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In order to critically analyse and reflect on policies and legislation that have shaped additional learning needs (ALN) provision, it is important to look at the historical perspectives on special educational needs (SEN) and document the significant changes in legislation and policy over time. Throughout my research, influential aspects and processes which have shaped inclusive practices will be identified.  Universal elementary education started in 1870; though it was not until 1971 that pupils with severe or profound learning difficulties first attended school.  Foster’s 1870 Act for compulsory education was the first legislation to have an impact on children with a range of physical and mental disabilities (Gibson and Blandford, 2005, p.4).  The 1944 Education Act bought in categories based on impairment; it was prescribed in the regulations that blind, deaf, epileptic, physically handicapped and aphasic children were seriously 'disabled' and must be educated in special schools (Mason and Rieser, 1994, p.10).  The 1944 Education Acts downfalls are highlighted in the fact that it was almost silent on the curriculum, “implicitly accepting the status quo elitism with its concern largely for the ‘clever’ child” (Johnson, 2007, p.41).  It is important to note how terminology has changed over time.  Previous legal terms such as feeble minded, imbecile and mentally defective, used in nineteenth and early twentieth century are words now considered pejoratively; “spurious medical thinking determined the fate of many children with different impairments in the past” (Mason and Rieser, 1994, p.8).  As a result of child guidance work, the increasing role of educational psychologists and some successful integration, an educational, rather than a medical, approach to assessment became more apparent (Mason and Rieser, 1994, pp.10-11).  There has been a rapid shift in education in terms of professional knowledge and practices towards pupils with SEN.  Though the legal wording has changed as peoples understanding has developed, there is still over use of words, such as idiot, in general society.  Misconceptions behind the origins of words still exist and there is still more that could be done in terms of making people aware of correct and incorrect terminology.                                                                                                                 
Whilst words such as ‘idiot’, ‘cretin’, ‘moron’, ‘fool’ and ‘imbecile, were once the familiar, pseudo-scientific, professional language of doctors, they now remain as part of our colloquial speech.  Once terms of categorization and medical definition, they are now blatant and crude terms of abuse.  We need to recognize this and reflect upon it if we to understand why an integrated society, let alone, integrated education system, is so difficult to achieve (Corbett, 1995).
Mittler (2000, p.8) agrees that “it is about the constant use of words that create or maintain mind-sets that perpetuate segregation at the very time when we are talking about moving towards a more inclusive educational system and more inclusive society”.                                    The Plowden Report (1967) is important to mention in regards to its recommendation of early and accurate identification of handicapped children.  It states that assessment of handicap should be a continuing process in which teachers, doctors, psychologists and parents must co-operate as a team (The Plowden Report, 1967, p.304).  More progressive methods of teaching in primary schools were given some validation by the Plowden Report, which has since been made almost synonymous with child centred education in this country (Johnson, 2007, p.44).  The 1970 Education Act was the first piece of legislation to deal specifically with the provision of education on a national scale; though at this point it was not compulsory to attend school.  As a result of the 1970 Education Act Special Schools were formed largely out of junior training centres.  In 1978, a prolific change took place with the introduction of the Warnock Report.  As explored in greater depth in Educational Policy for Inclusion, the Warnock Report (Warnock 1978) was significant in bringing about a change in the conceptualisation of special education (Warnock 2005).  
[bookmark: 03]The Warnock report radically altered the view of special education, “emphasising that a child’s educational need should be prioritised first and not their individual learning disability or impairment” (Hodkinson and Vickerman, 2009, p.4).  As Warnock comments:
We wish to see a more positive approach, and we have adopted the concept of SPECIAL EDUCATIONAL NEED, seen not in terms of a particular disability which a child may be judged to have, but in relation to everything about him, his abilities as well as his disabilities - indeed all the factors which have a bearing on his educational progress (Warnock, 1978, p. 37).  
Within The Warnock Report a key shift in terminology also took place; it set out that the term 'children with learning difficulties' should be used to describe children categorised as educationally sub-normal and those with educational difficulties.  Most of the recommendations from the Warnock Report became enshrined in law in the Education Act 1981.  The School Curriculum in 1981 set out expectations for Special Schools and steps for schools and the Local Education Authority (LEA) to take in order to meet the requirements (Department of Education and Science Welsh Office, 1981, p. 9).  In the 1981 Education Act the foundations for the introduction of statements of SEN came into being. The statementing process can be viewed as one of the fundamental changes in legislation.  Within the Education Act 1981, it proposed the statement should specify any national curriculum requirements which should not apply. Within the 1981 Education Act, the formal recorded version of an annual review document was also established (Education Act, 1981, p.16). 
