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INTRODUCTION
This Module Directory includes all the modules for Level 4 within the Academic Discipline of Social Policy, Youth and Communities in the academic year 2019-2020.

This directory accompanies the Programme of Study Handbook, which will provide you with details of which modules you will be studying for your programme this year in the ‘Programme of Study’ section.   This directory may include modules that are running on other programmes of study within your Academic Discipline/Institute.    If you require assistance in identifying the modules for your programme of study, please contact the Programme Director (whose name and contact details are provided in the accompanying Programme of Study Handbook), or the relevant Institute Office.

The University has made every effort to make the information as full and as accurate as possible, but you should note that minor changes in the organisation of modules between the planning stage and the actual teaching are inevitable.  We shall try to keep any such changes to a minimum, and you will receive plenty of advance warning in the event of any alteration.  We would also be grateful if you would let us know about any changes that you think might be helpful if introduced into future handbooks.


.
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MODULES
Certificate in Higher Education Social Studies (for BA Advocacy and BA Sociology) 
MODULE CODE:	ECGE4001Q
[bookmark: _Toc330454024]TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		L400 

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
· engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
· explore different communication styles and systems; 
· develop digital competency and numeracy skills in line with the academic demands of the programme;
· organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001Q

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒



	[bookmark: StartP]Module Code
	ECAY4003

	Title
	Advocacy Services in the 21st Century

	Date
	27/03/2019
	Level
	4
	Credits
	20

	Pre-Requisites
	None




AIM(S)
· To ensure that learners develop an awareness of contemporary advocacy services and how they individually and collectively contribute to giving voice to individuals.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· describe a range of advocacy service providers and their purpose;
· develop an understanding of underpinning theories relating to advocacy provision;
· describe how the current legislation is designed to support individuals, groups and families in developing agency and empowerment. 

INDICATIVE CONTENT
· Explore a range of organisations, their roles within advocacy provision and in addition recognise the role of independence in advocacy.
· Engage with a range of theories that underpin advocacy practice that supports both the individual and groups in society from a range of disciplines e.g. sociology, psychology, social policy and identity theory.
· Explore a range of current legislation in regards to advocacy practice for example The Social Services & Well-being Act (2014), Advocacy QPM Charter. An exploration of Government strategies designed to support agency and empowerment.

Study Time Allocation

The study time for the module is divided as follows:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Essay 
	2100 words
	70%



Assessment Component 2
	☐	Written exam
	☐	Coursework
	☒	Practical



	Mode of assessment
	Volume
	Weighting

	Video Seminar Presentation
	8 minutes 
	30%



Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



READING LIST

	Module Code
	ECAY4003

	Module Title
	Advocacy Services in the 21st Century

	Classification
	Reading List entry
	Electronic*

	Essential
	Advocacy QPM Advocacy Charter Available at https://qualityadvocacy.org.uk/resources/advocacy-charter/  Accessed on 19.12.2018.
	☒

	Essential
	Social Services and Well-being (Wales) Act 2014 Available at https://www.legislation.gov.uk/anaw/2014/4/contents Accessed on 19.12.2018
	☒

	Essential
	Bateman, N. (2000) Advocacy Skills: A Handbook for Human Service Professionals. UK: Arena
	☐

	Essential
	Wilks, T. (2014) Advocacy and Social Work Practice. UK: McGraw-Hill. 
	☐

	Further
	Duschinsky, R., Lampitt, S. & Bell, B. (2016) Sustaining Social Work: Between Power and Powerlessness. UK: Palgrave. 
	☐

	Further
	Crawford, A.L. & Novak, B.K. (2018) Individual and Society. UK: Routledge. 
	☐

	Further
	Newbigging, K. (2015) Independent Mental Health Advocacy: Rights to be Heard, context, Values and Good Practice. UK: JKP. 
	☐

	Further
	Boylan, J. & Dalrymple, J. (2009) Understanding Advocacy. UK: McGraw-Hill.
	☐

	Further
	Beesley, P.; Watts, M. & Harrison, M. (2018) Developing Communication Skills in Social Work. UK: Sage.
	☐

	Essential
	Wilks, T. (2014) Advocacy and Social Work Practice. UK: McGraw-Hill. 
	☐



	

Module Code
	ECSO4001

	Title
	Understanding Society: An Introduction to Sociological Theory

	Date
	27/03/2019
	Level
	4
	Credits
	20

	Pre-Requisites
	None




AIM(S)
· To provide an introduction to the main sociological perspectives and to the methods used by social scientists to investigate contemporary society.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· describe the key features of significant sociological perspectives and how they relate to the study of contemporary society;
· understand the way in which society is structured and the nature of social justice and inclusion;
· understand the nature of sociological enquiry including the concepts of qualitative and quantitative research and primary and secondary evidence.

INDICATIVE CONTENT
· An introduction to the main perspectives from which society is studied; e.g. Marxism, functionalism, neo-liberalism, feminism, capitalism, postmodernism and ecology/ sustainable development.
· An introduction to the ways in which society is divided along lines of gender, class, race, age etc.
· An exploration of the ways in which societal divisions rely on an imbalance of power and consequently lead to inequality.
· An introduction to the nature of qualitative and quantitative research methods and how these relate to the study of contemporary society.
· An introduction to the concept of primary and secondary evidence in social studies.

Study Time Allocation
The study time for the module is divided as follows:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Written Assignment 
	2100 words
	70%



Assessment Component 2
	☐	Written exam
	☐	Coursework
	☒	Practical



	Mode of assessment
	Volume
	Weighting

	Seminar Presentation
	8 minutes 
	30%



Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



READING LIST

	Module Code
	ECSO4001

	Module Title
	Understanding Society: An Introduction to Sociological Theory

	Classification
	Reading List entry
	Electronic*

	Essential
	Haralambos, M. & Holborn, M. (2018) Sociology: Themes and Perspectives. Hammersmith, London: Harper Collins Publishers Limited.
	☐

	Essential
	Dillon, M (2019) Introduction to Sociological Theory: Theorists, Concepts and their Applicability to the Twenty-first Century, Oxford: Willey-Blackwell.
	☐

	Essential
	Giddens, Sutton, & Sutton, Philip W. (2017). Sociology (7th ed. / revised and updated with Philip W. Sutton. ed.). Cambridge: Polity.
	☐

	Further
	Berger, P.L. & Luckmann, T. (2011) The Social Construction of Reality: A Treatise in the Sociology of Knowledge. London: Penguin.
	☐

	Further
	Best, S. (2003) A Beginner’s Guide to Social Theory. London: Sage.
	☐

	Further
	Macionis, J.J. & Plummer, K. (2011) Sociology: A Global Introduction. Harlow, Essex: Pearson Education Limited.
	☐

	Further
	Schaefer, R.T. (2018). Sociology. New York: McGraw-Hill.
	☐

	Further
	Wilkinson, R. and Pickett, K. (2009) The Spirit Level: Why More Equal Societies Almost Always Do Better. London: Allen Lane.
	☐



	Module Code
	ECAY4004

	Title
	Agency, Empowerment and Anti-Oppressive Practice

	Date
	27/03/2019
	Level
	4
	Credits
	20

	Pre-Requisites
	None




AIM(S)
· To ensure that learners develop an awareness of strategies of empowerment from a legislative, theoretical and practice perspectives. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· describe what constitutes agency, voice, empowerment and anti-oppressive practice and the implications for those at risk of exclusion through the exploration of current theory;
· describe potential barriers and challenges to agency and empowerment; 
· develop an understanding of how value systems affect the voice of individuals, groups and families.  

INDICATIVE CONTENT
· Explore a range of theories which define and contextualise agency, voice, empowerment and anti-oppressive practice this may include reference to sociology, social psychology, social policy and philosophy.
· Explore how and where barriers and challenges to developing agency and empowerment within society; with consideration given to solutions and future change.
· Reflect upon individual value systems and describe how ‘Giving Voice to Values’ (Gentile, 2009) is influential in developing agency and empowerment. 

Study Time Allocation

The study time for the module is divided as follows:
	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0

	TOTAL
	200
	100%





ASSESSMENT

Assessment Component 1
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Essay 
	2100 words 
	70%



Assessment Component 2
	☐	Written exam
	☐	Coursework
	☒	Practical



	Mode of assessment
	Volume
	Weighting

	Seminar Presentation  
	8 minutes  
	30%



Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



READING LIST

	Module Code
	ECAY4004

	Module Title
	Agency, Empowerment and Anti-Oppressive Practice

	Classification
	Reading List entry
	Electronic*

	Essential
	Social Services and Well-being (Wales) Act 2014 Available at https://www.legislation.gov.uk/anaw/2014/4/contents Accessed on 19.12.2018
	☒

	Essential
	Gentile, M. (2012) Giving Voice to Values: How to Speak Your Mind When You Know What’s Right. UK: McGraw-Hill. 
	☐


	Essential 
	McCabe, A. (2012) Below the Radar in a Big Society? Reflections on Community engagement, empowerment and social action in changing policy context, Yale: US: Yale University Press.
	☒


	Essential
	Dominelli, l. & Campling Houndmills, J. (2002) Anti-oppressive social work theory and practice. UK: Palgrave Macmillan. 
	☐


	Essential
	Friere, P. (2017) Pedagogy of The Oppressed. UK: Penguin.
	☐

	Further
	Browne, K. (2011) An Introduction to Sociology. 5th Ed. UK: Polity Press. 
	☐

	Further
	Morgaine, K. & Capous-Desyllas, M. (2015) Anti-oppressive Social Work Practice: Putting Theory into Practice. USA/UK: Sage.
	☐

	Further
	Duschinsky, R., Lampitt, S. & Bell, B. (2016) Sustaining Social Work: Between Power and Powerlessness. UK: Palgrave. 
	☐

	Further
	Crawford, A.L. & Novak, B.K. (2018) Individual and Society. UK: Routledge. 
	☐

	Further
	Beesley, P.; Watts, M. & Harrison, M. (2018) Developing Communication Skills in Social Work. UK: Sage.
	☐

	Further
	Wilks, T. (2012) Advocacy and Social Work Practice. UK: McGraw-Hill. 
	☐

	Further
	Hoefer, R (2019) Advocacy Practice for Social Justice, Buckingham: OUP.
	☐




	Module Code
	ECAY4005

	Title
	Multi-Agency Working: Policy in Practice

	Date
	27/03/2019
	Level
	4
	Credits
	20

	Pre-Requisites
	None




AIM(S)
· To introduce the concept of multi-agency working to support people in need and exploring current policy and practice.

