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Part I: Unit Overview
1. Grade Level: For the most part, the ELAR TEKS level will be targeted toward Grade 5, except for the foundational literacy skills, which will be around the Grade 2 level. However, the unit is designed to be used in a Japanese public high school setting in a class of English language learners with English skills hovering around (or approaching) the chosen ELAR TEKS levels.
2. Theme: This unit will focus on a theme study that centers around the work of the author and illustrator Allen Say. At the end of the unit, students should be able to understand some of the shared themes among the selected texts.
Literature: The main text will be Allen Say’s “Grandfather’s Journey.” The four related texts will also be by Allen Say and include “Erika-San,” “Allison,” “Under the Cherry Blossom Tree,” and “Tree of Cranes.”
Technology/media: A narration of “Grandfather’s Journey” with its illustrations (https://youtu.be/v0f7plgjqT0)
The same treatment of “Tree of Cranes” (https://youtu.be/AgxMFUjm-lA)
Quick biography of Allen Say (https://youtu.be/HP0fY5BUrqA)
Allow students to use their digital translators and dictionaries.
3. Instructional Goal #1: Understand individual themes and connect similar themes throughout the texts.
Instructional Goal #2: Understand and expand vocabulary.
Instructional Goal #3: Build language comprehension through image association.
4. Rationale: In deciding the literature for this unit, first I wanted to consider appropriate level material for my students. Given that the texts are picture books meant for students around the age of the average elementary school students, I believe they would not pose serious difficulties for my students, who are English language learners in a Japanese public high school, while still offering some challenge. Additionally, I believe Allen Say and his work would appeal to my students, as his books often deal with themes of people being curious about other cultures and coming to understand or live within them. Many of my students have an interest in learning, working, or living abroad (including America), so Allen Say, with his experience in both America and Japan, seems like a great choice for them. Lastly, the theme is fitting, as I believe spotting shared themes will be a more suitable task for English language learners as opposed to an author or genre study, which may prove to be a bit too difficult.
Part II: Unit Lesson Plans
Day 1
Title of Lesson: Partner Read and Think
Grade/Content: Grades 10, 11, or 12/English as a Foreign Language
ELAR TEKS: Grade 5 Comprehension skills – “(A) establish purpose for reading assigned and self-selected texts” and “(B) generate questions about text before, during, and after reading to deepen understanding and gain information.”
Objective: Notice and come to understand new or challenging vocabulary words.
Assessment: Utilizing a “stop sign” when discussing with their partners, as well as monitoring for discussion of certain vocabulary.
Materials (what you need to TEACH the lesson): “Grandfather’s Journey,” sticky notes or any scrap paper to serve as “stop signs” in the lesson, and a YouTube video detailing a biography of Allen Say (https://youtu.be/HP0fY5BUrqA) as well as a video that narrates “Grandfather’s Journey” (https://youtu.be/v0f7plgjqT0).
Resources (what you used to PLAN the lesson): “Revisit, Reflect, and Retell” and “Literacy in the Early Grades.”
Accommodations/Enrichment/Modification (include all 3): Scrap paper or sticky notes./Suggesting vocabulary to groups./Allowing groups of more than two students if class number is odd.
Procedure (the parts of the lesson written in detail)
Introduction (the “hook”): Students are introduced to Allen Say through a brief YouTube video (https://youtu.be/HP0fY5BUrqA). Next, “Grandfather’s Journey” is introduced and students are given a simple synopsis of it.
Modeling/Think-Aloud (I Do): Co-teachers take time reading some pages aloud, noting any difficult words, and placing “stop signs” at these words. Additionally, co-teachers should “model asking questions and wondering aloud about the words, the visuals, or the concepts” (Hoyt 2009, p. 17). The co-teachers then discuss the meaning of these words.
Guided practice (We Do): As a class, we read aloud some new passages and use of our “stop signs” together to look for more difficult words and to gauge the meaning of the passages.
Independent practice (You Do): Students are placed into pairs to read new passages from “Grandfather’s Journey” together. They can choose to read them aloud or silently, but they need to confer on the “stop signs” they choose to figure out the text’s meaning.