The principles of integration established by Warnock (1978) and incorporated into the Education Act 1981 continued to inform practice through the eighties and led to the development of LEA policies on integration (Gibson and Blandford, 2005).  As a result of the Warnock Report, parents were invited to annual reviews and were given the right to be there.  The Education Act 1981 was the first act that allowed parents to appeal against decisions made about their child’s SEN. The Education Act 1981, and subsequent educational legislation, made advocacy an imperative element of policy (Garner, 2009, p.5).  Another key change that shaped provision and inclusive practice was the 1988 Education Reform Act.  As a result of this act the national curriculum was established.  All pupils, including those in special schools, were entitled to access the national curriculum. Pupils’ entitlement was to a broad, balanced and relevant curriculum; though in practice the subjects set out were too prescriptive and set at an incorrect level to meet the needs of pupils with severe learning difficulties (SLD) or profound and multiple learning difficulties (PMLD).  As a result, schools adopted various strategies: disapplication from the National Curriculum and creating ‘working towards’ categories as a pre-requisite to learning.  Once the new curriculum was implemented in 1989 it quickly became apparent that a monstrosity had been born (Johnson, 2007, p.52).  The National Curriculum 1989 overlooked children with SEN needs in an avalanche of demands for a ten subject curriculum, attainment targets and multiple assessment procedures for the different key stages (Mittler, 2000, p.5).  In 1989, the law relating to children was reformed as a result of the Children Act.  Children were given rights and responsibilities; it became a requirement to ensure children are free from harm and their basic physical and social needs are met (Children Act 1989). Another example of emerging awareness regarding the rights of children is illustrated by the introduction of the United Nations Convention on the Rights of the Child (1989).  A focus was placed on encouraging children to express their views and take an active part in decisions regarding their own education.                                                                                                 
The Education Act 1993 redefined SEN and is important to reference when examining policies that have shaped provision.  Legislation for special needs was clearly included in a wider framework for the first time (Mittler, 2000, p.22).  The Education Act 1993 gave a meaning of SEN and set out special educational provision.  A “child has special educational needs if he has a learning difficulty which calls for special educational provision to be made for him” (Education Act, 1993, p.101).  In the Education Act it set out that special educational provision means “educational provision which is additional to, or otherwise different from, the educational provision made generally for children of his age” (Education Act, 1993, p.101).  
Under the act, local education authorities (LEAs) and school governing bodies must have regard to an SEN code of practice, which sets out in detail how they are expected to carry out their duties. Since then, the concept of inclusion for pupils with SEN, as well as for others with particular needs, has been defined and amplified within the revised National Curriculum and in further guidance from the Department for Education and Skills (DfES) (Ofsted 2004).
The Special Educational Needs and Disability Tribunal was set up by the Education Act in 1993 to consider parents’ appeals against the decisions of local authorities (LAs) about children’s SEN if parents could not reach an agreement with the LA.  This was an independent tribunal and the government or LAs could not influence decisions made (Garner, 2009, p.5). In setting up the tribunal the government hoped the code of practice would improve relationships between parents and LAs and the tribunal would be a last resort.  Unfortunately, this proved not to be the case; the tribunal was overwhelmed with appeals and it revealed major structural weaknesses in the whole system (Mittler, 2000, p.167). Following on from this, in the 1994 Code of Practice the identification and assessment of SEN came into force.  Each school had to have a named individual with particular responsibility for SEN provision; the role of a Special Educational Needs Co-ordinator (SENCO) was identified (Riddell, 2006). The Education Act was revised in 1996 and contained a new statutory framework for inclusive education (Education Act, 1996). The Special Educational Needs and Disability Act (SENDA) (2001) had a huge impact on education and it is important to make reference to when examining changes in provision. The act established legal rights for disabled students in pre- and post-16 education.  The SENDA (2001) placed a duty on LAs to provide mediation services to all parents who disagreed with the SEN provision made by the school and/or local authority regardless of whether the child had a statement of needs (Riddell, 2006, p. 23).  The Code of Practice 2001 set a precedent for the requirement that parents and pupils are actively involved in the review of pupil progress.  It sets out that all parents of children with SEN should be treated as partners and children and young people with SEN should, where possible, participate in all the decision-making processes that occur in education (DfES, 2001, p.16, p.27).  This code takes account of the SEN provisions of the SENDA (2001).  It addressed key priorities for individual learners.  Though, it is important to note that debate sparked as a result of The SENDA (2001).  As the act states that the special educational needs of children will normally be met in mainstream schools, it lead to the numbers of children being taught in special schools decline significantly, as local authorities sought to adhere to this principle.  