LEARNING OUTCOMES
Upon the successful completion of this module, the student should be able to:
· identify different models of multi-agency working used to organise support for people; in need;
· describe the benefits of, and obstacles to multi-agency working in Wales and the UK;
· understand the current legislative and policy influences on multi-agency working.

INDICATIVE CONTENT
· The microsystem, mesosystem and macrosystem elements of Bronfenbrenner’s Ecological systems theory.
· The relationship between differing models of multi-agency working to Bronfenbrenner’s theory.
· An exploration of the proposed benefits of multi-agency working for the agencies, practitioners and service users.
· An exploration of the issues with multi-agency working as outlined in reports and serious case reviews.
· An exploration of the process of policy creation and the factors that influence this process.
· An over-view of current legislative and policy influences on multi-agency working, including the Social Services and Wellbeing (Wales) Act.

Study Time Allocation

The study time for the module is divided as follows:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Essay
	2100 words 
	70%



Assessment Component 2
	☐	Written exam
	☐	Coursework
	☒	Practical



	Mode of assessment
	Volume
	Weighting

	Poster Presentation 
	8 minutes 
	30%



Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



READING LIST

	Module Code
	ECAY4005

	Module Title
	Multi-Agency Working: Policy in Practice

	Classification
	Reading List entry
	Electronic*

	Essential
	Baggott, R. (2013) Partnerships for Public Health and Well-being: Policy and Practice (Interagency Working in Health and Social Care. London: Palgrave
	☐


	Essential
	Cheminais, R. (2009) Effective Multi-Agency Partnerships: Putting Every Child Matters Into Practice London: Taylor & Francis
	☐

	Essential
	Donnison, D. (2009) Speaking to Power, advocacy for Health and Social Care. Bristol: Policy Press
	☐

	Essential
	Gaspar, M. (2010) Multi-agency Working in the Early Years: Challenges and Opportunities London: Sage
	☐

	Further
	Green, D. (2016). The Power of Advocacy. In How Change Happens (p. How Change Happens, Chapter 14). Oxford University Press. Available at
http://whel-primo.hosted.exlibrisgroup.com/44WHELF_UWTSD_VU1:CSCOP_EVERYTHING:TN_oxford_scholarshiposo/9780198785392.003.0014   
Accessed on 04.01.17
	☒

	Further
	Martin, J. and Gosling (2012). Making Partnerships with Service Users and Advocacy Groups Work: How to Grow Genuine and Respectful Relationships in Health and Social Care. London: Jessica Kingsley
	☐

	Further
	De Waal, A. (2015). Advocacy in Conflict: Critical Perspectives on Transnational Activism, ZED books
	☐

	Further
	Newbigging, K. (2015) Independent Mental Health Advocacy - The Right to Be Heard, London: Jessica Kingsley
	☐

	Further
	Thompson, N. (2016) Anti-discriminatory practice: Equality, diversity and social justice. United Kingdom: Palgrave Macmillan
	☐

	Further
	Wright, Jaffe (2014) Six Steps to Successful Child Advocacy: Changing the World for Children. London: Sage
	☐



	Module Code
	ECSO4002

	Title
	Who are We: Culture and Identity

	Date
	27/03/2019
	Level
	4
	Credits
	20

	Pre-Requisites
	N/A




AIM(S)

· To understand what constitutes culture and identity and how these are represented in society.
LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
· describe what constitutes culture and identity;
· identify the tensions between identity and culture and social norms and values;
· examine how social representations of identity and culture impact upon equity and equality in the modern world. 

INDICATIVE CONTENT
· Consider the main defining of what constitutes culture and identity including e.g. similarity and difference; understanding identification; self-image and public image; groups and categories. The main theories associated with identity will be explored for example Identity Theory (Stryker; Bauman); Role Identity Theory (McCall & Simmons); Social Identity Theory (Tajfel & Turner; Cote & Levine); Collective Identity Theory (Melucci). 
· Explore social norms and values and consider how these are used to ‘other’ individuals and groups e.g. Othering (Husserl). Consideration will be given to the multidimensional nature of identity and Identity Formation Strategies (Cote & Levine). 
· Social representations within the media will also be explored with attention given to issues of stereotyping and stigma will also be considered particularly within a Social Media and Online Culture (Goffman & Rosenberg). 

Study Time Allocation

The study time for the module is divided as follows:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%






ASSESSMENT

Assessment Component 1
	☐	Written exam
	☒	Coursework
	☐	Practical



	Mode of assessment
	Volume
	Weighting

	Essay
	2100 words 
	70%



Assessment Component 2
	☐	Written exam
	☐	Coursework
	☒	Practical



	Mode of assessment
	Volume
	Weighting

	Seminar Presentation 
	8 minutes 
	30%



Assessment Summary
	Activity type
	Percentage

	Written exam
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



READING LIST

	Module Code
	ECSO4002

	Module Title
	Who are We: Culture and Identity

	Classification
	Reading List entry
	Electronic*

	Essential
	Lawler S (2014) Identity: Sociological Perspectives, Malden, MA: Polity Press.
	☒

	Essential
	Jenkins, R (2014) Social Identity, London: Routledge.
	☐

	Essential
	Burke, Peter J., and Jan E. Stets. (2009). Identity theory. New York: Oxford Univ. Press.
	☐

	Essential
	Turner, SP (2010) Explaining the Normative, Cambridge, UK: Polity
	☐

	Further
	MacKinnon, Neil J., and David R. Heise. (2014). Self, identity, and social institutions. New York: Palgrave Macmillan.
	☐

	Further
	Rosenberg, Morris. (1979). Conceiving the self. New York: Basic Books.
	☐

	Further
	Stryker, Sheldon. (2002). Symbolic interactionism: A social structural version. Caldwell, NJ: Blackburn.
	☐

	Further
	Cote, JE. & Levine, CG (2002) Identity Formation, Agency and Culture, London: Routledge.
	☐

	Further
	Goffman, Erving. (1990). The presentation of the self in everyday life. Garden City, NY: Doubleday.
	☐

	Further
	McCall, George J., and J. L. Simmons. (1978). Identities and interactions: An examination of human associations in everyday life. New York: Macmillan.
	☐

	Further
	Brown, R (2010) Prejudice: Its Social Psychology, Oxford: Wiley-Blackwell
	☐


	Further
	Seidler, VJ (2010) Embodying Identities: Culture, Differences and Social Theory, Bristol: Polity Press
	

	Further
	Crawford LA & Novak KB (2018) Individual and Society: Sociological Social Psychology, London: Routledge.
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BA Youth and Community Work


MODULE CODE:  		SJYW4010
TITLE:  		Youth Work Principles and Practice
DATED:  			19/05/2014	

LEVEL:  			4
CREDITS:  			20		

JACS CODE:			L500 


AIM(S)

· To introduce the student to an understanding of youth work’s principles and professional practices.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
	
1. Demonstrate an understanding of the principles and practices of non-formal education within the varied youth and community work contexts.

2. Illustrate an integrated understanding of practice, theory, principles, values and skills within youth and community work.

3. Express an understanding of past and contemporary youth and community work pedagogy and practice.

4. Organise their knowledge and learning through use of a range of information resources, and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:1]. [1:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 



INDICATIVE CONTENT

· Through an exploration of youth work practice, theory and skills, the module will address the definitions, purposes, contexts, objectives and values of youth work.

· Students will discuss and evaluate non-formal approaches to education, and will also explore education in its widest sense – including formal and informal education, and community education.

· The module will also focus upon past and contemporary youth work pedagogy and practice, and will encourage students to consider why we do what we do, and how we do what we do. 

· Students will be introduced to how we work with young people in specific contexts, and will begin to look at group work skills as well as interpersonal skills.

· There will be an experiential learning focus to this module, with students involved in weekly practical activities to integrate with the theoretical approaches which also form part of this module.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the principles and practices of youth work, and to key youth work theories.  Lectures will also have an experiential learning thread at their core, thus enabling students to integrate theory and practice, and to support the application, discussion and evaluation to the techniques learned.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20% 

	Independent learning
	160
	80%

	Placement learning
	-
	-

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Coursework: Assignment (2000 words)  

Exemplar: Discuss the principles and practices of youth work, and how a non-formal approach to education can provide a variety of outcomes for young people from their involvement in youth work.

Assessment Component 2 – 25%

Practical: Group Poster Presentation (10 minutes)

Exemplar: In your group, examine Chapter 3 of the Albemarle Report, and prepare a poster which compares and contrasts the lives of young people and the challenges they faced in the late 1950s with young people in today’s society.

Assessment Component 3 – 25%

Coursework: Individual Written Contribution to support the Group Poster Presentation (1000 words)

Exemplar: Students are required to provide an individual reflective account to support your group’s poster presentation.  This written contribution should focus upon your personal experience of working in the group, and should draw upon relevant group work theory to underpin your observations.

