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	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies
Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under one of the following titles:

Understanding the role of Constable/Maintaining Professional Standards
Title 1: Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Title 2: Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Conducting Investigations (Volume, serious and complex)
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  
 
Information and Intelligence/Communication Skills
Title 3: Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
Public Protection
Title 4: Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
Evidence based policing/criminology and crime prevention/criminal Justice
Title 5: Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 
 


 










	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	













	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.












Response policing: Critically evaluate public perceptions of response policing and critically evaluate response policing in the context of dealing with critical and major incidents


This essay will aim to understand the response element of policing and how the police use this to attend incidences and work within communities. It will also aim to analyse the actions of the police within the Hillsborough Disaster which was classed as a Critical incident at the time. Hillsborough was a tragic incident which occurred in 1989, the failings of the police during this time have since had an effect on the public’s perception of the integrity of officers and the ability to do their jobs. In turn the confidence the public have in the police will then be lowered, it effects officers ability to deal with issues efficiently. 

This essay will also explain what a critical incident is  “A critical incident (CI) is defined as any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community.”(college of policing, 2013) . Hillsborough was declared as a Critical incident as due to the effectiveness of a police response a lot of the community had a lasting effect on the trust that was held in the police. 

The difference between types of policing will also be discussed and the pros and cons of each and how these have changed over the years in order for the public to trust the police to respond and deal with incidents. Ultimately, the police will investigate based on public opinion of what is a priority at the time and if there is a poor perception of the police then usually the communication does not work as effectively. 


A large part of the police response to emergencies and incidents within the community. However, the confidence the community holds in the police is greatly affected by how these incidents are dealt with. The integrity of individual officers can greatly affect the entire organisation. 

Officers must attend incidents within an appropriate period so that the correct disposal can be implemented. For example, emergencies are usually attended within 20 minutes, as the outcome may be that a suspect still need to be arrested or some incidents just require a quicker response. There are also incidents were the police will implement a plan so that any victims or vulnerable people can be safeguarded and then also in some cases crime being committed might be avoided in the long run. The difference in type of policing is large and because of this there are usually different teams in stations that are responsible for different areas of policing the community. 

The two types of policing are reactive and proactive. Reactive policing is “Reactive policing can be defined as the police responding to specific requests from individuals or groups in the community which encompasses "immediate response to calls" (6.0 Policing styles: Reactive versus proactive policing - IV. Organizational Factors Affecting Police Discretion - Police Discretion with Young Offenders, 2015). Although, this information is from a Canadian source the underlying idea of policing does not change and therefore the two main areas of policing do not change. In Wales and specifically Gwent police, there is a response team in each station, which work on a shift basis, and there are officers available 24 hours 7 days a week in order to respond to emergency calls and be there to offer support to the community. This is the reactive side of policing and this means that the officers spend most of their working hours reacting to calls. 

This is usually the opposite of how the neighbourhood policing team (NPT) aim to work. The NPT aim to organise operations and work with other organisations within the community. The main aims of the NPT are to put operations in place to reduce crime, identify and safeguard vulnerable individuals / groups of individuals within the community who may be at risk of being victim of crime or being involved in criminal activity e.g. drugs or anti-social behaviour. 

Proactive policing is "police, acting on their own initiative, [to] develop information about crime and strategies for its suppression" (Crank, 1998: 244-245). (6.0 Policing styles: Reactive versus proactive policing - IV. Organizational Factors Affecting Police Discretion - Police Discretion with Young Offenders, 2015) NPT also do a lot more work around intelligence submissions than response teams are able to. This is mainly because NPT have more time to dedicate to building information and learning more about the area where they are working. From this intelligence (intel) is then built and graded on how reliable it is. Intelligence is graded on a 3x5x2 system. This shows where the information has come from and whether it has been sourced from a police officer who has seen this which would be reliable or whether the other end of the spectrum which would be some sort of malicious intelligence, which for example would be someone trying to get an ex partner in trouble. From this, officers are able to get warrants sworn out in court, which grants the police power of entry usually to conduct searches of addresses, outhouses, cars, and people within the address. 

However, the support units that work within the force conduct another huge part of proactive policing usually. Again, Gwent specifically have the public support unit (PSU) and also an area support unit (ASU). The PSU will be deployed for any public order events they often police large protests or sport / music events where there is likely to be large crowds of people. As previously mentioned this essay will be discussing the policing of the Hillsborough disaster, a lot of training has changed since this incident and now the PSU units are trained to work together and respond to incidents of that nature. 

