ECEY5010C	2309970	Word Count 4253
How important is the partnership with parents between school and home for professionals, parents and children in the early years?
Abstract 
This abstract discusses the significance of the partnership between professionals, parents, and children, highlighting the benefits of such a relationship and touching on its historical development. It will be acknowledged that attachment is a key focus in relationships, enhancing learning by ensuring continuity and focus between home and school practices. Research will be undertaken using a small, random sample of pupils, parents and practitioners throughout the early year’s classes, where qualitative data will be collected via interviews, questionnaires, focus groups and observations and analysed accordingly. The optimistic outcomes of the research may show that most families feel welcomed and respected but have experienced a lack of communication in certain areas and that all practitioners are approachable with a strong work ethic and a forward plan on how to prepare and continue with home-school learning whilst maintaining a good relationship all round. Ideally parents would show that they are able and confident to continue the learning set for the children sampled and that if there were any issues or confusion, they would be confident to approach the practitioners, whether teacher or teaching assistant to ask for help and guidance without the fear of being judged as in the Halo effect. Practitioners should always have an open-door policy that allows children to find an attachment and that parents can also feel respected and listened to in all instances. Future research would be beneficial for all parties to enable more development of this subject area.
A Literature Review
Research literature has recognized the significance of parental relationships in children's education for at least 50 years. (Cox, 2005; Epstein, 2018; Hornby & Lafaele, 2011) and has played a significant role in Early Childhood Education and Care (ECEC) services since Frobel's time in the 1800s (Pramling Samuelsson et al., 2006).
[bookmark: _Hlk166777475]Siraj-Blatchford et al. (2002) emphasize the value of a unique partnership between parents and teachers for children's educational achievement. They claim that a child's development depends on parents and experts providing consistent care. Tizard et al. (2002) further reinforce this, noting that home learning environments are very important to children. Sharing these experiences with institutions helps to better understand a child's needs. Research shows that partnerships with parents have beneficial impact on a child's academic performance and support political objectives and policies. Desforges and Abouchaar (2003) discuss the difficulty of coming to a consensus over the definition of "partnership with parents". The literature review highlights the variety of radically different types of activities that fall under the term. In 2004, a study by Sylva et al. investigated how parental participation affects their children's learning. and partnership with parents and carers. The results showed that parental effect on the results of their children is substantial, and that the best results come from productive partnerships between settings and schools that instil confidence in practitioners' abilities to educate their children and to create a shared approach to learning that includes both home and school environments (Birth to five Matters, 2021).   
Teachers in the UK mostly served as advisors to the uninformed, according to Tizard et al. (1981). In the 1960s, mothers began to actively participate in their children's education which was encouraged by the 1967 Plowden Report. During the 1980s, home/school initiatives including reading schemes were successfully implemented in the UK. In parent-teacher partnerships, Keyes (2002) highlighted the value of mutual respect and trust. This raised questions about whether power equality can exist in a formed relationship and could encourage feelings of "monitoring" parents and families (Keyes 2002, Crozier 1998). In the UK, parent-child partnership gained attention under the Labour Government's 1997 political manifesto. Baldock et al. (2009) highlighted that after the Labour government introduced these measures in 1997, a number of early years policies were created. These measures included combining childcare and education, establishing national standards, and instituting inspections. The Every Child Matters legislation (D.F.E.S.2003) and the accompanying Children Act 2004 (D.F.E.S.) embodied a new emphasis on parental responsibility, a greater role for local authorities, a focus on simplifying access to services, and an emphasis on children in the delivery of services (Baldock et al 2009). To elaborate, Baldock et al. (2009) state that throughout this period, parents' rights and obligations were more heavily influenced. 
Melhuish, Bowlby, and Ainsworth have all contributed to the Flying Start (2007) movement, which aims to provide parenting support to families in less affluent communities. The movement aims to integrate health services, education, and care for young children through national policy and early education entitlement through the Curriculum for Wales (2022). Local authorities are proactively supporting Flying Start (2007) by fostering partnerships with parents and carers, ensuring staff continuity, and sharing information about their children's development. Parents should be involved in discussions about their child's development and wellbeing, and staff should welcome them into the setting (Department for Education, 2024). 