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	75%

	Practical
	25%

	TOTAL
	100%









For bonded modules
	Learning Outcome
	The learning outcome is assessed by the following assessment component(s)

	1. 
	1, 2, 3

	2. 
	1, 2, 3

	3. 
	2, 3

	4. 
	1, 2, 3



BIBLIOGRAPHY

Essential

Banks, S. (1999) Ethics and the Youth worker in Banks, S. (ed) Ethical Issues in Youth work,   London: Routledge.
Batsleer, J. & Davies, B. (eds). (2010)  What is Youth work? Exeter: Learning Matters.
Heron, J. (1999) The complete facilitator’s handbook, London: Kogan Page.
Jeffs, T. & Smith, M. (2005) Informal Education, Nottingham: Education Heretics Press.
Jeffs, T. & Smith, M. (eds). (2010) Youth work Practice, Basingstoke: Palgrave Macmillan. 
Learning and Skills Improvement Service. (2012) Youth work National Occupational Standards, Coventry: Learning Skills and Improvement Service.  Available online at http://www.excellencegateway.org.uk/node/24788 
National Assembly for Wales. (2000) Extending Entitlement: Supporting young people in Wales, Cardiff: National Assembly for Wales.  available online at http://www.cywu.org.uk/index.php?id=10&category_id=5&article_id=270
Richardson, L. D. & Wolfe, M. (eds). (2001) Principles and practice of informal education: learning through life, London: Routledge.   
Sapin, K. (2009) Essential Skills for Youth work Practice, London: Sage Publications.
Sercombe, H. (2010) Youth work Ethics, London: Sage Publications.
Standing Conference for Youth work in Wales. (2007) The Youth work Curriculum Statement for Wales, Cardiff: Standing Conference for Youth work in Wales.  Available at http://www.youthworkwales.org.uk/creo_files/upload/files/YouthWkCurriculum2002 (English).pdf
Welsh Assembly Government. (2007) Young People, Youth work, Youth Service: National Youth Service Strategy for Wales, Cardiff: Welsh Assembly Government.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.  Available to download at http://wales.gov.uk/topics/educationandskills/skillsandtraining/national-youth-work-strategy-for-wales/?lang=en 
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.  Available to download at  http://www.wlga.gov.uk/publications-and-consultation-responses-lll/youth-work-in-wales-principles-and-purposes-january-2013/ 




Recommended

Argyle, M. (1994) The psychology of interpersonal behaviour, Harmondsworth: Penguin Books.
National Assembly for Wales. (2001) Extending Entitlement: Supporting young people in Wales - Consultation on the Draft Direction and Guidance, Cardiff: National Assembly for Wales.  Available to download at http://wales.gov.uk/topics/childrenyoungpeople/participation/extendingentitlement1/youngpeopledirection?lang=en 
Nelson–Jones, R. (2005) Practical counselling and helping skills, London: Sage Publications.
OPSI. (2004) Children Act 2004, London: The Stationery Office. Available online at http://www.legislation.gov.uk/ukpga/2004/31/contents/enacted  
Packham, C. (2008) Active Citizenship and Community Learning, Exeter: Learning Matters.
Social Exclusion Unit. (1999) Bridging the Gap: New opportunities for 16-18 year olds not in education, employment or training, London: The Stationery Office.
Social Exclusion Unit. (2000) National Strategy for Neighbourhood Renewal, Report of Policy Action Team 12: Young People, London: The Stationery Office.
UNICEF. (1989) UN Convention on the Rights of the Child, New York: UNICEF. 
Welsh Assembly Government. (2002) Extending Entitlement: Support for 11 to 25 year olds in Wales Directions and Guidance, Cardiff: Welsh Assembly Government. Available online at http://wales.gov.uk/topics/childrenyoungpeople/participation/extendingentitlement1/youngpeopledirection?lang=en  
Welsh Assembly Government. (2004) Children and Young People: Rights to Action – Stronger Partnerships for Better Outcomes, Cardiff: Welsh Assembly Government.  Available to download at http://wales.gov.uk/topics/childrenyoungpeople/publications/rightstoaction/?lang=en
Welsh Assembly Government. (2006) 14-19 Learning Pathways, Cardiff: Welsh Assembly Government.
Welsh Assembly Government. (2006) The Learning Country: Vision into action, Cardiff: Welsh Assembly Government.  Available to download at http://wales.gov.uk/topics/educationandskills/publications/guidance/learningcountry/?lang=en 
Welsh Assembly Government. (2006) Making the Connections – Delivering Beyond the Boundaries: Transforming public services in Wales, Cardiff: Welsh Assembly Government.  Available at http://wales.gov.uk/topics/improvingservices/publicationsevents/publications/deliveringbb/?lang=en
Williamson, H. (1993) Youth Policy in the United Kingdom and the Marginalisation of Young People, Youth & Policy 40.
Williamson, H. (1995) The Needs of Young People Aged 15-19 and the Youth work Response, Caerphilly: Wales Youth Agency.

Background

HMSO.  (1944)1944 Education Act, London: HMSO.
HMSO. (1960) The Youth Service in England and Wales, London: HMSO.  Available to download at http://gateway.proquest.com/openurl?url_ver=Z39.88-2004&res_dat=xri:hcpp&rft_dat=xri:hcpp:rec:1959-048896
HMSO. (1969) Experience and Participation (Review of the Review Group on the Youth Service in England), London: HMSO.  available to download at http://gateway.proquest.com/openurl?url_ver=Z39.88-2004&res_dat=xri:hcpp&rft_dat=xri:hcpp:rec:1981-074376  
HMSO. (1984) Youth Service Provision in Wales (Education survey 13), Cardiff: HMSO.
HMSO. (1998) Government of Wales Act 1998 c.38, London: The Stationery Office.
HMSO. (2000) Learning and Skills Act 2000 c. 21, Norwich: The Stationery Office.

Journals 

Children & Young People Now
Journal of Adolescence
Youth and Policy

Websites 

www.youthworkwales.co.uk
www.infed.org


Students will be directed to a range of appropriate journals and websites during module delivery.




























MODULE CODE:		SJYW4011 
TITLE:				Introduction to Young People in Society
DATED:			19/05/2014	

LEVEL:  			4
CREDITS:			20

JACS CODE:			L500 Youth and Community Work 


AIM(S)

· To introduce to students psychological and sociological perspectives, models and meanings of development through the life course of young people to enhance youth work practice. 

· To provide students with an understanding of the concept of youth within society and how this informs youth work practice. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

1. Demonstrate a comprehension of the implications of the transitions that occur between puberty and early adulthood and examine the psychological nature of changes in relationships that occur within families and the influence of peer group.

1. Discuss social change and social structures within society and their impact on  young people and their community.

1. Explore perceptions of youth in society, and the role of youth workers in promoting “young people’s positive roles”.

1. Organise their knowledge and learning through the use of a range of information resources and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:2]. [2:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· Examination of the critical biological, cognitive and social transitions that young people undergo from puberty to early adulthood and their impact on young people.

· Examination of the family from a sociological and psychological perspective, in terms of changing family units, parental style, the so-called  generation gap,  relationships with others, particularly peer groups—their increasing influence in young people’s lives. 

· An overview of the impact of social policy discourses on how we understand young people in society including youth policy and comparative international and European social policy.

· Discussion on the role of youth workers in promoting the personal and social development of young people and their “positive roles in society”; explore holistic approaches that promote the physical, mental, emotional and spiritual aspects of resourcefulness and resilience with young people. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies and experiential activity will also be used to develop understanding and application of the techniques. 

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	160
	80%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Coursework: Essay (1500 words)

Exemplar: Discuss how psychological theory can help youth workers understand significant transitions young people may experience. 

Assessment Component 2 – 50%

Coursework: Scrapbook and reflective commentary (electronic or paper) (1500 words)

Exemplar: Present a scrapbook and reflective commentary that would include the following:  
· representations of young people in the media, 
· examples of practice that promote positive roles for young people,
· reflections on what influences the representation of young people including links to policy,
· reflections on the role of the youth worker in  promoting positive experiences for young people. 

