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KEY:
LITERACY
NUMERACY
DIGITAL COMPETANCY
The following evidence will have written comments on but the key above is a colour co-ordinated 
approach for easier viewing.

Appendix 1A : Year Lesson Plan: 10 Musical Theatre

The above picture is of my lesson plan for a year 10 lesson. The overall goal of scheme of work for this 
class in PTE1 was to introduce the class to the different practitioners and styles on the syllabus so that 
they can make an informed choice on which to use in their practical exam/work.  In this lesson plan the 
following cross-curricular subjects come into play: Drama, Literacy (Oracy, emotional, physical, reading 
and writing), History (cultural context), Curriculum Cymraeg, Music and Media. 

Cross-Curricular: Appendix 1
Sunday, November 17, 2019 10:30 AM
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1) Cross-curricular subjects: Historical and Social contexts, Media and Culture. 
The above pictures are the main body of my lesson plan. During the starter activity you can see the use 
of accessing prior knowledge to name as many musicals as they could. This allowed the pupils to use 
their perceptions of historical and social context as well as media, as many pupils answered with the use 
of musicals they had seen in films or ones that were very famous through pop culture. 

2) Cross-curricular subjects: Music, Literacy (Oracy and listening) 
I then introduced a music technique of canon to the class where they were able to use this successfully 
to understand another technique. This activity allowed them to think in an organised manor and 
creatively. The purpose was also to improve their oracy, the exercise itself was difficult for a few pupils 
as it required a lot of concentration. This was combated by allowing the pupils to work within groups for 
this, for which I provided strategies to help them with their listening; I.e. standing in circles to help them 
stay on track with the song in question. 

3) Cross-curricular subjects: Digital competency, Media, Literacy (Reading, Writing, Oracy, Emotional, 
Creative Thinking) 
The next section of the lesson included the use of watching examples of musicals and the students had 
to write down an emotion to describe what they saw and how the actor portrayed it. The students used 
whiteboards, this allowed them to access the literacy by reading and writing. It was interesting to see 
the answers and then I selected a few students who had different answers to verbally explain and talk 
the class through what they had found. This was a good way for myself in role of the teacher to give 
feedback but also opened a discussion for the peers in the class to give feedback also. 

4) Cross-curricular subjects: Curriculum Cymraeg, Music, Drama, Literacy (Oracy and listening)
The classes main task was to sing a section of the national anthem and perform it with an emotion, this 
connects to the learning objective. The groups were divided up so the pupils were not working with 
people in their traditional friendship groups. They used a range of different emotions and could pick up 
physical skills such as facial expressions and movement. They also used music techniques with their 
voices such as the use of volume, tone and pitch. I found that the use of the Welsh national anthem 
helped them connect with curriculum cymraeg 

5) Cross-curricular subjects: Performance – Music, Drama, Literacy (Oracy, listening, emotional and 
physical)
In the plenary section of the lesson students could use a performance as their way of assessment, but 
also an opportunity to practice different subjects and skills. I was able to see how students reacted to 
the use of different cross-curricular subjects in one lesson and I think I had included a range of activities 
and tasks in this so they were able to explore the topics creatively and authentically.
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and tasks in this so they were able to explore the topics creatively and authentically.

6) Cross-curricular subjects: The above is an evaluation of lesson, you can see in the 'evidence of my 
effective practice box a brief summary of cross-curricular subjects and where they were used. 

Appendix 1B: Year 9 Lesson Plan: 'The Tempest'
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The above picture is of my lesson plan for a year 9 lesson. The overall goal of scheme of work for this 
class in PTE1 was to introduce them to Shakespeare and physical theatre. This lesson was a beginner 
lesson that focused on getting the students to explore the uses of physicality in Drama.  In this lesson 
plan the following cross-curricular subjects come into play: Drama, Literacy (Oracy, reading and writing), 
History (cultural context), Media, English literature and language. This lesson had a strong link to 
Physical literacy.
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1) Cross-curricular subjects: Literacy (reading, oracy), Media, Historical contexts, English literature and 
language.
In the opening phase of the lesson pupils gathered round the whiteboard and I introduced 'The 
Tempest' by William Shakespeare to the class. I handed out a section of the script to each child and we 
assigned parts, we read through with pupils reading certain parts. As we went we analysed the scene 
and any words or language the students weren't familiar on. The students then watched a portion of the 
film, I felt this was another tool I used to enhace their understanding of the text.

