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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
The content of this essay entails a critical evaluation of a critical incident observed by myself. According to Tripp (1993), critical incidents are often very normal incidents that happen in the everyday routine of educational practice. He argued that the incidents themselves appear to be common and minor in the context of a classroom environment, but when considered critically the incidents themselves should be considered greatly, and may possess a deeper explanation which needs to be resolved (ibid). Thus, the essay intends to evaluate the critical incident through various stages. An explanation of the context and incident itself set the tone for possible areas of research. This is followed by a review of literature, which enabled an academic development of knowledge within the area of the incident. With this knowledge, possible identifications for ways forward to develop practice and outcomes for students have been considered. By considering an incident experientially and by deepening investigation academically, one can develop their professional practice (ibid).
The role of critical reflection
Fook (2015) argues that critical reflection is a process of ongoing scrutiny of one’s own educational practice which enables professional development. This can be viewed as a two-stage process. The first is a personal reflection on our practice, such as our own beliefs and ideas of the wrongs and the rights and how practice can be developed. The second is the addition of educational theories and factual evidence which offer support and reason as to why things have or have not worked (ibid). Thus, if considered and implemented our practice can be developed. In order to implement such a process, Dewey (1933) proclaims that an individual must possess the following attributes. One must welcome new ideas and criticism through open-mindedness, one must also consider the possible impact that their reflection may cause, and lastly one’s commitment and dedication to engage with the process of these developments (ibid). In order to understand and support the role of critical reflection within education and educational practice, we must have a corresponding understanding of the profession itself.
According to Gove (2010, cited in Orchard and Winch, 2015), the foremost approach to creating an effective educator is through observation. Where a student observes a professional in their craft, and the professional observes the student. In consequence, the knowledge developed is based on common sense and on the surface of education due to the lack of consideration of the why. Whereas, teaching as a profession considers the teachers' ability to engross themselves in the theory and frameworks of education (Orchard and Winch, 2015). Thus, developing a deepened level of knowledge. The deeper level of knowledge enables professionals to make informed and unbiased decisions that do not cause harm to those involved. The teaching as a craft model supports the first stage of the critical reflection process discussed by Fook (2015), whereby a personal level of reflection commences. Fundamentally, the starting point of the process of critical reflection. This additionally supports the criterion set by Dewey (1933), due to the commencement of exploration displaying their competence to recognise the need for reflection. Teaching as a profession, largely supports the idea of critical reflection presented Fook’s (2015) second stage of critical reflection through their association of the requirement of theory and developed knowledge in order to be a developed and educated professional in making decisions. Therefore, the most effective use of critical reflection in education is through a professional who considers both craftsmanship and the professional aspect of educational reflection.
Nonetheless, this idealistic model is not always achievable. In Furlong’s (2015), review of initial teacher training they argued that little consideration of critical reflection and practice was considered in the Qualified Teacher Status pathway. They argued that the contextualisation of teachers and training teachers did not recognise the developmental manner of the profession, instead looked at creating a teacher that knows everything. Thus, it is too largely concerned with what teachers must achieve and complete educationally, as opposed to their own competence to deliver effective education through developed pedagogy. Thus, educational practice is an ongoing developmental practice, therefore there can never be a fully complete professional.
Observation: school and class context
For the purpose of this assignment, an observation of a school’s classroom was carried out. In order to protect those involved in the observations made The BERA Ethical Guidelines for Education Research (2018) have been considered greatly. To achieve the best for those involved, consideration of possible harm from participation has been examined thus concluding that the privacy and anonymity of those involved will be concealed (ibid, pp. 19-21). The critical incident chosen as part of this assignment observes an individual child, who will be named Child A for the purpose of this assignment, and their interactions with a Learning Support Assistant (LSA) and the classroom teacher. The critical incident took place in a reception classroom as the students regathered after having their first break time of the day, and during their phonics lesson, 10:40 until 12:00. I arrived at the classroom before the students and had the opportunity to have a brief discussion with the classroom teacher. I was informed that Child A has 1:1 with an LSA however, they were absent due to personal reasons. This was becoming a common occurrence, according to the teacher. In addition to this, Child A had access to a 1:1 as a result of displaying Autism tendencies and was in the process of having an autism referral. Additionally, the child had been added to the school register for possible additional learning needs. They explained that the absence of the LSA was causing difficulties in the classroom environment. I was also given a lesson/classroom plan which was as follows: children take off coats, regather on the mat, ‘pause and move’ time, milk time, phonics lesson and before their lunchtime.