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%







BIBLIOGRAPHY

Essential

Adams, G. R. (2006) Blackwell Handbook of Adolescence. Oxford: Blackwell Publishing Ltd.
Arnett, J.J. (ed) (2011) Adolescent Psychology around the world Psychology Press
Belton, B. (2010) Radical youth work: developing critical perspectives and professional judgment. Lyme Regis, Dorset: Russell House Pub.,
Boyd, D., & Bee, H. (2013). Lifespan development (6th ed.). Harlow: Pearson.
Browne, K. (2011) An Introduction to Sociology (4th ed), London: Polity.
Coleman, J. C. (2010) The Nature of Adolescence, (4th ed.) London: Routledge.
Jeffs, T, & Smith, M. (2010) Youth work Practice. Houndmills, Basingstoke, Hampshire; New York: Palgrave Macmillan,

Recommended

Bukowski, W. A., Newcomb, A. F. and Hartup, W. W. (eds). (1998) The company they keep: friendship in childhood and adolescence, Cambridge: Cambridge University Press.
Connor, D. F. (2000) The Development of Values, Attitudes and personal qualities: A review of recent research, Slough: NFER.
Connor, D. F. (2002) Aggression and antisocial behavior in children and adolescents: research and treatment, New York: Guilford Press.
Gross, R. (2010) Psychology: The Science of Mind and Behaviour. (6th ed)  London: Hodder & Stoughton.
Geldard, G & Geldard, D. (2010) Counselling Adolescents: the proactive approach to young people (3rd ed). London: Sage Publications Ltd. 
Hendry, L. & Kloep, M. (2012) Adolescence and Adulthood: transitions and transformations Palgrave Macmillan
Jeffs, T. & Smith.M (1990) Young people, inequality and youth work. Basingstoke: Macmillan Education,
Kroger, J. (2007) Identity Development: Adolescence through Adulthood (2nd ed), London: Sage Publications. 
Lerner M.R. (2009) The Good Teen: rescuing adolescence from the myths of the storm and stress years Three Rivers Press
Lerner M.R. (2009) The Good Teen: rescuing adolescence from the myths of the storm and stress years Three Rivers Press
Levine, M. (2008) The Price of Privilege: How parental pressure and material advantage are creating a generation of disconnected and unhappy kids, New York: Harper.
Luxmoore N. (2008) Feeling like Crap: Young People and the Meaning of Self-Esteem, Jessica Kingsley Publishers
MacDonald, R. (ed). (1997) Youth, the ‘Underclass’ and Social Exclusion, London: Routledge.
Moore, S. (2001) Sociology Alive (3rd ed), London: Nelson Thomas.
Moore, S. (2002) Social Welfare Alive, London: Nelson Thomas.
Roche, J., Tucker, S., Thomson, R. & Flynn, R. (eds). (2004) Youth in Society: contemporary theory, policy and practice (2nd ed), London: Sage.
Smith, E. E., Nolen-Hoeksema, S., Fredrickson, B. and Lotus, G. R. (2003) Atkinson & Hilgard’s Introduction to Psychology (14th ed), Belmont: Wadsworth/Thomson Learning.
Smith. C; Rogers. W, S; & Tucker, S. Risk (2007) In Youth in Context: Frameworks. Settings and encounters pp 219-250 (2007), London, Milton Keynes / Sage Open University Press
Smith, P.K., Cowie, H. and Blades. M., (2010) Understanding Children’s Development. 5th ed.. Oxford: Blackwell Publishing 
Steinberg, L. (2010) Adolescence. (9th ed) New York: McGraw-Hill, 
Strasburger, V. C., Wilson, B. J. & Jordan, A. (2009) Children, Adolescents, and the Media (2nd ed), California: Sage Publications.
Williams, A. and Thurlow, C. (2005) Talking Adolescence. New York: Peter Lang Publishing.  


Students will be directed to a range of appropriate journals and websites during module delivery.












































MODULE CODE: 		SJYW4012
TITLE:				Fieldwork 1
DATED:			19/05/2014	

LEVEL:			4
CREDITS:			20

JACS CODE: 			L500 Youth and Community Work


AIM(S)

· To provide students with an understanding of the key approaches and practices linking the theory and practice of Youth and Community Work.

· To provide students with an opportunity to develop their youth work skills, knowledge and understanding within an appropriate 200 hour placement.

LEARNING OUTCOMES

Upon successful completion of this module, the student should be able to demonstrate the ability to:

1. Successfully complete a 200 hour placement in accordance with the principles and values of youth work.

1. Engage in reflection and supervised practice.

1. Begin to identify the development needs of young people in communities and responses associated of youth work in the voluntary and maintained sectors.

1. Organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level, and reflect upon sustainable literacy skills developed[footnoteRef:3]. [3:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· How to prepare for placement including identifying sources of support, the importance of working within existing policies and procedures (safeguarding and child protection and health and safety at work for example).

· The importance of demonstrating appropriate principles and values within Youth and Community Work.

· Understanding forms of supervision and the importance of engaging in supervision for learning and improving practice.

· Understanding reflective practice and the process of professional development planning.

· Identifying, establishing and managing ones boundaries with young people.

· Beginning research as a Youth and Community Worker.

· How to encourage youth work activities which enable creativity and innovation in the voluntary and maintained sector.

· Understanding the purpose of the placement organisation and the role of the practitioner in contributing to delivering that vision.

· Understanding and working within ones existing knowledge and expertise and understanding when and how to pass on appropriate information. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices.  Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned.  Case studies will also be used to develop understanding and application of the techniques.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	20
	10%

	Independent learning
	
	

	Placement learning
	200*
	90%

	TOTAL
	200
	100%



*Please note: to meet the requirements of the professional endorsement of this programme it is necessary for students to complete a number of placement hours at each level, this is in addition to the notional hours normally associated with modules of this credit value. 

ASSESSMENT

Assessment Component 1 – 60%

Coursework: A Professional Journal (3000 words)

Exemplar: The Journal will include the following:
· An original risk assessment of the work setting,
· An observation of the work placement
· Ten reflective journals
· A community profile
· A case study of an individual or a group of young people with whom you are working
· A summary of your own learning and development, linked to your professional development plan and underpinned with reference to examples from your practice and appropriate literature such as National Occupational Standards for Youth Work.

Assessment Component 2 – 10%

Practical: A Line Manager Report making clear reference to examples form the student’s practice and conduct while on placement.

Practical Assessment Component 3 – 10%

Practical: A report from the visiting tutor including an observation of practice.

Assessment Component 4 – 10%

Practical A report from the Fieldwork Supervisor reflecting the student’s engagement with supervision and reflective practice. 

Assessment Component 5 – 10%

Coursework: A portfolio of evidence including National Occupational Standards for Youth Work evidence matrix.

Assessment Summary

	Activity type
	Percentage

	Written
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%



BIBLIOGRAPHY

Essential

Banks, S. (2010) Ethical Issues in Youth work (2nd ed.), Abingdon, Oxon: Routledge.
Batsleer, J. and Davies, B. (2010) What is Youth work? (Empowering Youth and Community Work Practice), Exeter: Learning Matters.
Buchroth, I. and Parkin, C. (Eds.) (2010) Using Theory in Youth and Community Work Practice, Exeter: Learning Matters.
Ingram, G. and Harris, J. (2001) Delivering Good Youth work, Lyme Regis: Russell House Publishing.
Jeffs, T. and Smith, M. (Eds.) (2010) Youth work Practice. Hampshire: Palgrave.
Sapin, K. (2013) Essential Skills for Youth work Practice (2nd Ed.) London: SAGE.

Recommended

Batsleer, J. (2013) Youth working with Girls and Women in Community Settings, (2nd ed.) Ashgate. 
Factor, F. Chauhan, V. and Pitts, J. (Eds.) (2001) The RHC companion to Working with Young People. Dorset: Russell House.
Ord, J. (2007) Youth work Process, Product and Practice: Creating an Authentic Curriculum in Work with Young People. Dorset: RHP.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.  Available to download at http://wales.gov.uk/topics/educationandskills/skillsandtraining/national-youth-work-strategy-for-wales/?lang=en
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.  Available to download at  http://www.wlga.gov.uk/publications-and-consultation-responses-lll/youth-work-in-wales-principles-and-purposes-january-2013/

Background

Batsleer, J. (2008) Informal Learning in Youth work. London: SAGE.
Cooke, B. and Kothari, U. (Eds.) (2002) Participation: The New Tyranny? (2ND Ed.) London: Zed. 
Dalrymple, J. and Burke, B. (2006) Anti-oppressive Practice, Social Care and the Law. Maidenhead: McGraw-Hill.
Hawtin, M. and Percy-Smith, J. (2007) Community Profiling a practical guide (2nd Ed.). Maidenhead, McGraw Hill. 
Kehily, M.J. (Ed.)(2007) Understanding youth: perspectives, identities and practices. London: SAGE.
Understanding youth: perspectives, identities and practices. Ledwith, M. and Springett, J. (2010) Participatory practice, Community-based action for transformative change, Bristol: Policy Press.
Packham, C. (2008) Active Citizenship and Community Learning. Exeter: Learning Matters.
Purcell, R. (2005) Working in the Community perspectives for change (2nd Ed.). www.rodpurcell.com 
Smith, M.K. (1994) Local Education community, conversation, praxis. Buckingham, OU Press.
Somerville, P. (2011) Understanding Community: Politics, Policy and Practice. Bristol: Policy Press.
Taylor, M. (2003) Public Policy in the Community (2nd Ed.). Hampshire: Palgrave Macmillan.
Thompson, S. and Thompson, N. (2008)  The Critically Reflective Practitioner (2nd Ed.), Hampshire: Palgrave Macmillan.
Twelvetrees, A. (2008) Community Work (4th Ed.) Hampshire: Palgrave Macmillan.
Westergaard, J. (2009) Effective Group Work with Young People. Maidenhead: OU Press. 

Journals

International Journal of Adolescence and Youth
Journal of Research on Adolescence
Journal of Youth Development
Journal of Youth Studies
Youth and Policy 
Youth and Society
Youth Studies Ireland

Websites

www.cyfanfyd.org.uk 
www.cywu.org.uk 
www.cypnow.co.uk 
www.detachedyouthwork.info 
www.embraceni.org 
www.infed.org 
www.neighbourhood.statistics.gov.uk
www.nonformality.org 
www.nya.org.uk 
www.redcross.org.uk 
www.safenetwork.org.uk 
www.salto-youth.net 
www.thempra.org.uk 
www.vanessarogers.co.uk 
www.wales.gov.uk 
www.youthideas.co.uk 
www.youthworker.org 
www.youthwork-magazine.co.uk
www.youthworkwales.co.uk 
www.youthworkresource.com  


Students will be directed to a range of appropriate journals and websites during module delivery.









































MODULE CODE:		SJYW4013
TITLE:				Passport to Youth and Community Work
DATED:			19/05/2014	

LEVEL:			4
CREDITS:			20

JACS CODE: 			L500 Youth and Community Work


AIM(S)

· To equip students with basic skills, knowledge and understanding necessary in Youth and Community Work.