The concept of attachment emphasises the importance of a child's emotional connection with their primary care givers, (NSPCC 2021) describing a lasting psychological connection between humans. (Bowlby, 1997). They would consist of members of the extended family as well as educators. Melhuish (1991) emphasizes the importance of a secure relationship between a child and a caregiver, while Ainsworth and Bowlby (1991) emphasize the need for trusted caregivers to learn and respond to a child's unique communication styles. The concept of attachment remains a significant aspect of development, despite facing numerous challenges (Waters and Cummings, 2000). Elfer et al (2003) emphasize the keyperson approach in early childhood settings, focusing on the role of a key individual and a responsive parent to foster strong professional relationships with parents and children making a compatible three-way relationship. In order to support the development of children, parent-professional relationships must be based on mutual respect and an appreciation of each others contributions. (Kambouri et al, 2017).

Methodological Considerations.
The significance of the collaboration between parents and professionals in the early years is the focus of this research project. The goal is to gain insight into the perspectives of children, parents, and practitioners regarding the development of relationships and partnerships within an early year’s setting. The research question will serve as the foundation for the study and the planning process. A representative, qualitative small-scale study will be conducted to investigate the home-school relationships between parents, children, and practitioners in the early years department of a local primary school. The sample to be chosen will be a random sample of 5 children per class from 4 classes.  The first part will use a questionnaire to gather information on parents' perceptions of their own and their child's relationship with school practitioners. Secondly, questionnaires will be utilised with the four practitioners from early years to understand their experience and beliefs about partaking in relationships between themselves and families of children within their care. The final part will involve engaging with children using various methods to capture their thoughts and feelings on the relationships between the three parties. The aim is to gain insight into the advantages and trials of relationships between practitioners, parents and children.
The research's exploratory nature will ensure that all voices are heard and a thorough understanding of contextual knowledge is achieved, facilitating the comprehension of relationships within the setting. Every perspective is considered equally important, and the research methodologies are designed to reflect the interpretations of all parties involved. As Lemire (2023) suggests, authentic participant voices and experiences are crucial in qualitative research. The study's validity will be assessed through a triangulation approach, which involves comparing participants' perspectives to ensure response consistency. The study incorporates various interpretive traditions outlined by Roberts-Holmes (2018) in its design. It delves into children's emotions and perceptions without bias, focusing on their cognitive abilities and diverse perspectives. By involving a small sample of families and practitioners, ethical considerations will be taken into account, and genuine ideas and concepts will be analysed taking into consideration the Halo effect, ensuring that bias and judgement are excluded from the sample. The UNCRC has been instrumental in promoting the involvement of children in research. In the UK, the Children Act 1989, supported by the Labour Governments Children and Young Persons Unit and the Children Act 2004, aims to ensure that children's opinions are considered on matters that affect them. The Children Bill 2004 has facilitated a shift from working for children to working with them. James and Prout (1990) emphasized the importance of children's voices in research, with Faldet & Nes (2024) agreeing that researchers should focus on listening to children to improve their situations based on their experiences. Roberts-Holmes (2018) stresses the need for researchers to actively listen to and act upon these voices. Alves et al (2022) notes that structural and ethical barriers often prevent children from fully participating in research, shifting the focus from working for children to working with them. This change has been influenced by legislative changes and evolving sociological perspectives. Grey and Winter (2011) argue that children are active social actors who play a role in shaping their environment. They criticize methods that only focus on a child's problems without considering their surroundings, culture, and experiences. Grey and Winter (2011) also highlight the challenges of conducting participatory research, including concerns about the impact on children's lives (McLeod 2008), the appropriateness and competence of children's involvement (Mahon et al. 1996), and the level of children's participation in the research process. Kellett (2006) minimizes concerns about the competence gap between children and adults. Other studies have used various methods to capture the opinions of young children, such as Grey and Winter (2011) who focused on early childhood learning and physical disability, and Clarke and Moss (2001) who developed ethical participatory approaches for early childhood settings. These studies aim to promote understanding of young children's perspectives and ensure consistent research practices. Early childhood practitioners emphasize the importance of collaborating with parents and carers to support the success of the children in their care.
Mixed methods research.
