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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Look to use literature throughout your assignment to help develop arguments and present different viewpoints.

	I have sought out a larger variety of literature. Focusing on more recent literature and have used this to form my own opinions and arguments.

	Targed/Target 2
	Fully develop arguments but using a range of literature 

	I have referenced throughout and have used my reading to support and further my arguments. 

	Targed/Target 3
	
	



How a School develops one aspect of its SIP: A report that critically reflects on the actions, impact and evidence base.
This report will focus on the School improvement plan (SIP) of a school based in South Wales. For ethical reasons the school shall not be named and shall be referred to as ‘School A’ henceforth. School A is a 3-16 school based in an area of moderate deprivation (my local school). It has a free school meal uptake of 22%. However, it is estimated that entitlement is higher than uptake due to a variety of social factors (Addis & Murphy, 2018). School A is a new School and has been open for a year it is a conglomeration of a local senior and primary school. This report will investigate the SIP for this school specifically focusing on one key priority and objective. The Key priority is to provide outstanding care, support, provision and guidance to all pupils and members of staff. The objective within this key priority is to further develop the ‘Ready to Learn’ system to reduce low-level disruption and re-engage disaffected learners. Conclusions will be drawn on the effectiveness of the School A’s implementation of the SIP and improvements suggested for the future. 

A School improvement plan is a strategy to reach the schools overall core purposes. It needs to address the Welsh governments national priorities: raising the standards of education in literacy and numeracy and to reduce the impact of poverty on educational attainment (Welsh Government, 2014). Fundamentally, Schools are shaping the workers of the future. It is of huge economic benefit that pupil’s wellbeing and educational enjoyment are encouraged. Ensuring aspirational and ethical contributions for years to come (Gibbons & Silva, 2011). It is for this reason that school improvement plans are so important.  It should incorporate how well the school is performing and assess why it is performing in this way. It should critically analyse what the school’s strengths and weaknesses are. It then needs to address these with a detailed action plan (Huffman, 2018). The SIP should be reflective of the previous years in the school and should not only show analysis of data but take in to account the opinions of the school’s staff, governors, pupils and parents (Stelmach, 2016).

Parents are an important part of the school community. They have a large influence on attendance and often attainment. Therefore, parents should be considered when forming an SIP. Parents are often invited to join parent teacher associations at schools, this offers parents the opportunity to have their say on the school improvement plan. Thus, allowing parents to have their needs and wants addressed. This, in theory, should improve attendance and attainment for the pupils (Dalziel, 2005).  Although, in a study by Stelmach (2016) there is evidence to suggest parents lack confidence in suggesting changes to School improvement plans and therefore parent teacher associations may not be the most effective way of gaining parents opinions. As part of school A’s SIP they have recognised as part of their target that parents need to be included in the improvement of the school through online surveys. This may be a more inclusive way of involving parents within the SIP (Friedman, 2007).   

Data is an important part of forming a SIP. Pupil attendance; attainment levels of pupils receiving free school; and attainment levels of all pupils have a significant influence on the SIP. Schools are required to provide a minimum of 190 days of education for all students attending their facility. Improving pupil attendance is one of the governments key strategies to raising educational standards (Dalziel, 2005). As well as to raise educational standards it is also an important safeguarding tool. Registering pupils twice a day ensures that the whereabouts of every pupil is known (Department for Education, 2019). For these reasons it is essential that schools consider absence statistics when writing their SIP. School A’s SIP outlines the need to aim for a school attendance of 94%. Their strategy includes involving the parents in the pupil’s attendance and rewarding pupils with good attendance. These strategies are common throughout Wales and each school will address pupil attendance as part of their SIP (Finning et al., 2019). 