LEARNING OUTCOMES

Upon successful completion of this module, the student should be able to demonstrate the ability to:

1. Apply the purpose, principles and values of Youth and Community Work, articulate the role of the worker and the importance of ethical and reflective practice in face to face work with young people.

1. Understand the legislative and policy context of Youth and Community Work.

1. Understand organisational policy and its influence on the work.

1. Work with young people and others in ways which safeguard themselves and others.

1. Organise their knowledge and learning through use of a range of information resources, and present their work at the appropriate level, and reflect upon sustainable literacy skills developed[footnoteRef:4]. [4:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· Beginning to understand what young people want and need from you as a Youth and Community Worker.

· Understanding the role of the Youth and Community Worker and how that is complemented by other professions and occupations.

· Understanding the drivers which influence Youth and Community Work programmes with young people.

· Managing boundaries as a professional Youth and Community Worker.

· Understanding stakeholder’s needs and perspectives.

· Working within relevant legislation including Safeguarding, Equalities and Health and Safety at Work.

· Safety in youth work, activity risk assessment, working with staff skills and knowledge, parental consent, First Aid, fire drills, staff to young people ratio, off site activities, emergency contact, trip Staffing levels, risk assessment and dynamic risk assessment.

· Workshops on young people’s issues on e.g. handling conflict, developing resilience, healthy relationships, mental health, wellbeing, diet, health and fitness.

· Practical application of skills and knowledge gained.

LEARNING AND TEACHING STRATEGY
Lectures will introduce the students to the concepts, principles and practices.  Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned.  Case studies will also be used to develop understanding and application of the techniques.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	20
	10%

	Independent learning
	180
	90%

	Placement learning
	
	

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Practical: Presentation (10 minutes)

Exemplar: A 10 minute seminar reflecting on a critical incident, subsequent enquiry based learning and implications for future practice.

Assessment Component 2 – 50%

Coursework: Assignment (2000 words)

Exemplar: Produce a patchwork text detailing three elements from a choice of: a reflection on a personal experience during the module, a book or journal review, a commentary on a lecture, the application of a particular theory to a specific piece of professional practice, or notes from a workshop, plus a reflective account which knits these elements together and highlights learning.

Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%


BIBLIOGRAPHY

Essential

Banks, S. (1999) Ethical issues in youth work. London: Routledge.
Batsleer, J. and Davies, B. (Eds.) (2010) What is Youth work. Exeter: Learning Matters.
Jeffs, T. and Smith, M. (Eds.) (2010) Youth work Practice. Hampshire, Palgrave Macmillan.
Nicholls, D. (1997) Health and safety in youth and community work: a pocket guide. Lyme Regis: Russell House.
Sapin, K. (2009) Essential skills for youth work practice. London: SAGE.
Sercombe, H. (2010) Youth work Ethics. London: Sage.

Recommended

Boud, D. Keogh, R. and Walker, D. (1985) Reflection, turning experience into learning. London: Kogan Page.
Furlong, A. (Ed.) (2009) Handbook of youth and young adulthood: new perspectives and agendas. London: Routledge.
Harrison, R. and Wise, C. (2005) Working with young people. London: SAGE.
Hobart, C. and Frankel, J. (2009) Good practice in safeguarding children (3rd edition), Cheltenham: Nelson Thomas. 
Huskins, J. (2002) Quality work with young people: developing social skills and diversion from risk. Huskins.
Jansen, M. Davis, J. (2009) The Youth worker’s Roles in Young People’s Sexual Health: A Practice Framework. Youth Studies Australia, vol. 28 (4) Dec. 2009 19-28.
Jones, P. and Walker, G. (2011) Children’s rights in practice. London: Sage. 
King, P.M. and Kitchener, K.S. (1994) Developing reflective judgement: understanding and promoting intellectual growth and critical thinking in adolescents and adults. San Francisco: Jossey-Bass.
Maguire, M. (2009) Law and Youth work. Exeter: Learning Matters.
Taylor, A.M. (2003) Responding to adolescents: helping relationships skills for youth workers, mentors and other advisors. Lyme Regis: Russell House.
Thompson, S. and Thompson, N. (2008) The critically reflective practitioner. Basingstoke: Palgrave Macmillan.
Tyler, M. Hoggarth, L. and Merton, B. (Eds.) (2009) Managing Modern Youth work. Exeter: Learning Matters.

Journals

Children and Young People Now
Youth and Policy

Websites

www.infed.org 
www.oecd.org
www.rospa.com 
www.wlga.gov.uk 
www.youthworkwales.co.uk


Students will be directed to a range of appropriate journals and websites during module delivery


MODULE CODE:  		SJYW4014
TITLE:  		Where Youth Work Happens
DATED:  			19/05/2014	

LEVEL:  			4
CREDITS:  			20		

JACS CODE:			L500 


AIM(S)

· To explore in depth the various youth work contexts, and the roles that practitioners undertake within these contexts.

· To enable students to reflect on their own youth work experiences within these contexts, and to identify areas for further development.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

1. Identify the varied youth work contexts.

1. Demonstrate an understanding of the principles, purposes and roles undertaken within each youth work context.

1. Evaluate how the role of the youth worker within these contexts has changed in light of policy and political agendas.

1. Reflect on their personal experiences within different youth work contexts, and identify their strengths and limitations within these.

1. Organise their knowledge and learning through use of a range of information resources, and present their work appropriately, and reflect upon sustainable literacy skills developed[footnoteRef:5]. [5:  The assessment sheet will outline key sustainable literacy skills relevant to the module for the student to comment upon.] 


INDICATIVE CONTENT

· This module will provide an in depth exploration of the various contexts for youth work.  This will include School Based Youth Work, Detached Youth Work, Outreach Youth Work, Health Based Youth Work, Club Based Youth Work, Voluntary Sector Youth Work, Faith Based Youth Work, and Youth Work with Marginalised Groups etc. 
· The content will also consider the various tools and methods used in Youth work, for example outdoor education, sport, creative arts, music and drama.

· Practitioners from the field will provide real life case studies of youth work contexts, as a means of analysing the changing role of the youth worker in light of current political agendas. 

· The module will explore multi-agency working which is a considerable focus for today’s youth work practitioners.

· The module will explore students’ personal youth work experiences in relation to various contexts and roles, and students will identify areas to further develop which can in turn provide a focus for their fieldwork modules.

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the principles and practices of youth work contexts and roles, and to key youth work theories.  Lectures will also have an experiential learning thread at their core, thus enabling students to integrate theory and practice, and to support the application, discussion and evaluation to the techniques learned.  The module will include guest lecturers (practitioners from the field), as well as field visits to youth work projects and providers.

Allocation of teaching to deliver the module are:

	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20% 

	Independent learning
	160
	80%

	Placement learning
	-
	-

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 70%

Coursework: Assignment (2500 words) 

Exemplar: Discuss the role of the youth worker within contemporary society.

Assessment Component 2 – 30%

Practical: Seminar Presentation (8 minutes)

Exemplar: Compare and contrast two youth work contexts, and how these contexts reflect the principles and purposes of youth work.  Reflect upon your own strengths and limitations within these contexts. 


Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	70%

	Practical
	30%

	TOTAL
	100%









BIBLIOGRAPHY

Essential

Batsleer, J. & Davies, B. (eds). (2010) What is Youth work? Exeter: Learning Matters.
Factor, F., Chauhan, V., and Pitts, J. (eds). (2001) The RHP Companion to Working with Young People, Dorset: Russell House Publishing Ltd.
Jeffs, T. & Smith, M. (2005) Informal Education, Nottingham: Education Heretics Press.
Jeffs, T. & Smith, M. (eds). (2010) Youth work Practice, Basingstoke: Palgrave Macmillan. 
Richardson, L. D. & Wolfe, M. (eds). (2001) Principles and practice of informal education: learning through life, London: Routledge.   
Sapin, K. (2009) Essential Skills for Youth work Practice, London: Sage Publications.
Sercombe, H. (2010) Youth work Ethics, London: Sage Publications.
Standing Conference for Youth work in Wales. (2007) The Youth work Curriculum Statement for Wales, Cardiff: Standing Conference for Youth work in Wales.
Welsh Assembly Government. (2007) Young People, Youth work, Youth Service: National Youth Service Strategy for Wales, Cardiff: Welsh Assembly Government.
Welsh Government. (2014) The National Youth Work Strategy for Wales 2014-2018 Supporting young people to reach their potential and live fulfilled lives, Cardiff: Welsh Government.
Youth Work in Wales Review Group. (2013) Youth Work in Wales: Principles and Purposes, Cardiff: Youth Work in Wales Review Group.

Recommended

Packham, C. (2008) Active Citizenship and Community Learning, Exeter: Learning Matters.
Banks, S., Butcher, H., Henderson, P. & Robertson, J. (eds). (2003) Managing Community Practice; Principles, Policies and Programmes, Bristol: Policy Press.
Learning and Skills Improvement Service. (2012) Youth work National Occupational Standards, Coventry: Learning Skills and Improvement Service.
Beck, D. & Purcell, R. (2010) Popular Education Practice for Youth and Community Development Work, Exeter: Learning Matters.
Boud, D., Cohen, R. & Walker, D. (1997) Using Experience for Learning, Maidenhead: Open University Press.
Buchroth, I. & Parkin C. (2010) Using Theory in Youth and Community Work Practice, Exeter: Learning Matters. 
Harrison R., Benjamin C., Curran S., and Hunter R. (eds). (2007) Leading Work with Young People, London: SAGE Publications.
Harrison, R. and Wise, C. (eds). (2005) Working with Young People, London: SAGE publications.
Rogers, A. & Smith, M. (eds). (2010)  Journeying Together, Dorset: Russell House Publishing.
Young, K. (1999) The Art of Youth work, Lyme Regis: Russell House.