Closure: A few groups are chosen to read their passages, share their stop signs, and the whole class is free to participate. 
Other Information: When showing their thinking and using the stop signs for vocabulary, teachers should be aware that students may have to rely on “[activating] prior knowledge about the topic” (Hoyt 2009, p. 16).
Day 2
Title of Lesson: Student-Created Dictionaries
Grade/Content: Grades 10, 11, or 12/English as a Foreign Language
ELAR TEKS: Grade 2 foundational skills – “(A) use print or digital resources to determine meaning and pronunciation of unknown words.”
Objective: Have students understand the meaning of key words and correctly pronounce them.
Assessment: Multiple key words listed with their correct definition.
Materials (what you need to TEACH the lesson): Allen Say’s “Erika-San,” scrap paper, and dictionaries.
Resources (what you used to PLAN the lesson): “Revisit, Reflect, and Retell.”
Accommodations/Enrichment/Modification (include all 3): Allow students to use digital dictionaries or phones./Groups may discuss with each other to share progress./If students struggle to pick a cohesive topic, the dictionary may be more free-form.
Procedure (the parts of the lesson written in detail)
Introduction (the “hook”): The class can begin by watching the YouTube narration of “Grandfather’s Journey” (https://youtu.be/v0f7plgjqT0). Then “Erika-San” is introduced to the class—letting students know that it is by the same author.
Modeling/Think-Aloud (I Do): The co-teachers can read aloud a passage from “Erika-San” and then pick a topic related to the passage they have read. After choosing an appropriate topic, the co-teachers discuss, in front of the class, related words to the topic (but not necessarily from the text) and write them on the board under a topic heading. Co-teachers think aloud the definitions of the words but consult a dictionary when it proves too difficult. Additionally, challenging words are broken up and more thoroughly stressed when pronouncing them.
Guided practice (We Do): Students are asked to choose a new topic related to the passage read aloud. A few students can offer suggestions before the class settles on one. After the topic is decided, the entire class can volunteer related terms, which can be shared on the board. As a class, we can either give our own definitions or consult our dictionaries and read the definitions aloud before writing them on the board. Lastly, the class can repeat the words after the co-teachers in order to practice pronunciation.
Independent practice (You Do): Students can then work in pairs or alone to create their own dictionaries. In coming up with a topic, students are free to choose any passage to write about.  Given that the lesson may allow for “[dividing] words into syllables” (Hoyt 2009, p. 179), students may incorporate that into their dictionaries. Additionally, they may include illustrations, but it shouldn’t be done at the cost of not having at least three, related vocabulary words.
Closure: A few students’ dictionaries can be shared with the class and read aloud. Students are also free to given additional suggestions for the topics discussed by individual students/groups.
Other Information: During the independent practice, the co-teachers should be on the lookout for exceptional student-created dictionaries that will be shared at the end of class.
Day 3
Title of Lesson: My Partner Said . . .
Grade/Content: Grades 10, 11, or 12/English as a Foreign Language
ELAR TEKS: Grade 5 foundational skills – “(A) listen actively to interpret verbal and non-verbal messages, ask relevant questions, and make pertinent comments,” “(C) give an organized presentation employing eye contact, speaking rate, volume, enunciation, natural gestures, and conventions of language to communicate ideas effectively,” and “(D) work collaboratively with others to develop a plan of shared responsibilities.” 
Objective: Reading and comprehending important information from the text and relaying students’ partners’ input.
Assessment: Correctly summarizing partners’ words, as well as looking for use of partners’ names and using eye contact.
Materials (what you need to TEACH the lesson): Allen Say’s “Under the Cherry Blossom Tree,” sticky notes or scrap paper, and copies of the following worksheet.
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Resources (what you used to PLAN the lesson): “Revisit, Reflect, and Retell.”
Accommodations/Enrichment/Modification (include all 3): One co-teacher can be the partner of a student if necessary./Pair the strongest students with students who need more help./Allow students to focus less on the important reflection if they are struggling with the first half of the assignment.
