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Section 1
[bookmark: _Toc187778570]1.1 Introduction
Inclusive leadership is a system of partnering up with other individuals in an organization and accepting everyone while considering people’s differing characteristics (Shore and Chung, 2021). According to Ferdman (2021), inclusive leadership entails setting up contexts where people can show up in their best self and be able, as well as commit to the organizational process while feeling welcomed based on aspects such as diverse identity. This approach moves the practice beyond managing diversity to ensuring that all organisational members are effectively supported such that they can optimally function regardless of their diversity attributes. Course content strengthens ideas that inclusive leadership means undertaking things with people and not on people with petty regard of privacy, humility and justice.
Cultural, linguistic and developmental differences in children are some of the aspects that make it difficult to perform leadership in Early Years (EY) settings, but these difficulties require solution level of efficacy from leaders (Mistry and Sood, 2012). In the mapping of Early Years environments, children, families and staff are usually comprised of different racial and cultural backgrounds and thus leaders are required to help overcome inequalities. Responsive practice thus establishes the base for purposeful partnership needed for building constructive partnership between children, families and communities. This leadership style guarantees that equity and justice form the foundation of the relation hence better outcomes for all individuals by reducing organizational systematic injustices and prejudice.
The case described in this paper concerns a 3-year-old boy who might have Speech and Language Needs (SALN). His mother, who knows no English still felt that the health visitor’s assessment was wrong because of cultural differences. Literacy and cultural Difference: Here, the health visitor from a different cultural background finds it difficult to explain herself to the mother, which becomes a big problem. This case best demonstrates how organizational barriers arising from issues of culture and language barrier, impede the timely provision of support to the child and the family in this case.
[bookmark: _Toc187778571]Analysis of the Scenario
Challenges
The concern in this case is the absence of diagnosing and early intervention of the child’s potential Speech and Language Needs (SALN). When the diagnosis is made later, it affects the child’s milestones in terms of development, communication, social interaction and even thinking ability (Rannard, Lyons and Glenn, 2005).
Communication disorders if left untreated may also impact on the child’s self-esteem as well as limit him or her from being able to interact socially with peers and adults.
There is another nature of the challenge in the mother’s disinclination to submit a potential SALN because of cultural values and a lack of knowledge about the developmental consequences (UNO, 2017). This contradicts the health visitor’s assessment and puts up hurdles in governing the care the child can receive. In addition, since the mother does not know English, it becomes difficult to have proper communication by the family and other professionals to address concerns of the child.
These challenges raise the possibility of the child suffering developmental setbacks that deter future learning and development. If no timely and adequate actions are taken, such issues may lead to modifications in school readiness, the gap between the child and other children of the same age.
Strategies to Support the Child
These challenges call for the implementation of a developmental model that is child centred within cultural relevant context.
Assessment by a Speech and Language Therapist Arranging a formal assessment with a qualified Speech and Language Therapist is the first step to understanding the child’s needs. It therefore offers a professional insight into one’s situation and establishes distinct concern areas which need addressed. Therefore, the results can be applied for creating individualised plans to address the child’s communication skills.
Creating an Individualized Educational Plan (IEP) Based on the assessment, an IEP should be developed. This plan has specific target-goals, specific strategies, and specific resources for the identified needs of the child. It should incorporate inputs from the therapist, the Early Years practitioners, and in some cases, the family. The IEP guarantees a systematic approach to addressing SALN by taking into consideration the child’s developmental age/level of understanding (O’Shea, 2022).
[bookmark: _Int_PRd4crN6]Including culturally sensitive practices Acknowledgment of and embracing of diversity is important in the support of the child. Early Years settings must incorporate cultural perspective when using resources in a given setting to make the child feel at home (Gay, 2018). For instance, use of handheld object, movement and other tools and techniques that are culturally sensitive in learning will enhance communication.
Creating an Inclusive Environment An inclusive classroom environment that encourages peer interaction and celebrates diversity can help the child feel accepted and supported. Such areas of learning as storytelling as well as music and play can be incorporated with techniques that help in speaking and communication development (Finch, 2024).