This usually means that officers who are trained to a higher standard in public order incidents are deployed for large events where there is going to be a lot of people in one place. This is because as it has been seen in the past there could be an issue with the planning or in some cases there may be an individual or group of individuals who do not agree with the event running that want to disrupt the event and this may lead to violence or aggression from either party. Because of this the police will now liaise with organisers of the event and also other departments that run alongside the police like the Welsh Extremism and Counter Terrorism Unit (WECTU). This means that these organisations working together can share intelligence and information and also their plans and contingencies in case of the event not going to plan.

 This is especially true for football games where issues like football hooliganism has arisen in the past from the aggression felt between fans. This has caused so much disruption that certain offences have been created so that this kind of behaviour can be easily tackled and hopefully reduced. The offences are as follows : “Throwing of missiles onto the playing area or into the crowd - s.2, Racialist or indecent chanting at a football match - s.3, Going onto the playing area - s.4” (Football Related Offences and Football Banning Orders | The Crown Prosecution Service, 2019)These offences have been created as a small amount of fans were using football games to channel hateful speech and expression and this often would involve a larger and larger crown which eventually becomes extremely dangerous when the police can no longer control the crowd and the behaviour of a large amount of people become more and more aggressive. 
This shows that although there is a difference in the way each department runs on the police and the way that they police the community is conducted in different ways ultimately the aim is to safeguard the vulnerable within the community or safeguard the people that are involved in the event you are policing and also avoid criminal offences occurring and if they do have the powers to deal with the in a swift timely manner in order to avoid escalation. 






The public’s perception of the police is ever-changing, however this essay will be looking at statistics that have been found from a sample across England and Wales and documented by Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS). Although, this does not show the publics perception following the Hillsborough disaster it shows statistics for the publics perception of the police in the year 2017-2018. This gives a rough idea of what level the perception is at now and how the police as an organisation have recovered from the failings present during and following the tragedy. 

The following statistics have been taken from the HMICFRS (Public views of policing in England and Wales 2017/18 - HMICFRS, 2017).

This survey shows that many people would say the level of service is unchanged “60% of respondents said that the service is unchanged since last year.
[bookmark: _GoBack]However, 25% said the service had got worse (compared with 20% in 2016 and 18% in 2015” (Public views of policing in England and Wales 2017/18 - HMICFRS, 2017) This is an increase from the previous year who have said the service has gotten worse. This presents the questions of what is the issue within policing which means that the service seems to be in a larger decline as the years go on. This may be because more crime is being detected due to CCTV, procedures in businesses where employees are asked to report crime and also a larger amount of people phoning the police to report crime. This could also be due to crime management services and statistics being incorrectly documented meaning that a larger amount of people now believes they are a victim of crime whereas before they would have only reported an incident for the information of officers only. The amount of people with CCTV recording their property or houses is also growing rapidly in Britain this means that the amount of crime that is documented is increasing and the amount of evidence that is gathered is increasing. This makes crimes like theft of parcels for example, criminal damage and anti social behaviour is documented more effectively as the points to prove of the crime are easily proved. However, this also means that a suspect will need to be identified and if the victim does not know who it is and no suspect matching the description is found in the area and the police are also not aware of who the suspect might be then the crime will not be investigated. This is because there is such a large amount of crimes committed of the same nature it is not in the public interest to investigate everyone where all lines of investigation have been taken. Therefore, in most cases where this is the case the crime is shut down without the suspect being found. In turn this could leave victims feeling sour and therefore not feeling as if an officer has given them the best level of service. 


The survey also asked how many people were satisfied “Just over half of the people surveyed were satisfied overall with local policing.” (Public views of policing in England and Wales 2017/18 - HMICFRS, 2017). This is a reasonable outcome for the police as the force may try and reasonably solve every crime that is detected it is not reasonable to spend the same amount of time investigating offences like a common assault or minor criminal damage as officers would spend on higher priority crimes like rape or sexual assault for example. This survey also did not include the answers from children. The job of an officer sometimes will upset people and therefore people answering this survey will think an officer does not have their interests in mind. This is because when an officer attends a call which has a Domestic Violence element (DV) then usually a Public Protection Notice (PPN) is submitted for any children who may be living in the address/ or involved and also for any adult who is involved that may be vulnerable. These forms are submitted to social services in order to safeguard the vulnerable individuals. In addition, this notice is submitted regardless of the feelings of the vulnerable adult or the parents of the children. It is an officers duty to alert social services at the earliest convenience of the incident that has occurred and also the history of the calls that have occurred involving the individuals. Sometimes this may result in social services putting parents on an action plan etc which may upset victims. This may lead them to believe officers who attend the address have priorities wrong especially if a PPN is submitted and it is then decided that the police will take no further action against the crime element due to lack of evidence which in cases of DV where there may be little to no evidence then a prosecution can not always be supported. 