Procedure (the parts of the lesson written in detail)
Introduction (the “hook”): Introduce “Under the Cherry Blossom Tree” to students, going through some of the illustrations and contrasting its style with the previous Allen Say books (namely, this one focuses on black and white sketches, as opposed to the colorful paintings students have seen so far).
Modeling/Think-Aloud (I Do): In “Revisit, Reflect, and Retell,” it is suggested that the teacher can select a student to “model how you turn and think together each time you pause during the reading” (Hoyt 2009, p. 20). However, since my classes use co-teachers, a student can be substituted with a teacher, and, instead, a student (or multiple students) should be used during the guided practice. Regardless, those reading should face each other and show eye contact, giving feedback and their opinions and thoughts while reading aloud. Key points can be jotted down on the board, which students will later do with sticky notes. Hoyt (2009) suggests the use of an overhead projector and the use of sticky notes to show students where to show one’s thinking, but not all of my classes have use of an overhead projector, so this will be optional. When relaying what one’s partner said, the teacher or student should preface their summary with “My partner said” or using their name.
Guided practice (We Do): As was the case in the modeling/think-aloud, a teacher and student can practice reading and thinking aloud while noting their thoughts. Alternatively, a strong pair of students can be chosen to demonstrate to the class the activity.
Independent practice (You Do): After handing out the worksheets, students are placed in pairs and read together. They will fill out the worksheets while listening to their partners. Co-teachers will monitor pairs to select them to share their report at the end of class.
Closure: Select pairs to share their reports (i.e., their completed worksheets).
Other Information: As stated previously, students should be encouraged to use their partners’ names throughout. Additionally, students should try to be aware of especially important things that they have taken or learned from their partners.
Day 4
Title of Lesson: The Character and Me
Grade/Content: Grades 10, 11, or 12/English as a Foreign Language
ELAR TEKS: Grade 5 comprehension skills — “(E) make connections to personal experiences, ideas in other texts, and society” and “(H) synthesize information to create new understanding.”
Objective: Show an understanding of character traits, motivations, or interests, as well as being able to relate these to oneself.
Assessment: A Venn diagram or simple layout that illustrates both characteristics of the fictional characters in the story as well as the students in addition to articulating a similarity.
Materials (what you need to TEACH the lesson): Allen Say’s “Allison” and the following worksheet.
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Resources (what you used to PLAN the lesson): “Revisit, Reflect, and Retell” p. 42.
Accommodations/Enrichment/Modification (include all 3): If students struggle to articulate the characteristics and similarities in robustly differing ways for each part of the Venn diagram, they can rewrite the same description./Allow students to take the time to draw self-portraits and portraits of the characters from the text./Allow students to forgo the images of the characters or themselves and just require the name being printed.
Procedure (the parts of the lesson written in detail)
Introduction (the “hook”): Introduce students to Allen Say’s book “Allison.” Giving a brief synopsis on how the main character is adopted and at first feels out of place in her family. 
Modeling/Think-Aloud (I Do): Opening to a passage in “Allison,” the co-teachers can read aloud and begin discussing what is on the page and how it reminds them of something similar to their own life (e.g., when Allison breaks her parents’ things, we may recall a time when we broke a parent’s belongings, whether accidentally or intentionally).
Guided practice (We Do): A new passage from “Allison” is chosen and now students are asked guiding questions to 1) describe the characters and 2) find any similarities between themselves and the characters. The answers are written on the board with a similar format as shown below.
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Independent practice (You Do): Students are given the worksheets with the Venn diagrams. Given the popularity of group/partner work at my school, students can choose to work with partners or individually.
Closure: Permitting time, some students can share how their similarities to Allison or one of the other characters in the text. Additionally, encourage students to try to spot the similarities between themselves and the characters of future texts they read, or, better, yet, by referencing the previous Allen Say books that have been read that week. Lastly, brief comparisons may be made between the various characters in Allen Say’s books, such as Allison’s conflict between her multicultural identity as opposed to her adoptive parents.
Other Information: Students are free to draw both themselves and the character in the boxes ”photo of child” and ”photocopy image of character.”
