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[bookmark: _Toc127814666]Behaviour management 

Each student comes from a different upbringing, and different educational provision and has a unique personality. Learners have been put in a new learning environment, with different teaching methods and approaches when it comes to starting Further Education (FE) or Higher Education (HE). In many cases learners are returning to Education in the Post-16 sector, in the hope to gain new skills and education will help find learners better employment. (Adult Learners in Wales, 2018) All those factors can impact learners’ behaviour and engagement in the classroom. According to Educational Government (2023), “student behave is also influenced by personal characteristics such as age, sex, personality, temperament, mental and physical health.” Therefore, behaviour management in the classroom is a strategy used to help students make positive choices in classwork and to establish favourable and effective learning environments. (Kaminsky, 2022) In the line with the professional standard (2017) where is require teachers to demonstrate commitment to learners.  Classroom behaviour management can be very complex and a continuous process since one approach does not fit all. Hence, teachers must adopt several strategies, and look at different behaviour models. According to Robinson (2019), teachers can develop ideas from Social Psychology, Sociology, and Management Theories to help develop effective behaviour management. 
Skinner’s Theory (1953) of Operating Conditioning is also viewed as a "common-sense" theory. This theory is promoting to reward good behaviour and punishes students for bad behaviour (Robinson, 2019). Skinner (1953) described operant conditioning as the ability to influence behaviour via the application of reward. If reinforcement is given after a desirable reaction, the mind can train itself to repeat the behaviour in order to predict a similar outcome in the future. However, this theory does not look to find out what is causing behaviour issues and how the student can overcome barriers, that is stopping student to show behaviour problems.  When teachers are only punishing techniques without giving any indication to the student why the behaviour is not accepted or giving support on how to change or how to conduct oneself, will not resolve the behaviour problems in the long term. Using only discipline will exceed the student to behave until the teacher is present after the behaviour will occur again. Therefore, students do not learn from a mistake or what is excepted by the educational provision. Skinner created this theory in 1953 since the discipline system changed in educational settings.  Howse (2014) argues that teachers must help the student build resilience and to learn from any mistakes. Hence, using only discipline will not help build resilience or motivate the student to learn from any mistakes. Also, this theory does not fit any requirements of the professional standard (2017).
Curwin and Mendler’s (1988) Discipline with Dignity theory attempts to provide a framework for considering discipline in terms of being respectful to students and successful in preventing and controlling student misbehaviour. (Curwin, 2008).  This theory respects students' individuality and notes the distinction between consequence and punishment. Thus, the approach and tactics offered are designed to boost student self-esteem, to incorporate social problem-solving and self-regulation as significant components of curriculum and instruction, therefore the theory position teachers as professional educators, rather than create a dislike relationship between learner and student. This theory is more relevant to today's educational system, and it can be linked to Professional Standard (2017) where teachers must demonstrate dignity, courtesy, and respect toward others. Wolfgang (2005) argued that the theory lack of a clear theoretical or conceptual framework that teachers can put into action, and Curwin and Mendler based the concept on educational experience instead of carrying out actual research.


[bookmark: _Toc127814667]Behaviour Coaching

	Developing coaching skills can be very beneficial for teachers when it comes to managing behaviour issues in the classroom. Coaching is a mixture of IQ and EI (Emotional Intelligent) skills. (Cox, 2018) Cognitive behaviour coaching theory was developed by Beck (1964).  Beck believed that behaviour problems are not necessarily unconscious, but rather the negative outcome of a cognitive process that is influenced by previous experience. Thus, the theory assumes that the cognitive process determines how individuals interact and respond to situations. Negative thinking leads to negative emotions and negative emotions lead to negative behaviours. Therefore, teachers must work together with the student to identify what might be stopping the learner from reaching full potential and what action is needed to be taken in order to resolve those issues. According to Grant (2013), Coaching is an excellent tool for improving performance, obtaining results, and improving personal effectiveness. Hence, using coaching techniques not only can help with behaviour, but also can help with student engagement and developing highly effective teaching strategies. Buried in the Professional Standards for Teachers (2017) the importance of coaching as a tool for contributing to the professional development of colleagues and demonstrating effective practice and providing constructive feedback.  According to Devine (2013) using coaching in teaching practice can help the student to develop problem-solving skills, resilience, well-being, and study skills, and achieve learning goals.  
[bookmark: _Toc127814668]Student Engagement 