Mary Warnock, the educationalist whose report led to the drive to include children with special needs in mainstream classes responded to this and urged the Government to carry out a "radical review" of the closure of special schools, which she said were better able to provide a reassuring and personal environment for emotionally vulnerable pupils than large mainstream classes (Lightfoot, 2005).  
The framework for provision contained in the 1981 Act, and derived from the 1978 report, is now out of date.  It is very generally agreed that the issuing of statements has fallen into disarray (Warnock 1993, p. ix).  Warnock states:
Parents are increasingly demanding statements, and then disrupting the content of the statement.   New legislation weights such disputes more heavily towards the parents against the local authority.  This adversarial attitude adopted by parents, and perforce, local authorities is damaging to the child, and damaging to the trust between authorities and parents, without which no special provision will actually succeed (Visser and Upton, 1993, p. ix)
Warnock (Visser and Upton, 1993, p. ix) stresses that as the number of children issued with statements increases, children with special educational needs in mainstream schools without statements are overlooked.  Nothing additional is done for those children because the local authority simply has to provide a general duty for them.  As a result, there are increasing numbers of children in mainstream schools who need help to prevent them falling behind.  There are many children, who without extra help, will remain behind what is expected at their age.  As Warnock states (Visser and Upton, 1993, p. ix) “such children have special needs, and must be assessed, registered and provided for, whether or not, in the old days, they would have been designated ‘handicapped”. 
Now that the systems of statements is being widely abused, both by parental demands and by LEA failure to allow the needs of the child to dictate what goes into a statement, it seems to me time to get rid of what may be an obstacle to good and imaginative education for children in need (Warnock, 1993, p. xi).
Mary Warnock maintained this view when writing ‘Special Educational Needs: a new look’ in 2005.  Mary Warnock (2005) argued that the statementing process has not worked. Some 20% of children now have one, compared with the 2% that was predicted when the law changed (Warnock, 2005, p.12).  Her about-turn came at a crucial time for many special schools where parents fighting closure were losing their campaigns because of legislation enacted by Labour since 1997 (Lightfoot, 2005).  
Her review on inclusion drew criticism from charities representing children with SEN, which accused her of betraying the principals of promoting tolerance through teaching all pupils together (The Guardian, 2005).   However, there were those who recognised the necessity in Warnock’s shift of opinion in response to educational changes since the 1978 report was first issued.  Graham Barton, the spokesman for the Special Schools' Protection League stated "Inclusion has been used as a politically correct panacea by politicians but thousands of parents know they have been sold an illusion and that their children, the ones who most need help, have suffered in mainstream schools," he said (Lightfoot, 2005). Clough (2000, p.4) points out that:
Individuals’ ideas may change- sometimes radically – over the course of a career, and are in a dynamic relationship with policy contexts; this is to say they may directly influence, as well as be influenced by, the development of policy.  
Inclusion or ‘inclusive education’ has become the prevailing initiative in education systems.                                         Inclusion implies a radical reform of the school in terms of assessment, pedagogy and grouping of pupils.  It is based on a value system that welcomes and celebrates diversity (Mittler, 2000, pg. 10).  Corbett (2001) makes connections between inclusive education and pedagogy through the notion of connective pedagogy.  
Corbett (2001, p.11) states that “inclusion is not just about disability but concerns a school culture which welcomes and celebrates differences and recognizes individual needs”.  She notes that if inclusion is to be successful, it as to be something more than a ‘dump and hope’ model.  Corbett’s definitions of inclusion reflect the theoretical and practical sides of inclusive education in order to provide a balanced perspective (Corbett, 2001).  Thomas and Loxley (2001, p.133) conclude that inclusive education came to mean the inclusion of all learners, paying attention to any features of a student’s experience that may create difficulties at school. Evans (2007, p.6) recognises the scope of what is covered when examining inclusion:                                                                                                                                 Inclusion is… about the quality of each individual’s experiences in school, in terms of learning certainly, but also in terms of being respected for who they are                                               Inclusion is… recognising different types of gifts and abilities and providing opportunities for everyone to succeed (everyone is good at something)                                                            Inclusion is… identifying individual learning needs and providing for them                                 Inclusion is… the creation of a learning environment where barriers to learning are avoided wherever possible. 