2) Cross-curricular subjects: Physical Literacy, Numeracy skills
In this part of the lesson I set up a game to play with the class which would introduce them to Physical 
Theatre in a game based way. I divided the class up into different zones and the students had to move 
into the zone on commands. This used their skills in placement, movement, listening and co-ordination. 
They created shapes and used different speeds and levels, the pupils also had to work to different times.

3) Cross-curricular subjects: Physical literacy, Numeracy skills, Literacy (Oracy and listening)
In the main task part of this particular lesson the task was for the pupils to organise themselves into 
groups of three and create a moving object as a group. The pupils had to think quickly and organise 
themselves into the shapes. This I feel helped them with their oracy and communication skills with their 
peers but also allowed students to use their creative and critical thinking skills.
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4) Cross-curricular subjects: The above is an evaluation of lesson, you can see in the 'evidence of my 
effective practice box a brief summary of cross-curricular subjects and where they were used. 

Appendix 1C: Year 10 Lesson Plan: Physical Theatre
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The above picture is of my lesson plan for a year 10 lesson. The overall goal of scheme of work for this 
class in PTE1 was to introduce the class to the different practitioners and styles on the syllabus so that 
they can make an informed choice on which to use in their practical exam/work.  In this lesson plan the 
following cross-curricular subjects come into play: Drama, Literacy (Oracy), with emphasis on Physical 
literacy. Digital competency was used in the use of whiteboards for key words. Numeracy would be used 
in a physical sense in terms of shapes and movements.
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1) Cross-curricular subjects: Literacy (reading, oracy) Digital competency
In the opening of the lesson I used a whiteboard to go over key words for the lesson objective, I try to 
use a whiteboard presentation at the beginning of the lesson with the vocabulary on the syllabus for 
each topic. I think this is a good way of combining digital competency and literacy (oracy and reading to 
give the students another way of learning.

2) Cross-curricular subjects: Physical literacy, Drama and performance.
The next section of the lesson is game based learning. The activity was seen as a warm up to the main 
task's game. The students used skills of Physical literacy and their creative thinking to come up with 
different actions in the task. The students used observation skills to complete the second half of this 
task, which is a good communication skill. 

3) Cross-curricular subjects: Physical literacy, Literacy (Oracy)
The next section of the lesson was the main task, which was a game. For this the students had to use 
physical literacy and performance to complete the task. They had to use oracy to communicate their 
ideas. 

4) Cross-curricular subjects: Literacy (reading, oracy) Digital competency
For the plenary of the lesson I re-gathered the students back to go over the original key words and 
vocabulary learnt at the beginning of the lesson. Through questioning I was able to assess it the students 
had learnt these terms. It would appear that they did successfully. This could be down to the use of 
cross-curricular subjects used to enhance their learning. A Combination of literacy, digital competency 
and physical literacy to complete a well-rounded lesson.
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5) Cross-curricular subjects: The above is an evaluation of lesson, you can see in the 'evidence of my 
effective practice box a brief summary of cross-curricular subjects and where they were used. 
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Appendix 2A: Example one: Year 12 Lesson one: Practitioners

The above is a lesson plan for year 12's lesson on practitioners. For this I used a range of approaches in 
the lesson including direct teaching. As it was an older year group (KS5) I felt that they would respond 
better to this style of teaching. The class is also a class of x4 pupils so the students naturally move 
through the work at a quicker pace. I had arranged a power-point presentation on information of each 
practitioner and then explained each one and their key terms in detail. For this I used direct teaching, 
with an explanation at the end of each practitioner to discuss anything further. The power-point also 
aided a model for the students to construct their notes. 

Blend of Approaches: Appendix 2
Sunday, November 17, 2019 10:31 AM
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This is the main body of the lesson plan. You can see that the presentation is based on direct teaching 
with the students making notes and discussing any questions or topics that occur. We would formatively 
discuss the practitioners as we worked through the power-point. 