However , the reason that satisfaction may be falling is because of the amount of online crime is harder to solve “Tackling online crime was highlighted by a slightly higher proportion of participants as one of the top three services the police should prioritise (17% compared with 13% in 2016)” (Public views of policing in England and Wales 2017/18 - HMICFRS, 2017). Online crime is on the rise and due to this people are being scammed out of money is occurring at a higher level. Due to the nature of the crime offenders are not always in the same country as the victim and when reasonably small amounts of money are being taken e.g. £500 -1000 this is not in the public interest to investigate. This is because it would cost the force more than the amount that was at stake to investigate and it is not likely that it will ever be returned to the victim as it may be hard to collect evidence and prove as a lot of online crime involves the use of a Virtual Private Network which means that you cannot trace the signal back to the original user.  Therefore, this is a lot of work for the officer a lot of unneeded stress for the victim and there is a low chance of reward for the victim in investigating this crime. Whereas prioritising DV incidents, safe planning victims and attending emergencies give a much better level of service to the community as a whole and not just one victim. 

From these statistics it can be seen that this is a hard balance to prioritise the needs of many over the needs of one. However, the procedures put in place within response policing are there to support officers in making that choice. The same rings true when policing a dynamic incident where there is a lot going on or there are a lot of incidents to deal with these procedures need to be adhered to in order to give the most effective service to the largest majority of people who need it. This is all whilst keeping in mind the aims of the police service which is to lower crime and safeguard those who are vulnerable. 

The Hillsborough disaster occurred on 15th April 1989 in the Hillsborough stadium. This tragedy has occurred following too many people being allowed to enter in to the two pens behind the goal post on the West stand.  Ninety-six individuals lost their lives and hundreds of people were injured that day due to the failings of the police force and the failings of the ambulance. 

The crowd were pushed down to the front of the pens and this is where the crushing has started to begin when the match started. The pens were separated by large fences and only at the back was there space to move between pens. Due to this individuals have been unable to move freely through the pens and when the crush has begun police have not noticed this even though there were officers on duty in the station to ensure that the public were kept safe and a tragedy of this nature could be avoided. By the time officers have realised this was happening it was too late by the time that extra officers had gotten to where people needed help and ambulances were not made aware of the scale of the incident. 

54,000 people were in attendance at the match, all tickets were sold out. Due to this the police should have been on the highest alert when it came to the safety of the spectators. There had also been incidences in the past when the stadium has shown that it was too small to handle the amount of people that were attending for the match. Due to this there was not a full action plan put in to place and only some parts of the plan have been activated. 
From the Hillsborough report from the independent panel it was stated that “The absence of leadership, coordination, systematic triage and basic equipment was also evident in the gymnasium, the designated casualty reception point.” (Hillsborough The Report of the Independent Panel, 2012) This shows that even though a tragedy of this level was not predicted for this game, there was no contingency in place for any possible incidents. This goes to prove that prior mistakes made during the match that cost people their lives, proper planning had already not been put in to the preparation for such a large game. This may have been due to the confidence that the police held in their service to tackle public order between the spectators of the game. However, the safeguarding of individuals is just as much of a priority as policing possible offences that could occur during the game. This is still shown in the aims of the police today however knowing the balance between the both will ensure that police service is delivered in the most effective way possible. 

The police actions during this incident has greatly affected the outcome. From the lack of liaising between the ambulance service and the lack of preparation of emergency equipment that was meant to be ready and available for an incident like this the police did have a lot to answer for the outcome of the incident. 

For example, the match commander who was at his first football match had failed to realise that opening one of the gates would increase the amount of people in the pen and therefore increase the crushing and ultimately cause people to get injured. The issue with the public perception has then arisen following the match when the police have stated that public order offences have caused the start if the crushing. For example, the police said that the individuals have broken safety barriers in order to get in to pen 3 and 4 and this is why to many people have gotten in and caused the crushing. In the long run this statement has caused a huge amount of loss and upset to families.  This has in turn started the largest inquest in to the police misconduct. The IPCC were involved and this has since become the large stand longest case that they have heard regarding the wrongdoings of a police force where 6 ex police officers have been investigated for misconduct. 

Officers in the stadium and surrounding the stadium who were called in order to help with the incident did not know what was going on. The force commander was passing information to the control room and trying to implement action plans without passing orders down to PC’s who were tasked at the time to support the higher ranks that were in control of the police support for the match. 

Police did not liaise with ambulances and paramedics correctly as long the crush had started and people had already started to suffer fatal injuries there was still not enough ambulances at the scene to transport individuals to hospital. Even after this there was CCTV footage and TV coverage showing spectators breaking advertisement boards from the pitch in order to use them as stretched as the use of stretchers had been overlooked. In the future this would form some of the most famous footage from this tragedy as people are pulled from the terrace to upper levels in the stadium trying to escape to safety and spectators from the other side of the stadium spill out on to the field to pull individuals over the large fences that surrounded the pens. 

