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 Element one 


In this paper, there will be a discussion about two reflective models which can be used within early years practice. The models that will be talked about are Gibbs’ 1988 model and Rolfe’s 2001 model.  Both models have similarities and differences as well as positives and negatives to each which will be explored in this section. According to Professional Association for Childcare and Early Years (2016) reflective practice is a process often used by following steps of a reflective cycle with the purpose to improve future practice. 
When looking at the number of steps often used within reflective models the Gibbs’ 1988 model stands out. According to the University of Edinburgh (2019), Gibbs’ 1988 reflective model consists of 6 steps which are description, feelings, evaluation, analysis, conclusion, and action plan. According to Priestley (2015) Rolfe’s 2001 model uses only three steps or questions within his reflective model which are what, so what and what next. Early years is often fast paced, and practitioners are not always given opportunity to reflect due to the time restrictions they face for example when following a daily routine. Gibbs’ 1988 model involves 6 steps meaning more time may be required to fully complete his cycle. However, Moyles (2001) and Miller-Young (2016) supports that for practitioners to develop professionally, time should be allowed for them to reflect. Rolfe’s model could be considered more suitable for early years practice as it contains 3 short steps which may be more time efficient. 
Practitioners need to understand the meanings of each step to enable them to correctly follow and complete them. When unfamiliar wording is used within a reflective model, this may distract the user from the process its-self.  Kolb’s reflective cycle states that within his model, words such as conceptualisation are used which may be misunderstood (Kolb, 1984). Miller-Young (2016) support the use of reflective cycles like Gibbs’ 1988 reflective model due to the simplistic wording used and further informs us that the language used is vital within the process. According to Hussein (2018) language is easier to understand when the instructions are based on the subject. The language used within both models is very similar. Both use simplistic and short phrases which can be easily interpreted and used within practice. 
Reflection is important to enable practitioners to improve their practice which will result in better learning opportunities for children. Using reflective models can help practitioners to get a critical level of reflection to improve quality of practice. Dewey stated that “you cannot teach today the same way you did yesterday to prepare students for tomorrow” (Dewey, 1916, p.   ). This supports that reflection is an ongoing process which should be used regularly within practice. In recent years within the UK, the importance of early years education has been highlighted. Venninen et al. (2015) supports this point as she suggested that the early years are the most fundamental years for children’s learning and development, therefore it is significant that childcare is provided at a high standard and quality.  According to Bryce-clegg (2015) the main way to achieve high quality childcare and practice is through being a reflective practitioner.  Reflective practice does not mean practitioners should change all practice and it should involve positives as well as improvements. Lewin-Benham (2015) informs us that best practice involves a mixture of old and new methods. It is important to remember that we should not be satisfied by meeting minimum standards and should strive to improve best practice as stated by Lindon and Trodd (2012). Care Inspectorate Wales visit early years settings to ensure these national minimum standards are being adhered to. By involving outside agencies such as CIW within the reflective process could outline or suggest to new ways to improve practice. Practioners may find Gibb’s 1988 model more beneficial as it is more in depth and can be used to improve personal practice. Championing Better Work and Working Lives (no date) suggest that the deeper the reflection, the greater impact this has on practice.  Having said this, Rolfe’s 2001 model has fewer steps therefore can be open to interpretation giving practitioners a variety of open-ended possibilities to develop personal practice. Callara et al. (2008) supports this by suggesting that Rolfe’s 2001 model had a purpose to support practitioners to develop their personal theory. 
Unlike other reflective models, Gibbs’ 1988 model includes a step which involves feelings within the reflection process. Practitioners may be unaware of the impact that their own feelings can have on practice with children. Some practitioners may be happy to talk about their feelings during a reflection, but this may not be the case for everyone, and some may feel uncomfortable talking about feelings within the workplace. Goleman (1999) as cited in The University of Notre Dame (2011) stated that understanding our emotions is important as it supports us to become better practitioners and enables us to handle situations within the workplace with professionalism. Rolfe’s 2001 reflective model may better accommodate those practitioners who feel uncomfortable when talking about feelings as it does not include feelings as a step within this reflective cycle. 
Both reflective models talked about are in the format of a cycle compared to linear models which can also be used for reflection in practice. Reflective cycles could work well within a childcare setting as they can be used often as an ongoing process to improve on practice.  Bleach (2014) concurs this and states that to enrich practice, practitioners’ benefit from using a cycle of reflection to be undertaken on a regular basis. However, The University of Cambridge (2020) suggest that cycles are restrictive as the steps to be followed are to be completed within a certain order.  Both models start with a description of what happened.   Although this offers the user an opportunity to look at the entire situation before moving on to the next steps, delegating where to begin during a reflection may not be the preference of every practitioner. 
Overall, by looking at both reflective models discussed within this paper, both models can be used within early years practice effectively. Having said this, it is important for each individual practitioner to evaluate their own needs and preferences when deciding on which reflective model suits them the most. 