 A mixed methods design combines quantitative and qualitative research methods to investigate questions in a single study. This approach emphasizes the use of quantitative data while incorporating aspects of both qualitative and quantitative research to gain a more thorough understanding (Johnson, Onwuegbuzie & Turner, 2007, Bryman, 2012; Teddlie & Tashakkori, 2010). This integration involves combining the strengths of both research concepts by utilising terms like integration, synthesis, and multi-method approaches. (Bryman, 2012; Tashakkori & Teddlie, 2010). However, there is a debate about whether qualitative, interpretive research methods are more appropriate for early childhood studies than positivist, quantitative research methods (Lewis and Lindsay, 2000). Bryman (2006) emphasizes the importance of triangulation in comparing and bolstering study findings to detect bias, enhance accuracy, and improve research instruments. Mixed methods, such as structured observations, consultations, and parent interviews, can enhance research insights and outcomes by addressing drawbacks of certain methods. O'Farrelly and Hennessy (2014) used these methods to study children's transitions in early childhood education, gaining a more comprehensive understanding of human behaviour. (Morse, 2003)
Interviews.
Cohen, Manion & Morrison (2011) emphasize the adaptability of interviews as a apparatus for capturing participants' translations of their world and communicating their claim point of see. They highlight the part of non-verbal communication in face-to-face interviews, highlighting the significance of the researcher-participant relationship, media, and investigation apparatuses in conducting such interviews. The scholastic community has appeared that organized interviews take after a foreordained set of questions inquired in a particular arrange (Denscombe, 2014). Be that as it may, unstructured or in part organized interviews underscore the concerns and benefits of the inquire about subject (Roberts-Holmes, 2011). Viable procedures for these interviews incorporate being casual, permitting for open discourse, and maintaining a strategic distance from surging members into untimely reactions (Adler et al, 2002).In any case, a less organised approach may require extra time and adaptability amid the investigation prepare. Bryman, (2012) concludes that building believe between questioner and interviewee requires adjusting dialect to participants' comprehension levels and making a comfortable environment for veritable reactions and is backed by de Vaus, (2014). Ethical conduct, confidentiality, and withdrawal rights are crucial for maintaining trust in interviews. Practical considerations include selecting a comfortable location and preventing eavesdropping without consent. Maintaining participant confidentiality can be beneficial in research involving multiple practitioners. It is important to carefully evaluate the impact of the interview location on participant openness, as individuals may feel obliged to participate in certain settings, such as children on school premises (Mayall, 2002). Digital voice recorders can enhance interview accuracy, but obtaining informed consent from all participants is essential for recording. Maintaining participant confidentiality can be beneficial in research involving multiple practitioners. Digital voice recorders can enhance interview accuracy, but obtaining informed consent from all participants is essential for recording.
Focus groups.
Folque (2010), emphasizes the importance of building rapport with children for effective research. Scott (2008) suggests a flexible methodology for qualitative research, including both structured and unstructured focus groups. This approach empowers children by developing their confidence, encouraging communication, and acknowledging them as specialists in their environment. Lancaster and Broadbent (2010) and Roberts-Holmes (2014) support this strategy. However, focus groups have drawbacks like single child dominance, confidentiality preservation, and transcription challenges. Overall, a flexible strategy is crucial for conducting effective research on children.
Observation.
Observation is a valuable method in early childhood studies, offering researchers a fresh perspective on everyday events (Roberts-Holmes, 2014). This approach integrates critical observation, open-minded investigation, focused inquiry, and the pursuit of factual information (Clough and Nutbrown, 2012). It allows for a comprehensive exploration of children's development, including their cognitive, emotional, social, and physical aspects, as well as their interactions with peers and adults in a natural setting. Structured observations yield numerical data and are supported by detailed schedules (Bryman, 2012). Unstructured observations, on the other hand, lack a clear focus. These observations produce qualitative data that are challenging to interpret statistically.  You must also decide if you would engage in the activities you want to investigate and, as a result, try to join the group that is being watched. This approach is closely related to ethnography and is distinguished by the researcher's complete immersion in the setting. However, the Hawthorne effect can threaten the validity of the research as people tend to behave differently when they are aware of being observed. It takes time to watch, listen, and look for chances to inquire without interfering with routine behaviours (Bryman, 2012). Early childhood researchers can observe activities in the setting before refining their study focus. However, not all participant observations involve the researcher deeply, (Robson, 2011) and a principled approach requiring informed consent prevents covert data generation.
Questionnaires.
