	
	
	



	
	
	






School Context:
This Reflective Journal is based on a series of SKIP sessions carried out with the year 1 class in Sea View Community Primary School. The school is situated in the heart of Mayhill in Swansea.  There are currently 225 pupils on roll (Sep 2021) from Nursery to Year 6.  It is situated within a large local authority housing estate. Approximately 68.8% of pupils are eligible for free school meals, which is well above the national average. The school identifies that 48% of pupils have additional learning needs. This is again well above the national average.  

Project Context:
Covid and the resulting school closures has had a significant impact on pupils' wellbeing, concentration skills and their motivation to learn. From speaking with a range of stakeholders throughout and since the national lockdown, we found that many of our pupils are finding it difficult readjusting to the new normal; they can’t sleep, feel isolated and find it is a challenge to focus on activities. We also discovered that many of pupils are not completing the 60 minutes of physical activity a day that is suggested by the NHS[footnoteRef:2]. Research proves that there is a link between the amount of movement opportunities and the child’s development and capacity to learn[footnoteRef:3]. (Goddard Blythe, 250: 130) Also, worryingly, “obesity and physical inactivity among children and adolescent …. has been increasing at an alarming rate over the past two decades.[footnoteRef:4]” (David F. Stodden et al, 2008: 290) therefore we felt as a staff this was the time to try and do something to impact this. We have tried other initiatives in the past e.g., talking about healthy lunch boxes and introducing the daily mile, but we felt they had limited impact and these interventions did not impact on their opinions of exercise as they moved throughout the school. Many of our older pupils refuse to participate during their PE sessions as they recognise their motor skills are not as good as their peers[footnoteRef:5] and have a more limited motor repertoire. This leads to them have less motivation to participate in physical activities[footnoteRef:6]. (David F. Stodden et al, 2008:296) There is a growing amount of research which suggests that children who achieve greater levels of motor skills competence during childhood will remain active and participate in sports throughout their lives and those without these skills often drop out of participating in any form of exercise[footnoteRef:7]. (Malina: 1996) Therefore as a school, our hope for this project was that we could help our pupils build these skills in early childhood so that they will not drop out of physical activity later in their lives. As Welks (1999:17) explained “…with a broad repertoire of physical skills, children will have a greater chance of finding activities that they can do well and enjoy[footnoteRef:8].”  [2:  https://www.nhs.uk/live-well/exercise/physical-activity-guidelines-children-and-young-people/]  [3:  Goddard Blythe, 250: 130]  [4:  David F. Stodden et al, (2008) : 290]  [5:  Harter (1999)]  [6:  David F. Stodden et al, (2008) : 296]  [7:  Malina, R.M. 1996]  [8:  Welks 1999: 17] 


I myself, reflected on my own experiences of PE during my education and found that I was not given the chance to develop my own physical skills. Seefeldt’s (1980) research discusses the critical threshold of motor skills competence which pupils need if they are going to be active for the whole of their lifetimes[footnoteRef:9]. His research explains my experience - I was unable to break through my hypothetical “proficiency barrier” and I couldn’t apply my FMS skills to sports and games.   As a teacher for over ten years, I feel that my own experiences have impacted on my pupils as I lacked subject knowledge and worried about my own skills. This meant I did not know how to plan effective lessons for my pupils to develop their own FMS. Following my research, I now know that I want my pupils to reach the top of their mountain of motor development by being physically active regularly and for them to acquire competency in a range of FMS[footnoteRef:10]. (Clark and Metcalfe: 2002) Therefore, this course was aimed to not only support the children’s development but my own too.  [9:  Seefeldt (1980)]  [10:  Clarke &Metcalfe (2002)] 
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Figure 1 Mountain of Motor Development - Clarke and Metcalfe

In this journal I will now describe what I did in my project to develop my pupils FMS skills.

Cycle 1:
During the initial cycle of the project, I used the different activities to observe and assess the pupils. I created a baseline of what their stages of development were for the different FMS (excluding kicking as we did not receive the training for this). 
Haywood & Gretchell 2005 explained what the different skills are: 
- Locomotor skills involve moving the body through the space and include skills such as running, galloping, skipping, hopping, sliding, and leaping.
-Object control skills consist of manipulating and projecting objects and include skills such as throwing, catching, bouncing, kicking, striking and rolling[footnoteRef:11]. [11:  Haywood & Gretchell 2005] 


The impact of the training on my confidence to plan and deliver physical literacy sessions was significant as I knew what different movements I was looking for and had cues and next steps ready to help pupils develop a broad repertoire of movement. 