 
What is reflective practice?
Reflective practice is an ongoing process which supports practitioners to identify positives and areas for improvement. The main aim of reflective practice according to the Professional Association for Childcare and Early Years (2016) is to analyse current practice with the aim of adapting and developing to improve.  By reflecting on practice, practitioners not only develop their own professional development, but they can identify the needs, interests, and strengths of the children in their care. Aistear (2009) as cited in Longford County Childcare Committee (2017) agrees that reflective practice is about planning and implementing the interests and requirements of children into future provision. An example of this would outline what children enjoyed during an activity and implementing this during future practice to meet the child’s needs. When learning involves children’s own interests, they are more likely to succeed. Mayesky (2009) concurs with this as she states that children are often more involved within an activity if it involves their interests. Having said this, it is important to remember that reflective practice includes own professional development which is deemed just as fundamental towards providing quality childcare. 

Reflective Practice in the early years 
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CAIE (no date) 								Wikipedia (no date)Why is reflective practice important?
The aim of reflection should always be to improve on professional development and practice. Reflection is essential during practice with children and there are many reasons why this is the case. When practitioners partake in reflection, there are opportunities to identify their own professional needs (PACEY, 2016).  White et al. (2006) states that reflection enables practitioners to develop skills, knowledge, and confidence.  By developing the areas that White mentions, this will enable a practitioner to provide the best quality service for the children in their care which should always be the aim.
Bleach (2014) found that after the process of reflection carried out by practitioners within her study, all practitioners were able to identify at least one area for improvement. Kemmis, we as cited in Bleach (2014) also noted that within the same study, after the reflection practitioners were then able to understand and relate these findings into practice. 
Reflection ensures a quality service is provided by practitioners. Providing a quality service is crucial as it impacts children as well as their families. According to Owen and Hughes (2009) working in partnerships with parents is an important aspect of the job.   
Settings in Wales reflect using a self-assessment of service statement (SASS). Pacey (2018) state that completing a reflection log such as the SASS is extremely important for practice.  CIW visit settings to ensure national minimum standards are being adhered to. Reflective practice will support settings to ensure that they are meeting these standards as well as working to exceed them.   



 Ways to become a reflective practitioner
To be a reflective practitioner these are some of the steps you may take:
· Keep a daily diary on your own practice. Bolton (2014) state that by keeping a daily diary, this will support practitioners to think about thoughts, feelings, and personal development after doing an activity with children. Shon (1983) mentioned within his reflective model, using a daily dairy within practice is how reflection should take place meaning that it is used often.  (Longford County Childcare Committee, 2017).
· Follow recommendations from CIW as well as completing a yearly SASS which involves areas for development
· Work in a community of practice and support staff who are unfamiliar of the reflective process. For practitioners who are new to childcare work, they should seek advice and support from fellow experienced colleagues.
· View practice with an open mind and a balanced view. 
· Complete a personal development plan (PDP) regularly and update this when necessary. 


What is meant by quality childcare and how do we maintain this?
As a professional in the early years sector you want to provide the best care possible for the children in your settings. The Health and Care Profession Council (no date) propose that reflective practice should be encouraged to ensure quality childcare.  
To ensure that quality childcare is provided within early years settings, national minimum standards should be met. PACEY (2016) support that when all needs of children are met, the environment is inviting with learning opportunities and all the children show self-esteem within the setting, this is when quality practice is taking place.  The Department for Education (2013) support that the national minimum standards were introduced with the intention of meeting all needs and recommendations in all care settings including nurseries.  Ongoing reflection during practice supports practitioners to work towards meeting the national minimum standards and exceed beyond them to provide quality childcare. PACEY (2016) also confirms that reflective practice ensures a quality service is provided in childcare settings. 

 



Practitioners working together during the reflective process
The collaboration of experienced and new practitioners can be described as a community of practice. This partnership of different skills, experiences and abilities can help to support the reflective process. Wegner (1998) supports that a community of practice leads to creative accomplishments. Within Bronfenbrenner’s ecological systems theory, he believed that individuals involved within the child’s life working together will benefit practice and the child’s overall learning experience.  (Bronfenbrenner, 1989)
Reflection often outlines positive methods of practice, however sometimes changes may need to be implemented which is when challenges may arise. Hallett (2013) recommended following several steps to support possible changes within practice following a reflection.  She supported that by following these steps, practitioners are able to respond accordingly. The steps that she recommended are: 
Reason, Evaluate, Feedback, Learn, Explain, Consider and Think. 



