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[bookmark: cysill]Element 2 Reflective log 

	Brief description of the activity

	The activity was pond dipping. Children used nets, clear jars and magnifying glasses to find and look at insects in the water. Then they identified them using laminated identification sheets and the help of knowledgeable adults.


	Aim/Objective of the activity

	The aim was for children to have fun looking in the water for insects, to work as a team, to learn about water dwelling creatures, to become more curious about the rivers, to improve insect identification skills, to learn about the life cycle of insects, to learn empathy for creatures, to improve fine and gross motor skills.

	Your role

	My role was to prepare the activity, provide laminated insect ID charts, keep children safe and making sure they don’t wander too far or drink the water. I provided expertise, answered children’s questions and actively let the children lead the activity, making sure I kept out of the way so children could do this mostly on their own. 


	Positive aspects – why?

	 The children seemed to enjoy the activity, they said it is different from what they are allowed to do in school and they said it was a fun task. They enjoyed the element of free play as the activity wasn’t heavily structured.

They seemed interested in the insects and water creatures, they asked a lot of questions, like: Where do the insects sleep? How old is that one? Is it a girl or boy? and other questions showing their natural curiosity and engagement with the activity. They showed how much they have learned about insects previously.

Some of the children took their shoes off which has additional sensory benefits of walking barefoot in water, including helping with balance. It looked like some children had not walked in a river before and were nervous at first but when they walked barefoot they really enjoyed it.


	Challenging aspects – why?

	Occasionally the children found an insect that was not on the laminated sheets, which upset them and made them not enjoy the activity as much. Sometimes when a child did manage to identify an insect, they had further questions and the laminated sheet did not have any more information. So if the adult did not know the answer then that was the end of the conversation.

Children eventually got bored and started splashing each other, which upset some of the children who were getting splashed. There was not enough ground rules in place perhaps before the start of the activity. 

Although most children seemed to be enjoying the activity, there was one child that did not enjoy it, he did not show any interest in the identification, and was capturing insects in the glass jars and shaking them. This took the full attention of one of the adults who was then not able to concentrate on the other children. Eventually the child asked to do something else, which he was able to do but this was difficult for me to keep an eye on him and continue with the activity with the other children.

When the children took their shoes off, one child told us they had found a piece of glass in the river once, and this scared the other children.
I was then worried that there would be glass there, although I had looked many times before and found nothing. After looking for glass again, I asked the children to look where they stepped which was possible as the water was very shallow.

One young child who had collected the insects in a jar of water, walked to the side of the river, then spilled the jar over in the grass. We went to look for the insects to try and put them back in the water but couldn’t see them because they were so small. I did not enjoy this aspect because I like doing this activity only in a non-invasive way and it made me sad to think some of the creatures died. I spoke to the child about being nice to the creatures and making sure they go back in their home which is in the water.


	What knowledge was demonstrated by you?

	The knowledge of insect identification, the knowledge about that particular river.
Knowledge of the area and insects is important as it helped children get answers to their questions, so they could engage with the activity.

	What skills were demonstrated?

	Skills to let children lead, and only intervening when behaviour was unsafe or if I could provide information or resources that could extend the activity, this is to empower the children.

	Which values were demonstrated?

	The value of kindness, helping children understand that insects need to be protected too and not killed or harmed in any way during the activity. Trying to show children the value of empathy and compassion.

	What could have been done differently?  Why?

	The children seemed to get bored quickly, which means that perhaps the length of session needs to be shorter. Alternatively, the children were maybe too young and the activity challenged their attention span, therefor the age group for this activity needs to be older next time. Or more free play needs to be incorporated into the younger age group.

We could use a larger stream next time as the space was limited and adults had to crouch, children got in each other’s way which is when the splashing started. The downside to using a different stream is that the adults wouldn’t know it as well at first.

Although children enjoyed being able to identify various insects, perhaps another method could be used to enable the children have more fun. For example, insects could be given a point system where common insects would have a lower score and rare insects would have a high score. Children could work together in a team trying to score high points, which could increase the fun when children find a rare, high scoring insect. This might be difficult for the highly competitive children.

The number of children doing this activity ( 7 children) at once seemed like a good amount, so this could stay the same, or even decrease to 6 or 5 so adults can pay more attention to the children. I would not increase the number of the adults as it is important that the children are leading this activity although an adult is needed to prepare it, the children run it which is empowering for them.

The laminated information sheets could be more in depth, or extra books could be provided to give a more detailed explanation of the creatures and their life cycles for any child that is interested in learning more can explore further.



























Reflective Practice Briefing Paper


Johns(2013) defines reflection as ‘ Being mindful of self, either within or after experience, as if a mirror in which the practitioner can view and focus self within the context of a particular experience, in order to confront, understand and move towards resolving contradiction between ones vision and actual practice.’ 






                                                                                               Why reflect? 
Reflective practice simply is about reflecting on your past actions, helping to inform you of what to do differently next time. Reflective practice requires a conscious effort to think about past actions to develop insights.






Here are some templates you can use to help you reflect on a day to day basis.


Thompson suggests six steps to develop critical, constructive and creative thinking that is necessary precursor for reflective practice.
· Read– about the subjects you wish to develop.
· Ask – other people about the way they do things and why.
· Watch – what is going on in your surroundings.
· Feel- what brings up emotions for you, how do you deal with negative emotions.
· Talk – share your values with others.
· Think – value time thinking about your work.




Gibbs model of reflection

To use this model as a template 
for your own reflection
Ask yourself:
Description ( what happened)
Feelings ( what were you thinking and feeling)
Evaluation (what was good and bad about the experience)
Analysis  (what else can you make of the situation)
Conclusion (what could you have done)
Action plan (if it rose again what would you do)

Gibbs model is cyclical which means it’s not a one off process, it’s a continued evaluation of your actions.








