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Part 1
In Iceland and other Scandinavian countries, they emphasise the importance of children playing outdoors during the early part of their time in education.  Previously, individuals have published their opinions which state that outdoor provision is beneficial to children.  Curriculum guidance states that they put a vast prominence on outside learning environments, as places for encouraging children to appreciate the natural world, as a place where a fit and healthy lifestyle can be promoted, as stated by Norodahl and Johannson (2003).
The emphasis on outdoor learning has been implemented for a long time in Iceland for children aged one to six, in which they get to play outside every day.  In schools for children aged six to sixteen, the only recreational time with their peers is during playtimes. We do not know about the teaching outdoors to facilitate learning of older children; however, it could be different depending on individual teachers and styles of teaching within the school.  There is significant evidence that in Iceland teachers utilise the outdoors for learning more frequently than in the past.  In Reykjavik the capital, 70% of schools state that they use outside education frequently. (Oladottir, 2008)












Part 2
This essay will be focusing on Forest Schools.  A definition of Forest School had been made by the Forest School Network, it says that,
It is an inspirational process that offers children, young people and adults’ regular opportunities to achieve and develop confidence and self esteem through hands on learning experiences in a woodland environment.
Professionals are currently worried that young children in school at present, do not have the opportunity to go into woodland and green spaces, as in the past when their parents were younger, these days it becomes a concern for parents to allow children to venture far from home without supervision. This has become the norm now, as parents provide more indoor activities, this is suggested by Murray and O’Brien 2006.
According to Thompson et al (2004), there is research that says if the children do not go outside when they are young, then they will not go outside when they are grown up either and will miss out on physical and emotional benefits of accessing nature.
Outdoor learning provides a different experiential learning opportunity to that of a classroom environment, consequently, the Welsh Government are encouraging teachers to provide forest school education in their own schools, this is a fundamental priority within the foundation phase.
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Part 2b
· Plagiarism
· False. You need to reference all sources used in your writing to ensure that it is fair to all authors and you are acknowledging their work.
· Wikipedia can be biased and flawed, it can be written from one view point and not everything you read is the truth. You need to question everything that is read for bias and misinterpretation of the facts or information presented. So, I personally believe that the statement is false.
· To present a long quotation, you must firstly enter the quotation as a separate paragraph, you must indent the paragraph, quotation marks are not required and finally, you must follow with the in-text citation.
· To conduct research for an academic assignment, there is a requirement to read material surrounding the specific title of the assignment.
Five sources which are reliable and acceptable for academic study are, Books and e-books, Journals and Newspaper articles, Internet, Reports and Legal and Government publications
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Part 3
As a critical response to Mackenzie’s paper on Teaching Assistants experiences of working in a mainstream classroom with children with special educational needs to be included in the education system.
 Assistants working in a mainstream setting and supporting  children with special educational needs that although some people value Teaching Assistants within the classroom, and the positive aspects they bring to them, others say that Teaching Assistants, do not make a difference within the as suggested by Blatchford et al (2009, quoted in Mackenzie 2001 p.65), they stated that they “did not find any impact of Teaching Assistants on the academic achievement of pupils with special educational needs. 
Teaching Assistants in general, are dedicated to their roles and do not do the job for the pay, it is the devotion to their job and do not desire alternative professions.  Teaching Assistants are passionate and caring and are able to give the children the extra support, encouragement and confidence required for the children to progress and develop effectively, especially those children with special educational needs. Some Teaching Assistants have a specific interest or have acquired additional training in certain areas of child development so therefore, they are more equipped than a teacher to respond and advise within the school.
Groom (2005) agrees and suggests that;
A key aspect of the role of the TA in many schools is to directly support the progress of a pupil’s IEP (Individual Education Plan), to support the pupil to achieve targets and to record and monitor progress. A vital factor in this process is the relationship – building and nurturing role that the TA undertakes to reinforce positive behaviour and support the pupil in individual learning.  This role includes direct involvement in developing pupils’ self – esteem and social skills and supporting them in building peer friendships and dealing with conflict. (P.25)
This is what is perceived as the role of the Teaching Assistant, to build confidence and self esteem in pupils, so that they can learn effectively with the skills being taught to them and then to apply this knowledge to achieve the best standard that they can in their education and hopefully, being able to access a full and rich curriculum provided for them from their local authority. Schools have become much more aware of their role in accepting children who need extra support.  The support of a Teaching Assistant for some children is there for them to feel that they can learn to be like others within the class.  They should have the same rights and opportunities as everyone else, but these skills need to be scaffolded for them to secure their knowledge and ability within school life.

However, O’Brien (1998 cited in Groom et al 2005 p.21). Expresses some concerns for the ways in which TAs are used in the management of such pupils.  He proposes that teachers, who have received specific professional development in classroom management, are better placed to manage pupils with challenging behaviours than TAs who have often received little training,

Schools find that it is not the role of the teacher to work with individuals in the class constantly, when you can have high calibre Teaching Assistants, who work well with the children, who are usually experienced and have the skills to be able to do this effectively.  Schools must value the role of Teaching Assistants, as they are crucial and need further training depending on particular children and their needs, this will change year on year and depending on the diagnosis of the children in the class each cohort, to fulfil their role effectively.

Mackenzie (2011), indicates that “Teaching Assistants appear to have little say in what should happen to them and appear to be often excluded from discussions about the children of whom they have expert knowledge.”
This is common in a lot of work places, the decisions are made regarding the placement of Teaching Assistants within the school, there is also a lack of discussion, communication and professional dialogue which is needing to take place in readiness for the children’s annual reviews.  Teaching Assistants work very closely with the children to provide an inclusive education, but are not invited to discuss the perspective from the teaching assistant on the progress made by the child.	
During Mackenzie’s research, one respondent, said that she found her role isolating, particularly as her role was one of a peripatetic one, so felt isolated during the days from other staff.  This can be true for Teaching Assistants who work in several classes or if in a supporting role of catch up programmes within the school, it is difficult to have the time and opportunities to form relationships / friendships, as you are not based in one particular room for long or you have your own room and withdraw children for specialist support.
Teachers should be aware that attitudes nurtured within the classroom are very important to forming an inclusive class.  Teachers can ensure that all staff and children are included with in the classroom to create an atmosphere of belonging, this is more important for staff who are only with them for example, a morning or afternoon or even part of a session.  Communication is then paramount as it is allowing everyone the information that needs to be disseminated to Teaching Assistants from staff meetings the evening before.  It is important for senior managers to have monthly meetings with the Teaching Assistants, to inform them of the important issues that may have been brought up in senior management meetings or teacher meetings after school. From Mackenzie’s findings from her small scale research, she was informed of the lack of consistency in communication from teaching staff to Teaching Assistants in more than one of the subjects interviewed. Communication is vital for everyone to feel included in the classroom.
Inclusion has been a key feature in schools as well as society, schools have become much more aware of creating an environment that is tolerant and accepting. Inclusion in society creates discussion and sometimes hesitancy.

In conclusion, embracing and celebrating having Teaching Assistants in the class can enrich minds.  This is very true of the passionate, dedicated and caring Teaching Assistants to give time to the children in the class, especially when there are lots of children and the teacher is busy teaching, The Teaching Assistant is the supportive and reassuring person in the class, who the children can connect with at any given time. To agree with the findings of Mackenzie (2001) the majority of Teaching Assistants are passionate and enjoy supporting children with special educational needs and feel that they make a positive contribution to the classroom.
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