Bryson (2014) noted that student involvement is a wide and variably defined term and set of actions in higher education, with the definition evolving by relying on one's place in the educational system as well as one's inspiring interest. Bryson (2014) has pointed out student engagement can be the process of learning and inquiry; with teaching enhancement and curriculum development; with fellow students and colleagues, including through peer mentoring and collaborative learning; institutional planning, and policy development; and with the socio-political process of the transformation of higher education itself.  When teaching professionals achieve successful student engagement learners can feel a sense of belonging, therefore the student will be more motivated, and the student will be more focused to achieve outcomes.  According to Warwick (2008), there are three forms of engagement: behavioural, cognitive, and motivational. About the more conventional interpretation of the term. According to Warwick (2008), behavioural engagement is linked to the effort of the student that the learner makes to attend, a student willing to ask for help when in the case of struggling to occur. If a student is following the rules, trying to adapt to classroom norms, as well as not showing the distribution in the class it means behaviour engagement has been achieved. (Fredricks et al, 2014). Cognitive engagement, on the other hand, refers to the psychological investment students make toward learning. This is often achieved through memorisation and the use of self-regulatory strategies to facilitate deep understanding. (Barlow et al, 2020,). The third type of engagement is motivation. Martin (2006) discovered that a teacher's happiness and assurance in teaching, pedagogical efficacy, and emotional orientations in the classroom all had a favourable impact on student engagement and motivation. Also, the self-efficacy of students can play a big role in how students engage with the subject. According to Warwick (2008) where students have a level of self-efficacy and student are capable to organise and executing the course will have a higher engagement.  
[bookmark: _Toc127814669]Barriers to student engagement

Educators have a significant impact on their students' involvement and drive. (Hill & Rowe, 1996). However, post-sixteen students very often suffer from anxiety, and anxiety can negatively influence students’ memory and concentration (Simsek, 2018). This is most likely owing to the nature of the required resit, learners' prior experiences, and learners' confidence in personal skills. (NUS, 2012) Therefore, teachers must be careful with the use of words during the feedback process to not grow student anxiety. Cox  (2018) has pointed out that if teachers develop cognitive-behavioural and other blends of coaching techniques it can be very effective in sign-posting learners how the student can achieve better in personal and academic development and reduce anxiety towards exams. According to the study, learner mentality may have a significant impact on student engagement and subsequent achievement. (Dweck, 2012).  Dweck (2012) indicates that a student mindset can be a fixed mindset or a growth mindset. Fixed mindset students believe that intelligence and ability are fixed traits, and nothing can be done to change those. (Leung 2018). Growth mindset students, on the other hand, think that intellect is not fixed and, as a result, seek constructive evaluation in order to learn from errors and failures, as well as demonstrate resilience and determination when faced with obstacles or setbacks. (Dweck, 2006). In both, the mindset will impact how the student is learn, affect how the student receives feedback, and take the case of failures.  In both cases, the coaching technique can be used by teaching practitioners to help to change student perspectives and achieve better engagement with fixed-mindset students.


				

[bookmark: _Toc127814670]Reflective account

	I have undertaken two observations to learn and understand how teaching professionals practice behaviour management and achieve student engagement. The observed teaching professionals will refer to TA and TB to help maintain anonymity through all reflection. Also, I will be looking at one of my recent teaching experiences, to reflect on and able create an effective action plan to further development. I will use the ERA cycle (2013) reflective model for each event. (Sewell, 2019)  This model breaks down the reflection into three parts: Experience, Reflection, and Action. The action part of the cycle will be a table format.  (Please see in appendices) 
[bookmark: _Toc127814671]TA Observation
[bookmark: _Toc127814672]Experience
 