As well as attendance another influence of attainment in school is behaviour. Therefore, this is another vital part of the SIP that all schools will need to tackle. The government provides guidance on behaviour policy. All paid staff within the school can discipline pupils for undesired behaviours. It is therefore vital that behaviour policy is clear not only to pupils but also to all members of staff. There needs to be consistency in the discipline procedures throughout the school. As well as this is it equally important that rewards are put into place for good behaviour (Barber & Noble, 2020). The law requires that schools provide a behaviour policy which   promotes good behaviour, self-discipline and respect. As well as this it is required to prevent bullying and ensure pupils complete the required work. It needs to regulate the conduct of all pupils (Department for Education, 2016). As well as this it is required that the school’s behaviour policy is on the school’s website and is publicised at least once a year. School A has made the decision that all the school’s policies are available for staff and parents on the school website. This ensures transparency for parents (Zanten, 2005). This is supported by Moore & Lasky (1999) who argue that the more parents can be involved in education the more balance there is likely to be between parent and teacher and therefore harmony in working for the pupils. Which in turn provides beneficial educational outcomes for the pupils. 

A school improvement plan must be implemented with the help of all staff members (Martinez et al., 2016). To allow this to happen it is important that staff are aware of the strategies within the SIP. School A ensures this happens by having a whole staff meeting at the beginning of the autumn term. Within this both the whole school improvement and individual departments improvement plans will be discussed. As well as this heads of departments and Senior leadership staff meet regularly to discuss the implementation and progress of the SIP. This constant reflection is vital for SIP’s to ensure that there is consistency throughout the school and to ensure it is successful (Gaines, 2019). Pupils are informed of any relevant changes to them in assemblies and during tutor time. The focus of this report will be on the implementation of a new school discipline procedure the ‘Ready to learn’ system. This system is a three-strike system, pupils will first be warned about their behaviour and made aware of the consequences of this behaviour. The second stage is a member of the Senior leadership team will come and talk to the pupil about the behaviour with the intention of getting them back into the classroom with a more positive attitude. The final stage is for pupils to be sent to the ‘Ready to learn’ room. Here they will be given classwork to complete and have a discussion about how they would like to proceed with the emphasis being on choosing the correct behaviour and returning to the classroom. Pupils were told about this new system at the start of the term and the implementation was immediate. This is effective for most pupils however perhaps inconsiderate to pupils with additional learning needs. Often changes to their routine can be distressing (Williams et al,. 2018). It may have been more beneficial to write a letter to parents before the summer holidays so parents could prepare pupils for changes. Having said this, all school policies are now online due to another action point in the SIP so this should improve in the future. 

In School A all the staff in the school are involved in developing the SIP. Staff are sent surveys throughout the year to monitor the progress of the SIP. Questions include: On a scale of 1-10 how has behaviour improved since the implementation of the SIP and the ready to learn system? Although it is extremely important to take in to account the opinions of staff members it may be more beneficial to get staff to write a short evaluation of the SIP and put suggestions forward for consideration (Muncy, 2017). Although this is more time-consuming teaching staff spend more time with all pupils, whereas the senior leadership are more likely to spend time with a more select group of pupils. This means teaching staff are able to give a more comprehensive overview of the impact on pupils (Baars et al., 2018).  As well as surveys staff were observed teaching lessons in a ‘learning walk’. Teachers were able to volunteer to observed and be an observer. The learning walk focused on the use of the ‘Ready to learn’ system. Although not all lessons would need to implement this system it was an important reflective activity to see how the implementation of a new behaviour management system was going. This is a good way of gaining some understanding on the consistency of the use of the ready to learn system (Scott, 2018). The disadvantage of this is that teachers who are being observed are unlikely to react in the same way as they would if they were not being observed. However, a range of teachers from 6 different subject areas were observed to give more reliability to the results.