Day 5
Title of Lesson: Illustrating the Story
Grade/Content: Grades 10, 11, or 12/English as a Foreign Language
ELAR TEKS: Grade 5 foundational language skills and comprehension skills — “(A) self-select text and read independently for a sustained period of time” and “(A) establish purpose for reading assigned and self-selected texts.” 
Objective: Accurately depict the beginning, middle, and end of Allen Say’s book “Tree of Cranes,” as well as link common themes among Allen Say’s work. 
Assessment: In the selected worksheet, there is a way to record students’ coverage of certain story elements (ranked “Great job!” to “Almost there” to “Oops”), while also checking for a “higher-level response” that will take the form of connecting or overlapping themes.
Materials (what you need to TEACH the lesson): Allen Say’s book “Tree of Cranes,” a video narration of “Tree of Cranes” (https://youtu.be/AgxMFUjm-lA), relatively large prints from “Tree of Cranes,” and the following worksheet.
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Resources (what you used to PLAN the lesson): “Revisit, Reflect, and Retell” p. 79.
Accommodations/Enrichment/Modification (include all 3): Of course, students are not rated on artistry, and very simple drawings and figures will be fine./Encourage students to use colors if they can./Have students to tell a ”contained” beginning, middle, and end if they cannot fully condense the entire story (i.e., they can recount a small event in the broader story, so long as they correctly recount what happens in this small event chronologically).
Procedure (the parts of the lesson written in detail)
Introduction (the “hook”): Revisit a previous Allen Say book (preferrably, “Grandfather’s Journey”) that students are now familiar with and discuss one of its illustrations (giving an oral retelling of what is happening). This can be done with the following images until a brief sequence of events is described without relying on the written text.
Modeling/Think-Aloud (I Do): Following the introduction, and still using the same text, the co-teachers can split up three sections on the board (the beginning, middle, and end), and give a retelling of the story. When retelling the story, the co-teachers should stop to show their thinking on what they believe to be the beginning, middle, and end. As they decide, one teacher can illustrate on the board under the appropriate section.
Guided practice (We Do): Taking the large prints from “Tree of Cranes,” the co-teachers can retell what is occurring in the images and ask for assistance from students. After, the images can be put chronologically so that the beginning, middle, and end are correctly identified. Through the retelling, characters are also identified. Finally, attention should be brought to the theme throughout the text.
Independent practice (You Do): In either pairs or individually, students are given the worksheet to fill out on “Tree of Cranes.” On the board, the question of connecting or similar themes is asked about the rest of Allen Say’s books, and students who finish the activity are encouraged to try to answer it under the “higher-level response” section. The teachers can go around the class and ask supporting questions to help students articulate their response.
Closure: Using the YouTube narration of “Tree of Cranes” (https://youtu.be/AgxMFUjm-lA), students can try to gauge how accurate their recounting of the story was through their illustrations. The worksheets are handed in to be assessed.
Other Information: The “retelling checklist” may be either kept on the worksheet when handed or kept for the teacher to see first. I think it would be more beneficial for students to see the checklist so that they have a better idea as to what is expected of them during the activity, but the teachers need to make it clear that students will not be filling out the checklist itself.
Part III: Two-Part Annotated Bibliography
1. Professional Literacy Resources
Hoyt, L. (2009). Revisit, Reflect, and Retell. Heinemann.
This text has a large variety of activities, and it easily provided an interesting, engaging activity for each day’s lesson. Additionally, plenty of worksheet templates are provided, and there are suggestions listed on how activities may be modified given certain criteria (e.g., students may choose to use a photo of themselves and the book’s protagonist when drawing a comparison between the two). I believe that any of the activities listed in this text help build many of the levels under ELAR TEKS, and, so, has a lot of versatility that allows it to be used in K-12 settings—including English as a foreign language settings.
Tompkins, G., & Rodgers, E. (2019). Literacy in the Early Grades: A Successful Start for PreK-4 Readers and Writers. Pearson.
In this text, chapter 10 “Scaffolding Children’s Reading Development,” there are helpful suggestions on how, specifically, to develop students’ word identification and vocabulary and how these relate to a students’ overall comprehension. For example of the latter, vocabulary plays a big role in student comprehension, as “Knowing the meaning of words influences comprehension because it’s difficult to understand when the words being read don’t make sense” (Tompkins & Rodgers 2019, p. 261).