The lecture was taking place at Business Campus Swansea for Level 5 finance students. TA classroom management was very effective in encouraging the student to join in classroom discussions. When the student stayed quiet and was not engaged, TA reworded the question and give a little hint about what answer she was aiming for from students. In the case of any wrong answer given by learners, TA has used the sentence, “I can see where you come from, however, have you considered this and this” Through this reaction she is not undermotivated to the student, but she has sign-posted the student how he can grow his knowledge on the subject.  Close to the end of the session TA pointed out she has uploaded a template to outline the assignment and she has been required all the students to must use that. One of the student's reactions was very negative, and he questioned why he must do that. The student also raises a concern it is not a fair approach from TA to reduce marks if the student does not follow the template. TA has explained in a very respectful manner, it will be beneficial to use as it will help over all the requirements of the assignment. The student was still very negative, and his attitude was not showing respect toward to TA. I was able to sense the other students worrying and it was an uncomfortable situation for all the other learners.  TA kept calm all the way long and she provided an example to help convince the student, people must use temple plates in work or life situations, not only through studying. TA's example was the tax return. TA has explained,  HMRC will provide a template that must be followed by everyone otherwise the application will reject it and the organisation/person will face a penalty. As the subject was finance it fitted well with the context of the lecture. End of the situation student has excepted the requirement, 
[bookmark: _Toc127814673]Reflection 

I felt TA has achieved a high level of student engagement through well-planned activities and with her high level of subject knowledge. According to Bauer (2007), a key step to promoting student engagement is recognising and addressing the fear of failure and judgment in front of both teachers and peers. Therefore, the technique that TA has used to sign-posting students how they can wider knowledge and she has not used the term wrong answer has to save the student from the feeling of failure and feel being judged by others. It was a great example, of how to reduce anxiety in students. 
 I felt the student has created an uncomfortable atmosphere for his fellow students and the learners did not understand his behaviour. I felt TA handled the situation in the best possible way. TA behaviour management was a great example of Curwin and Mendler’s (1988) Discipline with Dignity theory. TA has shown respect towards the student, and she has managed the negative behaviour positively and politely. I feel I have learned it is very important to keep calm and try to manage problems in a way where I can educate the student at the same time as the situation has been dealt with. I felt the situation end it well, due to TA's wide subject knowledge and his respecting others.  
[bookmark: _Toc127814674]TB Observation

[bookmark: _Toc127814675]Experience

This lecture was taking place online via Team, for level 4 students in the subject of Learning in the digital area. TB's attitude was very positive, she was smiling throughout the lesson, and she made a few jokes. This approach has created a very positive atmosphere and the student started to have more engagement and join in the conversation. I felt this positive classroom management created an environment where the student felt safe and happy, therefore the student engagement with the subject was exciting to a high level. It has not occur any behaviour issues during this lesson. 
[bookmark: _Toc127814676]Reflection

It can be hard to achieve student engagement when it comes to delivering an online session. without the buzz of the classroom setting and the company of their peers, can affect student engagement. (Best, 2020) Hence, making jokes and creating a fun online environment can help ease up barriers can give an extra buzz to the online class.  I felt the students were very comfortable answering any questions and taking part in activities. Engaging the student by laughing and telling a joke, in same to be offered an exciting environment in the meantime it has educated well the learners, as during formative assessment it was mainly the right answer has been given by the learners.  I have learned having high subject knowledge and well-planned lecture will able me to put through more of my personality in my teaching style and learners will feel more comfortable and engaging more in the classroom. I have understood that TB's teaching style made learners relaxed, therefore students do not feel judged if they not giving the right answer for any task. 

[bookmark: _Toc127814677]My teaching Experience.

