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Introduction
[bookmark: _GoBack]Within this assessment it will set out a design for a community profile, a community profile was regarded as a tool for community development. As well as being used as a tool, it is also seen as a useful foundation for the development of policies and services. A community profile includes a comprehensive description of the needs of a population, highlighting and defining the community as well as showing their resources and involvement (Hawtin & Percy-Smith, 2007). Community profiles have been around for many years. They were being undertaken in the 70’s, and during the 80’s and 90’s community profiles came in the form of social audits, needs assessments and community consultations (Badlock, 1974; Milson, 1974; Henderson and Thomas, 1987). A community can be described as a group of people who live or work together in the same geographical location, it can also be seen as a group of people with a common share of interests or characteristics (Facing History and Ourselves, 2018). 
 	The community that this assessment will focus on is the school’s community. The reason behind the assessment highlighting this community is because so many people are part of this community, such as teachers, governors, parents, pupils and outside agencies. It is important to show how many people make up the community, to support the development of everyone, as well as the promoting and developing the well-being of everyone that is part of community and the support this has on promoting a sustainable community. A sustainable community is built on a community that is economic, environmental, resilient and socially healthy, focusing on the long-term perspective within the present and future (Institute of Sustainable Communities, 2016; Smith, 2008). 
 	The intentions of this assessment are to find out what the main well-being issues are for the children in a local school setting, and what can be put in place to manage these issues and develop the well-being of all children and members of staff. The school is about 20 years old and there are 239 children within the school, including 40 part time nursery pupils, and the children range from different backgrounds. There is one class per year group and each class has between 24 and 30 children, the gender split throughout the school is 111 females and 128 males (Estyn, 2014). Nearly all the pupils come from the immediate catchment area and around 10% of them are on free school meals (Estyn, 2014). The local primary school is in the middle of two very diverse areas. The area remains one of the most affluent areas in Swansea, although it also supports the occasional apartment block and a small residential caravan site. The area that school is in is ranked amongst the least deprived areas in Swansea, this is both in housing and community safety (City and County of Swansea, 2015). Due to the positive view of the school’s location more parents from the catchment area are choosing to send their children to this school. This enables more children from different cultures and backgrounds to come into the school, supporting the children’s learning where they can learn from each other (Estyn, 2014).

Theories in relation to practice
A sustainable community is defined as a community that is economical, socially healthy, environmentally friendly and resilient. This can be built and can become successful depending on the community members and their involvement to build on a sustainable, equal community (Institute for Sustainable Communities, 2018). Education for sustainable development incorporates key environmental challenges such as climate change, which can be supported within core subjects such as, maths, art and science. By doing these, pupils are able to relate what they learn within classroom to what goes on outside of school. This can begin to develop and shape them to take the lead in changing their behaviour, and others, when it comes to adopting a sustainable lifestyle (Nayar, 2013).
 	There are, and have been, many policies, rights and acts in place to support children’s rights to education as well as their wellbeing, no matter what their background is or where they have come from. Education for Sustainable Development and Global Citizenship (ESDGC) creates the link between society, economy and the environment as well as between our own lives and people throughout the world. It is believed that ESDGC is an education that will prepare children and young people for life in the 21st century (Welsh Assembly Government, 2008). ESDGC should not been seen as an additional subject, it should been seen as the values, attitudes, understanding and skills that should be embedded within the ethos of every school (Welsh Assembly Government, 2008). There are 9 ESDGC concepts, these are interdependence, citizenship and stewardship, needs and rights of the future generations, diversity quality of life, social justice and equality, sustainable change, uncertainty and precaution, values and precaution and conflict resolution (Education Service Australia, 2012; Welsh Assembly Government, 2008). All of these concepts are important to meet and get across to all children to support their understanding of Sustainable Development and Global Citizenship. These concepts are important to enable all young people to shape and participate a shared, better future for the world. The ESDGC concepts gives young people the ground for positive values, while also supporting them to take responsibility for their actions and to support and see themselves as global citizens (Welsh Assembly Government, 2008). As well as the 9 concepts the ESDGC also has 7 themes, these themes are important and should be made clear when addressing this to young people to help support their wellbeing and support a more sustainable and equal community. The 7 themes are consumption and waste, choices and decisions, health, identity and culture, climate change, the national environment, wealth and poverty (Bridgend County Borough Council, 2016). However, the issues that many schools face when delivering ESDGC is that members of staff have different attitudes, and it does depend on the head teachers attitudes and their understanding of how important certain things are and whether they feel it can be developed through the school. The attitude could finish at some members of staff wanting to promote this and others not. Other issues that schools may face when it comes to promoting ESDGC as well as wellbeing, is that school can be very exam driven with less policy emphasis. It can also come down to members of staff having a lack of time because it can be seen as another subject, and some members of staff might find it hard to fit this into the curriculum. Other members of staff can see ESDGC as a very complex subject and feel that young children would find it too difficult to engage with it (Tinney, 2014; UNESO, 2013).