The above is an evaluation of the Year 12 lesson. The pupils during the presentation used questioning 
and pupil led learning by discussion of points. Students evidence of work was in forms of notes.
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The above is a picture of a slide from the presentation. The notes are modelled in bullet point form so 
the students can use this as a base to add their notes to. I would begin each slide with a short back story 
for each practitioner – direct teaching, then move onto explaining each key term through questioning, 
then have a general discussion with the pupils at the end of each practitioner.

Appendix 2B: Example one: Year 10 lesson plan : Berkoff

The above is a lesson plan for my year 10 lesson on Berkoff, this lesson was one in a series of lessons to 
advance the learners understanding of different practitioners they can use for their practical exam. 
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The above plan demonstrates a blend of approaches to teaching during this lesson. 
1) Approaches used: direct teaching, discussion, questioning and feedback, use of circle.
The starter activity used direct teaching, the students were also gathered in a circle as this was a good 

way to share the key words as a group. It was also a behaviour management technique as I was able to 
see all the pupils. As the students were in the shape I could pick up on areas in the circle of students 
who had not been questioned or participating in the discussion as much, therefore I could pick them to 
answer some key words. 

2) Approaches used: Game based learning, APK, Re-capping previous lesson, instruction.
In this section of the lesson the students played two games. One was a game we had learnt the previous 
lesson and the student had to use APK to demonstrate the skills they had learnt. The students in my 
Drama lessons regularly learn through the use of games. Especially mentally or physically. The students 
moved onto a game 'Hot Potatoe' which used a lot of physicality. I have used this in other lessons but I 
was able to adapt this for the use of Berkoff. This game was based on modelling, I would demonstrate 
each level of the game to the students and also gave them ideas they could use. 

3) Approaches used: Modelling, Group work, class discussion and analysing, pupil-led learning, peer 
assess, instruction.
The next activity is an introductory part into the next task. The students are learning about the use of 
objects in this style of theatre. This consisted of me modelling the task, then students are to create a 
freeze frame around the object and then once their group had completed the picture they froze. The 
class then had a discussion of the picture and analysed each groups work. This was a way for the 
students to peer-evaluate and assess each-others work. At the end of this section of the class I would 
link this back to the key words from the beginning of the lesson, for this I used direct teaching and 
discussion.

   ECAD6008 Page 14    



4) Approaches used: Group work, Circulating groups, Use of questioning and feedback, instruction
During this part of the lesson, the students had already worked on the task as a class. Now it was their 
turn to take control of their own learning and the task. The use of group work allowed the student to 
put what they had learnt into practice. As the teacher I would circulate groups in their rehearsal time 
and provide formative feedback, I also questioned students on what they had been working on, this was 
to get them critically thinking about their own work. 

5) Approaches used: Discussion, Feedback, Referring to learning objective, use of modelled 
vocabulary. 
The plenary of this lesson ended with a short performance element from each group. When the group 
had finished performing the pupils were able to see how well they used the success criteria through 
peer and teacher discussion. I also could give constructive feedback and refer back to the key-words of 
the learning objective, this would expand the students views of the different vocabularies we had learnt.

The above is an evaluation of the Year 10 lesson. The pupils during the lesson were able to learn through 
a blend of approaches including direct teaching and instruction. The pupils learning was evidenced 
formatively in tasks as we progressed through the lesson and summarily with a performance. One of the 
main focuses of approaches to teaching and learning in this lesson is the use of game-based learning. 

Appendix 2C: Example three: Year 11: Evaluation lesson
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The above lesson plan is from my Year 11 Drama class. The students had to complete a write-up 
evaluation for their practical performance.
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The above plan demonstrates a blend of approaches to teaching during this lesson. 
1) Approaches used: Game based learning
The starter of the lesson was to warm up the students, we played a practical game, this I believed would 
help aid the students into getting them warmed up for their writing task. 

2) Approaches used: Direct teaching
The lesson's main body was going through the success criteria on the WJEC Drama Specification for the 
evaluation in the form of a help sheet I had designed. For this I used direct teaching and allowed the 
students to ask any questions as I moved through the work-sheet.

3) Approaches used: Direct teaching, group discussion, modelling.
The next part of the lesson was a combination of direct teaching, modelling and group discussion as we 
worked through the worksheet as a class. This allowed the students to copy down any notes they found 
useful for their performance. For this specific task direct teaching was considered crucial as there was a 
lot of information the students had to write down.