Corbett (Clough and Corbett, 2000) comes to the understanding that inclusion is an ongoing process and as practitioners you have to be constantly responsive, interactive, reflective and willing to adapt.  Clough (2002) stresses that inclusion is not a single movement; it is made up of many strong currents of belief, many different local struggles and a myriad forms of practice.  He states that what is established as policy must be consistent with what actually happens in schools and in the lives of pupils.  While there is a general consensus on the value of inclusion, there is little agreement on how this is presented in an educational context.  Inclusive education needs to be an integral part of a well-thought-through, adequately resourced and carefully monitored equal opportunities policy (Barton, 2003, p.60).  Over the years, support for children with SEN has changed dramatically and improved for the better: 
Teachers working with learners with SLD/PMLD moved away from a single theory of learning and embraced a range of methods – ways of working from which they could select approaches that would facilitate the kinds of learning processes that they, together with parents and learners deemed appropriate (Robertson, 2015, p.45)
As technology and understanding is growing so is the support that people with SEN need. This is a positive change to be a part of and as time goes on the exploration and research into SEN will provide us with a better view on how to meet the needs of young people.  In a sense, the new millennium brought with it, like the 1980’s, real potential for innovation, this time with practitioners in mainstream and special schools working in constructive partnerships with learners and parents (Robertson, 2015, p.45).  Major policy initiatives were introduced as the UK appointed the first Minister for Children, Young People and Families in 2003.  Every Child Matters (ECM) also launched in 2003.  It is one of the most important policy initiatives introduced in relation to children and children's services (ECM 2003, p.14).  The Revised Curriculum 2008 (Wales) is also important to look at when reflecting on policies and legislation that have shaped ALN provision.  One of the overall aims of the revised curriculum is to reduce prescription and to give control and responsibility back to schools and to learners themselves (Department for Children, Education, Life Long Learning and Skills 2008).  
After examining the historical perspectives on SEN and documenting changes in legislation and policy over time, it is evident how these have influenced the radical changes in education that have recently been taking place.  In England in 2014, the new Special Educational Needs and Disability (SEND) Code of Practice, replacing the SEN code of practice in 2001, was put in to action.  
This was the biggest shake up to the SEN system in over 30 years. There is a clearer focus on the participation of children and young people and parents in decision-making at individual and strategic levels (DfE, 2014, p.14).   Instead of a child to be given a statement of SEN, the child would be given an Education, Health Care Plan (EHCP) which covers people from birth up to 25 years of age.  There is a greater focus on support that enables those with SEN to succeed in their education and make a successful transition to adulthood (DfE, 2014, p.14).  Robertson (2015, pp. 19-47) writes an overview of the SEND legislation in England and within that he writes that arguably the most important change in the legislation is the requirement that joined up services are in place from birth to 25 years of age.
After analysing and reflecting on policies and legislation that have shaped ALN provision and inclusive practice; my research will now examine what has influenced my own professional practice as a teacher in Wales.  In 2014, the National Literacy and Numeracy Framework (LNF) was introduced.  The LNF sets the skills learners are expected to develop. Within literacy, there is a focus on oracy, reading and writing across the curriculum and within numeracy there is a focus on developing numerical reasoning, using number skills, using measuring skills and using data skills (LNF, 2014).  Another relevant piece of legislation that has impacted on my own professional practice is the Foundation Phase Framework for children’s learning for 3 to 7 year-olds in Wales revised in 2015.  This document sets out the curriculum and outcomes for 3 to 7-year-olds in Wales in the foundation phase (Foundation Phase Framework 2015).  It is also significant to reference the establishment of The Routes to Literacy and Numeracy in 2015; supporting teachers of learners with additional learning needs (ALN), including those with severe learning difficulties (SLD) or profound and multiple learning difficulties (PMLD) (Routes to literacy and numeracy 2015).
In March 2014, Professor Graham Donaldson conducted a fundamental review of Curriculum and Assessment Arrangements in Wales from Foundation Phase to Key Stage 4 within the Successful Futures report.  At the heart of the report is the focus on how to best equip each child for their future lives. Successful Futures provides pupils with the foundations they need to succeed in a changing world.  The purpose of the new curriculum in Wales ensures children are more adaptable and motivated to keep learning as the world changes around them.  


It supports young people to develop as: 
· ambitious, capable learners, ready to learn throughout their lives 
· enterprising, creative contributors, ready to play a full part in life and work 
· ethical, informed citizens of Wales and the world 
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Donaldson, 2015, p.14).
