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Why this topic matters
02

TEFL syllabus proposal • visual summary

Digital tools are already routine in learners’ 
lives — but routine use does not automatically 
become effective language learning.

The proposal asks whether technology in the syllabus is 
genuinely aligned with interaction, noticing, feedback, and 
autonomy, or whether it simply substitutes older practices with 
little added value.

Alignment over availability
Use tools because they serve language-learning aims, not just 
because they are accessible.

Interaction over substitution
Look for richer learner–learner and learner–teacher exchange, not just 
digital delivery.

Improvement over hype
The project evaluates what to keep, change, or remove in a realistic 
TEFL context.

Key professional question: does planned 
IT improve classroom processes?



Aims and research questions 03
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Impact is treated as a chain: what the syllabus intends, what teachers implement, what learners experience, and what can be o bserved 
in engagement and interaction.

Intends Implements Experiences Observes

Aims Research questions

1 Map the kinds of IT already embedded in the syllabus.

2 Evaluate effects on engagement, participation, and 
classroom interaction.

3 Explore learners’ perceptions of progress, confidence, and 
usefulness.

4 Identify realistic syllabus improvements for a low-resource 
TEFL setting.

RQ1
What technologies are embedded, and for what 
stated learning purposes?

RQ2
How useful do learners find syllabus-integrated IT for 
language learning?

RQ3
What differences appear in engagement and 
interaction in tech vs low-tech lessons?

RQ4
How do teachers justify their choices, and what 
barriers or enablers matter?



Conceptual framework 04

Four lenses organise the evaluation of syllabus-integrated technology.

The point is not the presence of digital tools, but the quality of their pedagogic integration.

CALL + “normalisation”
Technology works best when it 

becomes part of everyday 
pedagogy rather than an “extra”.

SLA processes
Look for interaction, feedback, and 
noticing — the conditions linked to 

language development.

Task-based 
communication

Digital tasks should still have 
communicative goals, outcomes, 

and authentic language use.

TPACK + SAMR
Teacher knowledge and depth of 
integration matter more than the 

novelty of the tool.

Evaluation
for

improvement

Key references: Bax (2003), Long (1996), Schmidt (1990), Ellis (2003), Mishra & Koehler (2006), Puentedura (2012).



Evidence and methods 05

Small-scale
mixed-methods
evaluation

4 evidence streams
2 tech lessons + 2 low-tech 
lessons

Each method answers a different part of the problem.

01

Document analysis
Map tools, where they appear, their 
learning purposes, and resource 
demands.

02

Observations
Compare engagement, interaction 
type, talk time, transitions, and 
technical issues.

03

Learner questionnaire
Capture usefulness, motivation, 
confidence, ease of use, access, 
and preferences.

04

Teacher interview
Explore rationale, constraints, 
alignment with learning aims, and 
changes needed.

Reason for mixing methods: document analysis gives the plan, 
observations show enactment, and learner/teacher voices reveal 

experience.



Setting and ethics 06
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Planned setting

Learners Adults, mixed proficiency 
(roughly A2–B1)

Class size Typical TEFL/ESOL group 
of 8–16 learners

Course Short 4–8 week segment 
or module

Available 
tech

Teacher laptop, 
projector/screen, learner 
phones, possible VLE

Built-in 
flexibility

Still workable even in 
limited-tech settings

Ethics is central because the project involves classroom 
observation, learner perceptions, and digital contexts.

1

Consent
Clear information 

sheet and 
voluntary 

participation.

2

Withdrawal

Participants can 
withdraw without 

penalty.

3

Anonymity

Pseudonyms and 
secure storage of 

all data.

4

Power

Extra care if the 
researcher is also 

the teacher.

5

Safeguarding
Avoid named 

digital traces and 
protect online 

spaces.
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The project compares three views of the same syllabus elements so that conclusions are credible even with a small dataset.

Planned

syllabus + materials

Enacted

observed lessons

Experienced
learner + teacher 

views

Practical
recommenda

tions

How the evidence is 
analysed
• Coding table

Classify each IT element by tool, skill focus, pedagogic 
purpose, interaction pattern, and depth of integration.

• Observation metrics
Count interaction episodes, participation turns, 
approximate learner talk time, and time lost in 
transitions.

• Thematic notes
Track where technology supports or blocks interaction, 
feedback, noticing, and communicative outcomes.

• Questionnaire trends
Use simple frequencies for Likert items and light 
coding for open comments.

• TPACK-informed interview coding
Organise teacher comments by pedagogic intention, 
content focus, constraints, impact, and suggested 
change.



Six-week project timetable 08

A realistic module schedule: short, manageable, and focused on producing an improvement-oriented report.

Week 1

Planning
and approvals

Week 2

Baseline
document 
mapping

Weeks 3–4

Data 
collection

Week 5

Analysis

Week 6

Write-up +
recommendati
ons

permissions, consent 
forms, observation 
template, questionnaire 
pilot

collect scheme of work, 
materials, and map 
planned IT integration

observe 4 lessons, run 
questionnaire, complete 
teacher interview

summarise counts, code 
themes, triangulate the 
evidence

draft report, discussion, 
and practical syllabus 
improvement list

Final output: a concise evidence-based recommendation set on what to keep, modify, remove, and support in the 
TEFL syllabus.

TEFL syllabus proposal • visual summary
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