Questionnaires are a fast and cost-efficient approach for gathering a diverse array of perspectives, primarily through the acquisition of quantitative data. They can be circulated through various channels, including in-person administration, postal delivery, or electronic distribution, and responses can be submitted through email, online platforms, or in-person interactions. This method is inclusive and can be utilised by individuals across different age groups, encompassing both adults and children.  However, new perspectives on childhood and child research indicate that children's abilities for research participation are frequently undervalued, and that, given the right tools, they can provide first-hand accounts of their lives and opinions (O'Kane, 2008; Scott, 2008). Surveys typically provide a moment in time view of a phenomenon. When used in conjunction with other techniques, such as part of a mixed methods approach, they could aid in refining a research question, testing theories, or finding subjects who are willing to provide more information. Data generation in social and educational research involves careful design and careful wording. The format, length, ease of finding questions, clarity, response area, and convenience of returning finished questionnaires all impact the characteristics and detail of responses and the return ratio. Closed and open-ended questions are essential for capturing the information required. Other options include ranking levels, multiple-choice questions, position questions, in addition to more complex grids and tables. (Bryman, 2012; de Vaus, 2014) Developing valuable questions is a challenging procedure, and it is recommended to discuss drafts with peers and tutors and pilot them. The primary techniques in social and educational research can be applied singly or in combination. Each one requires specific skills, makes different demands on time, is useful in doing research with children, and produces a specific kind of data. For accessing children's first-hand accounts and experiences, participatory methods, role play, drawings, and photography may be more appropriate. (Christensen & James, 2008; Clark et al., 2014). These methods provide a more holistic understanding of children's perspectives and allow for their active participation in the research process. By incorporating a variety of research methods, researchers can gather rich and diverse data that captures the complexity of children's lives.
Ethical Considerations 
Ethical consideration would be given to a few worries previous to, and during the study activity. Rogers (2011) highlights the authority dynamics within communal research relationships and the worrying influences that can unknowingly enable individuals, take advantage of others, and impact data. Rogers also suggests that some people often feel distraught by biased instances or power exploitation and suggests that ongoing research can help promote inclusive approaches. Initially, special attention would be given to prevent misuse of power in the research when it came to youngsters and their age-related vulnerability.  Thus, the techniques that will be implemented were chosen since they encourage the use of respectful research procedures with young children. Kellett (2005) recognises that the study must be highly moral, to respect the needs and emotions of all parties concerned and refrain from doing harm. Clarke (2005a) claims that strategies that support children's active engagement provide a more moral approach than those that impede, restrict, or devalue them. This research aims to understand children's lives, respond to their needs, and enhance services and care by including their voices alongside their parents and practitioners. Roberts-Holmes (2005) and Lancaster and Broadbent (2003) identify the establishment of respectful, socially inclusive connections as the foundation for social research, in which the child is seen as a valuable participant with important things to say about events that impact his or her life.
Robinson and Kellett (2004) understanding power relations in child research is complex, influenced by societal issues like adult status, age, and parent-child relationships. Roberts-Holmes (2005) clarifies that courteous partnerships in research, including informed consent will work better at balancing power however the effects of power should not be underestimated since it might have an impact on the standard and the evidence's validity generated and possibly cause harm to individuals. Rogers (2011) emphasizes the significance of significantly evaluating the specific techniques to include supportive approaches. This has been a cornerstone of the just considerations in the studies with adults and children. The ability to withdraw from the process at any time was made clear to all participants. Prior to the project commencement, parents of children who may be selected at random will be provided with a letter defining the research's purposes, a consent form, and a clear description of data collection, storage, and usage. To maintain privacy, a stamped addressed envelope was also given for returning the questionnaires. These materials will be distributed to parents when they pick up their children from school. To ensure stakeholders that every effort has been taken to prevent any harm emerging from the project, ethical considerations will be reviewed and written consent for the research project can be initially sought from the school's head teacher. This is described by Roberts-Holmes (2005), as a moral method of conducting a study. Once the child's parents have given their consent, the procedure of getting their informed consent as described by Punch (2012), began. Regarding acquiring  young children's permission, Skanfors (2009) asks whether children are able to comprehend the meaning of having their actions examined. This emphasises how difficult it can be to get extremely young children, like the subjects of this study, to provide their informed consent, and how carefully ethical considerations must be made. Blaxter et al. (2010) emphasizes the necessity of privacy and discretion. Confidentiality and anonymity would be ensured during the project by eliminating any identifiers for the setting, children, parents, and staff members. With the consent of the headteacher, children would be allowed to choose a name by which they would be known within the study and had full ownership of the information they provided without compromising the identity or personal information of others. It gave children rights and recognition of their contributions. settings (Clarke and Moss 2001, Alderson and Morrow 2004).