Critical incident
As the students returned to the classroom after their break time they were asked to sit on the mat ‘smartly,’ however, it took a few attempts to do so. I noted that one of the children (Child A) was sitting next to LSA who had been attempting to get the child to sit still. This continued, but there was little to no response from Child A when the LSA asked for them to sit quietly, however it was evident that the child was becoming irritable. This resulted in Child A attempting to walk out of the classroom. Throughout the lesson, the child held on tightly to some play blocks. Before the class set out on task they were asked to sit in groups, as this was instructed Child A crawled over to the ‘Play Corner’. The LSA tried bringing the child over to their table, however, this caused more stress for the child and the whole class. The child remained in the play corner and did not engage largely within the phonics tasks set out. Once they did, they were put in a lower-level group of 4 children. It was evident that the child was not engaged with the task, and there was some difficulty attempting to engage them with the task. The task involved sounding out various toys such as ‘car,’ but the child used this as a play opportunity and would not share with the other children, causing a clear disruption of the task. As it neared dinner time, the child asked if they were going home. The LSA replied stating that they were having food and that it is not time to go home yet. This caused upset and confusion for the child. I later discovered that the child was in a transition phase into the reception class, meaning their days in school were getting progressively longer until reaching a full day in school.
One of Donaldson's four principles within the Curriculum for Wales is the outcome of an “ambitious, capable learner” (Donaldson). This principle focuses on a more educational aspect of the curriculum, due to it specifically focusing on the learner’s active contribution to learning. However, from observations made one could argue that their ability to contribute towards their own learning was impacted as a result of an environment that may not have supported their needs. For instance, one of the points made within this principle states that the learner should be able to “communicate effectively in different forms and settings, using both Welsh and English” (Donaldson, p.31), however from the observations made it was evident that the child was unable to do so, due to their lack of response when receiving instructions from the teacher and LSA. The idea of students building their mental and emotional well-being through confidence, resilience and empathy set within the “healthy, confident individual, ready to lead fulfilling lives as valued members of society” principle, was evident during observations (ibid, pp.29-31). As mentioned, the child appeared to be extremely overwhelmed within the classroom environment and appeared to resort to leaving various situations they were in. For instance, leaving the classroom or to the play corner. This could suggest that the child has difficulty in regards to resilience, in unfamiliar settings. Thus, impacting their mental and emotional well-being.
Literature review
According to the Welsh Government (2021, p.21-22), an additional learning need is when an individual has either a learning disability or learning difficulty that requires additional support known as an Additional Learning Provision. This is seen as significantly more difficult to their learning in comparison to those of the same or similar age, or if their disability comes under the Equality Act of 2010. An Additional Learning Provision is a provision put in place to support the needs of the learner, and is planned to suit their individual needs (ibid). In 2021, the Welsh Government implemented The Additional Learning Needs Code for Wales. The code and its regulations are under an Act; thus, it provides statutory guidance to support children and young people with additional learning needs. According to Autism Wales (2015), autism spectrum disorder or autism is a hidden disability, meaning there are no physical indications of one’s disability thus it is often not recognised and dealt with immediately. Glazzard (2010, p.76), defines this developmental disability as a “social impairment”, where an individual holds no desire or ability to take part in their society socially and lacks interest in others.
To begin this exploration, the sociological imagination of autistic individuals will be discussed, this is their own ability to make sense of social interactions (AutismWales.org, 2015). Autistic individuals display an inability in communicating and interacting socially with others. These difficulties are caused due to their lack of understanding of social cues from both verbal and non-verbal signals (AutismWales.org, 2020). These can include, understanding how someone’s tone of voice or body language can change how their words can be interpreted. It is important to be able to recognise these differences to understand the way someone is conveying their message, instead autistic individuals may only understand what the person is saying in a strickly literal sense. In addition to this, autistic individuals may fail to understand that there are social norms and rules (AutismWales.org, 2015) (Glazzard, 2010). This includes ensuring you give others personal space, shaking hands when greeting others and returning eye contact. These are things we expect from others within our society, thus when they are not conformed this may cause a sense of disrespect. The above can have an immense impact on their ability to make and maintain relationships with others. However, as argued this is something that autistic people do not see as a necessity in their lives. In spite of this, it can have an impact on how others view them. This can create a negative idea of the individual, developing negative ideas of them. Having said that, autistic individuals are more responsive to people they are familiar with, such as family or support workers (Glazzard, 2010). This is arguably a result of their need for routine and repetition within their lives.
Routine and structure are a large part of maintaining a stable lifestyle. This can help with feelings of stress and unfamiliarity. In the context of the classroom, it is important to ensure that the social environment set out for the individual does not feel unsafe. A further area that also needs consideration is the conceptualisation of the individual (Glazzard, 2010). We must ensure that the individual is supported and empowered, but not solely seen for their learning difficulty and how to tolerate it. Differentiation is highly important when working with individuals with ALN. It enables learners to complete tasks suited to their own learning needs, however, ensures inclusion by providing the same topic area (Spooner, 2011). This is extremely important to consider when working with children who have autism, due to their different learning styles, such as visual aids. Ensuring everyone is focusing on the same topic of work, creates a safer learning environment that does not conceptualise the disability (Glazzard, 2010). Through this, the classroom will support their individual needs as opposed to viewing them for their additional learning need.
