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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
This essay will identify and evaluate a critical incident observed within a classroom. A critical incident can be described as any unplanned event that occurs in a classroom (Farrell, 2008, P.3).  The context of the critical incident will be identified, analysed and reviewed following the BERA (2018) guidelines for anonymity. The research into different teaching processes and strategies will be conducted. This will result in a reflective and evaluative process of a critical incident, identified in this scenario, as a Key Stage 2 (KS2) classroom observation with specific focus on a teacher and an individual pupil’s learning relationship. Both persons involved will be looked at separately and evaluated differently, one from a learner’s point of view and the other from a teacher and educator.  The pupil’s progress, ability and engagement will be monitored closely by analysing whether this was a direct result from the teaching strategies, encouragement and classroom management used. A discussion into whether these had an impact on the pupil’s learning will be discussed. 
Furthermore, the essay will provide a step by step insight of what happened when the critical incident took place, also exploring how these relate to Donaldson’s four purposes of the curriculum. Adding to this, the essay will explore three potential areas of research linked to the critical incident identified. These areas will be explored as potential reasons to how the incident came to happen. In correspondence to these potential areas, the author will provide considerations of best practice supported by academic resources.
Observation- School & Class context 
For the safety of the participants involved in the research, both the school and the pupils will be kept anonymous by following the BERA (2018) guidelines for anonymity. Therefore, the school will be referred to as, ‘School X’ throughout. However, this section will provide important contextual information around the context of which the research took place.
Currently, there are roughly 400 pupils in the school which cover 11 classes in KS1/2 ranging from the ages of 3-11 years old, (Estyn, 2014). Approximately 21% of the school’s capacity are eligible for free school meals (FSM), and 26% of pupils have been identified as having additional learning needs (ALN). Both of these percentages align with the national average in Wales, (Welsh Government, 2019). Furthermore, the particular class observed by the author was one of two mixed ability year 6 classes in the school. In total, four class observations took place throughout the day to conduct the relevant research which covered the subjects of Mathematics, English and two lessons of Science. These observations can be found in the Appendices. The class consisted of 28 pupils with an even ratio of boys to girls. Ahead of the observation the class teacher stated that there was a wide range of learning abilities within the class and that the classroom setup was organised to accommodate this. The lower ability students were seated at the front and the higher ability students seated at the back of the class.  
Finally, a crucial element of this case study was the consideration of the impacts of Covid19 and what this meant for both pupils and the school.
Methodology 
To allow information to be gathered and critical incidents to be identified productively within the classroom, the strategy chosen was as a case study approach. A case study can be described as a framework that allows the researcher to find specific results around an area of interest, (Cohen, 2003, p. 289). For example, in this case the area of interest is to identify a critical incident within a classroom. Furthermore, Cohen also emphasises how a case study can be a great strategy that allows the researcher to gain descriptive details on the area that they want to discover. 
Following the identification of the strategy used to collect the data, the observational learning method used, followed the work of Angrosino, (Angrosino, 2016, p.2). Angrosino believes that there are three approaches to observation which consist of: The Non-reactive Observer, The Participant Observer and The Reactive Observer. All of which have been described in detail below.
Angrosinos’ 3 approaches to observational learning
Non-Reactive
Firstly, the non-reactive observer can be described as one who does not intervene in the environment, but instead takes a step back and observes the environment as an outside figure. This approach is useful for observers who want to collect figures and/or focus on in depth situations.
Participant Observer
The second approach is the participant observer. This observation method differs greatly with the non-reactive observer and some may say is the opposite. This method consists of the observer taking part in the activities of those in the environment, (Musante and Dewalt (2010, p.1). This approach is commonly used in teaching and allows the observer to gain a better understanding of what it is like to be a participant in the environment, (Alexander, 1982, p.63).
Reactive Observer
Furthermore, the reactive observer. This method of observation is perfect for those who want a mixture of both the non-reactive approach and the participant observer approach. This approach involves the observer sitting back and observing the actions of those in the environment. However, this approach also allows the observer to intervene in activities to ask questions to strengthen understanding.