Building Collaboration Between Professionals and Families It is important to involve the mother in the child’s developmental journey. Explaining SALN to her and how early correction can be made can create collaboration. That means employing interpreters or cultural mediators to explain and facilitate communication, and make sure the mother has all the information she needs and feels her voice counts.
Ongoing Monitoring Frequent meetings and modification of the IEP to reflect the child’s progress is paramount. This includes the need to ongoing communication between the professional and the family to meet emerging needs and problems (National Joint Committee on Learning Disabilities, 2005).
These strategies will enable the child’s developmental needs to be met holistically and in a culturally appropriate manner. A child-orientated approach enables a child to receive help in his struggles and be assisted in becoming a well-rounded, inclusive individual in the Early Years setting. This approach also helps in the process of gaining confidence and cooperation of the family and at the same time keeps the focus on the child.
[bookmark: _Toc187778573]Family Engagement
Challenges
In Early Years, communication and involving the families is essential, yet this case brings many difficulties. It is assumed that one of the challenges is a language barrier between the mother and the professionals. The mother does not speak English and thus cannot fully comprehend what the health visitor has to say and engage in discussions regarding the child’s progress. Lack of effective communication may result in lack of trust and cooperation which hinders the chances of the child being helped.
Also, the mother’s culture beliefs also come in handy at this stage of development of the child. Mother does not think that SALN is a relevant concern, probably because of the stereotypes of the other culture as well as lack of knowledge of development milestones (Alkhazrajy and Aldeen, 2017). This dissent with the health visitor hinders the child’s development by causing resistance to intervention needed by the child. If these problems are not solved it will be hard to have the confidence of the family and more so engaging them actively in the development of the child.
Strategies to Support the Family
Providing Interpreters To overcome the language barrier, interpreters or cultural liaisons should be provided during all meetings and interactions with the family. This fosters non-interference and a professional tone of handling issues in a way that the mother can reason with. Interpreters can also help break cultural barriers to create a positive atmosphere (Gratis, 2024).
Culture Considerations Teaching the mother about SAL and its consequences using culturally appropriate methods is crucial. The targeted sessions should reflect the family’s culture while at the same time promoting Early Childhood Intervention for the child’s development. The use of examples, and culturally relevant materials can make the information more relatable and easier to understand (Hargraves, 2022).
English language classes Helping the mother to enrol in English classes will ensure she is able to relate, communicate and interact with health professionals and be able to assimilate into the society. Language skills will increase her self-stim and help her to meet a child’s developmental needs more effectively. Community-based classes can also enable her to get close to other parents to have a support group.
Parent-Inclusive School Sessions Organizing parent-inclusive sessions at the child’s school can foster collaboration between the mother and Early Years practitioners (Kambouri et al., 2021). These sessions may contain SEND awareness, active strategies to assist the child, and the mother’s sessions to observe and engage in, her child’s learning interactions. Such involvement makes the mother feel not isolated but included in her child’s educational process.
By addressing language and cultural barriers, these strategies create a foundation for trust and collaboration. Supporting the mother’s understanding of SALN and engaging her in her child’s developmental journey can significantly improve outcomes for the child and strengthen family-professional partnerships.
[bookmark: _Toc187778574]Professional Collaboration
Challenges
In this case, the health visitor’s approach is perceived as cold and dismissive, largely due to cultural differences and communication style. This has created a barrier to effective collaboration with the mother, who feels undervalued and misunderstood. The health visitor’s lack of cultural competence and hierarchical approach exacerbates the disconnect, leading to resistance from the mother toward the Speech and Language Needs (SALN) assessment. This situation highlights the need for more inclusive and empathetic professional practice.
Strategies to Improve Professional Practice
Competency cultural training about communication skills and cultural awareness, including the health visitor, is necessary. This would help them in identifying cultures of diverse other colleagues and avoiding biased thinking and practice but embracing culturally sensitive practices. For instance, adopting basic aspects of mother’s culture, such as the use of warm words and nonverbal gestures, can enhance talk (Mariska and Harrawood, 2013).