4) Approaches used: Group work, monitoring and circulating, pupil led learning, feedback and 
questioning.
The plenary of this lesson the students had an opportunity to work with their peers to check if there was 
anything they had missed from the main task of the lesson. This could be considered as pupil-led 
learning as I set the task and they had to work collaboratively as a team to complete the sheet. I 
monitored the learning of the groups by circulating each group and providing feedback and questioning.

The above is an evaluation of the Year 11 lesson. The pupils during the lesson were able to learn through 
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The above is an evaluation of the Year 11 lesson. The pupils during the lesson were able to learn through 
a blend of approaches including direct teaching and instruction. The pupils learning was evidenced 
formatively in their worksheets as seen below.

Picture A

Picture B

The above pictures are of two examples of pupil's work. 
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Appendix 3A: Example one: Year 7 lesson five: performance assessment
Lesson plan

The above is a lesson plan for year 7, it is the final lesson in a scheme of work created over the space 
of five weeks. The previous lessons students have been learning new drama based vocabulary and 
performance skills. The first three lessons were based on creating a character and the final two 
lessons were for the students to create a short piece based on what they had learnt so far. This was 
an opportunity to see what skills pupils had learnt over the five weeks. The students also had an 
opportunity to self-assess their work based on a success criteria I had created.

Assessment for learning: Appendix 3 
Sunday, November 17, 2019 10:28 AM
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The above is the main plan for the lesson. The plan for the lesson is mainly rehearsal then 
performance based. The students had some time to prepare and were able to look at the 
assessment grid to help them finalise their performances. The students then performed their piece 
and I chose a level for them, based on the success criteria. Once they had completed their 
performance they then could assess their own work and choose themselves a level.

The above is my evaluation for the lesson, as you can see I have written a few brief notes on how the 
students responded to the lesson.

Assessment grid
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The above is the success criteria grid that I designed for the students to use when creating their 
performances. They could also use this when evaluating their work. I have based the criteria off of 
the GCSE syllabus and tried to use similar vocabulary to establish different levels with the "Very 
little" "Excellent" options. Before the task I advised that majority of students in class should be able 
to achieve a level 3 or 4 as I think this was an average level. Each level is slightly more progressed as 
the students move up from 1 to 6. I based the numbers roughly around a grid that the school had 
already made. I noticed that they had used numbers instead of letters (A,B,C), upon speaking to my 
tutor they advised that this is a new way of assessment throughout the school. I also tried to 
incorporate the new vocabulary the students had learnt in the three previous lessons, more 
information below.

The second picture is of the success criteria but made into a display at a central part of the room so 
that students can visually see it at all times during their rehearsal process. I found it also helped the 
students when filling out their self-assessment slip as they could use this board as another point of 
reference when choosing their level.

Self-Assessment Forms

The above are two examples of pupils work based on their self-evaluation from their performance. 
The students have written one WWW (what went well) and one EBI (even better if), they also had to 
write one thing they are proud of; this could be related to the success criteria or perhaps their own 
personal goal. Once they had chosen a level I then wrote in the level I think they achieved and a 
comment on their performance. I have chosen these two examples as they both have chosen 
different levels to what I have given them as I think this is interesting to see a pupil who's level is 
lower/higher than the teachers given level. 
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Appendix 3B: Example two: Year 7 lesson 1,2,3: Vocabulary Checklist 

The above is a whiteboard display I have designed that I used in the starter and plenary of each 
lesson. The vocabulary used is to expand the pupils knowledge of dramatic terms. In the starter of 
each lesson I would gather the students around the display and ask them as a class for a definition of 
each term, I used questioning techniques and chose different ability students to answer each term. I 
asked for hands up, but occasionally would pick students who didn't put their hands up at all. I found 
this technique was a good scope to assess the class' understanding of each term. To answer the 
questions during the starter students used their APK (accessing prior knowledge) to answer each 
term, when they got one correct I would tick it off the list. If there was a word they did not know at 
all such as 'Stimuli' I would almost over-use it during the tasks of each lesson. Then in my plenary I 
would refer back to words they didn't know at the start of the lesson and tick off when the students 
got these correct. At the next lesson I would re-cap over the key words the students had learnt the 
previous lesson. I felt this was an effective way of the students APK but also to assess their learning 
of the vocabulary we studied in the previous lessons. 