Following a detailed study into Angrosinos’ three approaches of observational learning, the author believed that the approach that was most suitable for this case study would be the participant observer approach. There were two main reasons for this choice of method. Firstly, because it allows the observer to identify what is going on in the classroom as well as getting a feel for the environment, (Spradley (2016, p.53). Secondly, because it allows the observer to take part in the classroom’s daily routines without being a distraction to the pupils but aiding their learning by keeping them on task. However, there are many theorists which disagree as they believe that as an external person entering the environment, it may change the behaviours of the learners, (Kawulich (2005, p.2). normal behaviours of those in the classroom.
Critical incident linked to Donaldson’s Four Purposes
In this section, the discussion will focus on the critical incident identified in the case study observation carried out at School X. Following this, the focus will turn to Donaldson’s four purposes of the curriculum where the most relevant purposes will be linked to the critical incident. 
Critical incident
During the observation at School X, a female pupil raised her hand to a question that the teacher asked to the class. When this pupil answered the question correctly, the teacher followed with a comment of “well done!”. During the remainder of the lesson this pupil continued to raise her hand to answer questions which was responded to by the teacher who commented on her engagement stating that she was “on fire”. It was evident that the praise the pupil had received from the teacher ignited her confidence to answer more questions, leading to her being more engaged in the lesson.
Four purposes
The Four purposes of the curriculum were formed by Professor Graham Donaldson in 2014 following a request from the Welsh Government to review the assessment arrangements and the educational curriculum in Wales. This review led to the ‘Successful Futures’ report being produced with the aims to improve the curriculum in Wales and aid “successful and exciting future for the children of Wales”, (Successful Futures ,2015). The report specifically states four purposes for the new curriculum: 
1. Ambitious, capable learners who are ready to learn throughout their lives.
2. Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.
3. Enterprising, creative contributors who are ready to play a full part in life and work.
4. Ethical, informed citizens who are ready to be citizens of Wales and the world.
Critical incident linked to the four purposes.
There are two main purposes that link closely to the critical incident in question. Firstly, the critical incident links to ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’. This is evident as the positive feedback given to the female pupil clearly led to her gaining enough confidence to participate further in the lesson. Work by, Tzetzis (2008, p.377) also claims that positive feedback can lead to a higher level of achievement. Which may have a long-term positive effect of a confident learner. 
Secondly, the critical incident also relates to the purpose of, ‘enterprising, creative contributors who are ready to play a full part in life and work’. It was clear during the observation that the positive feedback given to the pupil led to higher engagement levels. Research by Skipper (2012, p.327) supports this by stating that providing an individual with positive feedback can lead to higher motivational levels. The motivation the pupil had earned as a result of positive feedback, led to the pupil wanting to “grasp opportunities” to learn, (Hwb ,2020) which is a key aim of this purpose.
Literature Review 
Following the identification of the critical incident in School X, the discovery of three key areas of research are prominent; Behaviour Management Strategies, The Constructivist Approach to Teaching and How Pupil Wellbeing Affect Learning. The exploration into how these key areas influenced the critical incident will be analysed and supported using a variety of academic and credible sources.
Behaviour Management Theories
Before delving into the different types of behaviour management, it is firstly important to understand the need for differing behaviour management theories. Rogers (2002, p.4) states that each child is different therefore, each school approaches to behaviour management must be different in order to deal with these varying behaviours. Furthermore, Rogers states that behaviours vary in different communities and the behaviours of individuals are a result of who their peers, family and friends are.
Positive Reinforcement as a behaviour management strategy
The first behaviour management theory to be discussed is the positive reinforcement strategy. Positive Reinforcement Strategy, as described by, Terrance (2020, p.69) is a behavioural management strategy designed to encourage good behaviours in hope of making this action reoccur in the future. This statement can also be supported by, Hardy (2020, p.95) where she states that positive reinforcement helps children to use and repeat positive behaviours. Terrance, further states that this behaviour management technique consists of the teacher reinforcing positive behaviour by providing the pupil positive feedback. However, alternative positive reinforcement approaches may include techniques such as praise, encouragement or reward to reinforce positive behaviours, (Wahab, 2013, p.62). Evidently, this was the behaviour management strategy used by the teacher when observing the critical incident at School X, which effectively lead to the pupil repeating positive behaviours.