Promoting Reflective Practice, the idea of promoting reflective practice Islamovic for countering biases by enabling the professionals to observe their prejudices (Muhammad Zahid Hussain, 2023). The health visitor could then assess a mother as to how some of the behaviors she observed are like that seen in recipients of stigmatized care and then think of ways to modify her behaviour to offer less stigmatizing care.
Partnership and Non-Chain of Command If the decision-making is done in a partnership manner, then mother will not feel that she is inferior to the provider or her input is not as important as the male provider’s one regarding to the child (O'toole et al., 2020). In this case, the health visitor should constantly be asking the mother questions and involving her in decision-making processes. For instance, during planning sessions both the mother and the child can be allowed to plan together, it enables the mother to do so.
With regards to these concerns, professionals can find ways of improving their relationships with each other and develop trust with the family as well as the child by improving inclusive practice to enable the child to develop optimally. These changes are only possible if compliance culture and diversity culture are harmonized.
[bookmark: _Toc187778575]Community Involvement
Challenges
Moreover, the community fails to raise awareness on how cultural prejudice and Special Educational Needs and Disabilities (SEND) hinder support and integration. Some community members may not fully comprehend SEND which can result in stigmatization or even complete dismissal of children with developmental issues. Other barriers that are related but more general include cultural factors, whereby the mother views SALN as something that is not required. Such issues can complicate strategies aimed at offering proper assistance and services to families such as the one in the present case.
Strategies to Support the Community
Cultural Sensitivity Training and SEND Organizing Community Awareness Notified community sessions about Cultural sensitivity and SEND can help eliminate misconceptions (Hudson, 2024). For example, workshops could instruct that, due to developmental needs such as SALN, early intervention is crucial, and cultural diversity ought to be appreciated. Real-life situations and experiences, for instance, the mother’s reluctance at first to allow SALN assessment, can be availed to promote discussions and real-life scenarios.
Starting local groups for parents of children learning English would help in integration as well as promote the cooperation of parents such as the mother of the child with professionals. These could also be used to disseminate information about SEND, so that parents could advocate for their children more effectively (Durisic and Bunijevac, 2019).
Cooperation with Local Non-Governmental Organizations Cooperation with charities or cultural, early years centre and other associations can also be helpful. They could for instance use funds from partnerships to purchase materials such as t-shirts for supporting SEND awareness or put up events that will be used to popularize diversity in the society.
These strategies raise awareness within the community and in turn support the families and children in ensuring a more positive atmosphere. They also aim to engage families, professionals, and the community so that children such as the one in this case get the required support for their development.
[bookmark: _Toc187778576] Opportunities and Barriers
[bookmark: _Toc187778577]Opportunities
This case affords chances to work with the mother and gain her confidence that is important in engaging her in child’s developmental support. Through nonverbal communication and engaging an interpreter, staff interfaces may gain the patient’s trust and enhance the likelihood that the mother will engage in a Speech and Language Needs (SALN) evaluation (Wrench, Punyanunt-Carter and Thweatt, 2020).
Another good chance is involved in involving the community. It can organize cultural sensitivity and SEND awareness parent’s meeting to make all families welcome. Such activities can also serve to correct people’s perceptions of developmental requirements and promote their proper reception and partnership.
Early Years practitioners should consider professional development as a significant chance. Professional development and cultural diversity awareness can increase staff’s abilities to deal with cultural diversity and better manage proposed objectives and integral family involvement to attain their main goals.
[bookmark: _Toc187778578] Barriers
In the reporting of health information there are language and cultural barriers that hamper the flow of information and provoke the mother’s resistance. This complicates the process of dealing with the child’s SALN.
Another challenge is a cultural barrier, for instance the mother believes that SALN is unnecessary hence cancer to collaboration. Furthermore, scarce availability of community resources to help with language difficulty and SEND prevents tackling these issues comprehensively and maintaining misunderstandings and inadequate support for the child and the family (Hancock et al., 2022).
[bookmark: _Toc187778579]Recommendations
[bookmark: _Toc187778580]For the Child