Appendix 3C: Example three: Year 11: Evaluation sheet
Picture A

Picture B
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The above pictures are of two examples of pupil's work. They are two different abilities in the class, 
picture A is of an average student and picture B is a MAT (more able and talented) pupil. Both pupils 
attended the same lessons and worked at the same pace. This was a classroom based non-practical 
lesson to help students complete an evaluation write up of their practical performance. I had 
designed these sheets based on the GCSE WJEC specification. I found that the use of circles was a 
more visual way for the students to see how to structure their essay: Introduction, circle 1,2,3 
conclusion, which was covered in an additional lesson. The class had two lessons going over the 
circles, the idea was for use to go through each question (circle) and write all the things to do with 
that topic on the outside, then write their own individual answers in the inside. Once pupils had 
finished writing their notes for this up I then added post-it notes with things I think they could add or 
to expand on their answers. This was a good use of stretch and challenging the pupils, but I could 
also differentiate my responses to each pupil individually. 
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Introduction

This essay discusses the reflection, progress of planning and implementation of three pedagogical 
principles. The three pedagogical principles chosen from Donaldson (2015:65, 67,68) are:

‘Good teaching and learning means employing assessment for learning principles.’•
‘Good teaching and learning regularly reinforces cross-curriculum responsibilities, including 
literacy, numeracy and digital competence, and provides opportunities to practice them.’

•

‘Good teaching and learning means employing a blend of approaches including direct 
teaching.’

•

From these principles an analysis and discussion of literature will be undertaken showcasing the use 
that the selected pedagogical principles have in effective teaching and learning. There will also be 
conclusions about the progress of implementation in my own practice, with reference to supporting 
evidence (see Appendix 1,2,3). Furthermore this will result in recommendations for future teaching 
practice and continuous professional development. 

The new curriculum reform embraces change and future development for the learners and 
education professionals in Wales. Donaldson (2015) has established twelve pedagogical principles 
that are the criteria for good teaching and learning. The implementation of the four purposes and 
values of the learner are considered in these principles and, as this essay suggests, must be at the 
heart of planning effective lessons and education in Wales.

Through careful analysis we will begin to discover how the new curriculum, pedagogical principles 
and four purposes overlap and form a relationship with each other in education. All are factors of 
change, however some principles have been developed and adapted from a plethora of skills 
currently in place in education. 

Literature Review

Assessment for learning (AFL) plays an important and crucial part in the education system, and has 
been stated in ‘Successful Futures’ Donaldson (2015) as one of the pedagogical principles for good 
teaching and learning. How we define our pupils’ ability and knowledge can be determined in many 
different ways. 

Firstly, in reference to Appendix 3A, the students were asked to create a performance based on a 
success criteria grid, then self-assess their work and then receive teacher feedback. Black et al (2006) 
weighs up if there is a positive relationship with the use of criteria in assessment and the impact it 
has on the learner. Dweck (2008) claims that in regards to a learner developing a fixed mindset, at 
times the use of children evaluating themselves can have a negative effect on their self-esteem and 
when facing future challenges, this affects their ability for their mindset to turn from fixed to 
growth. However Black et al (2006) notices the benefits of criteria for AFL as students can be 
encouraged when the use of criteria is paired with self or peer evaluation. This could help the 
learner to understand how to make improvements in the future and is vital in order for the learner 
to progress their goals. Clarke (2005: 44) supports this view as they agree that sharing success 
criteria in a classroom can lead to the learners to focus more on the ‘activity and students are more 
hardworking, cooperative, self-evaluative and confident’. This aspect links directly to the four 
purposes Donaldson (2015) suggests.

Critical Reflection
Sunday, November 17, 2019 10:44 AM
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The final part of the AFL for this particular class was summative giving feedback and grading the 
students. Cohen (1977) advises that summative assessment is useful to evaluate the students’ 
progress over a set period of time. However in other examples of practice (Appendix 3B, 3C) 
formative assessment has been used in the form of monitoring and feedback. Cohen (1977) states 
that formative assessment is used to measure what the learner’s current performance is and the 
next steps for progress; this view is also supported by Black et al (2006). However Clarke (2005) and 
Hattie (2009) agree that when giving feedback in assessment it must be specific to the learners’ 
objective or goal, and must highlight progress and achievement over failure. Looking specifically at 
appendix 3C, Pritchard (2009) suggests that learning is something the student must action 
themselves, this can be seen in the students having allocated DIRT time to respond to the feedback 
given. 