However, there are many theorists which disagree with the positive reinforcement strategy for behaviour management. For example, Maag (2001, p.174) states that teachers do not like using positive reinforcement because they feel that it is “time consuming” and “offers little compensation to teachers”, and therefore, teachers prefer to use discipline as a behaviour management strategy because it’s easier to reinforce. This can commonly be identified as negative reinforcement. Negative reinforcement and positive reinforcement do however have similar interests, and these are that they both hope to achieve the same outcome: that pupils behave appropriately, (Landrum, 2006, p.49). The main distinction between both strategies is that, negative reinforcement uses the opposite of positive reinforcement by “punishment” to achieve the wanted outcome, (Sidman, 2006, p.135). Contrasting to this Dad et al. (2010, p.129) states that this approach is not a long-term solution to bad behaviour and can lead to the punished child resenting the teacher.
Constructivist approach to teaching
Constructivist learning can be described as pupils creating their own knowledge and understanding of a topic by linking what they are learning to what they already know, (Richardson, 2003, p.1624). This approach believes that teachers cannot just give pupils information and expect them to understand it but instead, relies on pupils learning by “checking new information with old”, (Olusegun, 2015, p.66). This is supported when teachers link current topics to what they have already been taught by creating tasks such as re-caps etc. This was evident in the critical incident as the teacher asked questions that the pupils had already learnt, therefore the pupil in question was able to answer the questions more confidentially which contributed to her willingness to engage in the lesson. Furthermore, constructivists believe that constructivism exists in three forms, these being: social constructivism, Individual constructivism and sociocultural constructivism, (Fennema, 2010, p.28). Each have been described briefly below.
Social constructivism
This approach believes that knowledge can be constructed through conversation and coordination with others, (Amineh, 2015, p.13). Vygotsky believes that “Cognitive growth occurs first on a social level”, and that this approach allows learners to consider their own views, mixed with the views of others to make sense of a certain situation, (Amineh, 2015, p.13).
Individual Constructivism
Individual constructivism was identified by Jean Piaget, and this approach can be seen as the individual being an active participant in the construction of their own knowledge. By placing new information with old information, the individual can form understandings of current topics, (Fennema, 2010, p.28). However, Olusegun (2015, p.66) believes that if learning is taking place in an environment which supports the topic of learning this can strengthen learning further.
Sociocultural Constructivism
Sociocultural constructivists believe that individuals attain knowledge from their social and cultural settings, (Schoen, 2008, p.38). This approach can also be seen as an extension to the social constructivist approach. However, some theorists believe that the constructivist approaches are not best suited to all learners. This is supported by, Lister (2003, p.3) when he states that this approach does not provide enough guidance for pupils and without this guidance pupils become confused and don’t know where to begin. He also emphasises that this approach is only suited to the stronger students, and that the weaker students get left behind, (Lister, 2003, p.3).
The Effects of Wellbeing on Pupil’s Learning
Wellbeing was identified clearly during the observation and may have had an impact on the critical incident. It is described by Statham, (2012, p.2) as being “generally understood as the quality of people’s lives.” However, there are strong links between wellbeing and a student’s learning, with Roffey (2012, p.9) stating that a “students wellbeing at school is indicated by their satisfaction with life at school.” Roffey, believes that a major influence on students learning is wellbeing and that positive wellbeing can result in better outcomes for individuals. A survey conducted by wellbeing Australia agrees with this statement by stating that 85% out of 466 teachers agreed that a “focus on student wellbeing” resulted in better student achievement, (Roffey, 2012, p.8). Gutman, states that a pupil’s positive wellbeing is highly affected by school enjoyment, stating that pupils with higher school enjoyment result in higher engagement with their work, (Gutman, 2012, p.34). This links nicely to the critical incident as by the teacher giving the pupil positive feedback, their enjoyment in the lesson increased. Consequently, this led to higher engagement in the lesson which resulted in her positive actions.
In addition, the ‘Curriculum for Wales’ has re-enforced the importance of wellbeing. They support this by imbedding wellbeing into an area of learning in the curriculum. They have also created five ‘what matters statements’ to support teachers to implement this in their schools. The five ‘what matter statements’ are:

1. Developing physical health and wellbeing has lifelong benefits.
2. How we process and respond to our experiences affect our mental and emotional wellbeing.
3. Our decision-making impacts on the quality of our lives and the lives of others.
4. How we engage with social influences shape who we are and affects our health and wellbeing.
5. Healthy relationships are fundamental to our wellbeing, (Hwb, 2019).

They believe that by developing these five ‘what matter statements’ this will allow students to improve their confidence, motivation, physical competence and knowledge and understanding, which in turn will help them to achieve a positive wellbeing, (Hwb, 2019).
Reflection / Evaluation & Next Steps 
There are a variety of ways and methods that teachers use to reflect upon practice. Loughran (2002, p.3) explains that the process of reflective practice is when people recapture their experience, think about what has happened and then evaluate it. This process requires the reflector to revisit their learning, also commonly known as experiential learning, (Loughran, 2002, p.3). In addition, Miller (2020, p. 2166) states that reflective practise can help to improve the reflectors understanding of their self, others and different situations.
For the purpose of this investigation the Gibbs’ reflective cycle will be used. The Gibbs reflective cycle is an extension to Kolbs experiential leaning cycle, (Potter, 2015, p.336). This cycle consists of reflective learning through the process of six simple steps:
1. Description – what happened?
2. Feelings – what were you thinking and feeling?
3. Evaluation- what was good and bad about the experience?
4. Analysis – what sense can you make of the situation?
5. Conclusion - what else could you have done?
6. Action plan – if it arose again what would you do?
(Devet, 2020, p.20)
The two steps from the above cycle to be used are the conclusion and action plan. These steps will help to analyse the research areas that were previously identified in the literature review. These being: behaviour management theories, constructivist approach to learning and the effects of a positive wellbeing on a pupil learning. These will propose suggestions of good practice on the chosen research areas also outlining the implications of the approaches.
Suggestions of good practice 
Firstly, although the positive reinforcement that the teacher implemented in the lesson seemed successful, there is an alternative approach to improve student’s engagement. The implementation of pupils’ interests has been seen as a major tool in pupils’ engagement. This is supported by Uitto (2008, p. 23) where he states that, by using students interests as a tool for pupil engagement when teaching a topic can lead to a higher degree of learning. This type of learning strategy allows the teacher to engage many pupils at a given time, instead of focusing on a singular pupil, just like what happened in the critical incident. Byers (1964, p 227) adds to this approach by stating that by using the learner’s interests to inspire learning may lead to the pupil being more interested in the subject. However, he also states that failing to include pupils’ interests within a topic may lead to the pupil disliking a subject due to boredom. This emphasises the importance of this engagement strategy and the implications that teachers may face if they do not embed this in their lessons.
Secondly, while the constructivist approach may have been a factor in giving the pupil from the critical incident confidence during the observation, there are alternative approaches that can also be used to achieve this. For example, getting pupils involved in the learning process. Savage (1973, p. 527), states that learning is more effective when the pupils are involved. This can be seen as using helpers in the classroom. By giving pupils a role of responsibility could potentially lead to them becoming more independent and more confident to contribute, both of these being a part of the four purposes in the new Welsh curriculum, Successful Futures (2015). However, this could be difficult to implement in the current situation with the issues surrounding Covid19.
Another approach to provide pupils with a positive wellbeing can be achieved by implementing extracurricular activities, (Nuffield Health, 2015, p.19). These extracurricular activities can be seen as after school clubs or organised activities during break and lunch times, (Nuffield Health (2015, p.19). These activities have a proven record of improving pupils mental, physical and emotional well-being, (Ohly, 2016, p.3). With extra curriculum activities varying from gardening to football clubs, these seem to provide a unique way of improving pupil’s wellbeing especially when it will allow all pupils, even the 21% FSM, to get involved in activities that they may not have access to at home. However, during the current situation surrounding Covid19, these activities may provide schools with some difficulties when it comes to keeping all pupils safe and healthy but also in a positive mindset and good wellbeing to learn in the classroom.
Conclusion 
As demonstrated by delving in-depth into a critical incident, it is clear that there is huge importance on creating a classroom environment where all pupils feel safe to answer and ask questions and that there must be a positive relationship between the teacher and learner. It is key to understand that there is not only one strategy that creates successful engagement and progression but that it is a combination of many techniques and approaches. This has proven to be an important factor of teaching and can be supported by the Professional Standards for Teaching and Leadership, (Welsh Government, 2019).
As discussed previously the observed class was of mixed ability which consisted of a range of pupils from different background and learning abilities. This in itself can cause some obstacles for the teacher when planning a lesson. The teacher in this instance explained that they had specifically sat pupils in a certain location in the class to allow all pupils the chance to make progress and enjoy learning. This strategy came before the lesson which again proves that there was a constructivist approach by planning in advance but also behaviour management allowing pupil separation in the seating plan to help calm the class atmosphere. During the observation, the pupil was also encouraged and praised for her answers which contributed to the positive reinforcement and pupil wellbeing. 
Overall a critical evaluation was conducted after observing the critical incident which allowed different strategies to be identified and evaluated. In conclusion, the strategies identified have proven that there is not one defining way of teaching, as all educators have different approaches. However, it is clear from analysing the data collected during the observation that there must be elements of good behaviour management strategies, a constructivist approach to teaching and most importantly a focus on pupil wellbeing. 
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Appendix A