[bookmark: _Toc187778581]For the Family

[bookmark: _Toc187778582] For the Professionals
   
[bookmark: _Toc187778583]For the Community

[bookmark: _Toc187778584] Conclusion
These challenges are all that have been described in the above scenario and requires the application of inclusive leadership. It makes sure that in the provision of care the developmental needs of the child are met and at the same time strengthens the trust between the provider and the family. An understanding of cultural differences and cooperation with parents of young children is crucial to explain the gaps and to improve the quality of Early Years provision. Training alongside supporting professionals and encouraging reflective practices also reinforces these endeavours and comprehension comprehensibly. Some of these are future actions; common audits of the extend of inclusion, focus group discussions with the families, and community education on Inclusive childcare. These actions shall guarantee continuing support to the child, increase interaction with the family and create a positive environment in the school for all parties.


[bookmark: _Toc187778585]Section 2 
[bookmark: _Toc187778586] Introduction
The Early Years setting becomes an inclusive community since the circulation of leadership increases equity and acknowledges and adapts to students’ heterogeneity (National Association for the Education of Young Children [NAEYC], 2019). It extends a very vital responsibility of putting into place settings in which all children, especially those who have SEND, can effectively learn and grow to be.
This evaluation is based on ABC Primary Behaviour Policy (September 2024) for creating a good learning ambiance to enhance appropriate discipline measures. A consideration of practicable accommodations, participation in family meetings, and staff development based on the existence of the policy, while meeting statutory laws that include the Equality Act 2010.
This paper aims at discussing how the policy works to establish the principles of inclusive leadership, its advantages, and the challenges or issues, that may hinder achieving the goal, including restrictions to resources in addition to vague use of pronouns.
[bookmark: _Toc187778587]Overview of the Policy
My settings Behaviour Policy Sept 2024 focuses on making positive environments for all children, which enhances their sport and spiritual overall growth (St Brigid’s Catholic Primary School |, 2024). Subscribing to this emphasis on fairness & equality, the policy has pledged itself in making behavioural management fair and equal for children with SEND and every other child.
The policy is inclusive in nature it is filled with terms such as ‘reasonable adjustments’ with regards to individual requirements. Such changes guarantee that children experiencing behavioural or developmental difficulties get proper support to succeed at schools.
Both the staff and leadership have an important responsibility for the implementation of the policy, particularly the collaborative, practice based and reflection and, professionalism approach (Datnow and Park, 2018). The policy also promotes knowing families for behaviour management, this enhances the relation between educators and the parents.
Reflecting upon the statutory provisions like Equality Act 2010 and SEND Code of Practice the policy manifests a school’s concern of inclusiveness by providing for learning barriers and participation, thereby promoting school inclusion.
[bookmark: _Toc187778588]How the Policy Enables Inclusive Leadership
[bookmark: _Toc187778589]Promoting Equity
The Behaviour Policy places respect by and for children with SEND at the heart of the behaviours expected of them from September 2024. It insists on minimizing exclusion by practices such as ‘reasonable anticipation the provision of accommodations for children with behavioural issues or a different disciplinary approach. This is supported by the Equality Act 2010 under which equality needs to be applied, and discrimination avoided (GOV.UK, 2013).
However, their continued usage of subjective terms like ‘reasonable adjustments’ may cause contradictory results. The challenge with using the term ‘reasonable’ is that there can be diversified understandings of what qualifies as reasonable across the staff. This can lead to variations in the amount of support provided for children (US Department of Education, 2023). More straightforward instructions with examples or clear, specific guidelines can be useful for achieving better coherence in policy implementation and for increasing the policy’s potential impact on promoting inclusion.
[bookmark: _Toc187778590]Empowering Professionals
Some of the recommendations this policy makes for staff development include handling of different needs with training and staff collaboration to be prepared on methods on coaching on inclusion information. Practice can be reflective for improving it and increasing the probabilities of a positive outcome. These sources of funding are also inadequate due to which professional development which is the key to success in this policy and ensuring inclusive practices becomes hard for schools to achieve without enough funding.
[bookmark: _Toc187778591] Fostering Collaboration with Families
The policy also acknowledges family as important in behaviour change and creates an appreciation between home and school especially for families of diverse origin or culture (Hareven, 2018). But challenges such as language, culture, and lack of time limit of everyone and thus engagement is not effective. Adding such measures as the use of translators or cultural intermediaries perhaps could add value and make the partnership more substantive.
[bookmark: _Toc187778592]Support for Emotional and Social Development
It improves positive behaviour and decreases exclusion by utilising more restorative solutions, which support relationships in response to behaving in a particular way. This includes daily group, staff, children and families’ interactions to solve issues encountered. That is, these practices are useful for supporting principles of inclusive leadership, but they would be only relatively effective if used regularly and with proper staff training. Obstacles include consistency, language issues, limited resources and participation hurdles. Nevertheless, the policy promotes equality, allows professionals to support learners and their families, and focuses on the necessity of stimulating the learners’ emotional experience (Adelman and Taylor, 2018). Overcoming these challenges would help maximize its possibility to achieve an effective concept of an inclusive education system.