Journals 

Children and Young People Now
Youth and Policy

Websites 

www.youthworkwales.co.uk
www.infed.org
www.urdd.org
www.dofe.org
www.bgcwales.org.uk
www.cwvys.org.uk


Students will be directed to a range of appropriate journals and websites during module delivery.
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MODULE CODE:	ECGE4001P
TITLE:			Academic Study Skills for Students            	
DATED:		05/07/2017

LEVEL:  		4			
CREDITS:		20			

JACS CODE:		X300  

  
AIM(S)

· To introduce higher education academic skills and effective communication within the context of the students’ programme of study. 

LEARNING OUTCOMES
	Upon the successful completion of this module, the student should be able to demonstrate the ability to: 
· engage in, and recognise the importance of academic reading, writing, referencing and develop confidence in communication and presenting to different audiences and for different purposes; 
· explore different communication styles and systems; 
· develop digital competency and numeracy skills in line with the academic demands of the programme;
· organise their learning effectively and reflect upon their own progress and future development. 

INDICATIVE CONTENT

The module will include:
· the development of students’ reading skills and strategies appropriate to academic study. For example, critical and evaluative reading, effective use of electronic resources, primary and secondary resources; 
· the development of understanding the importance of referencing and referencing styles in relation to students’ programme of study; the importance of acknowledging the work of others and how to avoid plagiarism;
· the development of understanding of communicating to a range of audiences, for a range of purposes and changing the environment to improve communication. The module will examine the need for effective communication systems and how these support and promote communication, participation and working;
· exploration of verbal and presentation skills.  Students will examine the use of individual and group presentations, Powerpoint presentations, poster presentations and peer reviews;
· the development of a range of appropriate written communication, formats and structures; including academic demands such as note taking, essay planning and writing, summarising, layout, paraphrasing, assignments, reflective writing, report writing, letter writing and appropriate use of emails;
· becoming familiar with and develop competency, skills and confidence in the use of digital literacy. For example students will use electronic and digital resources to facilitate and support personal research, communication and presentation of work;
· the development of appropriate management skills, for example time management and working to deadlines; the development of appropriate numeracy skills, for example awareness of data and statistics used in research;
· exploration of how to stimulate and maintain a positive attitude to study and develop strategies for future success. For example, time management, effective and sufficient planning, motivation, working to deadlines, working as part of a group, personal development planning including target setting and reflexivity. 

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15%

	Independent learning
	170
	85%

	Placement learning
	0
	0%

	TOTAL
	200
	100%



ASSESSMENT

Assessment Component 1 – 50%

Portfolio of activities (1500 words)

Example of the type of question or task that could be used:
Academic writing, for example writing a letter, paraphrasing an abstract from a journal, referencing exercise.

Assessment Component 2 – 50%

Individual Presentation (10 minutes)  	

Example of the type of question or task that could be used:
Present an academic electronic poster. Use aspects of communication, for example effective communication styles and barriers to communication as a context for presenting your understanding of appropriate and correct referencing.
			
Assessment Summary
	Activity type
	Percentage

	Written
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%





EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	The skills acquired in this module and its assessments are intended to increase student employability.  Assignment 2 requires the poster to be electronic rather than in written and printed form.  It is possible to deliver some of the lectures together with students on other programmes ensuring some cross-disciplinary, cross-Faculty working. Students will develop their understanding and respect for others’ needs in particular to communication styles and barriers that may be encountered. The module and assessment offer the students opportunities to problem-solve engage in holistic learning and reflection.

Well-being of Future Generations (Wales) Act 2015
This module relates to: 
A prosperous Wales: in its aim to upskill students.
A more equal Wales: in its aim to upskill students regardless of background.




READING LIST

	Module Code
	ECGE4001P

	Module Title
	Academic Study Skills for Students            

	Classification
	Reading List entry
	Electronic*

	Essential
	Burns, T. & Sinfield, S. (2016) Essential study skills: the complete guide to success at university (4th ed). London: Sage.
	☐

	Essential
	Cottrell, S. (2013) The Study Skills Handbook (4th ed). Basingstoke: Palgrave MacMillan. 
	☐

	Essential
	Godfrey, J. (2013) How to use your reading in your essays (2nd ed). Basingstoke: Palgrave MacMillan.
	☒

	Essential
	Harrison, M., Jakeman, V. and Paterson, K. (2012) Improve your grammar. Basingstoke: Palgrave MacMillan. 
	☐


	Essential
	Judge, B. (2009) Critical Thinking Skills for Education Students. Exeter: Learning Matters.
	☐


	Essential
	Moore, S., Neville, C. and Murphy, M.  (2010) The ultimate study skills handbook. Maidenhead: McGraw-Hill, Open University Press.
	☐

	Essential
	Pears, R. & Shields, G. (2017) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☒


	Essential
	Pears, R. & Shields, G. (2016) Cite them right: the essential referencing guide. Basingstoke: Palgrave MacMillan.
	☐


	Further
	Bedford, D. and Wilson, E. (2009). Study skills for part-time students. Harlow: Prentice Hall. 
	☐

	Further
	Cottrell, S. (2010) Skills for Success: The Personal Development Planning Handbook (2nd ed.) Hampshire: Palgrave MacMillan. 
	☐

	Further
	Pritchards, A. M. (2008) Studying and Learning at University: Vital Skills for Success in your Degree. London: Sage Publications. 
	☒

	Further
	Savage, M. and Barnett, A. (2015) Digital Literacy for Primary Teachers. Northwich: Critical Publishing Limited.
	☒


	Further
	van Emden, J. & Becker, L. (2010) Presentation Skills for Students (2nd ed). Basingstoke: Palgrave Macmillan.
	☐

	Further
	http://www.skills4studycampus.com/palgrave/ 

	☒

















































MODULE CODE:	SJIE4002
TITLE:			Supporting the Learner
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X300 Academic Studies in Education


AIM(S)
· To introduce students to theories and practical principles which underpin the values of helping and support
· To explore the pastoral role of the Teaching Assistant

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate:
· Knowledge of major theories in the field of helping, counselling and support
· The application of theory in their work with learners
· Recognition of the balance between building relationships of trust with learners, and the necessity for expertise in responding to learner needs
· Present work at an appropriate level in terms of grammar, spelling, formatting, etc.

INDICATIVE CONTENT

· Consideration of the wide ranging pastoral support available to learners
· Reflection on the similarities and differences between the approaches of Carl Rogers and Gerald Egan
· Discussion of the range and potential impact of helping, counselling and support skills within an educational context
· Definitions and contextualisation of terms including empathy, congruence, unconditional positive regard.


LEARNING AND TEACHING STRATEGY

Lectures will introduce students to the basic theories, principles and practices, supplemented by seminars where practical examples will be explored which support the application of theory. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	60
	40%

	Independent learning
	120
	50%

	Placement learning
	20
	10%

	TOTAL
	200
	100%


ASSESSMENT

Assessment Component 1 – 50%

Written Coursework (1,500 words)

Exemplar
With reference to relevant literature and drawing on your own experience, critically evaluate the role of the Teaching Assistant in providing pastoral care to students. Draw on your own classroom experience and support with reference to your research and wider reading.

Assessment Component 2 – 50%

Oral Presentation (10 minutes)

Exemplar
Evaluate the contribution of Carl Rogers to our understanding of the role of ‘helping’ and support, exploring how his work can be applied in an educational setting.

Assessment Summary

	Activity type
	Percentage

	Written exam
	

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	
The knowledge and understanding of the principles discussed in this module not only better prepare Teaching Assistants to undertake the pastoral role which is naturally theirs as they work closely with children and young people. They also better prepare them for wider roles within the community and in their families. Likewise, as they apply this knowledge and these skills, they assist in better preparing pupils with the life skills necessary for success both in school and beyond.





BIBLIOGRAPHY

Essential

Aldridge, S. and Rigby, S. (2001) Counselling Skills in Context. Oxon: Hodder Education.
Egan, G. 2013. The Skilled Helper, A Problem Management and Opportunity Approach. Tenth Edition. California: Brooks/Cole.
McLeod, J . (2011) Counselling Skill. Buckingham: O.U. Press .
Rogers, C. (1994) Freedom To Learn. (3rd edition). Upper Saddle River,N.J.: Merril.
Nelson Jones, R.  (2015).  Basic Counselling Skillls: A Helpers Manual. (4th edn) London: Sage


Background
Feltham, C. (Ed.). (1997). Gains of listening: Perspectives on Counselling at work. Buckingham: Open University Press.
Feltham, C. (Ed). (1999). Understanding the counselling relationship (Professional skills for counsellors). London: Sage. 
Groom, B. &  Rose, R. (2005) Supporting the inclusion of students with social, emotional and behavioural difficulties in the primary school: The role of Teaching Assistants. Journal of Research in Special Educational Needs 5 (1), 20-30.
Mabey, J. & Sorensen, B. (1995). Counselling for young people (Counselling in context series). Buckingham: Open University Press.
McLeod, J. (2013). An introduction to counselling. (5th edn) Buckingham: Open University Press
Palmer, S. (Ed). (2000). Introduction to counselling and psychotherapy: The essential guide.   London: Sage.
Sanders, P.  (2011).  First Steps in Counselling [Fourth Edition).  Ross on Wye: PCCS Books
UNISON (2013) The Evident Value of Teaching Assistants. Report of a UNISON survey. 