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 28/09/2020
Time: 9:00 am
Year Group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The topic of the lesson observed was maths specifically focusing worded equations. This was the pupils first lesson of the day and the class consisted of 28 year 6 pupils.

After speaking to the teacher of the class she stated that there was a wide range of learning ability and after observing this was evident. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom ‘vibe’ was very energetic with many loud characters. Although they were a loud and chatty class, most of the pupils were keen learners with a small number of pupils not interested in the topic of conversation.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives of the lesson were briefly introduced to the pupils but was not visual for them to see or to revisit as the class went on. However, the teacher did give out work sheets which allowed the pupils to visualise what they needed to complete.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher asked a lot of questions which allowed the pupils to share ideas around the topic. Pupils were asked to show how they achieved the answers, and this seemed to help others gain understanding of how to complete the task. This tool especially supported the pupils who struggled with the topic.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher had placed all the questions on the interactive whiteboard. This allowed the learners to see clearly what the teacher wanted them to complete. The teacher also used a countdown timer. This engaged the majority of learners because it gave them all a challenge and something focus to concentrate on.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Existing knowledge was used when the teacher showed the pupils how to find the answer of the worded equations, by revisiting information that had already been taught. For example, the teacher recalled on a past lesson on addition to help the learners how to complete the worded equations. This showed the pupils how to use addition in different situations.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

After observing different activities in the class, it was evident that using the learners interests really helps to engage pupils within activities. This was a great tool implemented by the teacher which captured the attention of the learners and helping them to connect with the activity.

Also, using differentiated sheets for learners allowed the learners to complete the activities at their level of understanding, giving all learners a chance to develop and also giving every pupil a sense of achievement.




Appendix B
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 28/09/2020
Time: 10:30 am
Year Group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The second lesson observed was English specifically focusing on the topic of ‘commas’. This was the second lesson of the day and lasted for the duration of an hour.