[bookmark: _Toc187778593]Barriers to Implementing the Policy
[bookmark: _Toc187778594]Ambiguity in Wording
The ABC Primary Behaviour Policy contains such terms as ‘reasonable Intervention,’ ‘as far as reasonably possible’ all of which bring about ambiguity. The problem with this phrasing is that it opens the policy to interpretation and can therefore be applied erratically. As an example, what one staff member perceives as a reasonable adjustment of the individual circumstances for a student with SEND might look very different from another staff member’s interpretation (Lenihan, 2022). Such inconsistency may lead to variations of support for children. Additionally, as the level of resources available to a facility is scarce the issue of what is reasonable to expect becomes blurred as budget constraints may affect decisions with a bias toward what is convenient to an institution as opposed to a child.
[bookmark: _Toc187778595]Resource Constraints
There are problems implementing this policy since in schools they need funding for staff to cater for individual needs of SEND support, training and resources. Lack of funds slows down the growth of staff’s qualifications, which makes them ill-prepared for their work. Higher staff to child ratios also mean lower opportunities for directing the interactions towards individual children, hence, lacking the desired inclusion (Hutton and Allen, 2023).
[bookmark: _Toc187778596] Cultural and Institutional Resistance
Lack of compliance with changes and institutionalization work against the introduction of inclusive practices because many educators will have implicit and possibly unintentional prejudices, little training in liberal-valued approaches, or simply because they may feel uncomfortable using unconventional or new methods. Stigma remains in place as does the focus on a system-based response. Solving these challenges necessitates some cultural transformations, which the policy does not require (Stuart, 2016).
[bookmark: _Toc187778597]Family Engagement
Although, the policy signals the value of working with families but there are significant barriers to do so. The lack of compliance with social norms, vocabulary, and background knowledge, as well as the divergent perceptions of properly disciplining a child may limit parental involvement. For example, families from different cultural backgrounds may perceive discipline differently; this conflict hinders procedures at school. This policy’s family engagement activities would have benefited from further resources on how to overcome these barriers, including hiring a translator or conducting culturally sensitive workshops.
[bookmark: _Toc187778598]Monitoring and Accountability
Agenda 2013 and policy adjustment could face a lack of efficient mechanisms for monitoring and evaluating the implementation results. There is no way a school can discover the areas that are lacking or make sure the policy is being implemented as it is such a lack of accountability which may lead to the continuation of systematic problems, for instance, inequalities in how children with SEND are adjusted for (Barrett et al., 2019).
However, these barriers show that although the policy gives an outline on how IM is to be practiced, much improvement is needed to actualize it such as clearer language, improved IM resources and tools, entrenchment of new systems and cultures, and improved organisational responsibilities to guarantee success in IM.
[bookmark: _Toc187778599]Conclusion
The ABC Primary Behaviour Policy embraces all facets of effective school management, and particularly equality in leadership by addressing all children, including those with SEND, with equity and collaboration. It comprises of positive behaviour support, use of restorative justice and family involvement into school activities, which can come close to provisions of the law such as the Equality Act 2010. Thus, it creates a form for inclusion by concentrating on training of staff and the family and collaborative means.
But its implementation is limited by several barriers. Contradictions originate from such terms as ‘to the extent reasonably practicable.’ Lack of funding and a shortage of staff means that specialized consultation with entities and training is limited. In addition to this, cultural resistance and set practices make it difficult to embrace diversified models within an organization as well as language barriers together with cultural expectations when it comes to families.
The policy should be re-written with clearer language for greater consistency, better funding for resources and staff training, and elaborate surveillance procedures tackling outcomes. For this reason, improved convergence founded basically on culturally sensitive approaches can foster effectiveness and satisfactory relationships.
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In cases where the doctor and a patient do not understand each other’s language, there should be the use of translators or cultural liaisons.


The mother should be put through local English language programs to wasp the power needed to help out in the process and to augment cooperation.


Conduct specific training sessions for the mother to get to know the academic Learning Profile and Lesson Planning, SALN, SEND, and the value of an early years intervention (Brey and Rooney, 2023).



Cultural competence of the staff should be increased to effectively and appropriately address culture in practice.


Promote use of team leadership which may include the mother is closely involved in the care of the child as well as decision making.


Encourage workers to reflect on their behaviour to neutralise prejudice that are likely to affect employee relations.



It Is worth organising campaigns that will help to make people familiar with SEND and overcome prejudice.


Educate each other through conducting workshops which focus on culture sensitivity to help foster appropriate culture for our members (Stegen, 2023).


Open language schools for English and provide paperwork for families with SEND children.



The children should undergo an early initial evaluation with a Speech and Language Therapist regarding SALN.


Formulate a professional practice analysis of IEP that contains the following principles of inclusion for Early Years setting (Ní Bhroin and King, 2020).


Lyndolyn: Save for what was mentioned above, learn to engage in culturally sensitive, play-based interventions to development communication and social skills.