Individuals with autism also have sensory issues meaning their responses may be heightened or decreased as a result of sensory elements such as smell, movement, or noise (AutismWales.org, 2020). These are commonly seen in our day-to-day life. In the context of the classroom, this may be sensitivity to the lighting or bright colours displayed in the classroom (Glazzard, 2010). Depending on the individual’s individual autistic tendencies, this could be hypersensitive or hyposensitive. Hypersensitive is when an individual is overstimulated by the environment, and they have a physical reaction such as flapping arms or spinning in an attempt to focus their sensitivity. Hyposensitive is when an individual is under-stimulated by the environment, and their physical response is to provide more stimulus (AutismWales.org, 2020). Thus, there is great individuality among autistic individuals, and one must consider classroom provision with their individual needs in mind (AutismWales.org, 2020) (Spooner, 2011).
Roberts and Webster (2022), argue that the school environment has the largest implication on autistic learners. In order to support their learning, a whole-school approach must be adopted. To support their learning an appropriate provision for learning and arrangement within the school environment must be in place (Spooner, 2011). As mentioned, the individuality of autistic tendencies is great, therefore this must be considered with great caution. Thus, this requires compromise within the classroom (Glazzard, 2010). We cannot change a whole environment to suit one individual and their needs. Therefore, provision for various learning needs must be in place to support all needs (Spooner, 2011). In doing so, the inclusion of all students is considered.   
 
An area of research which may develop a further understanding of the incident is behaviourism theory. According to Slavin (2009, cited in Martella 2012), discipline is specifically the process of implementing strategies and the act of responding to issues relating to children’s behaviour to ensure that the same behavioural issues to not reoccur. However, there is great differentiating in regards to the term discipline specifically with the concept that discipline requires a form of punishment in order to be successful (Martella, 2012). In regard to managing behaviour, three relevant approaches will be discussed. Firstly, Assertive Discipline. Canter and Canter (1992, cited in Martella, 2012), underpinned this discipline as an approach which assumes misbehaviour will take place within the classroom. An assertively disciplined classroom is one which creates, discusses, and displays its rules clearly, with an understanding of the consequences when rules may be mistreated (Canter and Canter, 1992 cited in Martella, 2012). This concept is developed by Malmgren et al (2005 cited in Martella, 2012), whereby consequences come both negatively and positively. Thus, students are also rewarded for their behaviour. This is known as primary behaviour, where the misbehaviour is dealt with initially, and secondary behaviour where negative behaviour is tactically ignored to reward good behaviour. One could argue that due to the severity of the behaviour and disruption caused to the classroom that this seemed only purposeful during that situation. However, they must also consider the evaluation of why an adopted discipline was unsuccessful through developing their relationship with the learner(s) to better understand their needs to ensure they are met through the rules set (ibid).
According to Dreikurs (1968), behaviour is caused by the individual's unconscious needs. It is argued that these unconscious needs are related to the concept of desiring social acceptance. Thus, the individual’s lack of contribution and belonging to something leads to misbehaving to gain attention, power and so forth (ibid). This concept is similarly seen within Glasser’s (1962) Reality Theory, whereby behaviours are seen as choices based on an individual’s unmet needs. These needs include survival, freedom, power, love and belonging, and fun. Consequently, if an individual lacks something in one of these needs it causes them to misbehave, which is argued as the individual choosing their behaviour (ibid). Thus, resulting in misbehaviour within the classroom.
 
Reflection/ Evaluation
As mentioned previously, the role of critical reflection is an integral aspect of the education profession. The role of critical reflection, if used correctly can develop educational practice, thus improving the experience our learners receive. One must be open-minded and have a commitment to make these changes (Dewey, 2010). The following recommendations have been considered ethically to protect those involved and their own professional practice.