 	The United Nations Convention on the Rights of the Child (UNCRC) links to the ESDGC and enables children to explore their rights and responsibilities within the communities at a global and nation level. The UNCRC has 54 articles that cover all of the aspects of a child’s life. The articles set out the political, economic, civil, social and cultural rights of all children everywhere, showing them what they are entitled to. The rights are set out in a way that explains how the government and adults work together to make sure all children understand and enjoy all their rights (UNICEF, 2018). The schools throughout Wales follow the wellbeing policies set out by the government. The way this is done within the local schools is through making sure information about wellbeing is included in all relevant policies. The way this has been done within a local school is through the safeguarding policy (City and County of Swansea, 2015). The UNCRC as well as every child matters, are listed within all policies throughout the school. It highlights the 5 key issues which are, that every child must be and stay safe, every child must be healthy, every child must be able to enjoy and achieve, they must be able to achieve economic wellbeing as well as must be able to make a positive contribution. All these statements are deemed essential to complete the development of every child as well as making sure their wellbeing needs are met (City and County of Swansea, 2015).
 	Sustainable development is thought that it cannot be achieved just by technological solutions, financial instruments and political regulation. It is thought that it also requires quality education, needing to change the way we think and act, to support sustainable development (WorldPress, 2018). Education for sustainable communities means that effective teaching and practicing equality and justice in the classroom needs to take place to enable the engagement of all students, to support and build on a sustainable lifestyle and develop those ways of thinking and acting. It is thought that one of the best ways to do this is through improving well-being and livelihood of communities as well as seeing the world as a whole (WorldPress, 2018). Globalisation can play a huge part in the sustainable development within education. Globalisation is a form of culture integration that can be broken down into three different definitions. First being economic globalisation, which highlights services and perceptions that accompany any market exchange; the second is social and cultural globalisation, through the spread of ideas, information and images; finally, there is political globalisation, which highlights a diffusion of government policies. Even though education is not mentioned in these it still has a huge impact on all three definitions (Kiely, 2005; Martell, 2007). 
 	The Wellbeing act (2016) has been brought into place to improve the environmental, social, economic and cultural wellbeing of Wales. The act has been set out to identify the objectives and goals to improve the wellbeing of people in Wales (Welsh Government, 2016). There are seven goals that all links together to help improve the wellbeing of people in Wales (Welsh Government, 2016). The seven goals are: -
 - A prosperous Wales
 - A healthier Wales
 - A more equal Wales
 - A Wales of cohesive communities
 - A Wales of vibrant culture and Welsh language
 - A globally responsible Wales (WCVA, 2018).