[bookmark: _Toc127814678]Experience:
	
My teaching practice was taking place online, on the 31st of January. I have delivered Finance- Working Capitals for level 5 students. I have planned three online activities for the first forty minutes of my teaching session. The first activity was an online whiteboard activity, it has required the students to type in their names, student email addresses and accept the term and conditions. However, one of the learners refused to take a part, he explained he would not accept any terms and conditions without reading all the requirements. He also explained to read all the terms will take a long, therefore even if he will read all the terms, he will miss out on the activity anyway. I have pointed out to the student it is a safe program to use as it has been improved by UWTSD. Marie was observing my teaching and she tried to explain to the student, I would not be allowed to use this program if it would harm any way any student. He still was not happy with any of our explanations, therefore I described, it as a personal choice to join any activities, and he does not have to do anything where he so not feel comfortable. If he still likes to engage with the activity, he can type his answer in the team chat facility. 
[bookmark: _Toc127814679]Reflection

I felt the student's voice and attitude towards me and the activity was not positive. I still feel nervous before my teaching session due to lack of experience, however, I felt very calm through this situation.  I feel I have supported my point of view with good evidence and I have given other opportunities to still able the learners to engage and learn. I feel I have respected the student, as the Professional Stander (2017) requires me. I have learned the importance of being a critical thinker and the importance of reflecting in action. I think the reason for the positive outcome is my polite attitude toward the student and showing confidence in my knowledge. The use of evidence that I have provided does not leave any gap, therefore the student accepted my answer without any further concern.  
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	Teacher

	TA

	Date
	
23/01/23

	Group
	
Level 5 - Finance

	Topic/Context
	
Budgeting

	Notes on the lesson:

	
I have carried out this observation prior to asses student engagement, classroom, and behavior management. 
TA achieved student engagement through well-planned activities, her classroom management was very effective, as the student did not want to speak or answer any questions. TA reworded her question and encouraged the student to engage with the topic. 
TA has enquired the student to use a template through the assignment that she has previously uploaded on moodle. One of the students questioned why he has to use it and what will happen if he will not use it. TA has explained because it contains all the headings that she expects to see in the report. The student still was not willing to agree and questioned Marie while she dedicates marks if he does not do it. therefore, TA has used an example of HMRC-tax return. The government will expect people to follow the template.  If the person does not follow the template HMRC will not accept the tax return and the person will find. In the end, the student was accepted. 



	

	What I have learned:

	
I have learned lecturers try to be supportive and a student still can question why they have to abbey by the requirement. 
Instead to tell him because these are the rules, try to come up with a live example.
Keep it calm and talk to the student with respect in any circumstances. 
	

	Targets to improve my practice (mapped to professional standards):

	Grow my subject knowledge to be able to give an example to sound professional, and help the student understand my point of view.  
· Maintain and update knowledge of my subject(s) and how best to teach and assess them.
· Demonstrate dignity, courtesy, and respect toward others
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	Teacher

	TB

	Date
	
26/01/23

	Group
	
Level 4 – Learning in the digital era 

	Topic/Context
	Critical thinking

	Notes on the lesson:                      online

	
I have carried out this observation prior to asses student engagement, classroom, and behavior management. 
It can be hard to achieve student engagement when it comes to delivering the online session, 
TB has kept his camera on and he had requested the student do so. He allocated breakout rooms for students to carry out group work and he plan online whiteboard activities. TB made a few jokes and he was smiling with a positive attitude that created a positive atmosphere and the student did engage better after the jokes. 
TB has asked the student for permission to start recording. 
	

	What I have learned:

	
Keep a positive attitude even in a difficult situation, and try to make jokes to ease students’ nerves. 
	

	Targets to improve my practice (mapped to professional standards):

	Grow my subject knowledge to be able to give an example to sound professional, and help the student understand my point of view.  
· Maintain and update knowledge of my subject(s) and how best to teach and assess them.
· Demonstrate dignity, courtesy, and respect toward others
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Lesson Plan

	Topic: Finance- Working Capitals
	Class:


	Date: 30/01/2023

	Length of lesson: 4 hours
	Several students:
15

	Resources required:
Computer, phone, internet access, team

	Aim of Lesson
Develop knowledge of how businesses can manage working capital

	Learning Outcomes – The Learners Should Be Able To:
Demonstrate knowledge of debtors.
Able to illustrate an understanding of how to manage capital. 
Able to comply with capital on the balance sheet and finance calculations. 