Questioning is an essential tool in AFL, with particular reference to Appendix 3B. The students had a 
series of key words to learn each week to extend their vocabulary. Through the use of questioning in 
the starter and plenary parts of the lesson, hinge questions were used to assess the students’ prior 
knowledge of the terms, but also whether or not to move on to the next advancement of 
knowledge. Wiliam (2006; 2015) also suggests that the use of questioning can be used in a classroom 
to promote thinking and to involve the students in a shared learning and discussion. Black et al 
(2006) states that in expressive art subjects in particular, that signs of achievement and success for 
AFL are usually the result of a completed product. However after close examination it would appear 
that in these particular cases it is a mixture of formative and summative assessment.  

The new curriculum for Wales as stated by Donaldson (2015) details that educators must provide 
opportunities to practice the reinforcement of cross-curriculum subjects including numeracy, 
literacy and digital competency; this is one of the pedagogical principles that make good teaching 
and learning. Donaldson (2015) notes that the influence of crossing the curriculum boundaries 
encourages the learner to embrace the four purposes. Rose (2008, 2009) as stated in Barnes (2011) 
agrees that learning could arise in the mixing of subjects, but standards of individual subjects must 
sometimes be taught separately to maintain subject specific knowledge and standards. Ofsted 
(2010) agrees with this view as good quality creative teaching of cross-curricular subjects has a 
positive impact on students during school and in preparation for life after. These views are 
supported when looking at the relationship between the cross-curriculum and the four purposes. 
Barnes (2011, 2015) suggests that when planning curriculums that school and learner values must be 
considered, as students would need to feel more connected to the learning. Barnes (2011, 2015) 
also mentions how cross-curricular links can help to raise standards of students overall learning.  

In planning lessons that integrate cross-curricular responsibilities, one would have to consider the 
values and aims of the learning, Barnes (2011). This view is supported by Aitken (2013) that teachers 
would need to create plans that highlight the children’s’ needs and interests at heart in partnership 
with the curriculum at hand. Barnes (2011, 2015) also stresses that teachers need to think and plan 
creatively when crossing the boundaries of other subjects and to consider the social involvement, 
mental and sensory interactions of the lessons. All considerations together would mean that the 
planning of cross-curricular needs to be relevant and valuable to the student.  

In regards to Appendix 1A, B and C you can see from the examples that the main cross-curricular 
responsibility focused on is the use of literacy, particularly the use of Oracy in drama lessons. 
Vygotsky (1978) in Burden and Williams (1998) both state that the use of speech promotes critical 
thinking and that speaking and listening is a cognitive process, which can further be developed into a 
higher order of thinking and learning. This view is supported by Didau (2014) that through the use of 
questioning and Oracy, cognitive speech can in fact change the way we think. Many views into the 
neuroscience of the impact of Oracy in the classroom are supported by Barnes (2011). Barnes states 
that learning happens when there is a present connection of the body and the brain, this can happen 
through the use of speech, and learning can occur. However Burden and Williams (1998) argue that 
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through the use of speech, and learning can occur. However Burden and Williams (1998) argue that 
learners responding to cognitive tasks can depend on a plethora of different factors, one being the 
previous experiences of the learner. This is where one has to consider in their planning of 
incorporating cross-curricular responsibilities to include the four purposes and authentic contexts to 
the learner. This is supported by Donaldson (2015) that cross-curricular must cross into other 
pedagogical principles when planning good teaching and learning in the classroom. 