Wellbeing is now being seen as the forefront of the Welsh Government to make a better Wales, however it has been said that no one seems to know what wellbeing is. This is due to the fact that there is no clear definition of wellbeing, as well as people believing that it is unmeasurable (Holden and Bay, 2016). Other challenges that might be faced when trying to promote the wellbeing act within schools in Wales could be not having the support from parents as well as outside agencies, this can be due to the lack of communication from the school. This can have a huge affect on the children because they might not always be given the same opportunities, depending on their families’ views and understanding (Hryniewicz, 2013). Schools can also face the challenge of having time to promote and build on the wellbeing of all children within the school community. This can be due to the busy workloads and other things being seen as more important throughout the school day. Another impact that the school could face is making sure that all staff are on board. It is important that everyone is on board and works together to build a better future with everyone looking towards the same goals (Welsh Government, 2016). If all staff members are not on board they will not be communicating the importance of wellbeing to the wider community, to enable the promotion of a sustainable and equal community (Welsh Government, 2016). As well as the Wellbeing act (2016), promoting and improving the wellbeing of people in Wales, the new curriculum put in place by Donaldson creates a whole approach to the development of young people. The new curriculum is in place and has more emphasis on equipping young people for life. The main purpose of the new curriculum is set out to support children in being:
 - ambitious, capable learners, ready to learn throughout their lives,
 - creative, enterprising contributors that are ready to play a full part in life and work,
 - informed, ethical citizens of Wales and the world,
 - confident, healthy individuals, they are ready to lead fulfilling lives as valued members of society.
This is all aimed to be developed through the six areas of learning and experiences which are:  
 - expressive arts,
 - health and wellbeing,
 - humanities,
 - languages, literacy and communication,
 - science and technology,
 - mathematics and numeracy.
All of these things within the new school curriculum all link in with the wellbeing act, the link between the two will help to support and develop pupils and connect them with the wider community. The most important thing with these policies, acts and legislations is to make sure all schools are aware of what is expected of them and training needs to be available to support and develop members of staff, schools and children (Welsh Government, 2018).

























Methods
 	Any research that is used within education is used as one of the core aims to improve the understanding of teaching and learning (Welsh Government, 2015). This community profile aims to highlight the areas that show wellbeing in a positive light as well as a negative one, to indicate the ways this can be improved and built on to develop and promote the community’s wellbeing and sustainability. There are two forms of research that is going to be used to investigate the wellbeing and sustainability of the chosen community and that is primary and secondary research. Primary research is research that is conducted yourself and mainly involves going directly to a source. Primary research mainly comes in the form of interviews, questionnaires, surveys or focus group observations. Whereas, secondary research is research that has already been gathered and published by others. Secondary research mainly comes in the form of reports or case studies. Although primary research usually costs more and can take longer to gather results and conduct the research, it can give more conclusive results. However, secondary research is very important to give the grounds for primary research to take place (The Hartford, 2018).
 	Both of these forms of research produce quantitative and qualitative data. Quantitative research allows the research to produce a hypothesis that then goes on to be tested producing data through numbers and charts. Whereas qualitative research produces more text data because it focuses more on in-depth quality data (Minchiello, 1990; Langdridge, Hagger-Johnson, 2009). 
 	It has been said that qualitative and quantitative research methods work better together (Stenhouse, 1975). The research that is going to be completed within this community profile is going to be conducted through the use of qualitative and quantitative research methods. The reason behind this is to make sure that there is enough data collected, to be able to gather enough detail to support any changes or improvements when the research is completed and analysed (Ihuah, Eaton, 2013). 
