Play
Piaget (1965) believed that children are like little scientists, who are always exploring to understand the world. Montessori (1912) believed that play is a child’s work. Moyles (2015) agrees and states that play is important for their holistic development. Moyles (2015) also believes that play is intrinsic to children as they have natural motivation and desire to play. Play is enjoyable and fun for children and forms the basis for life. The United Nations Convention on the Rights of the Child Article 31 believes that, play is fundamental to child development and all children should have the right to play (Wood, 2013). The Welsh Assembly Government (2017) published a framework for young people and children which includes seven core aims. Each aim ensures every child in Wales are entitled to their basic rights. The fourth aim of this framework is to have access to play and leisure (Welsh Government, 2017). The Foundation Phase (2018) supports the seven core aims through a play-based curriculum as they believe play plays an important role in child development. The Foundation Phase (2018) emphasise the importance of play through providing children with opportunities and resources to support all areas of learning (Welsh Assembly Government, 2018).  

Socio-dramatic play

According to Brown (2014) socio-dramatic play involves imitation and role play between two or more children. During socio-dramatic play children engage in many types of play simultaneously. Socio-dramatic play allows children to gain control of their thoughts to help them gain self-confidence. Piaget (1965) believed that socio-dramatic play offers opportunities for children to further develop their thinking and problem-solving skills. By engaging in socio-dramatic play children develop a sense of control in a safe environment. Saskatchewan Ministry of Education (2010) agrees and states that socio-dramatic play is particularly effective when used with young children as they are enable to formalise their understanding of the world through their body language, language, and vivid imagination. Hallet (2016) also agrees and states the importance of socio-dramatic play. Hallet (2016) believes it enables the development of deep learning through the use of social occurrences. Socio-dramatic play provides children with a sense of control over their play which provides them with power and agency. However, Smilanksy and Shefatya (1990, cited in Brown, 2014, p. 72) disagrees with this stance as socio-dramatic play can be complex, as it often requires high cognitive demands on children with regard to status and power which children cannot control. 

According to Brown (2014) socio-dramatic play supports self-directed play because the child is the active participant. Through this type of play, the children will decide a scenario by adjusting the environment. Children will then communicate with one another to rehearse their scenario. Socio-dramatic play supports a child’s holistic development as they are using all of their developmental attributes (Brown, 2014). Socio-dramatic play has a positive impact on a child’s level of imagination, creativity and memory. Socio-dramatic play allows children to share their thoughts on their previous experiences through acting to come up with solutions for problems they may face (Bruce, 2012). Nuttall et al. (2015) agrees with this stance as socio-dramatic play enables children to form an understanding of how to resolve arguments as they develop feelings of empathy towards their peers. Vygotsky (1978) believes that socio-dramatic play allows children to identify reality through their creative imagination. He believed that children learn best through social interaction and guidance. However, Piaget (1965) disagrees with this statement as he believed children learn best through self-directed play. He believed children will learn when they are ready, whereas Vygotsky (1978) believed that development could be accelerated through scaffolding.  

Waite (2013) believes that the role of the adult during socio-dramatic play may vary due to the learning intention and how children are communicating. The adult can take on many roles during according to the needs of the children. Saskatchewan Ministry of Education (2010) state that adults can contribute to the play by providing materials and resources to enhance the children’s imagination. According to Tina Bruce (2012) the role of the adult is important to help children learn through play. Adults can support play through observations where the child’s interests can be deeply explored to extend self-directed play. As children are deeply engaged in play, the involvement of the adult may become passive. Einarsdóttir (2007) agrees and states that the main role of the adult in socio-dramatic play should be to observe, unless invited by a play cue from a child. This is an example of how adults facilitate play, by waiting to be invited by the child to participate will ensure that the play cycle is not broken or interrupted. 