The class consisted of 28 pupils with varied learning abilities from higher achieving pupils and lower achieving pupils.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

After observing the classroom vibe, it was clear to see that they were a very energetic group of learners. Some students were especially louder than others, but the majority of the class were calm and prepared for the lesson.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

When observing it was clear that the pupils would have had a clearer understanding if the lesson objectives were visible for all to see. However, the teacher did leave prompts in their books to improve future practice.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A useful tool used by the teacher was when the pupils were all off task and disengaged with the topic the teacher would raise her hand. When the teacher raised her hand, she would expect the class to raise their hands also. This seemed like a useful tool to get the class engaged at that particular time but did not seem to engage the pupils for a long time.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher handed out worksheets in this lesson for pupils to complete. The worksheets had no colour to them and could have been more engaging with bright colours. The teacher also gave the pupils differentiated work to complete, this is a good and useful method that allows all learners to access the task at their level of understanding.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher assessed the students by going went the class to mark books as they were completing the tasks. This allowed the teacher to gage an understanding of what pupils were finding difficult and identify any key trends that could be addressed. This also gave pupils an understanding of whether they are completing the work correctly.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

After observing different lessons, it clearly identified that when using bright colours, it engages pupils more with the topic.

Also, allowing the pupils to share their understanding in the class allowed other students to understand different opinions on the topic broadening their knowledge of the topic.




Appendix C
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 28/09/2020
Time: 12:30 pm
Year Group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The third lesson observed was a science lesson specifically focusing on the topic of ‘light’. The class observed was year 6 and consisted of 28 pupils with a wide range of learning abilities. This was their third lesson of the day straight after lunch.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

After observing the pupils entering the room it was clear to identify that the pupils were very energetic because they had just come back from lunch. However, towards the second half of the lesson this energetic ‘vibe’ seemed to go. Pupils then seemed to be tired and less engaged in the lesson.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher visually presented the objectives on the interactive board throughout the duration of this class. This seemed like an effective method that allowed the pupils to access the work when they needed it.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

In this lesson the teacher completed an experiment. The pupils seemed to enjoy watching the experiment and all pupils were interested and engaged at this point in time. However, when the experiment finished and it came to writing about what had happened in the experiment, the pupils seemed to be less interested.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The lesson was accessible to all learners as the pupils could observe the experiment taking place. No differentiation was needed in this task as it was not too difficult for any of the learners, so all pupils could complete.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Assessment was carried out by the teacher when she asked open questions. This allowed the pupils to explain what had happened in the experiment and why they think it happened.

The teacher also asked the pupils to write what had happened in the experiment in their books so the teacher could assess learning by marking them at a later date.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher allowed a pupil to leave the classroom while she was describing a task that she wanted them to complete. The pupil came back to the class not knowing what to do. This outlined the importance that all pupils should present when instructions are given and to only allow pupils to leave the classroom after the instructions are given.





Appendix D
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

Date: 28/09/2020
Time: 1:45 pm
Year Group: Year 6


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The topic of the lesson observed was a year 6 science lesson focusing on the topic of refraction. This was their fourth and final lesson of the day and their second science lesson. The class consisted of 28 pupils with a wide range of learning abilities. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

The classrooms energetic ‘vibe’ seemed to die as the day went on and by this point the majority of the learners were tired and not engaged in the lesson.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The class objectives where visually represented on the interactive board throughout the entirety of the lesson. This lesson also had an experiment which strengthened the pupils understanding of refraction and what it looks like.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher asked questions to the pupils which allowed them to share ideas and gain a stronger understanding on the topic. Also, Following the experiment which took place the teacher asked the pupils to explain what happened and provided the pupils with sentence starters which allowed the pupils to structure their sentences properly.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The interactive whiteboard allowed the pupils to follow instructions to complete the tasks. Also, there was no need for differentiation in this lesson as the activities were not difficult to complete and the instructions were very clear.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teachers asked questions to individuals in the classroom to gage the understanding of their learning. Assessment also took place when the teacher went around the class looking at what the pupils had wrote in their books.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Experiments are a useful tool to visualise learning for pupils. This allows the pupils to see what is meant by refraction and how it looks in real life.
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