 	The primary research methods that are going to be used within this community profile are going to be: structured questionnaires and unstructured interviews. There are many advantages and disadvantages when using these methods within research. The advantages of using structured questionnaires are that they are seen as a valuable method of collecting data because the researcher is able to collect data from a large sample size quickly (Langdridge, Hagger-Johnson, 2009). Structured questionnaires provide clear straightforward data by the use of closed questions. Closed questions are useful to have in a structured questionnaire because they require less time to handle and present. Although open-ended questions are also useful to have within a questionnaire, this is because the participant is able to provide more reasons behind their answers. Open-ended questions are not often used because they are seen as too time consuming for both the participants and the researchers analysing the responses (Denscombe, 1998). Other disadvantages that researchers could face when creating a questionnaire could be the response rate and being able to hand out the questionnaires in a cost-effective way. Looking into the advantages and disadvantages of questionnaires, the main things for the researcher to think about would be to make sure when they are giving them out to their cohort they are given a set time to hand them back. The advantages of giving them out this way gives the participant the option to ask questions if they need support filling them in, as well as giving them the option to fill them in at home, with a time scale to stick to (Moser & Kalton, 1971). Due to the advantages and disadvantages of using questionnaires, researchers feel it is best to link research methods together to gain a bigger picture, as well as creating valid reliable data. An unstructured interview enables the researcher to gather more information elaborating on points of interest. There are many things that need to be considered when conducting an interview is the topic of discussion, arranging a venue as well as making sure authorisation of all participants are gathered (Denscombe, 1998). The advantages of using interviews are that they are a good research method for producing data because they give participants the opportunity to expand on their answers, giving them the opportunity to explain and expand on their views. Unlike questionnaires interviews have a high response rate due to them being set up by the researcher and arranged at an appropriate time and location for the participant. On the other hand, there are many disadvantages regarding interviews and these are that they can be very time consuming and the data can be difficult to analyse. Reliability can be difficult because it can be hard for the researcher to not feed any answers to the participant through reactions to their answers (Punch, 2005).
 	The questionnaires will be completed by the head teacher and 15 members of staff (a mixture of teaching assistants and teaching staff). This is to get the consensus of how the members of staff feel about the promotion of wellbeing for the pupils as well as the members of staff. The questionnaires will also be given to 30 children throughout the juniors to gather information on their awareness of wellbeing throughout the school as well as sustainable communities and how they can help and support as a school community. The head teacher is also going to be asked to complete an interview to gain more information about what is being done within the school, also looking at what needs to be improved and how the school community is going to go about this. Throughout all this research consent from the children’s parents need to be gathered to ensure they can take part within this research. Everyone taking part needs to understand what the research is for, so they can give their consent. This makes sure that the researcher is following the research ethics, and everything is made clear about the nature of the research with everyone having a clear understanding of how the data is going to be used and the expectations of the participants during the research (Blaxter, Hughes and Tight, 2006). The researcher also needs to be aware that it can be a very time-consuming piece of research due to other work commitments throughout the school. 
 	Within this community profile it will also look into secondary data, through research from the government. Any other researchers that might have carried out research on wellbeing as well as looking at the local schools Estyn report and highlighting the information that was gathered based on the wellbeing of the school.
 	Within an Estyn report completed in 2014, it shows that the local schools wellbeing was adequate. It highlighted that most of the children felt happy and safe within the school and they were confident in the school’s ability to address any of their concerns. It also showed that nearly all of the pupils had a good understanding of the need for regular exercise and why and how important it is to lead a healthy lifestyle and have a healthy diet. Nearly all of the children showed a high level of care for each other, as well as the school environment, and the behaviour was good within lessons and on the playground, with most pupils being polite and courteous when interacting well with each other and adults. This report concluded that most children would become confident learners, due to them showing motivation and interest in what they were learning and influencing the curriculum by identifying what they want to learn. The school’s council and eco committee showed they were having a positive impact and were effective in representing the views of pupils and took their responsibilities seriously. This was due to them making many worthwhile decisions that were benefiting the whole school community, through continuous development of the schools’ grounds and promoting healthy eating. The report highlighted that the attendance of pupils was adequate, and the attendance had fluctuated, influencing the schools’ wellbeing as a whole. However, it did show that the schools initiatives to improve attendance where having a positive effect. All of this information was gathered through questionnaires that had been asked to be filled in at home with parents and also through observations throughout the school day and having conversations with some of the children (Estyn, 2014).
  	There have been many government and national initiatives that have been put in place within the UK that focuses on well-being, these are:
- National Healthy Schools (DoH/DfEE, 1999).
- Every Child Matters (DfE, 2003).
- Social and Emotional Aspects of Learning (DCSF, 2007).