Creative play
According to Woods (2013) creative play is an important part of child development as it impacts the child holistically. Creative play supports innovative creative thinkers, these skills are required for solving the problems that the children may face in the future (Donaldson, 2015). Creative play supports self-directed play as it allows children to explore materials without a time restraint or frustrations of having to meet an end goal. This will allow children to develop key skills of resilience and problem-solving. Bruce (2012) believes that through creative play children begin to explore their emotions by becoming aware of other people’s feelings. Children become more sensitive and develop feelings of sympathy and empathy. Knight (2013) believes that all children need to be creative is to have freedom and choice. This will provide a child with a sense of achievement which will have a positive impact on their self-esteem. Moyles (2015) agrees and states that children need to feel content to understand their place in society, it is important for children to feel this connection from a young age. This type of play helps children to develop new ideas and try different approaches through problem-solving. Through child-initiated activities it can help adults recognise the child’s diversity and uniqueness to ensure their needs are met (Cremin et al. 2014). This supports Vygotsky’s Zone of Proximal Development (1978) as creative activities support the child as they use previous skills and knowledge which has been scaffolded by a more knowledgeable other. The children will then use these skills independently to develop their ideas. 

Brown (2014) states that loose parts are natural materials that can be repurposed and reimagined by a child to become anything a child can wish. Often used in Montessori (1912) schools, loose parts can be found in our environment to inspire children’s creative play. According to Flannigan and Dietze (2013) loose parts support self-directed play as they are open ended and can be used in a number of ways. When children are exposed to loose parts they become inquisitive and curious. They allow children to develop their play based on their own ideas rather than being structured by toys and similar surroundings. This is an example of Piaget’s (1965) theory as he believed children learn best through self-exploration as it is intrinsic to them. Loose parts provide many opportunities for holistic development, as they create open ended play scenarios which enable the children to open up different learning opportunities (Brown, 2014). Loose parts do not dictate what type of play children have to engage in, they can decide based on experiences and creativity (Forest School, 2009). 

According to Duncan and Lockwood (2009) adults can support creative play by providing the necessary equipment for children to use in a safe learning environment. There are a number of ways an adult can offer their support whilst a child is engaged in creative play. Observing the child is important, if the child can see the adult, they will know that are able to reconnect if needed. The main role of the adult in creative play is to offer support if prompted by a child, this could be by a play cue or body language. Adults can support play by providing open ended creative play-based opportunities, which will then support self-directed play. It is important for adults not to interrupt a child’s play to ensure the play cycle is not broken (Bruce, 2012). 






















Risk
Warden (2015) suggests that by allowing children to experience risk helps them to become independent and responsible for their actions. They learn to develop coping mechanisms which help to increase their self-esteem and self-belief. Children will also develop respect for danger and hazards. Offering children an environment rich in risk, allows adults to keep children safe by letting them learn to assess risk. Children should have the right to choose to engage in challenge to test their developing skills (Bilton, 2002 and Ouvrey, 2003 cited in Maynard and Waters, 2007, p. 256). Wood (2013) agrees and states that children need to learn by taking risks to help them deal with and control risks and how to cope in different environments. Risk taking is important for children as it encourages resilience building through testing their resistance to succeed. This supports Erikson’s (1968) psychological stages of development, in particular the autonomy versus shame and doubt. When children are given a choice, they gain confidence in their experiences. Children need to develop a sense of control over their skills to gain independence, this will then lead to feelings of autonomy. Adults can support this by providing a safe environment to experiment their problem-solving skills without shaming the children. Children should be given positive reinforcement throughout an activity to increase their self-esteem and resilience (Forest School, 2009). 

Vygotsky (1978) suggests that risky play acts as a scaffold for holistic development. Children will learn to leave their comfort zone to undertake more challenging experiences. Risk taking benefits children’s well-being through deep immersion, concentration and involvement in play. According to Bruner (1972), play is the main opportunity for children to take risks. Through exploring in play, children’s creative outcomes are enhanced without the fear of failure as there is no right or wrong way. Similarly, Vygotsky (1978) stated that risky play is the main focus to impact a child’s development holistically. He suggested that children should be challenged through risk to increase their levels of functioning.

There are a number of characteristics of risks which challenge children’s abilities. It is important for children to learn skills through new and unpredictable experiences. Risky play has a great impact on children’s physical development as they are running, climbing and balancing on natural and unique terrain. These unique challenges push their physical limits to see how far they can go before asking for help. By taking responsibility and problem solving, children will learn to self-regulate through overcoming fears and new experiences.