In regards to recommendations for improvement, the following model of reflection should be considered for use regarding a situation like a critical incident. Gibbs’ (1988) Reflective Cycle model will be used to support the reflection of the critical incident. In order to structure the reflection, the first stage of the model is to describe the incident. This would include an account of the incident from start to finish, the context of the incident such as where it took place, who was there, and the intended outcomes of the situation. The second stage is a description of thoughts and feelings. This will include the individuals’ thoughts and feelings, but will also recognise the other individuals who were present. The third stage is an evaluation of the incident, this will include a discussion of what worked and what did not work. It is important for this stage to be as critical of oneself, as this will contribute towards the following step (ibid). Fook (2015), states that professional development needs ongoing scrutiny of one’s practice. Thus, this stage is of great importance. The fourth stage is when the professional must make sense of the situation, by using their own personal judgments to develop towards researching for educational theories and research related to the incident (Gibb, 1988). These findings support the fifth stage, which should provide reasonings and an explanation for the incident that took place. The last stage is where the professional should feel as though their developed knowledge and understanding of the incident can develop their future practice (ibid). Due to the nature of the critical incident, this model of reflection seems the best fitting. This is due to it referring to the analysis of the incident. By making sense of the incident, primarily through literature that relates to autism, how to accommodate the individual and an understanding of various behavioural strategies the incident will begin to make sense through possible reasons why things happened and why things did not work. This is supported by Fook (2015), suggesting that in order to be critical of one’s own practice we must also make use of educational theories which provide factual evidence.
The forefront of the critical incident was the LSA being absent. This is a difficult area to analyse, due to the complications of absence. However, it was made clear that their absence was becoming more regular. Therefore, it may be beneficial for them to consider the implications of the LSA’s absence, how this impacts Child A, and what can be done to prevent this. As mentioned, autistic people have a tendency that requires structure and familiarity, and when this is obstructed, it can cause a disruptive reaction (AutismWales.org, 2015) (Glazzard, 2010). Therefore, with their existing understanding of Child A’s tendencies and the rise in their LSA's absence, perhaps it may be worthwhile to explore ways in which they can support Child A in a similar way to what their LSA does. For instance, this may be a similar area within the classroom, teaching pattern and, techniques used. Despite only being a small change, this may be of benefit to bring the child to some form of ease. Furthermore, the confusion Child A experienced with regard to dinner time is also something that could be resolved by explaining the plan of the day. Glazzard (2010), argued that minimal change should be made to an autistic child’s routine. Thus, if the child is aware of changes prior to them taking place a minimal reaction should occur.
 Additionally, an overall understanding of autism is required in order to support Child A, and perhaps this is an area that needs development. As mentioned by Roberts and Webster (2022), evidence displays that many educational professionals lack an understanding of autism and display difficulty when attempting to meet the various needs set out by these individuals. Therefore, seeking support on autism and how to support their learner may improve the whole class experience.
Differentiation within the classroom was observed through groups of students working in their set ability group during the phonics lesson. Although, it was clear that this did not support Child A and may have impacted the students within this group. The approach to teaching required an understanding of social norms and rules such as sharing and letting others speak. Child A displayed difficulty in doing this. Perhaps by having a better understanding of Child A’s individual tendencies the differentiation can be placed accordingly within the classroom. Through considering Dreikur's (1968) theory of misbehaviour being a cause of unconscious needs and desire to be accepted by society was somewhat related to their inability to belong and relate to the class due to their additional needs. However, when developed through Glasser’s (1962), Reality Therapy one could argue that the child misbehaved due to their need to stimulate themselves according to their own hypo/hypersensitivity. Thus, their need for freedom and have control over their own autonomy and live independently (ibid). Therefore, this must be considered when viewing someone’s behaviour as misbehaviour.
Conclusion
In conclusion, the observation of a critical incident has enabled myself to adopt the approach of critical reflection in order to become a reflective professional, in doing so preparing for the development of my own practice. In summary, one must reflect on their own practice for possible faults and develop their practice through using wider educational research (Fook, 2015). This is evident within the Welsh Governments (2020) Professional Standards for Teaching and Leadership, under the Professional Learning segment which discusses the role of developing professional knowledge and skills to better pedagogy, within “Wider Readings and Research Findings”, whereby practice is developed through wider research on an educational base (Welsh Government, 2020, p.48). This arguably supports the process taken within this essay, to take my current knowledge taken from the critical incident and extend it through conducting a literature review which enabled the development of practice. Despite not being an incident within my own classroom, I have now developed knowledge within this area, but am also prepared to continuously reflect and develop my own practice through the methods taken. Furthermore, “Continuing Professional Learning” highlights the importance of considering the four principles when developing our practice (Welsh Government, 2020, p.47).  By considering this, we can see whether these principles are being met for learners to succeed in both their education and lives. One could argue that this supports a clear vision of the needs that need to be met, thus supporting Dewey (1933) who argues that we must possess a desire to develop our practice. By considering the four principles, this possession is simplified for the professional. The use of Gibbs (1988) Reflective Cycle model, was considered throughout the process and largely supported the steps after the literature review. In use, the findings have been used to support the reflection. This approach will be highly considered for future practice, despite seeming like a large process I would argue that it only seems that way to ensure that all the appropriate stages have been considered. To close, Furlong (2015) argued that the QTS pathway did not support the role of critical reflection. However, after completing the assignment I would argue against it. The exploration of critical reflection within and beyond this assignment has developed my knowledge considerably, both academically and its importance within an educational occupation. 
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