One of Donaldson’s (2015: 65) pedagogical principles that plays a huge role in Drama classroom 
practice is ‘Good teaching and learning means employing a blend of approaches including direct 
teaching’. As seen in appendix 3A, B and C direct teaching is used predominantly in all examples. 
Didau (2014) explains that direct teaching is very effective in a classroom and that discovery learning 
can often overload the learners working memory. Didau (2014) sets out a clear structure for learning 
(this can also be seen in example 2C), whereby the teacher explains, models, scaffolds then put task 
into practice; this method works in a looped cycle and then learning occurs. Didau (2014) stresses 
the use of language in direct instruction and that language can be used to advance the child’s 
learning this view if supported by Mercer (2002). However Piaget (1967) as stated in Mercer & 
Littleton (2007) that it is fundamental for a child’s cognitive growth to learn through their own 
discovery, and that adult to child transmission of knowledge could have a negative impact on the 
child’s own development and learning. Hewitt (2008) supports Didau’s view, as independent 
learning would require some elements of scaffolding and direct instruction. It is clear from these 
views that direct teaching and the relationship with dialogue and learning is vastly supported. 
Alexander (2008: 9) states that ‘talk is arguably the true foundation of learning’explaining that 
students need to have dialogue in the classroom and that a rich choice of language can benefit their 
thinking and learning. Anderson and Dunn (2013) defines drama as the art form of the connection of 
spoken word with the use of the body, so one in planning would have to consider direct teaching or 
a significant use of dialogue when teaching this specific subject. 

As seen in all examples of Appendix 2, questioning and discussion are widely used. The use of 
questioning has been previously discussed in AFL, however paired with class discussion this can lead 
to pupil-lead learning through structured dialogue and discussion. As seen specifically in Appendix 
2A, the class had a direct teaching approach with opportunities to discuss as a class. Dillon (1994) 
argues for and against the use of discussion, on one hand discussion builds a use of skills that can 
process learning such as communicating ideas and discover learning. However Dillon (1994) also 
discusses that discussion can become time-consuming and unpredictable. Hewitt (2008) advises that 
a strategy for learning is to promote dialogue in all learning activities as it helps students work more 
closely as a learning group. 

Another approach to teaching and learning predominantly used in Drama is learning through the use 
of games and play. Cohen (1977) regards the many benefits of play as a learning tool such as 
emotional, creative and well-being development. This view is supported by Water et al (2015) and 
Anderson & Dunn (2013) who emphasise play as well documented proof of social development 
particularly reduction in fear of failure. The example in Appendix 2B demonstrate use of play and it’s 
effectiveness to re-enforce the use of direct instruction in the starter of the lesson. 

Conclusions about progress on implementation

Evaluating the use of the progress of the implementations of the three chosen pedagogical 
principles into practice, it is evident that the pedagogies integrate. Estyn (2017/2018) has 
numerously stated the use of the new curriculum being used to develop learners skills and creativity 
into their future education. It is a combination of all twelve pedagogical principles that make good 
teaching and learning Donaldson (2015). The pedagogical principles would also need to be 
considered when planning to promote the four purposes within each student. Evaluating this into 
planning effective lessons, Estyn recommends for good practice planning cross-curricular 
frameworks into learning. Literacy has been the main cross-curricular focus in my teaching practice, 
mainly focusing on developing Oracy in Drama. The benefits of Oracy in lessons have been widely 
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mainly focusing on developing Oracy in Drama. The benefits of Oracy in lessons have been widely 
supported by Didau (2014) Mercer (2002) and Barnes (2015) as previously mentioned. The use of 
Oracy in lessons would allow students to become creative contributors and communicate effectively, 
which are skills that contribute to the four purposes.

However in order to fully implement all the frameworks I would need to improve on incorporating 
Numeracy and Digital Competency. As seen in Appendix 2 some numeracy has been used mainly in 
partnership with physical literacy, and digital competency has been used mainly in the form of 
Media. All three cross-curricular responsibilities have an impact on improving the stimulation of the 
lesson and the learner’s development as seen in my annotations and lesson evaluations.

In regards to AFL, ERW (2015) details that when planning an assessment for learning it must be 
purposeful to the learner, designed to showcase what the learner knows and can do, and improve 
the quality of teaching and learning. This ethos can be seen in other pedagogical principles from 
Donaldson (2015) such as providing students with authentic contexts. ERW (2015) and reports from 
the Welsh Assembly government (2010) state that assessment must align with the underlying 
principles of learning, and encourage learners by diagnosing weakness and confirming strengths. As 
seen in appendix 3 there has been a mixture of different types and models of assessment. 