	Previous student knowledge required for the session:	
This lecture requires knowledge of previously covered the topic as budgeting, forecasting 

	Anticipated difficulties (if applicable):
Lost of internet connection, not able to join online activities 

	Professional Standards (where are these being met within the session)
Demonstrate dignity, courtesy, and respect towards others – white bored activity was not anonymous, therefore students decide not to take apart 

Plan and deliver effective learning, teaching, and assessment – used a wide source of references in lesson preparation, used different activities to assess knowledge, lesson planning,

Critically reflect on own values, knowledge, and skills to improve learning- reflecting on the spot and a critical reflection will be written after the lecture to improve behavior and classroom management.  







Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Recap 


Introduction




Development 



















Plenary/conclusion

	Forecast calculation.


Introduce topic




Exploring capital management

	Go through last week's forecast exercise sheet and explain again all the calculations. 
(Marie)
Introduce the aim of the objective and outcome of the lecture 
Chalk and talk
(Bettina)

Online white bored activity- What are the means of working capital
(Bettina)

Chalk and talk about working capitals
(Bettina)

Pooleverywhere.com – Why is important to manage working capitals 
(Bettina)

Chalk and talk about working capital management
(Bettina)

Pooleverywere.com –  how you can manage debtors? 
(Bettina)

Marie take over the lesson to go through all topics 


Cover assignment
	40 minutes

5 minutes


5 minutes




10 minutes


10 minutes


10 minutes



10 minutes


10 minutes



20 minutes



	Assessment Strategies: when and how are they included within the lesson?
Through online activities as is required previous knowledge that has been previously thought 
Question and Answers



	Informal reflection (to be completed after the session)
The first activity to start the lesson was an online white bored, felt nervous my voice was shaking struggled to find my thoughts.
To take part in this activity the online whiteboard asked students to sign up with their student email addresses, I had one student who refuse to take a part as he didn't want to sign up for anything that he has not read the terms and conditions. He has commented it would be taken too long for him to read through by the time the activity will finish.
I have ensured the student is a safe platform as used by the university if he feels is something that he wouldn't do is a choice. He refused to do it. I have offered to type his answer in the chat. 
I have reflected on the spot so for the second activity I have changed to pooleverywere.com where I have set up to enter answers anonymously. 
The second and the 3rd activity went much more smoothly I felt more confident I used a real-life example to help the student understand the outcome that I was looking to achieve.
I had lots of answer input and I felt the student was more open up as it was anonymous
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SMART Action Plan
	What is my goal?
	How will I measure?
	Why is achievable?
	Why is relevant?
	Time being

	Gain better Coaching and mentoring skills
	By developing better coaching and mentoring skills, I will achieve better outcomes case behaviour issues occur in the classroom.  I will be able to sing-post student better. Completing the course. 
	My PCET program will finish in May 2023, therefore I can take on an intense coaching course. 
	Through coaching, I can develop better questioning techniques and deep listening. For teachers is important how they ask questions and help student signpost how to can grow their knowledge. Also through coaching techniques, I can demonstrate better commitment to learners and plan and deliver effective teaching in line with Professional Stander. Also, I can help learners to share better responsibilities for their learning by having better questioning and communication skills through coaching.
Through mentoring, I can build better calibration with teaching practitioners.   
	In the next 6 month

	Grow my subject Knowledge 
	I feel more confident in my teaching practice, and the preparation time for each session will take less time. Feedback from my mentor
	I have to deliver business subjects on my placement; therefore, I am learning more and more about different business subjects.  
	A teacher must always maintain and update knowledge of the teaching subject as a requirement of the Professional Standard. Also, through wider subject knowledge I will able to deliver more effective teaching sessions. 
	The long-term goal through my all-teaching practice. 

	Develop better emphatic skills
	By having better emphatic skills I can more relate to student circumstances, and I will show better understanding. I can ask for feedback from my mentor.
	I can practice the emphatic skill, through online activities that take 10 minutes a day. 
	By emphasizing better, I can create better engagement and I can understand better any behaviour issues.  I will be able to demonstrate a better commitment to learning well-being. Emphasizing can help build a positive relationship with other teaching practitioners.  
	3 months 
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