- Thinking Positively Good Practice Document (Welsh Assembly Government, 2010).
- Welsh Network of Healthy Schools Schemes (Public Health Wales, 2015).
- Targeted Mental Health in Schools (DCSF, 2008).
Although these are all in place, they still are not being promoted within schools because they are not seen as a priority for teachers to promote the positive outcomes they are in place for (Banerjee et al, 2016). The Welsh Government had also set out a number of policies and strategies addressing the well-being issues, these have been: 
- Families First,
- Flying Start,
- Rewriting the Future.
All of these have been put in place to support poor communities, children and their families (Brooks, 2014).
 	Thinking positively (Welsh Assembly Government, 2010) has been put into place because well-being is now at the heart of the schools effectiveness framework. It also supports and reflects the increased emphasis on well-being that is now becoming a new common inspection point conducted by Estyn. Evidence from pupil questionnaires, pupil voice groups, newsletters, displays in the classroom, observations from learning walks and classroom, and general conversations with the children as well as staff members and parents completed throughout the academic year 2017 and 2018. All of these things show the performance of the school looking into the lines of Estyn reports, which show that: - 
 - nearly all of pupils feel safe and secure within school, feeling free from physical and verbal abuse.
 - the wellbeing manager and other staff members have positive relationships with, parents which in turn supports the good attendance throughout the school.
 - nearly all pupils have an understanding of pupils rights and other learning and wellbeing.
 - many pupils make healthy choices relating to their diet and physical activity, they are also aware of the importance of a healthy lifestyle, as well as engaging in new or unfamiliar experiences. Not only do most children have an awareness of the importance of a healthy lifestyle but also to promote wellbeing.
 - most children have a comprehensive understanding of how to keep themselves safe online,
 - nearly all pupils display exemplary behaviour.
 - all pupils have the opportunity to tale on different roles and responsibilities and have a clear understanding that they play a worthwhile part in the community of the school, giving them the confidence and residence they need to support and develop them (School, 2018).
 	The history of emotional well-being development in schools is becoming very important to look at because it is now considered to be a huge part of the teachers general role (Best et al, 2000). This is due to the fact that schools play a very important part in providing a consistent, safe, environment for vulnerable children who may be experiencing difficulties at home (National Children’s Bureau, 2018). There is clear evidence that emotional wellbeing is a key indicator that supports and develops achievement and improves outcomes in later life (Gutman, Vorhaus, 2012). Although schools play an important part, it has been shown that the pressures which schools are now facing have a huge impact on children’s wellbeing. Children and teachers have all been sent a strong message that the main purpose of schools is to pass exams and gain qualifications, not focusing on the child as an individual and focusing on their need. This in turn causes them to rebel against school as a community (National Union of Teachers, 2015). Some schools have expressed that they are struggling to prioritise wellbeing due to finding constraints, lack of skills and training, as well as feeling pressured to meet their pupils targets causing stress and having a general affect on the schools morale (National Children’s Bureau, 2018).  One of the biggest issues that schools face when it comes to building a sustainable community and promoting wellbeing throughout schools, is children’s mental health. Mental health is a state of well-being to which pupils realise their own abilities, as well as how well they can cope with the normal stresses of home and school, and how productively they are able to make contributions to their community (Diener et al, 1999).  Over the last 5 years 90% of school leaders have reported an increase in the numbers of students that are experiencing anxiety and stress. Children’s wellbeing is seen as deteriorating whilst mental health issues are increasing (National Children’s Bureau, 2018). It has been estimated that three children within every classroom have a diagnosable mental health problem (Green et al, 2005). Statistics from Childline show that the number of young people calling Childline about mental health problems has risen by 36% within the last 4 years (Mental Health Today, 2017).    

