	Brief description of the activityElement three 



	After reading the story room on the broom, the children spent the morning collecting sticks, leaves and other outdoor resources from the nursery garden. Using the resources collected along with some craft resources chosen by the children such as glitter and feathers we made witches potions. 
There was 2 adults and 4 children aged 2. The role of one adult was to observe and take notes. 

	Aim/Objective of the activity

	The activity was an open-ended science experiment. The aims were to allow the children to use a variety of resources to create witches’ potions consisting of different smells, colours, and textures. Another aim of this activity was to allow children to gain an understanding of cause and effect when adding and taking away resources as well as using problem solving skills to work out  how or what they can do to make their potion the correct consistency. 

	 Your role

	This activity stemmed from a story time session. My role was to further the children’s learning by incorporating their current interests which in this case was the story “room on the broom”. I planned the activity almost immediately after the story time. The activity was carried out in small groups consisting of 4 children. This was to ensure the ratio was followed and so that all children involved had equal time and opportunity to ask questions to practitioners and access all resources fairly. 

	Positive aspects – why?  How could these be developed further?

	Overall, the activity went well. I planned the activity to incorporate the children’s current interests which worked well as they showed engagement throughout with no distraction and they seemed to really enjoy it. The children often enjoy science-based activities when in nursery such as mixing and cooking, so it linked to past activities that the children enjoyed. 

I planned the activity to be carried out with a small group at a time consisting of 4 children.
In early years we often role model to children the importance of patience and sharing with friends but when children are carrying out an independent task I think it is important that they have access to the resources and equipment that they require as they proceed through the activity.  Which is why this activity worked well. Due to the small number of children involved in each group, this ensured that each child had access to resources and equipment without having to wait which meant they remained engaged and not distracted. 

Although the activity was carried out with small groups of children and the ratio would have been followed with one practitioner present, I planned it to involve two practitioners.  The children asked plenty of questions as the activity progressed, so having the extra support as and when needed from practitioners worked well and ensured all questions and requests from children were fulfilled and answered. The other practitioner also took notes which were then used for observations and progression in learning by incorporating strengths and weaknesses children showed into future planning.
 
Although there was plenty of adult support available to the children, I planned for them to make independent choices when choosing colours, resources, and smells. By the end of the activity, all the children’s potions were completely different which was the aim. 

The activity was held in the nursery garden. This enabled the children to use resources beyond the nursey playroom such as natural resources. Some children prefer to learn in the outdoor environment due to lack of opportunity to explore outdoors when at home as well as a concentration factor with the outdoors being a quieter place compared to the playroom. 

Overall, the activity outlined the children who prefer to learn outdoors and showed that working in smaller groups when carrying out similar activities in future can offer wider learning opportunities. 

	Challenging aspects – why?  Link to your own practice.

	The activity was planned in a short space of time. With more planning it could have incorporated and interlinked other areas of learning. As well as this, if there was more time when planning the activity, a wider variety of resources and equipment could have been available to the children such as measuring equipment.  The activity linked to other areas of learning; however, a recipe could have been available to encourage the children to follow instructions, measure, and count to further learning and skills. 
The outdoor area is often used for by the busier children due to the open space to run and explore. The nature of this activity was more focused which meant that the busier children could have become distracted easily due to the temptation of outdoor play. The children could have benefited from leaving the premises to collect further resources for example in the forest. To improve on this, I would ensure next time that the children were given a choice when considering where resources they would like to enable them to carry out the task. 

During early years practice, the voice of the child is something that should always be considered. The children could have been more involved to express to practitioners what they could have done or involved to make the activity better for them. 

There were three groups of children to do the activity with.  Time was a restriction in this case due to the need to follow a daily routine. In an ideal situation the child would have had their desired time to complete the task.  If the children were able to engage during the activity for an extended period of time, this would not only develop their concentration skills but also show that the level of wellbeing and involvement is high which can be identified by using the STEWW scale.

	What knowledge did you demonstrate?

	My childcare qualifications and experience were used within the activity. I demonstrated these by using my initiative to plan an age appropriate activity which is exciting and inviting to children. 
The children involved in the activity were two year olds so I incorporated the Foundation Phase Curriculum alongside Flying Start planning.  My knowledge of the Foundation Phase Curriculum and Flying Start planning was fed into this activity to ensure that all appropriate areas for learning were involved in some way if relevant. 
My knowledge of the children in my care was taken into consideration when planning and carrying out the activity. I did this by ensuring that the children who may require additional support had this available to them. I also used my knowledge of the children’s likes and dislikes to adapt any parts of the activity or to not involve some aspects at all. For example, one of the children does not like glitter so this was taken into consideration when looking at some of the resources available to them during the activity. 