Journals 
British Journal of Guidance & Counselling
Therapy Today

Websites

Students will be directed to a range of additional websites, bilingual where possible, during the module delivery.



















MODULE CODE:	SJIE4003
TITLE:			Overcoming Barriers to Specific Learning Difficulties	
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20		

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)
· To develop knowledge and understanding of various barriers to learning experienced by individuals with specific learning difficulties (SpLD) in literacy and numeracy
· To identify and evaluate appropriate strategies to support learners with SpLD in literacy and numeracy

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· identify the key characteristics of SpLD in literacy and numeracy 
· understand how SpLD in literacy and numeracy impacts on learning and emotional development
· evaluate inclusive approaches to supporting learning opportunities for individuals with SpLD
· organise their knowledge and learning through the use of a range of information resources, and present their work at the appropriate level.


INDICATIVE CONTENT
· Key indicators and characteristics of SpLD in literacy and numeracy.
· Theoretical and neurological research that underpins the identification of SpLD in literacy and numeracy, i.e. dyslexia and dyscalculia. 
· Developmental and emotional implications of SpLD issues on learning and support.
· The significant role of observation, screening and assessment.
· An inclusive approach to supporting learning for individuals with SpLD in literacy and numeracy e.g. use of multi-sensory resources, ICT etc. 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the main concepts, principles and practices. 
Seminars and workshops will introduce practical examples, which will be used to support the application, discussion, and critical evaluation of techniques learned. 
Case studies from personal professional experience, readings and video material will also be used to develop understanding and application of the techniques. 

The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	60
	30%

	Independent learning
	120
	60%

	Placement learning
	20
	10%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Essay (1500 words).

Exemplar 
Compare and contrast the key characteristics of Specific Learning Difficulties (SpLD) in literacy and numeracy.

Assessment Component 2 – 50%

Individual seminar presentation (10 minutes) with accompanying resource.

Exemplar
Evaluate a multi-sensory resource to support learning for an individual with Specific Learning Difficulties (SpLD) in numeracy.

Assessment Summary
	Activity type
	Percentage

	Written exam
	0

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes

	
	

	If yes please provide brief details (no more than 100 words):
Provision of skills and strategies to learners with SpLD in order to enhance their sustainable skills’ base for lifelong use. Supporting the development of resilience and wellbeing.



BIBLIOGRAPHY

Essential
Department for Education and Skills (2015) Specific Learning Difficulties Framework, Cardiff: Welsh Government. 

Recommended
Chinn, S. and Ashcroft, J. (2007) Mathematics for Dyslexics Including Dyscalculia [e book], Chichester: John Wiley.
Department for Education and Skills, (2005) Learning and Teaching for Dyslexic Children, London: DfES.
Department for Education and Skills, (2012) Research into Dyslexia Provision in Wales, Cardiff: Welsh Government.
Reid, G. (2009) Dyslexia: A Practitioner's Handbook (4th edition), Chichester: John Wiley & Sons Ltd.

Background
Department for Education, Lifelong Learning and Skills. (2007) Inclusion and Pupil Support, Cardiff: Welsh Assembly Government. 
Grant, D. and French, H. (2010) That's The Way I Think: Dyslexia, Dyspraxia and ADHD
Explained, London: Routledge.
Selikowitz, M. (2000) Dyslexia and Other Learning Difficulties; The Facts, Oxford: Oxford University Press.
Tresman, S. and Cooke, A. (2006) Dyslexia Handbook, London: British Dyslexia Association.
Welsh Assembly Government. (2004) Special Educational Needs Code of Practice for
Wales, Cardiff: Welsh Assembly Government.

Journals 
British Journal of Special Education [e- journal]
Journal of International Special Needs Education
Journal of Research in Special Educational Needs [e-journal]


Websites
British Dyslexia Association: http://www.bdadyslexia.org.uk 
Dyslexia Action: http://www.dyslexiaaction.org.uk/ 
Dyslexia Cymru: www.welshdyslexia.info 
Dyslexia Scotland: www.dyslexiascotland.org.uk 
Learning Wales: www.learning.wales.gov.uk 

Students will be directed to a range of additional websites, bilingual where possible, during the module delivery.







MODULE CODE:	SJIE4004                                   
TITLE:			Exploring Behaviour and Interventions in the Learning  
			Environment
DATED:		17/03/2016

LEVEL:  		4	
CREDITS:		20	

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)

· To introduce students to the factors that influence children’s behaviour in learning environments.
· To familiarise students with a range of practical interventions that support positive interpersonal relationships and behaviours within the learning environment.

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

· demonstrate an understanding of the factors that influence children’s
          behaviour in learning environments;

· demonstrate knowledge of the personal characteristics that influence
          children’s behaviour in the learning environment;

· understand and evaluate a range of practical interventions devised to promote positive behaviours;

· organise their knowledge and learning through the use of a range of information resources and present their work at the appropriate level.

INDICATIVE CONTENT

· Examination of the complex array of factors that influence children’s behaviour inlearning environments i.e., classroom management, diversity, disruptive behaviour, motivation, parental involvement etc.
· Examination of the personal characteristics that influence children’s behaviour i.e.,learning disabilities, gender differences, learning styles, intelligence etc.
· Examination and identification of a range of practical interventions devised to promote positive behaviours i.e., token economy, reinforcement, circle time, timeout etc.

LEARNING AND TEACHING STRATEGY

E.g. Lectures will introduce the students to the concepts, principles and practices. Tutorials and seminars will introduce practical examples which will be used to support the application, discussion, and critical evaluation of techniques learned. Case studies will also be used to develop understanding and application of the techniques. 
The allocation of teaching to deliver the module is:



	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20%

	Independent learning
	120
	60%

	Placement learning
	40
	20%

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Assignment (1500 words).

Exemplar
Using psychological theory, critically discuss the factors that influence behavioural outcomes and behavioural management in the classroom. Draw on (anonymised) examples from your own setting to support the theory.

Assessment Component 2 – 50%

Personal Project (1500 words).

Exemplar
Students will choose their own title for their projects. They will select a number of personal characteristics that influence children’s behaviour and will demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.

Assessment Summary
	Activity type
	Percentage

	Written exam
	0%

	Coursework
	100%

	Practical
	0%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	No


	If yes please provide brief details (no more than 100 words):
Understanding the root cause of the child‘s behaviour is essential, as without this it is unlikely that any behaviour strategy will be sustainable. This module encourages the positive behaviour of today’s generation in the hope to sustain future generations as healthy, resilient and balanced adults.  



BIBLIOGRAPHY

Essential
Bentham, S. (2005). A Teaching Assistant's Guide to Managing Behaviour in the Classroom. Routledge
Ellis, G., Morgan, N. S., & Reid, K. (2013). Better behaviour through home-school relations: Using Values-based Education to Promote Positive Learning. Routledge.
Ellis, S., & Tod, J. (2014). Promoting Behaviour for Learning in the Classroom: Effective Strategies, Personal Style and Professionalism. Routledge.
Morgan, N. S., & Ellis, G. (2011). A Kit Bag for Promoting Positive Behaviour in the Classroom. Jessica Kingsley Publishers.
Rogers, B. (2015). Classroom Behaviour: A Practical Guide to Effective Teaching. Sage Publications Limited.
Shelton, F., & Brownhill, S. (2008). Effective Behaviour Management in the Primary Classroom. McGraw-Hill Education (UK).

Recommended
Bennett, T. (2010). The Behaviour Guru: Behaviour Management Solutions for Teachers. A&C Black.
Lewis, R. (2008). Understanding pupil behaviour: Classroom management techniques for teachers. Routledge.
Morgan, N. (2008). Quick, easy and effective behaviour management ideas for the classroom. Jessica Kingsley Publishers.
Wright, D. (2006). Classroom Karma: Positive Teaching, Positive Behaviour, Positive Learning. Routledge.

Background
Abbeduto, L. (Ed.). (2014). Taking sides: Clashing views in educational psychology. (7th edn) McGraw-Hill/Dushkin.
Haydn, T. (2006). Managing pupil behaviour: Key issues in teaching and learning. Routledge.
Ormrod, J. E. (2013). Educational Psychology: Pearson New International Edition: Developing Learners. Pearson Higher Ed.
Slavin, R. E., & Davis, N. (2014). Educational psychology: Theory and practice.(10th edn) Harlow: Pearson New International Edition


Websites 

Tutors will inform students of relevant websites, bilingual where possible, throughout the course. 







MODULE CODE:	SJIE4005
TITLE:		   	Additional Needs in Context	
DATED:		17/03/2016

LEVEL:                       4			
CREDITS: 		20			

JACS CODE:		X360 Academic Studies in Specialist Education


AIM(S)

· To understand the nature of additional needs and the principles of early identification and intervention. 

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Understand the social model of disability and changing perceptions of additional needs relating to good practice in an inclusive and sustainable teaching and learning environment. 
· Explore the wide and complex spectrum of additional needs
· Discuss the nature of support offered to learners by a range of agencies, particularly at key transition points
· Organise their knowledge and learning through the use of a range of information resources and present their work at an appropriate level.

INDICATIVE CONTENT

· An overview of the social model of disability and a discussion of the current and evolving legislative framework. 
· An introduction to issues relating to additional needs in the learning context with an overview of the principles of inclusive policy and practice. 
· An overview of the role of practitioners within a multi-agency context, including a focus on integrated planning and provision for children and young people. 
· A broad study of good practice for inclusion, for example, person-centred planning methodologies. 


LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts and arguments relating to the module issues. Seminars will give opportunity for discussion and debate and tutorials will support individuals in preparing for assessment. 
The allocation of teaching to deliver the module is:

	Activity type
	Hours
	Percentage

	Scheduled learning
	30
	15

	Independent learning
	170
	85

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 - 50% 

Project/Case Study (2000 words)
Exemplar:
This topic for the project/case study will be negotiated with the tutor and draw on work-based learning underpinned with reference to literature and guidance documents. 

Assessment Component 2 - 50%
Poster presentation (individual): 10 minutes
Assessment Summary
	Activity type
	Percentage

	Written exam
	0%

	Coursework
	50%

	Practical
	50%

	TOTAL
	100%



EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes     


	
	

	If yes please provide brief details (no more than 100 words):
The development of sustainable strategies to ensure inclusive practice for children and young people in schools. The need to embed inclusive principles into all decision- making processes from local level to national level.




BIBLIOGRAPHY

Essential
Booth, T. and Ainscow, M. (2011) Index for Inclusion: developing learning and participation in schools, Bristol: CSIE 
Dunhill, A. Elliot, B and Shaw, A. (2010) Effective Communication and Engagement with 
Children and Young People, their Families and Carers, Exeter: Learning Matters 
Special Educational Needs Code of Practice (Wales) (2004). Available at http://learning.gov.wales/docs/learningwales/publications/131016-sen-code-of-practice-for-wales-en.pdf 
Walton, A. and Goddard, G. (2012) Supporting Every Child.(2nd edn) Exeter: Learning Matters 
Recommended
Armstrong, D and Squires, G. (2012) Contemporary Issues in Special Educational Needs: 
Considering the whole child, Maidenhead: Open University Press 
Cairns,K and Stanway, C (2013) Learn the Child: Helping Looked After Children to 
Learn. (2nd edn) London: British Association for Adoption and Fostering 
Cheminais, R. (2009) Effective Multi-Agency Partnerships, London: Sage 
Cornwall, J. and Graham-Matheson, L. (2012) Leading on Inclusion: Dilemma, debates and 
new perspectives, Abingdon: Routledge 
Dukes, C. and Smith, M. (2007) Working with Parents of Children with Special Educa
tional Needs. London: Paul Chapman Publishing 
Edwards, A. Daniels, H. Gallagher, T. Leadbetter, J. Warmington, P. (2009) 
Improving Inter-professional Collaborations: Multi-agency working for children’s wellbeing, Abingdon: Routledge 
Farrell, P. and Ainscow, M. (2002) Making Special Education Inclusive. London: David Fulton Publishers 
Frederickson, N. and Cline, T, (2015) Special Educational Needs, Inclusion and Diversity.
(3rd edn) Maidenhead: Open University Press 
Grant, G. Ramcharan, P. Flynn, M. and Richardson, M. (2010) Learning Disability: A Life cycle approach, Maidenhead: Open University Press 
Haines, S. and Ruebain, D. (2011) Education, disability and social policy, Bristol: The Policy Press 
Hills, G. (2012) The Equality Act for Educational Professionals: A simple guide to disability inclusion in schools, Abingdon: Routledge
Knowles, G. (2011) Supporting Inclusive Practice. Abingdon: David Fulton Publishers 
Logue, J. (2009) Working with Parents of Children with Additional Needs. London: A and E Black Publishers 
Mittler, P. (2000) Working Towards Inclusive Education: Social Contexts. London: David Fulton Publishers 
Peer, L. and Reid, G. (eds) (2012) Special Educational Needs: A Guide for Inclusive Practice. London: Sage 
Richards, G. and Armstrong, F. (2015) Teaching and Learning in Diverse and Inclusive Classrooms, (2nd edn) London: Routledge
Rix, J. Nind, M. Sheehy, K. Simmons, K. and Walsh, C. (2010) Equality, Participation and Inclusion 1: Diverse perspectives, Abingdon: Routledge 
Rix, J. Nind, M. Sheehy, K. Simmons, K. Parry, J. and Kumrai, R (2010) Equality, Participation and Inclusion 2: Diverse perspectives, Abingdon: Routledge 
Swain, J. and French, S. (2008) Disability on Equal Terms, London: Sage 
Simmons, R. and Thompson, R. (2011) NEET Young People Training for Work: Learning on the Margins. Stoke-on-Trent: Trentham Books 
Thomas, G. and Loxley, A. (2007) Deconstructing Special Education and Constructing 
Inclusion. Maidenhead: Open University Press 
Thompson, N.(2011) Promoting Equality: Working with Diversity and Difference.3rd edn. Basingstoke: Palgrave- MacMillan 
Walker, G. (2008) Working Together for Children: A Critical Introduction to Multi-agency 
Working. London: Continuum 

Online Journals 
British Journal of Special Education 
Education, Citizenship and Social Justice 
Journal of Poverty and Social Justice 
Journal of Research in Special Educational Needs 

Additional Material
Students will be directed towards current publications as they become available and towards appropriate electronic resources.
Relevant websites, bilingual where possible, will be signposted throughout the course of the module.



MODULE CODE:	SJIE4006
TITLE:			Principles of Learning and Teaching 
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LEVEL:  		4	
CREDITS:		20	

JACS CODE:	            X300 Academic Studies in Education



AIM(S)
· To develop knowledge and understanding of some of the key theories of learning which underpin education
· To develop an understanding of the importance of social and emotional development in children’s learning, including the impact of a wider social context on children’s learning

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:

· Apply knowledge of some learning theories to school practice 
· Reflect on the impact of a child-centred and inclusive approach to teaching and learning
· Identify resources and strategies that can support effective teaching and learning
· Organise their knowledge and learning through the use of a range of information sources, including ICT and present their work at the appropriate level.

INDICATIVE CONTENT

· Theories of learning – to include Piaget, Vygotsky, Froebel, Dewey, Skinner and Bruner
· Social and emotional aspects of learning
· An overview of current curriculum documentation and future directions
· Planning and preparing classroom activities; the need for range and variety in children’s activities; the need to provide good quality resources including ICT to deliver inclusive teaching and learning opportunities
· Classroom observation with a focus on children’s learning 

LEARNING AND TEACHING STRATEGY

Lectures will introduce the students to the concepts, principles and practices. Classroom based observation and reflection of practical examples will be used to support the application, discussion, and critical evaluation of lecture content.
Students will work collaboratively in small groups, participate in workshop sessions and engage in independent learning supported by the University and school mentor.

The allocation of teaching to deliver the module is:
	Activity type
	Hours
	Percentage

	Scheduled learning
	40
	20

	Independent learning
	160
	80

	Placement learning
	-
	-

	TOTAL
	200
	100%




ASSESSMENT

Assessment Component 1 – 50%

Essay (1500 words) 

Exemplar: Discuss three strategies that support the delivery of effective teaching and learning in a classroom. Use examples from your own setting to support your response.

Assessment Component 2 – 50%

Academic Scrapbook (1500 words) 

Exemplar: With reference to educational theories and classroom observation and practice, demonstrate an understanding of at least three educational theories. Clear guidelines will be provided regarding the compilation of an appropriate standard of academic scrapbook. 

Assessment Summary

	Activity type
	Percentage

	Written
	

	Coursework
	100%

	Practical
	

	TOTAL
	100%










EDUCATION FOR SUSTAINABLE DEVELOPMENT (ESD)

	Does the module contribute to ESD?
	Yes


	
	


	If yes please provide brief details (no more than 100 words):
This module will provide opportunities for students to engage in meaningful and relevant experiences in the classroom that are connected to the theories and policies discussed in lectures. This will further enhance their learning and embed effective transmission of knowledge and understanding.
The module focuses on ensuring that those who support teaching and learning have a sound understanding of how children learn best. The aim is that the skills modelled by those undertaking this course will be transferred to the learners they work with and support, delivering ever more sustainable outcomes.






BIBLIOGRAPHY

Essential
Bosanquet, P; Radford, J. and Webster, R. (2015) The Teaching Assistant's Guide to Effective Interaction: How to maximise your practice Oxon: Routledge 
Graf, M (2009) The Teaching Assistants’ Guide to Understanding and Supporting Learning. London: Continuum 
Gray, C. and Macblain, S. (2015) Learning Theories in Childhood. London: Sage.
Moyles, J (2007) Beginning Teaching: Beginning Learning. Buckingham: Open University Press 
Palmer, J. & Cooper, D.E. (2001) Fifty Modern Thinkers on Education: From Piaget to the Present Day, London: Routledge Key Guides.

Recommended

Curren, R. (2006) Philosophy of Education: An anthology, London: Routledge and
Hargreaves, A. (2003) Teaching in the Knowledge Society: education in the age of insecurity ,Maidenhead: Open University Press.

Background

Lafollette, H.(2014) Ethics in Practice: An Anthology, (4th edn) London: Wiley-Black.
Moon, B., Brown, S. & Ben-Peretz, M. (eds). (2000) Routledge International Companion to Education, London: Routledge.

Journals 

NFER
Research articles will be introduced as appropriate

Websites
https://hwb.wales.gov.uk/Home/Pages/Home.aspx?lang=cy
https://hwb.wales.gov.uk/Home/Pages/Home.aspx?lang=en
https://estyn.gov.wales 
http://www.estyn.llyw.cymru/language 
http://wales.gov.uk/topics/educationandskills/earlyyearshome/foundation_phase/foundationphasepractitioners/frameworkchildlearning/?lang=en
http://wales.gov.uk/topics/educationandskills/schoolshome/curriculuminwales/arevisedcurriculumforwales/nationalcurriculum/?lang=en
www.qca.org.uk/ 


Students will be directed to a range of additional websites, bilingual where possible, during module delivery.
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