Findings and next steps
Looking at the secondary data and all of policies and legislations that have been put in place, highlights that there are still many gaps within education when it comes down to the development of wellbeing within all children and staff. As a result of these gaps, the community profile will continue to research the main wellbeing issues that a local school setting has and everything that can be put in place to continue the development of wellbeing, to help create a stronger community within education. This is going to be done through gathering and analysing all of the primary data collected from the interviews and observations. This can only be done after an ethics form has been completed, and letters have gone out to all participants to make sure everyone is aware of the research taking place, why it is being completed, and what is going to happen with the results of all of the primary data.
 	Some of the things that can be considered before any primary research is completed is to make sure all legislations within the school are up to date, and are in current lines with all the policies and legislations that the government have put forward (National Children’s Bureau, 2018). Once all of the legislations have been updated it is important to make wellbeing a priority in the schools development plan, making sure everyone is aware what is expected of them and how they can go about this (National Children’s Bureau, 2018). With regards to the school’s development plan it is also important that there is an embedded understanding of wellbeing, mental health and resilience in all teacher training, which will help to support their understanding and make them more aware of how important it is to keep up with the promotion on wellbeing within everyday lessons. Along with the training opportunities, it is also important for the government to make sure there is enough money and resources going into schools to make sure they are able to use their knowledge and support the children in the best way possible within out affecting their own wellbeing (National Children’s Bureau, 2018). One of the main issues that came from the secondary data was the lack of time and resources teachers had to promote this throughout the school day. This can be over come by making sure that facilitating access to continuing professional development, for all school staff to promote the wellbeing of children giving them the time to support them to do this. Schools could also actively involve children, their parents and the wider community in developing as well as implementing school policies to support health promotion and mental health. Another way support can be gained is through adopting a whole-school approach making sure a healthy lifestyle is promoted by all members of staff, because they are able to support each other work together and share ideas (O’Sullivan, Lynch, 2017).
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University of Wales Trinity Saint David
Carmarthen Campus
Carmarthen
SA31 3EP
										10th July 2018
Dear Head Teacher,
		     As part of my Masters, I will be undertaking a community profile, which will look into well-being throughout the school and if there are any issues for the children within the school. It will also identify what is already in place and what can be put in place to manage these issues and develop the well-being of all children and members of staff.
 	I will be collecting primary research in the form of questionnaires and interviews. These will include a number of open and closed questions. The questionnaires will be given to all the teaching staff as well as thirty children from the junior classes. You will be asked to take part in the interview. All information will be kept anonymous, completely confidential and everyone taking part will have the option to opt out at any time during the research.
 	All the data that is recorded will be presented to you and the governors, so you are able to see all the strengths and if these is any need for improvement throughout the school to develop the well-being for everyone.
 	I would be grateful if you were able to sign the bottom of this letter to give me authorisation and your consent for me to carry out this research project in your school. If you have any further questions, please do not hesitate in asking me.
Kind Regards,
‘Students Name’

I give my authorisation and consent for this research project to be carried out throughout the school;
Sign: 										Date: 







University of Wales Trinity Saint David
Carmarthen Campus
Carmarthen
SA31 3EP
										10th July 2018
Dear Teaching Staff,
		     As part of my Masters, I will be undertaking a community profile, which will look into well-being throughout the school and if there are any issues for the children within the school. It will also identify what is already in place and what can be put in place to manage these issues and develop the well-being of all children and members of staff.
 	 I will be collecting primary research in the form of questionnaires and interviews. These will include a number of open and closed questions. All information will be kept anonymous, completely confidential and everyone taking part will have the option to opt out at any time during the research. 
 	I would be grateful if you were able to sign the bottom of this letter to give me your consent in taking part in this research project. If you have any queries or questions please do not hesitate in asking me.
Kind Regards,
‘Students Name’

I give my consent in taking part in this research project;
Sign:											Date:













University of Wales Trinity Saint David
Carmarthen Campus
Carmarthen
SA31 3EP
										10th July 2018
Dear Parents/Guardian,
		     As part of my Masters, I will be undertaking a community profile, which will look into well-being throughout the school and if there are any issues for the children within the school. It will also identify what is already in place and what can be put in place to manage these issues and develop the well-being of all children and members of staff.