One idea to turn reflection into a practice is Reflective writing. Bolton says that writing is ‘a vehicle for reflection’ which helps us find out more about ourselves. She points out the three Paradox’s that could make reflection difficult.
1. ‘In order to acquire confidence, you first must let go of certainty
2. Reflection involves looking for something when you don’t know what it is
3. Beginning to act when you don’t know how you should act’








Reflection in early years sector



Reflective practice is important for everyone, but for early years practitioners its essential to improve practice through reflection and self-evaluation. The EYFP state that early years practitioners should be able to reflect on what is done and why. The foundation phase outcome 3 also states a key outcome for children is ‘They participate in the planning of future activities and make predictions by reflecting on previous experiences.’ This shows the EYFP knows the importance of teaching children the skills to reflect early on. Lindon describes reflectiveness as ‘thoughtfulness about ones practice.’











Reflective practice within early years.

The children and young people’s workforce have outlined 6 core skills that adults working with children need to be aware of We would all do well to regularly reflect on these in our practice!

1. Effective communication with young people and families (especially skills to listen, empathise, explain, and seek support. This skill is essential for establishing trust and sharing relevant information to support young people. 
2. Child and young person development (awareness of developmental stages of childhood helps us support children and makes us aware of their changing needs)
3. Safeguarding and promoting the welfare of children and young people (the skills to ensure we keep children safe and have the ability to identify any abuse or neglect, or identify children not reaching their potential
4. Supporting transitions (skills to aid smooth transitions for children and their families as these are likely to have a big impact on children.)
5. Multi agency and integrated working (the skills we need to work in a team with different professionals, understanding individual expertise)
6. Information sharing (knowing when is appropriate to share information and how to share it safely. Understanding data protection legislation and confidentiality policies and ethics)

















Element 4 Personal Development Plan


Element 4 - PDP

	Area for further development  
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge-
Of running an outdoor nursery/ outdoor childminding.

	-In the future I would like to run an outdoor nursery or an outdoor childminding business.
-There’s enough evidence to show how important the outdoors is for children.
- For example, three-quarters of UK children spend less time outdoors than prison inmates. 
-There’s not enough outdoor provisions in the area as far as I know.


	-Research about the process of setting up an outdoor nursery
-Write a business plan
-Volunteering at outdoor nurseries.
-Talk to the council about the process of being an outdoor childminder.
	-Volunteering at Ashfield nursery, which is an outdoor nursery that has recently been set up in Powys
-Volunteering at the democratic school in Carmarthenshire which is mostly outdoors apart from an indoor space when it rains.

	September 2019 when the democratic school opens.

	2. Knowledge -
Of Forest school


	-To be able to setup my own forest school.
-To learn how to teach children about making fires, using tools and knives
-To learn about the benefits of risk to children.
-To learn about the best way to help children interact with nature in a positive way.
	-Continue working for a local forest school as an assistant.
-Complete the level 3 forest school training.
-Read books about forest school.

	- I am booked on to a forest school training recommended by my forest school employer. The training is in the lake district.
	September 2019- April 2020

	3. Skills-
Play work


	-Developing the skill of play work will help me when working with children see the value of self-directed play
-The skill of knowing when to intervene in play
- The skill to know how to balance adult led and child led play.
	-Complete a playwork level 3 course
-Get a job as a playworker to practice these skills
- Practice playwork skills in forests school
	-Ray Ceredigion provides playwork courses. I have completed level 1 and 2 with them already. I will complete level 3 next time it comes up.
	When the next course is. 

	4. Skills-
First aid / Outdoor first aid

	-It is important for everyone working with children to possess some first aid skills, so they know how to deal with dangerous situations if they occur.
- A two-day course could save a child’s life 

	-Doing a first aid course through the councils childminding training team.

-Doing a specific outdoor first aid training through the forest school qualification provider.
	-Through Carmarthenshire council there is a first aid training
-Through the forest school training provider there is an outdoor first aid training
	September 2019

	5. Skills-
Welsh language 
	-I want to work with children in Wales so it is important to learn basic welsh.
-It would be nice to able to speak to children and parents in English and Welsh.
- If I am the adult in charge, there could be a child being bullied in welsh and I wouldn’t know if I can’t speak the language.
	-Learn welsh in a course.
-Practice the limited welsh I know with children.


	-Welsh courses in Carmarthen which are on Monday evenings
- Learn welsh on duo lingo which is a free mobile phone app that teaches languages including welsh.
	After graduation 2020

	6. Values-
Learning and reflection

	-Because reflection is a helpful tool to finding out what you can do differently in a situation that doesn’t go as well as it could.
-Continually learning means that your knowledge about childhood is up to date.
	-Set up a regular time to practice reflection
-Reflective writing on a regular basis
-Signing up to CPD training as often as possible
	Within the setting I work at
And at home.
	Now

	7. Values 
Inclusiveness / non-judgemental

	-Because every child deserves the best chance, no matter what their circumstances
-it’s important to be non-judgemental as an early years practitioner, as one judgemental interaction with an adult can emotionally harm a child. 
	-Learn Sign-along, Makaton and sign language training.
-Do an autism awareness training
-Learn more about SEN
-Learn more about disabilities
-Learn more about LAC
	-Read books about inclusiveness,
-Practice empathy
- Continue with training with the fostering team at Carmarthen.
- An online course with National Autism Awareness
	Now

	8. Other-
communication


	-Communication with children and adults are an important part of supporting young people.
-Knowing when and how to communicate with other professionals is helpful
	-Learn more about correct communication
-Learn about data protection
-Learn more about safeguarding 
	-Practice open and effective compunction on a day to day basis
	Now
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