and writing tasks and poor sequencing of numbers such as 12 for 21 and words such as was for saw. Dyslexia is a recognised learning difficulty under the Equality act 2010, there are many characteristics linked to dyslexia as of that it is hard to list them all. 
Dyslexia can affect a child’s emotions massively it can cause a child to feel depressed, angry, anxiety and frustration this can be caused on their ability to meet expectations. Samuel T. Orton, M.D 1925 was one of the first researchers to describe the emotional aspects of dyslexia, their parents and teachers see a bright child who is not learning to read and write. The pain and annoyance of failing to meet goals set by the teacher is suppressed only by dyslexics of those who develop perfectionistic expectations in order to deal with their anxiety. Most children who have dyslexia grow up believing that it is “terrible” to make a mistake although, their learning disability means that these children will make many “careless” mistakes. This is really frustrating to them as it makes them feel inadequate. Anxiety is the most common emotional symptom, dyslexics become fearful because of their constant frustration and confusion in school mainly if they have not been diagnosed. These feelings may be anticipated by failure and entering new situations, this causes children to avoid whatever frightens them. Anger is another emotion that children with dyslexia might suffer with this can occur out of frustration with school or social situations. Depression is another frequent concern in dyslexic children although most dyslexics are not depressed, children with this kind of learning disability are more at risk for feelings of pain and sorrow. This could be because of their low self- esteem, dyslexics tend to turn their anger towards themselves. The depressed child is more likely to misbehave in class to cover up the painful feelings. The dyslexics self-image is also affected massively according to Erik Erikson 1959, during the first years of school, every child must resolve the conflicts between a positive self-image and feelings of anger. If a child succeeds in school, they will develop a positive feeling about themselves and believe they can succeed in life. If children fail and become frustrated, they think that their effort makes very little difference instead of feeling useful. When dyslexics succeed they are likely to think their success was down to luck and when they fail they simply see themselves as stupid. 
The writer interviewed a girl aged 24 who has had dyslexia since she was a child she was screened for dyslexia when she was 5 and was told she was lazy. She struggled all through primary and secondary school and it was only when she started university at the age of 23 she was screened again and was diagnosed with dyslexia. The writer asked her how this affected her emotionally and her learning she said the following ‘Growing up with dyslexia was hard on me as a child as I couldn’t understand why I was seeing words and numbers backwards or wiggling around the page. I was wondering if other children could see what I saw and always got frustrated at someone correcting my reading as I didn’t understand why I saw things differently. Emotionally for me as a dyslexic child and not knowing or having a proper diagnosis it was difficult in social situations too. I struggled with overwhelming emotions from myself, people and read too much into situations’. She went on to say if she was diagnosed properly as a child things might have been different, this goes to show how many children could be getting missed from being screened for dyslexia or having a false diagnosis.  
Dyslexia can impact on a child’s learning development through their reading and writing from being able “to sound out” and pronounce words while reading, read smoothly, get and stay interested in stories and books, understand written material and understand word problems in maths. Children with dyslexia can become fluent readers according to NASEN helping everyone achieve 2015, the speed at which they read can remain impaired. Children may have to read a text multiple of times to reach the same level of understanding as other children. Spelling on the other hand will remain a persistent difficulty for children with dyslexia it makes it hard to isolate the sounds into words, match those sounds to letters and blend sounds into words. Children with dyslexia most of the time confuse letters that sound alike. Vowels can be tricky and my even get left out for example dnsr for dinosaur, children can mix up the order of letters and misspell common sight words.  
In the writers setting there is a child who might have dyslexia they have not been tested yet but are showing signs they might be dyslexic. Child A can write a letter shown to them but when you take the letter away and sound the letter to them they cannot make out which letter you are asking them to write down. They can’t match the sound of the letter to write the letter. In the writers setting we help every child who might be struggling with reading, spelling and writing even if they might not show signs of dyslexia. By helping the children build a strong foundation that teaches them to connect letter sounds with letter symbols. This is mostly done through using a multisensory approach and an evidence based approach to spelling something that emphasizes word structure, word origin and word meaning. In the writers setting they use a sound tapping technique children tap out each sound of a word with their fingers to help them break the words down, they also use colour coded letter tiles that help children connect sounds to letters. Many children with dyslexia will also have poor working memory. It’s the ability we have to hold in mind and mentally manipulate information over short periods of time suggests (Gathercole and Alloway 2007: 4). Having a poor working memory can lead to children forgetting part or all of the instructions given to them, getting distracted easily, being reserved in group tasks and avoiding answering questions. 
The main key to supporting a child with dyslexia is to be understanding and supportive, most successful dyslexia attribute their success to someone who believed in them when they were struggling. The SEN code of practice 2014 requires schools to provide appropriate support so all children can benefit from an inclusive education. A dyslexic child should be offered support to address the child’s particular learning needs. There are many tools and equipment available to help a child with dyslexia some of them are coloured over lays, tinted lenses and the eye level reading ruler. These could help a child see the words clearer and reduce glare different colours suit each individual. The writer as a child used a book called toe to toe this helped with spelling, there are many other books available to support a child with dyslexia.
To conclude dyslexic children struggle with their reading, writing, spelling, working memory and much more. There is still much more research going on with dyslexia, but it is essential as teachers/LSA/TA that we look out for the sings and symptoms of dyslexia in children. And get the children screened from an early age so they don’t have to suffer throughout school and get the necessary help they need. 
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