As well as teachers’ opinions it is important to take in to account the opinions of the pupils. Firstly, to ascertain if pupils understand the system and secondly to see what pupil perception of the system is. School A has implemented form representatives to provide staff with feedback on issues that effect pupils. A male and a female representative from each form is selected in a voting process and these members gather feedback from peers during form time. They then meet once a month to discuss issues with other form representatives and with the head of year. Pupils discuss the issues that they believe affect them and then they discuss the implementation of elements of the SIP. When pupils were asked about the ‘Ready to Learn’ system the response was overwhelmingly positive the indications are that teachers are consistent with the system and pupils understand the school rules well and overall the system was a deterrent from bad behaviour. The advantages to pupil voice and form representatives is twofold, it allows Senior leadership the opportunity to have feedback about important issues in the SIP from the people it effects the most. As well as this it boosts pupil confidence, it allows pupils to understand that their opinions matter and they are listened to. This in turn leads to an increase in self esteem which creates a positive relationship between teachers and pupils and more positive learning attitudes (Demetriou, 2019).

Although pupil voice is an extremely important reflection tool for the SIP there are some drawbacks to the technique of form representatives. In School A when the group of year 8 representatives were asked about the ‘Ready to Learn’ system they were very positive about the system saying that it prevented them from misbehaving in class. However, when asked how many of them had been asked out of 14 representatives only 3 had had a detention during their time in senior school. It begs the question are form representative’s representative of the general population of pupils? These pupils have put themselves forward voluntarily for the role often sacrificing spare time to do so. Perhaps a random selection of pupils would be more beneficial to receive more ‘representative’ feedback on the SIP from pupils (Robinson, 2016). As well as this it is vitally important that pupils trust the person who they are giving feedback to. Research has shown that pupils will not give a full account of their opinion if they do not trust the person they are talking to. In contrast, if they know and trust a person, they are telling they are more likely to give a more honest opinion (James, 2016).

As well as producing a School improvement plan it is vital that it is not only implemented effectively but it is also reflected on regularly to ensure progress (Reezigt & Creemers, 2005). An important part of this reflective process is to analyse data and to set Specific, measurable, achievable, realistic and timely goals for the future (Shepherd, 2016). Meanwhile measuring how current goals are going with honest qualitative and quantitative measurements. Schools are assessed on their exam results, attendance and exclusions throughout the year. Although it is extremely useful to be able to quantify success in this way it does not reflect the individual achievements of pupils. Pupils that were achieved an E grade in an exam are looked at with a black mark by data collection however to that pupil that may be an extremely successful result. Often schools can then be vilified by the media for having poor attendance or exam results which can be disheartening for pupils. Although quantifiable data is important to be able to report to the government on the success of a school it does not make that school any more or less successful than another if its pupils are able to leave with ambition, confidence, and capabilities that is more successful then a school that is able to produce a pupil with top grades but with no ambition or confidence (Schlechty, 2003) . 

School A has successfully managed to implement a new discipline procedure using its SIP as a guide. It has effectively informed all staff and pupils of the implementation which has allowed the transition to be smooth. The results from the learning walk showed good consistency in the use of the ready to learn system which has in turn led to a successful implementation of the system. Pupils are clear on their expected behaviour and are aware of the consequences of poor behaviour. This will lead to ethical and informed citizens leaving the school at 16 (Ko, 2010). Since the implementation of the SIP attendance has improved above predicted levels. This is in some way down to the consistency that the pupils feel at school A (Eisenberg et al., 1989). Overall pupils are very happy with the support and care they are provided at School A. There are areas in which the school could improve their reflective process, for example they would benefit from having a pupil survey for every pupil on their opinions of key points in the SIP and more detailed surveys for staff. However, School A has managed to achieve the key priority of providing outstanding care, support, provision and guidance within this action point. 

This assignment has explored the necessity of SIP’s in schools and has described how they are created. School A was used as a case study and the implementation and reflection of their SIP has been critiqued. This has allowed me to understand the wider responsibilities of a teacher. I have developed my criticality of school procedures however understand the importance of remaining consistent as a member of staff. I feel I would be able to put forward useful suggestions as a teacher in the future to benefit my school. I have also had the importance of data reinforced to me. Although, I believe there are bigger responsibilities as a teacher I understand the importance of producing positive results in grades, particularly of pupils from deprived backgrounds and of attendance. However, as well as this I believe I will be a teacher who can celebrate the small successes of each pupil and support the school in achieving the action points of its SIP. 
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