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[bookmark: cysill]Element 1
Evaluate two models of refection considering the advantages and disadvantages of each as a tool for effective Reflective Practice. 

Educational researchers have promoted the importance of reflective practice over many years, this is to support staff development and a positive learning environment for children. Furthermore, there are significant models of reflective practice that aim to provide the best learning outcomes for both the practitioner and the child. For the purpose of this portfolio, the focus will be upon Gibbs and Rolfe Reflective Models, with particular focus on aspects such as structure, feelings and time.  Reflection is a beneficial process of identifying what went well and what could be improved upon. The process focuses on thinking about and evaluating situations then learning from them. Reflection deepens learning and encourages self-awareness in-regards to own development, emotions, thoughts and feelings (Cambridge International Education, no date). 
Unlike the Rolfe Reflective model, Gibbs has six stages whereas Rolfe has only three. Although, Gibbs’ model has more stages, they are distinctively labelled and outlined in an easy to understand and easy to use manner. Furthermore, having multiple stages that are clearly defined enables the practitioner to learn over time based on their identified experience. The model encourages the practitioner to think methodically throughout each stage and to consolidate better judgement and positive learning experiences. (Expert Program Management, 2018). Gibbs (1988) creates a precise, clear model where practitioners can be descriptive and analytical when evaluating an experience. This will help them better understand and learn from mistakes to improve their practice. Additionally, Association for Perioperative Practice (2017) argues that to reflect alone is not enough, it is necessary to put the learning and new understanding to practice within everyday life. This is reinforced by Gibbs’ model as it has a stage dedicated to ‘taking action,’ here prompts the practitioner to formulate an action plan. This allows the practitioner to review their practice and identify changes to be made in the future, in order for them to further develop and improve their practice.
In contrast, Rolfe’s reflective model consists of three stages based on questions. According to University of Cumbria (2016) although Rolfe’s model is simplistic and straightforward this can potentially have a negative impact on the reflective process, this is because it does not require in depth thought and evaluation. Therefore, the situation could not be described fully, meaning the overall development and learning process may not be as beneficial in the 

future. However, Brown (2017) notes that even though Rolfe’s model is simple, it still requires comprehensive detail to prevent the reflections being superficial. Despite this, University of Cambridge (2019) notes that such simple stages, could have negative implications for new staff, as they may be unaware and have no understanding of the reflective process, with little support from more expert staff. This could lead to de-motivation for new staff, meaning the reflective process is lost amongst them. 
Gibbs’ model acknowledges that personal feelings influence situations. Zembylas (2002, cited by Demetriou and Wilson, 2008) discovered that emotions or practitioners influence how they organise and deliver their curriculum. Therefore, having an emotions stage on a reflective model will be useful to practitioners, as emotional experiences and reflection about emotions is definitely linked to their pedagogy and can improve their approach to practice. Similarly, Baird et al. (2007, cited by Demetriou and Wilson, 2008) suggests that practitioners who incorporate feelings to their reflections were more successful when
communicating with and keeping children engaged with learning. However, Expert Program Management, 2018 highlights that many practitioners may feel nervous or uncomfortable when talking about their feelings. This could be especially difficult for new practitioners. It is believed that the model works best with expert practitioners or having a coach to guide through the process. Comparably, the six thinking hats technique by De Bono (1967, cited by Dr. Edward De Bono, 2016) also focuses on feelings. During reflection the practitioner wearing the feelings ‘hat’ can express their emotions regarding a situation, this may be easier for some practitioners to share their thoughts as the process is depersonalised and non-judgemental. Including feelings in reflective practice achieves more significant and meaningful results.
Similarly, because Rolfe’s model is open ended, defined only by three questions with no set guidance, feeling could be incorporated in the ‘what’ stage. Practitioners could ask themselves and reflect on what emotions were provoked during the situation. (University of Cumbria, 2016). 

Engaging with reflective practice can be done through Rolfe’s model on a superficial level, ‘on the go’ everyday; because practitioners are extremely busy. On the other hand, deeper reflective practice, such as Gibbs’ model has a greater influence and impact on practice and children’s learning experiences (Lit Library Guides, 2020). A main concern that inhibits good 


reflective practice is time. Gibbs’ six stages will require designated time to complete, some practitioners will not be able to set aside this time on a regular basis, therefore the reflective 
model will have little to no impact on their practice (Newton, 2003). Gujer (2012) insists however, that senior leaders of staff should lead by example, encouraging and creating time every week for reflective practice. Gujer’s research shows that regular time dedicated to reflection will have a profound impact on staff wellbeing, professional performance and improve learning for the children in their care. In comparison, Rolfe’s model has only three stages, so is significantly shorter and simpler than Gibbs’ model. Rolfe’s model can be adapted and used on the spot. Similar to Schon (1983, cited by Cambridge International Education, no date) reflection in action, Rolfe’s model can be applied as situations occur within the classroom. 