2. Children’s Literature
Say, A. (2008). Grandfather’s Journey. HMH Books for Young Readers.
“Grandfather’s Journey” is one of Allen Say’s most well-known books, and, I think, deservedly so. Its narrative is relatively simple to follow but still deep. It tells the tale of a young Japanese man who travels from Japan to America near the turn of the 20th century. He has a family and goes back to Japan, but always finds himself conflicted between the two worlds—identifying himself with both. Besides its colorful illustrations, I believe this story has a lot of potential for my students to both pique their interests and help them identify or recognize the struggles that may come with living in two different cultures.
Say, A. (2009). Erika-San. HMH Books for Young Readers.
“Erika-San” tells a similar story of “Grandfather’s Journey,” but a bit in reverse. Instead, we follow the story of a Japanese-American girl growing up in America and wondering about her distant family in Japan. When she grows up, she travels there to live and work, but she finds herself very lost in the new culture. However, she comes to adapt and embrace it. Again, I can see my students appreciating this story, and it may even be more relatable to them than “Grandfather’s Journey.”
Say, A. (1997). Allison. Houghton Mifflin Harcourt.
“Allison,” while it has beautiful illustrations and centers around a young child and features a cat, is somewhat sad, as it tells the story of a young Japanese-American girl who was adopted. As a young girl, she struggles to understand why her birth parents are not around, and she takes a bit of her frustrations out throughout the story, but her adoptive parents reassure her. The story ends with her coming to understand, at least implicitly, her parents’ perspective as she adopts a cat to take care of. Students may find this story to be more difficult to identify with, as the circumstance is a bit more extraordinary, but it still deals with issues of dealing with multiple cultures and identity, as Say’s previous books have.
Say, A. (1997b). Under the Cherry Blossom Tree: An Old Japanese Tale. HMH Books for Young Readers.
“Under the Cherry Blossom Tree” is a somewhat unorthodox entry in this collection for a couple reasons. First, it is not an entirely novel story, as Allen Say is retelling an old story that has been passed down for many generations, so it may appear to have a little less of a personal touch than Say’s previous stories. Second, it does not deal with colorful illustrations or watercolor paintings as Say’s previous work, but, instead, has black and white sketching. Most importantly, however, the story does not deal with the struggles of living between different cultures. That said, I believe it can be an instructive book for this unit, as I my students may find it interesting or unique to see a traditional Japanese story being told through an English book.
Say, A. (2009b). Tree of Cranes. HMH Books for Young Readers.
Returning to the colorful illustrations that students are likely most familiar with when reading Allen Say at this point, “Tree of Cranes” tells a story about a young Japanese boy’s experience with Christmas in Japan. The story, then, much like “Under the Cherry Blossom Tree,” does not deal with issues of struggling cultural identities, but deals with more traditional Japanese culture. For this reason, “Tree of Cranes” has similar merits to “Under the Cherry Blossom Tree.”
Part IV: Professional Development Workshop Handout
Multicultural Literature Unit – The Work of Allen Say
Andrew Nesseler
· Over five days, students are introduced to the work of Allen Say, a Japanese-American author and illustrator. Specifically, they will be shown his picture books “Grandfather’s Journey,” Erika-San,” “Allison,” “Under the Cherry Blossom Tree,” and “Tree of Cranes.”
· The following activities will take place:
· Students will be paired together to read and think aloud, building vocabulary by showing their thinking (Day 1).
· Students will create dictionaries to assist their vocabulary development further (Day 2).
· Students work as partners and take note of their classmates’ thoughts on the text (Day 3).
· Students identify features of characters from the text and note ways in which they share similarities with them (Day 4).
· Students will identify, retell, and illustrate the beginning, middle, and end of a story (Day 5).
· Throughout this unit, not only will students build on their language skills, but they will be introduced to themes of engaging with, living in, and coming to understand developing and sometimes struggling cultural identities, as many of Allen Say’s characters deal with the interaction between American culture and Japanese culture.
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