All teaching and learning should be directed to achieving the four curriculum purposes.  The current teacher assessments, based on levels and programmes of study will be replaced and the four core purposes underpin new assessment arrangements.  
Learning is crucially affected by how progress and outcomes are assessed and how the results of such assessments are used. Assessment is a vital and integral part of learning and teaching and so needs to be fundamentally linked to the curriculum (Donaldson, 2015, p.6).
The curriculum will be organised into Areas of Learning and Experience (AoLE), rather than narrow subject boundaries, which establish the breadth of the curriculum, providing rich contexts for developing the four curriculum purposes.  These AoLE’s promote and underpin continuity and progression and help to make the structure easier to understand.  The six areas of learning and experience are
› Expressive arts 
› Health and well-being
› Humanities
› Languages, literacy and communication 
› Mathematics and numeracy 
› Science and technology (Donaldson, 2015, p.39).
Within these six areas of learning, statements of what matters set out the most important knowledge, skills and experiences to be gained.  In line with Successful Futures, the curriculum and its assessment arrangements will be built on progression so each AoLE includes progression steps.  Learning and progression go hand in hand; bringing a purposeful approach to sequencing learning.  Four principles underpin the new approach:
· Continuum of learning for learners aged 3-16, without phases and key stages.
· Learning is an expedition; progression is a road map for each individual.
· Progression steps at 5, 8, 11, 14 and 16 take the form of achievement outcomes relating broadly to expectations at those ages.  These help to understand if appropriate progress is being made.
Achievement outcomes should be developed for each progression step in each AoLE.  These outcomes help understand the next steps to be taken and are set out in the form of ‘I can’, ‘I have’ statements.  Literacy, numeracy, digital competence, wider skills and elements of the Curriculum Cymraeg are included.  Literacy and numeracy are prioritised within the Welsh curriculum through the Literacy Numeracy Framework (LNF), including Routes to literacy and Routes to numeracy.  Digital competence is increasingly fundamental to learning and life and the Digital Competency Framework (DCF) sets out the teaching of digital skills in four areas: citizenship, interacting and collaborating, producing and data and computational thinking (DCF 2018).  Literacy, numeracy and digital competence are set out as cross-curriculum responsibilities and the LNF and DCF are at the foundations for success in learning and life.   

In Wales, the new curriculum is being developed collaboratively as an integrated whole; with progression, assessment and pedagogy, to make Successful Futures a reality.  The curriculum will be available by April 2019 for feedback and a final version will be available in January 2020, with the aim that it will be used throughout Wales by 2022. Whilst discussing current policy changes, it is important to consider who these changes will have an impact on.  What is different about making a new curriculum for Wales is that this curriculum is not replicated anywhere else in the world- it is ground up delivery, drive and reform.  The uniqueness of the new curriculum is that fact that it is led for teachers by teachers creates a sense of ownership and value.  It is a Welsh curriculum, designed and built by Welsh teachers, for welsh learners for a Welsh future.  It is important to analyse how and why a new curriculum is being created.  Nearly a quarter of learners in Wales have some form of SEN.  Outcomes for learners with SEN are poor compared to the rest of the pupil population in Wales. The Welsh Government has recognised that the current system based on a model introduced more than 30 years ago is no longer fit for purpose.  A more modern approach to multi-agency working has been proposed in order to benefit children or young people and support them in their journey through education and life choices.  In December 2017 the National assembly for Wales passed The Additional Learning Needs and Education Tribunal (ALNET) (Wales) Bill and this became an act in January 2018 after receiving royal Assent.  This act will take full effect from September 2020.  This creates the legislative framework to improve the planning and delivery of additional learning provision through a person-centred approach to identifying needs early, putting in place effective support and monitoring, and adapting interventions to ensure they deliver desired outcomes.  The Act will be supported by: 
• regulations – secondary legislation where further detail is required
• an ALN Code – statutory guidance and mandatory requirements to help people and organisations work within the law (Welsh Government 2018).