A series of child-friendly approaches, such as stickers, smiley faces, and emoticons, could be applied to recognise the children's feelings and emotions on a regular basis. A booklet could be created to help children comprehend the project and direct their preferences and assist in more understanding of the process. These methods should be used at the beginning and throughout the research process to ensure consent. Additionally, the researcher should be aware of the non-verbal clues children use to express disagreement and consent, including saying and expressing "no."  
To bolster the children with their perception of what would be requested from them, a brief leaflet could be made utilising simple words, short sentences and pictures which will be read with the children, asking them if they wanted to be included and outlining what will be required of them throughout the study. An array of child-friendly methods including emotion faces, happiness sticks and worry monster resources can be available to help them to recognise their feelings. These would be utilised at the starting stages and all through the investigation to guarantee that the children's permission was paramount at every phase of the project.  Non-verbal signals that children utilise to communicate disagree and consent will need to be observed continuously. These are depicted by Skanfors (2009) as saying “no” and appearing “no” and incorporate non-verbal conduct as not reacting, trying to remove themselves, pushing away from, or disregarding the adult during the time spent with them, together with more indirect activities such as looking around without making eye contact. The distinguished gestures of well-being and participation, as portrayed by Laevers (1997), would also be included as they summarise and show stages of engagement, separation, stress or fulfilment, and delight amongst young children. These behaviours, Skanfors (2009) identifies, demand that the analyst have "ethical radar" and pay attention to the behaviours and reactions of the children during the investigation process.
The acknowledged indicators of participation and well-being, as described by Laevers (1997), were also employed since they characterise and imply various levels of young children's engagement, disengagement, tension, or delight. However, Skanfors (2009) also states that the behaviours shown may not automatically indicate a child permanently withdrawing from the study. Instead, most young children temporarily reject participating in the research. Clarke (2011) explains that researchers and practitioners from various fields have increasingly utilized visual and participatory methods to understand the viewpoints of young children. During this study, in order to demonstrate a commitment to getting informed permission from both adults and children, visual clues were employed in addition to vocal chats and conversations with parents and children. This was particularly important for individuals who spoke English as a second language or had limited English reading skills. With young children, the study used a multi-method approach, including camera use, the creation of memory books in semi-structured activities, the use of changeable feeling faces, thumbs up or down stickers or puppets, informed consent leaflets, and observations. These techniques were applied to investigate the children's perceptions and emotions regarding their comprehension of the links to them. For young children who might not have the language comprehension or speech skills to communicate their knowledge and permission in more traditional ways during the data collecting process, this approach offered a toolbox of suitable techniques. To facilitate discussions and allow for the observation of kids with ethical radar, a structured game was designed, with an emphasis on interpreting the recorded observations. In the study conducted by Lewis et al (2004), Kellett examines the interpretation of information supplied by children and highlights a difference between conventional research techniques and viewpoints that give children's views priority. Traditional research methods focus on constructing meanings from data, recognizing the existence of multiple interpretations. Conversely, approaches that prioritize listening to children emphasize the importance of preserving the data without adult interference to the greatest extent possible (Kellett in Lewis 2004). Ethical exploration of the data will involve considering the various meanings expressed by through recurring themes and similarities with early years children, rather than striving for a singular true understanding. The research process will entail transcribing observations and ensuring triangulation by incorporating the viewpoints of others through surveys completed by parents and Early Years Practitioners (Roberts-Holmes 2005). The UN Convention on the Rights of the Child, Children Act 2004, Childcare Act 2006, Health and Social Care Act 2012, and Children and Families Act 2014 all uphold the right of children to voice their thoughts, have them taken into consideration, and take part in choices that affect them.  This entitlement is reinforced by Article 12 (National Childrens Bureau 2021). Effective two-way communication is essential for building positive relationships between schools and families. It is important for schools to consult with families to determine the most effective methods of communication. According to Estyn (2018), while many schools use various communication channels, only a few actually seek input from parents on their communication preferences. Jones (2021) emphasizes the importance of partnership with parents, stating that without good communication, trust, and information sharing between teachers and parents, a child's education cannot be successful.
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