	What skills did you demonstrate?

	During the activity I used lots of communication with the children when they were asking questions or simply to scaffold throughout the learning experience by using relative key words. When speaking to the children I ensured I spoke to them with language that they would understand and at their level. 

The children asked plenty of questions throughout the activity. I ensured that I gave the children plenty of time to ask and answer questions. I used listening skills as well as patience to achieve this.  

	Which values did you demonstrate?

	Although it did not apply it in this instance the activity could have been adapted to suit the needs of any children with additional needs, allergies, or other requirements. All children also had equal opportunity and access to all resources. This demonstrated equality and inclusion. 

I remained patient with the children throughout the activity and allowed them to enjoy the process. I allowed all of the children to be independent during this activity. I did this by allowing the children to make their own decisions throughout. 

I ensured that I took into consideration the UNCRC article on the voice of the child. I did this by allowing all of the children to be independent learners throughout the activity by allowing them to make all decisions regarding their potions for example when they were selecting specific resources of their choice. 

	What could be done differently in future?  Why?

	If I were to carry out the same activity in the future, there would be a few things I would change to support the children’s learning and involvement. 
The UNCRC article 12 which is about the voice of the child could have been more involved within this activity by ensuring that all children made decisions about how they were going to use the collected resources. For example, one of the children said she wanted to make a broom like in the story. The environment which the activity took place could have been made an option for the children. 
As mentioned previously, time is often a restriction during nursery routines. In future I would ensure that the children could come back to the activity to finish if there was not enough time originally. 

If the activity was planned in advance, a wider range of resources could have been made available to the children to involve more areas of learning.  For example, measuring jugs and cylinders would have provided a maths learning opportunity for the children. 
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Element four 

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	To complete my current degree programme. 
	I would like to finish my current degree programme within the set time frame to enable me to move onto the next learning step to become a teacher. 
	Stick to all module deadlines and try my best in each, submitting work to my best possible standard. 
	I will do this at my current university. https://www.uwtsd.ac.uk/
	August 2021

	Apply for PGCE.
	After my degree I would like to do a PGCE to become a primary school teacher. 
	I will contact the PGCE coordinator for my current university to discuss the steps which I need to take to make an application. 
	I will speak with the PGCE programme coordinator to gain more information on how to apply for the programme. 
c.morgan@uwtsd.ac.uk

	January 2021

	Get a B in maths or an equivalency test. 
	To enable me to move onto a PGCE programme, I need a B in maths. 
	I will either resit a maths exam with a local college during evening classes or I will arrange an equivalency test with my current university as the PGCE programme requires a B in maths. 
	A local college who offer maths resits and evening revision classes. 
https://www1.bridgend.ac.uk/course/mathematics-gcse/

I will speak with the PGCE programme coordinator to arrange an equivalency test for maths. 
c.morgan@uwtsd.ac.uk

	September 2020-April 2021 

	Get a job in a primary school.
	I would like to work in a primary school again because I would like more experience before becoming a teacher.  Another option to become a teacher could be to work with a school to complete a graduate teacher programme which would require working in a school.
	Look on local authority websites for school job vacancies. 
Use websites which also offer agency work within schools as well as permanent teaching assistant roles.
	https://www.eteach.com/ 
https://www.rctcbc.gov.uk/EN/Resident/JobsandTraining/Jobvacancies.aspx
	September 2020- January 2021

	Complete another Welsh course. 
	I currently work in a Welsh provision setting and use Welsh on consistently within my role. After going on a Welsh course previously, I would like to attend a more in-depth course to extend my Welsh language development. 
	The last welsh course I attended, I found to be very useful and was able to apply new skills learned into my working role. 
	I was given information on how I can access more courses provided by the same organisation.
 https://learnwelsh.cymru/about-us/providers/swansea-university/?gclid=CjwKCAjwh472BRAGEiwAvHVfGt_Py4khqdmHzquwRNkhuEN5w-X86A4CR6LOb6mSL2AA-LGWIqPpXxoCgEoQAvD_BwE
	September 2021 

	Learn how to plan physical activities for children which are fun and beneficial towards their development. 
	I would like to attend a course to gain knowledge on how to make physical movement for children more exciting and engaging while at the same time supporting their physical development. 
	Attending a course which is created for practitioners to gain understanding of how music and movement can be beneficial and fun for children to use physical movement. 
	http://www.musicandmovement.org.uk/cpd-training/
	2022 
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