According to Warden (2016) the role of the adult during risky play is to provide and demonstrate safe practices to encourage risk. Adults should not be eliminating risks by saying ‘what if’, as this is denying children the opportunity to be independent. The adults role is to allow risk instead of preventing it. Prior to risky play a responsible adult should observe the area and warn children not to touch anything they have not seen before. If children are never exposed to risk in early years, they will have no understanding later in life how to deal with new experiences and challenges (Foundation Phase, 2017). Adults should always demonstrate a positive attitude through scaffolding children as this will facilitate the child’s play ensuring that it is safe. For example, if the weather conditions are bad the adults could provide the children with appropriate clothing and footwear to facilitate risky play (Foundation Phase, 2017). 

According to the Health and Safety Executive (HSE) (2018) play which incorporates challenge and risk is important for children’s physical and emotional development. HSE (2018) argue that health and safety policies are not in place to discourage risky play, but to ensure children are exposed to risk to expand their learning and abilities. Estyn (2017) agree and state that they have policies in place to ensure that risks are controlled effectively, to provide safe opportunities for children. Another reason for Estyn’s risk managements is to provide early years practitioners with greater confidence to adopt risky play into their daily routines. This is because Estyn (2017) believe that risk should not be eliminated, however the risk and benefits should be weighed up to benefit the children. 
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	Description
	Outdoor Mud Kitchen for children aged between 1-3 years

	Location:
	What Tots Want Day Nursery 

	Date:
	9th January 2019

	Equipment:
	Mud kitchen, soil, water, containers 

	Additional Learning Needs (ALN)
	Any children with ALN will be accompanied by a one to one member of staff.  The activity has also been adapted to suit their needs.
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Slippery surfaces 
	Children
Practitioners 
	· Children are provided with suitable outdoor footwear.
· Staff to monitor the area.
	· To display a sign warning that the area could be slippery 


	Practitioners 
	Before the activity is carried out.

	2
	Sweep of area e.g. fences, gates
	Children 
Practitioners 
	· Before the activity is taken place, the practitioner observe the area to ensure it is safe for the children.
	· All gates to be locked at all times. 
	Practitioners 
	On the day.

	
3
	Adverse weather 
	Children 
Practitioners 
	· Children are provided with suitable weather protection, for example waterproofs, sun cream and hats.
	· Staff are to observe the area thoroughly 
	Practitioners 
	Before the activity is carried out.

	
4
	Stagnant water
	Children
	· All equipment is tidied up, washed and dried to prevent the equipment rusting from stagnant water.
	· Staff and children should empty the equipment used to prevent the water going stagnant. 
· Children with ALN to be monitored closely as they may try to drink water.
· Staff should make children aware of the risks of drinking stagnant water 
	Practitioners 
	Before the activity is carried out.

	
5
	Health and Hygiene 
	Children 
Practitioners 
	· All staff and children must wash their hands in a bowl of warm soapy water, before and after the activity. 
	· Staff should create a guide to handwashing for the children to follow. This will ensure they thoroughly remove dirt to prevent spreading bacteria. 
	Practitioners
	Before the activity is carried out.

	6
	Allergies/Intolerances 
	Children
Practitioners 
	· All staff and children must wash their hands in a bowl of warm soapy 
· water, before and after the activity.
	· An allergy form to be sent home to parents to ensure the setting is up with the child’s needs.
· Staff should have the child’s medication at all times during the activity, in case of emergency. 
	Practitioners
	Before the activity is carried out.

	7
	Soil 
	Children 
	· Children are told not to ingest the soil.
	· Soil to be regularly checked by staff to ensure it is safe to use by children. 
· Children with ALN to be monitored to insure they do not ingest soil.
	Practitioners 
	Before activity 

	8
	Natural materials – stones, grass, sticks 
	Children 
	· Children are told not to put the materials in their mouths. 
	· Staff to monitor the younger children and children with ALN who are likely to put objects in their mouths. 
	Practitioners 
	During activity

	9
	First Aid 
	Children
	· Qualified member of staff is present during activity. 
	· To ensure the first aid kit contains all necessary equipment. 
· A designated member of staff to be responsible for medication. 
	Practitioners
	Before and during activity

	
10
	Staff to children ratio
	Children 
Practitioners 
	· Staff adhere to the minimum standards for day nurseries on the ratio of staff to children.
	· To ensure that bank staff are employed to cover for any sick members of staff. 
	Practitioners 
	On the day





Reflection
I am going to discuss the process involved in completing the risk assessment for the activity chosen by using Gibbs (1988) reflective cycle.