This has a massive effect on the public’s perception as they could see failings beginning and the incident beginning to become fatal for so many individuals. However, the police have stated that it is not their failings that have caused this tragedy but alcohol and public order offences have been at fault and the spectators have caused this. 

This was such an issue that the police straight away ordered alcohol tests on every fatality in order to show that this was just something which has gotten out of hand young children were injured and received fatal injuries and due to this even they were given blood alcohol tests in order to further fuel this account in order for the reputation of the police to be saved. 

Even following the tragedy officers gave their accounts at a hearing where it was alleged that fans has conspired to arrive late and force the gates open in order to fill the pens too much also stealing personal effects from the injured or people who had passed away, there were exceptional levels of drunkenness and violence amongst the Liverpool fans who was had caused the crushing and cost people their lives. 

This has become an incident where the police are not trusted and failed to speak up about the issues that the police overlooked. There was no evidence found at all any behaviour from the fans causing the disaster. If anything, the crowd within the pens were becoming frustrated at the lack of concern from the officer’s present. Fans were one of the first people to start to give first aid to each other as they could see that inside the pen there was a very different atmosphere to outside the people who were outside. It is thought that even as the first fatalities were occurring the match was still ongoing and the police did not think that the match needed to be postponed or stopped to help people or move them to a safer area. 

Following the incident being investigated the public were so upset with the account and reasons that the police have given that an E petition was started and gained over 100,000 signatures. It was decided in the House of Commons that the papers from the Hillsborough independent panel findings were first given to the families of the victims who had lost their lives and then made public and shared with the press. This is so that the proven facts can be seen by the families first and not be twisted by the press. 

The failings of the police are evident within the paper for example people have stated they were asking the police who were in charge for help and some direction through the incident as people attending would have looked for a police uniform for answers to questions. For example, an extract from the panel shows “I saw a Police Officer with a flat cap. I presumed he was of higher rank and I said to him that I was a senior surgeon. I asked him to give me a Police Officer and we would go around all the casualties and I would tell him who needed urgent treatment and who could be left until later. He did not reply and turned away to talk to someone else. I then went to try and help where I could. “(Hillsborough The Report of the Independant Panel, 2012) This again will show that even though the police were meant to be working with the ambulance services and paramedics the police did not give direction to the first aiders when they have asked for it. Even though the police have had a match commander position filled and watching from a higher place in the stadium where they could see all the movements of the crowd. The differences between the police and the ambulance service is that the police straight away have begun to cover up the causing’s of the issue instead of trying to help and hold their hands up to the failings that have led to this issue. 

However, as obvious as the failings within the police are during this incident they have changed a lot within the years following. This is shown in the statistics discussed earlier in the essay. Over 60% of people have said they were satisfied with the level of effectiveness shown by the police. However, people also think that they would have more trust in the police if they saw them in the local community more. 

In conclusion, it can be seen that there is a positive perception of police in the community regardless of the failings that the police have committed in the past. For example, the Hillsborough disaster has effected peoples lived for years and police officers who were working during the incident and made large mistakes and then gave a different account to try and change the narrative have since stated that they were lying to try and protect the reputation of the police. 

Furthermore, policing has to be adapting and changing as there are now more and more crimes the growing popularity of communication over social media. There are issues regarding this that police had to change the way they safeguard individuals and deal with the crime. For example, investigating the suspect who may not be using their real name or address. 

Although, there have been failings in the past some large and on a force wide level and also smaller failings where individual officers have failed victims it all comes with a learning curve. Although, Hillsborough may not have been handled exceptionally well at the time and the police force took damage to their reputation. A similar tragedy has never been repeated and this means that if anything it is an incident which has been learnt from and that is the most important thing to come out of this. That incidents will always happen where there have been failings from the police and other organisations and although it may not be planned for people will lose their lives and get injured from this happening but it is then the polices responsibility to be truthful about what has gone wrong and build better contingency plans in order to avoid an incident of a similar nature occurring again. 

In order for public perception to be positive the police need a balanced level of reactive and pro active and the IPCC need to continue to hold officers to a good standard of work and when incidents happen they can not be ignored or the facts changed in order for organisations to appear as if they have not made a mistake but they must be investigated more thoroughly in order for the police to not make the same mistake twice. 

New polices for the police are being amended and added frequently this constant change will only make the police service more adaptable and more effective. Whilst always keeping the aims the same for policing throughout wales and England. The aim to safeguard the vulnerable and decrease the amount of crime that is committed throughout the country.  
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