I was surprised on the completion of my baseline to find out that my initial predictions about the pupils’ skills were often inaccurate. Pupils who I thought were effective movers were not always the ones who were at a higher stage. Those who played football for example, were good runners but struggled with catching and throwing. I recognised straight away that it was throwing and catching that I needed to focus on to allow my pupils to achieve a broad base camp to ensure they could “reach the top of their mountain”[footnoteRef:12]. Clarke and Metcalfe (2002)   [12:  Clarke and Metcalfe (2002)] 


Gallahue et al ( 2012: 247) explained the importance of planning “developmentally appropriate movement experiences for the children[footnoteRef:13]” to ensure they moved through the different stages of development. Before commencing my training, I assumed that these skills would improve naturally through time, however in fact research now proves that there are many factors which influence a child’s motor skill development[footnoteRef:14]. (Newall: 1984, 1986) Newall discusses the interaction between the child, the task, and the constraints. The training taught me that through changing the constraints of the task such as the equipment I could challenge and support pupils suitably.   [13:  Gallahue, Ozman and Goodway, 2012: 247]  [14:  (Newall, 1984, 1986)] 
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Figure 2 Newell's Models of Constraints
For the first cycle, one garden each session developed either catching or throwing. I tried to give pupils clear and meaningful feedback to ensure they knew how to make improvements. I understood that providing pupils with lots of tasks to practice their FMS skills, while providing them with appropriate feedback which was linked to their stage of proficiency, pupils could make good progress[footnoteRef:15]. (Rink: 1996)  [15:  Rink 1996] 


During my first cycle I planned two gardens, a focused garden which developed pupils’ object control skills and an obstacle course which pupils completed independently. As the obstacle course was not supervised, I tried to keep the course similar each time, perhaps only changing one item, to ensure pupils were able to access it without teacher input. Also, before allowing pupils to complete the obstacle course, I provided pupils with a focus for the session e.g., how many ways could they move over the bench. Before we switched gardens, I asked the pupils to reflect on their movements and asked different children to model one. This ensured pupils kept engaged in the obstacle course throughout the sessions.

Cycle 2:
By the second cycle of the project, I felt confident planning activities to develop pupils FMS skills. Pupils were familiar with the SKIP format and were beginning to help each other with suitable cues and ideas to make the task easier or harder. I have recently introduced cue posters to ensure that my pupils knew what they had to do to improve their skills. 

After watching myself back in the video, I realised that I now need to develop my feedback further to ensure that it is always purposeful. I often praise without making it clear about what I liked about the movement. I also realised that I am not a proficient mover and therefore I am not the best person to act as a role model for the children. Consequently, my plan is to ask pupils who are proficient to model the movements to my class. If this is not a viable option due to Covid restrictions, I would like to create a series of videos which I can show to my pupils and place on the posters for the pupils to refer to. This will ensure they can see how their bodies should look while completing the different movements. 

My self-reflection on the session has also made me think it would be beneficial for pupils to watch themselves so that they can reflect on their movements and plan next steps for themselves. We could then film them again after an appropriate length of time to see if they have made progress. I anticipate this may lead to huge improvements in their movements. 

Conclusion:
To conclude, this process has not only improved my pupil’s FMS but it has increased my own personal confidence and skills in delivering effective physical literacy lessons. I now know how to plan engaging and motivating lessons which are pitched correctly to ensure my pupils have the correct constraints to improve their FMS (both locomotive and object control skills). In fact, this project has led me to develop my practice to guarantee I allow time for pupils to practise their FMS skills throughout the week as part of their continuous provision. For instance, we now practice our balancing while waiting to use the toilet and as part of our continuous provision we have an obstacle course set up in the outdoor area. It is my hope that with the continuation of the project long term I will see huge improvements with not only the pupils’ physical movement but increased concentration and neuromotor development[footnoteRef:16]. (Fisher et al (2005) and Okely, Booth & Patterson: 2001). [16:  (Fisher et al (2005) and Okely, Booth & Patterson (2001).] 




My next steps are:
1) To develop my feedback to the pupils to ensure they are clear and meaningful to ensure pupils know how to improve. 
2) To continue the project long term to assess how well the project has impacted pupils’ physical movements and physical activity patterns. 
3) To provide pupils the opportunity to create their own obstacle courses using a range of equipment so that they will learn to set their own constraints to ensure they are suitably challenged. 
4) To support pupils when creating their own weekly independent challenges to develop these skills as part of our EPIC (Everyone Planning In Class) planning session. 
5) To purchase a range of resources to ensure that pupils can select the correct equipment to suitably challenge themselves. I would like a ‘SKIP’ box in the classroom so pupils can practice their skills during their independent challenge time. 
6) To create and display posters for all of the FMS skills to ensure pupils know how to become proficient movers. These will include the cues in written and pictorial form and will ideally have a link to a video of a pupil modelling this. 
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Figure 3: an example of poster to be used in my class. It is missing the QR code for the video.
In my role as Curriculum Transformation Leader, I intend to roll this project out to ensure that all pupils in Sea View will have opportunities to develop their FMS skills which will hopefully ensure they remain active into their adulthood. 

My next steps are:
1) All staff will need to complete training to ensure they have the necessary knowledge to plan and deliver effective SKIP sessions. It is my hope that staff will then be able to use these effective practices throughout the school day e.g., as part of the continuous provision, to give our pupils ample opportunities to develop their skills and gain a lifelong love of moving and exercise.
2) The impact of the project will be shared with the wider school community with the aim that they will use some of the strategies in their home life. I look forward to the release of the app which can be shared with parents to give them short, relevant activities to use in the home. 
3) To monitor the impact of the project on the different year groups within the school. I will do this by collating information on the FMS skills before and after the implementation of SKIP sessions. I will also use pupil voice to see if the sessions have an impact on pupils' attitudes towards exercise and sport. This work will undoubtedly form part of our school priorities over the upcoming years. 
In closing, I am extremely grateful for the opportunity to take part in this project as it has had significant impact on my teaching philosophy and therefore it has altered how I will teach and lead in the future.
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