Example appendix 3A, the year 7 classes had a summative assessment based on skills formatively 
learnt and assessed in the previous lessons. Students were then able to self-evaluate their work 
based on a success criteria. This worked successfully, however an improvement that could have 
extended learning would be to set the learner an additional target for the next assessment. This 
would have given the students another opportunity to progress and grow from the feedback given. 
One AFL example that worked particularly well was the vocabulary checklist (see appendix 3B). 
Planning this into the starter and plenary of the lesson was successful in boosting the students prior 
knowledge and working memory, this was evident in working as students were able to answer hinge 
questions around each key word Wiliam (2015).  ERW (2015) advises that formative assessment can 
be used to assess and move on the learning at the students pace, this can aid progression in 
learning.

In regards to employing a blend of approaches, Drama is a subject that offers opportunities in 
practice to develop different styles and approaches, including direct teaching. Donaldson (2015) 
states that direct teaching should be one of a plethora of skills and approaches a teacher can bring 
to a classroom and their learners. Donaldson notices that direct teaching can be perceived as 
traditional and constructivist, but Wiliam (2015) and Hattie (2009) support the argument that direct 
teaching provides learners with scaffolding skills that support the curriculum purposes. This 
scaffolding approach will encourage students to become ambitious and capable of their own 
learning. In my examples (see appendix 2) of blend of approaches you can see a wide range of skills 
used such as direct teaching, discussion, use of questioning and feedback, modelling, group work 
and learning through the use of games. 

As Drama is part of the expressive arts area of learning experience, one would have to consider 
planning lessons with creative approaches to learning, particularly focusing on learning through play. 
Games have been used widely when planning lessons, activities and learning objectives for Drama. 
As stated by Cohen (1977), Water et al, (2015) and Anderson& Dunn (2013), the use of play can play 
a vital role in the hidden curriculum in advancing a child’s emotional, social, and well-being 
development. 

Teaming the blend of approaches with AFL and cross-curricular links when planning activities and 
lessons for students would create a blend of pedagogical principles, that would benefit the learner 
and their overall experience of the teaching.
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Recommendations for further development

The new curriculum reform embraces change in education for Wales. The twelve pedagogical 
principles outline good teaching and learning of which has been adapted and developed from 
current and past successful teaching practice. In future practice as an educator one needs to 
consider this when implementing the pedagogies in lesson planning. Particular emphasis of the four 
purposes of the learner needs to be an underlying principle, as the learner’s development and values 
are vital to their experience in education. 

In considering the cross-curricular responsibilities and Drama, further development would require 
looking at different forms of literacy. Drama as a subject offers a plethora of skills and opportunities 
for literacy development as a framework (as annotated in the appendix). The expenditure of literacy 
could also be discovered physically and emotionally in this subject, however Oracy as discovered will 
continue to be one of the most predominant forms of literacy in this subject.

In reflection of assessment for learning (AFL) within Drama and the expressive arts, Black et al (2006) 
advises that achievement in these subjects is often defined through a finished product. However 
through analysis in this essay, formative assessment is frequently used to encourage the learner’s 
progress improve their outcomes in learning. There are also plenty of prospects for different uses of 
AFL in Drama to assess learners (as seen in the appendix). 

When evaluating the blend of approaches used in Drama including direct teaching, there is an 
opportunity for learners’ to experience lessons through different skills and styles. It is clear that 
when transferring information to pupils, direct teaching is a useful approach, however as mentioned 
in the essay is direct teaching alone enough? Upon investigation, direct teaching could work in a 
learning loop along with methods of modelling, scaffolding and practice Didau (2014). The use of 
questioning and feedback has been widely researched in education to demonstrate its effectiveness 
on the learner. Hattie (2009) claims that specific goal orientated feedback is most effective; this is 
supported by Didau (2014) in the approach of hinge questions. Both approaches also contribute to 
the AFL of the class, through questioning and feedback the teacher is able to assess the students 
learning and knowledge and determine whether to move on to the next topic. 

To establish good teaching and learning in further development one would have to consider the 
clear hypothesis of this essay and through the Donaldson report (2015). The twelve pedagogical 
principles all have specific needs and requirements, but require a combination of all to make good 
teaching and learning effective. 
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