I believe that the health and safety of children is paramount, therefore the process of undertaking a risk assessment is important. It helped me to identify potential risks of the activity and reasonable steps to prevent any harm to the children. The Health and Safety Executive (2018) agrees and states that risk assessments are important and a legal requirement to protect the health and safety of their employees and children. The process of completing the risk assessment ensured that self-directed play was supported throughout as children learn from their own experiences. Play is intrinsic to children as they get natural pleasure of stretching beyond their comfort zone. Self-directed play is important as children start to build sense of themselves and through building resilience, they are able to overcome everyday challenges. Adults can support this through a balanced approach by incorporating risk into play. Children will gain more from engaging in enjoyable learning experiences which will support their holistic development (Gill, 2013). 

Through undertaking the risk assessment, I discovered a number of advantages which are important. Risk assessments are always current, valid and regularly reviewed. Risk assessments are recorded and presented in a consistent format, which is beneficial as they can be compared easily by different assessors. It also makes the interpretation of findings easier to understand. According to the Health and Safety Executive (2018) risk assessments are important because they can reduce the amount of accidents happening in a certain area or activity. Carrying out risk assessments help control, and plan actions needed to reduce the likelihood of accidents happening. Through carrying out a risk assessment it allowed me to stand back and observe the children and not to be anxious about the children slipping on the surfaces. Through careful planning, I was able to allow the children to experience a small level of risk.
However, I did identify disadvantages of risk assessments too. Due to the health and safety guidance, risk assessments prevent children from engaging in deep exploration within the natural environment. Hackitt (2019) the chair of the Health and Safety Executive board agrees and states that health and safety measures are limiting the amount of risk children are exposed to. However, if sensible precautions are made, children should be able to engage in challenging play as it is important for their learning (Play Wales, 2019). 

Moyles (2015) states that during the process of a risk assessment the role of the adult is important as they observe the area the activity is carried out in. Adults observe any potential risks prior to the risk assessment in order to put in place control measures. Throughout the activity the adult observes by closely monitoring them to ensure they are safe. The Foundation Phase (2018) believes that children benefit from risk assessments as it enables them to take appropriate risks in the outdoors. They believe that children should be exposed to risk of it is an important part of their development, as they experience enjoyment through dangerous and challenging play. Forest School agrees with the Foundation Phase (2018) that children learn best through self-directed play as it positively impacts their confidence and self-esteem. Forest School (2009) offer children the opportunity to experience a safe level of risk by allowing them to explore independently to build resilience skills. Forest School (2009) ensures all the areas of learning are experienced through self-directed play as holistically as possible. Adults should provide a planned and rich resourced environment to support self-directed play. However, The Foundation Phase (2018) also argue that not all risk is acceptable, and all activities should be carefully assessed and monitored, to ensure health and safety procedures are followed. According to the Welsh Government (2008) risk assessments must be reviewed when necessary. If a situation changes, such as a new room or a child with a disability is starting, a review must be carried out. 

According to Blincoe (2015) children should experience risk to ensure a fit and healthy childhood. Risk promotes a balanced lifestyle for children as they learn the strengths and limitations of their own body. However, Play Wales (2019) states many parents are over protective over their children which is limiting their opportunities for risky play. Risky play is associated with increased physical activity which helps develops children’s social skills and self-confidence. Children need to be given mental and physical space to decide the appropriate risks for themselves. When parents prevent their children from exploring risk it could have negative consequences on their development. It could lead to children becoming anxious and socially excluded in adulthood.  Tina Bruce (2012) states that to ensure children experience a healthy amount of risk, parents need to allow children with freedom to explore in the outdoors. However, Play Wales (2019) states that parents can help their children to build the necessary skills they require for risky play. Also, by supervising children experiencing in risky play will ensure children are safe at all times.  

Based on my reading and research the next time I carry out a risk assessment, I would plan an indoor activity. I would do this to compare the risks of both an outdoor and indoor activity to find out the similarities and differences. From experiencing an outdoor activity where children were physically active, demonstrated to me how important the outdoors is. Although, Moyles (2015) suggests that indoor and outdoor activities are both important to a child’s holistic development. However, The Foundation Phase (2018) states that through engaging in the natural environment can have positive impacts on a child’s holistic development as they experience all areas of learning. 
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