 	 I will be collecting primary research in the form of questionnaires and interviews. These will include a number of open and closed questions. All information will be kept anonymous, completely confidential and everyone taking part will have the option to opt out at any time during the research. 
 	I would be grateful if you were able to sign the bottom of this letter to give me your consent for your child to take part in this research project. If you have any queries or questions please do not hesitate in asking me.
Kind Regards,
‘Students Name’

I give my consent for my child to take part in this research project;
Sign:											Date:











Thank you for taking the time to complete this questionnaire. The information you provide will be helpful to understand the schools attitudes towards wellbeing and what is already being done. Please complete the questionnaire and return to ‘Students Name’ by the 25th of July 2018. These individual questionnaires will be kept confidential and anonymous. Thank you for your cooperation.

Please circle your answers
1. This school is located in an: Urban  /   Rural 		area
2. Are you aware of the schools wellbeing policy: 	Yes	/	No
3. Have you ever taken part in wellbeing training: 	Yes	/	No
4. Have you ever taken part in school-based research for wellbeing before:
  	Yes	/	No
5. Is the wellbeing throughout your school monitored: 	Yes	/	No
6. Do you feel all staff have a good relationship with each other: Yes 	/	No
7. Do you feel staff have good relationships with the pupils:  	Yes	/	No
8. Do you feel you are able to give all children the opportunities they need: 
9. 
10. Yes 	/	No
11. Do you feel confident within promoting the importance of wellbeing around the school: 	Yes	/	No
12. Do you feel there is still improvements that need to be made:    Yes    /	No
 	If yes please explain what can be done: 







Thank you for taking the time to complete this questionnaire. The information you provide will be helpful to understand the schools attitudes towards wellbeing and what is already being done. Please complete the questionnaire and return to ‘Students Name’ by the 25th of July 2018. These individual questionnaires will be kept confidential and anonymous. Thank you for your cooperation.

Please circle your answers
1. I feel safe in school:	
Always		Most of the time		Sometimes			Never
2. I learn a lot in lessons:
Always		Most of the time		Sometimes			Never
3. I know how I am doing in school:
Always		Most of the time		Sometimes			Never
4. I have the resources and equipment I need to learn:
Always		Most of the time		Sometimes			Never
5. My teachers listen to me:
Always		Most of the time		Sometimes			Never
6. My teachers are friendly:
Always		Most of the time		Sometimes			Never
7. Behaviour at my school is good:
Always		Most of the time		Sometimes			Never
8. All teachers treat me fairly:
Always		Most of the time		Sometimes			Never
9. The school is clean and tidy:
Always 		Most of the time		Sometimes			Never
10. Teachers are interested in my opinions and views:
Always		Most of the time		Sometimes			Never
Interview Schedule for Staff:
Opening
Establish rapport if not already there: (Shake hand) My name is… As you are the schools headteacher, I thought it would be a good idea to get your views on the wellbeing of the school
Purpose: I would like to ask you some questions about your experience and views on the wellbeing of everyone within the school.
Motivation: I hope to use this information along with the questionnaires I have done, to highlight the areas that may need to be improved on as well as finding out what can be done to improve the wellbeing throughout the school.
Time line: The interview should take about 10 minutes. All of your answers will be kept confidential and you will be kept anonymous. You are also able to opt out at anytime during this interview. Are you available to respond to some questions are this time?
Questions:
Can you outline any training you have taken to help support and develop the wellbeing throughout the school?
How much training have you provided your members of staff to support the children’s wellbeing?
How much training have you provided your members of staff to support the staff’s wellbeing?
What are the areas you feel the school work well at?
What are the areas that you feel need to be improved and how do you intend on improving these?
Is there anything else you would like to add?	
Closing: Thank you very much for your time and views they have been very helpful. I have all the information I need. Would it be ok to speak to you again if I have any more questions? Thank you again.
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