The Welsh government objective is to transform expectations, experiences and outcomes for children and young people with additional learning needs (ALN) by creating a unified system for supporting learners from 0 to 25 with ALN (Welsh Government 2018). Under the new system the term ‘additional learning needs’ replaces  the terms  ‘special educational needs’ and ‘learning difficulties and/or disabilities (LDD)’.  A unified plan is created by the act; Individual development plans (IDPs) will replace statements of SEN and individual education plans (IEPs) for learners currently supported through Early Years Action/School Action or Early Years Action Plus/School Action Plus.  Where required, the school will decide whether the child or young person has ALN and, if so, put an IDP in place.  The process of producing and revising an IDP aims to be much simpler than is currently the case with statements of SEN. Schools can refer such decisions to the local authority if:
• determining the extent and nature of the young person’s ALN, or the additional learning provision (ALP) that they require, is beyond the school’s capability
• it would not be reasonable for the school itself to secure the required ALP (ALNET (Wales) 
Act, 2018). 
All the agencies involved in supporting the learner, whether in education, social, services or health services will work in partnership.  The ALNET (Wales) Act 2018 sets the requirement that learners’ views should always be considered as part of the planning process, along with those of their parents/carers. It is imperative that children and young people see the planning process as something which is done with them rather than to them (Welsh Government, 2018).  The emphasis of IDPs will be on making provision that delivers tangible outcomes that contribute in a meaningful way to the child or young person’s achievement of their full potential. If disagreements arise, the matter is considered and resolved quickly at the most local level possible. All learners with ALN will have the same rights of appeal if they do need to challenge decisions that are made.  The ALN Code will provide a set of clear, legally enforceable parameters within which local authorities and those other organisations responsible for the delivery of services for children and young people with ALN, must act (Welsh Government, 2018).  This transformation creates a fair and inclusive education system where needs are identified early and addressed quickly and all learners are supported to overcome barriers to learning and participation and achieve their full potential.  Within this system the “learner will be at the centre of everything we do” (Welsh Government, 2018).  



A focus is placed on skills development for the education workforce to deliver effective support to learners with ALN in the classroom, as well as easier access to specialist support, information and advice.  In order to ensure all practitioners successfully deliver the new ALN system, a focus of the core skills development is to roll-out the person-centred practice across all education settings/schools.  The changes being made on ALN and inclusive practice are already creating an impact on myself as a teacher, my school and within my local authority.  The new curriculum and provision are already being implemented within my setting and it is a key priority of the school development plan; guidance and training on IDP’s and information on changes that are taking place has been provided through whole staff training; targets have been altered to include the four core purposes; school policies have been enhanced as pupil friendly versions are available and the new Annual Person Centred Review Report, that replaces annual reviews, which includes an adaptable pupil questionnaire, is being used.  The four core purposes are imbedded in displays throughout my school and the head teacher has set a clear vision of what the new curriculums involves and the changes that will be taking place in school in light of the new curriculum.  

Schools are given more freedom to design school level curriculum though pedagogical approaches that respond to local needs and the learning needs of all pupils.  The new curriculum calls on practitioners to revisit and refresh their skills to bring it to life successfully for pupils.  Professional Learning Pioneer schools were established (Evans, 2015) and they have been exploring and trying out new approaches for the new curriculum.  In Wales, a fresh evidence formed national approach to professional learning is being designed.  It has been enacted regionally to meet the needs and aspirations of practitioners. National approaches for Science and Technology, Maths, Languages and creative arts are already in place; consortia already make professional learning available to practitioners and leaders through INSET. When examining ALN and inclusive practice and the impact it has on the community, it is important to look at the structure of the local authorities in Wales.  There are twenty two local authorities all together, which are grouped into four regional consortia: GWE (North Wales), EAS (South East Wales), Central South Consortium (Central South Wales) and ERW (South West and Mid Wales).  There are 41 Special Schools in Wales (My Local School, 2018) and 21,800 pupils with statements in 2017/18 (StatsWales, 2018).  Support for teachers, leaders and colleagues will be based on needs identified through the pioneer school process, as well as through needs identified by schools and networks of schools as they interact with the new curriculum.  

There is also a new national approach to professional learning.  The new professional standards are underpinned by important values and depositions relevant in my practice.  The five key standards: pedagogy, collaboration, leadership, innovation and professional learning have descriptors that outline what sustained, highly effective practice looks like to support career long professional learning.  These new professional standards ensure practitioners like myself reflect on practice and celebrate success individually and collectively against national standards, identify learning needs, discuss learning needs and performance with leaders and create an individual professional learning journey.  Experience and creativity is shared by working collaboratively; learning is most effective when teachers, leaders and schools work together across clusters and networks to identity and address their needs.  In summary, it is exciting being involved in the new changes to the curriculum and the positive impact these changes are already making and will continue to have on ALN and inclusive practice for myself, my school, the wider community and Wales. 
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