In conclusion, reflective practice plays an essential role in the personal growth and professional development of all practitioners. These models assist this development by encouraging practitioners to think about events, their actions and how their practice can be improved upon after the valuable lesson they have learned through reflection. 


















Element 2 – Briefing Paper                                                                                                                                                   The Importance of Reflective Practice as a means of maintaining quality services for young children and their familiesWhy is Reflective Practice Important?

Matthew et al (2017) states that reflective practice has become a focus of interest within education as it facilitates teaching, learning and understanding. It is an important tool which has a central role in the process of enabling personal growth, as well as continuous professional development and improvement. Reflective practice is important as it allows practitioners to focus on personal development and bettering themselves which will result in an enhanced curriculum, a more positive and encouraging learning environment. (Aistear Síolta Practice Guide, 2020)

Reflective practice enables practitioners to explore their feelings, values, and judgments around a specific instance. Reflection provides a better understanding of own skills, knowledge and understanding and to ultimately aims to achieve a better awareness of oneself and the way in which they work. This reflective practice encourages deeper thinking about what happened, why, was it successful, could it have been done better. This allows the practitioner to learn from their actions in order to develop and improve future practice, to benefit the children and families they work with. (City & Guilds, 2019) 

What is Reflective Practice?
 
Reflection is part of reflective practice and is a skill that is developed. It is defined as ‘The ability to think critically and creatively.’ (Appleby, 2010:8)

According to Bright Knowledge (2020) and similarly Finlay (2008) reflective practice encourages studying and learning from own experiences as a way of improving and gaining valuable insight of oneself. This is useful as it aims to develop professional knowledge and performance, creating best practice by evaluating own actions and responses to certain situations. (University of Cambridge, 2020) 

Schön (1987) identifies two types of reflection; ‘Reflection in action’ and ‘Reflection on action’. Reflection in action takes place in the moment at the time of an activity and is described as thinking whilst doing. Whereas, Reflection on action happens after the event, which involves revisiting experiences to analyse them, improve skills, enhance future practice and outline next steps. 



Impact Reflective Practice has on children and families
Reflection is an important part of practice and will benefit the children and their families. Engaging in reflective practice enables the practitioner to continuously evaluate whether their practice is working giving them the confidence to facilitate any necessary change needed that will benefit and improve the outcomes for the children. Taking part in reflective practice makes practitioners more efficient in own role, as well as, creating and promoting, a positive learning environment for the children within the setting to reach their full individual potentials. Applying reflective practice within the setting will allow the children to feel valued, as their opinions and views are respected. Their individual needs are met and their self-esteem is increased. This is because the practitioners seek the child’s input, on a continuous cycle where they try to improve own practice, so they can provide better support for the children.  The process will also benefit families, as they will be able to see changes made by the practitioner and the setting. This will allow them to have a deepened confidence that the children are provided with high quality care that is constantly improving. (Professional Association for Childcare and Early Years, 2016; Kelly, 2015). 
According to Cambridge International Education (no date) reflective practice makes practitioners accountable and responsible for the children’s progress in their care. Reflection on own practice helps the practitioner understand how the children best learn, developing an awareness of own and the children’s strengths and weaknesses will promote growth within practice to suit the children. This will increase the child’s sense of well-being within the setting. Working together and involving children in the learning cycle, by asking them for feedback of their thoughts and feelings allows them to take ownership of their learning, creating self-aware and responsible learners. 



























Barriers to Reflective Practice 

According to Davis (2003) and Mantzoukas (2007) striving to instil reflective practice leads to better learning and development for practitioners and the children in their care. However, there are many barriers to consider before reflection is accepted and used universally. These barriers include:

· The institute and the culture and values of the school itself, including the environment
· Lack of time due to being overworked with additional pressures
· Lack of resources
· Lack of recognition and appreciation
· Lack of skill and confidence amongst staff
· Decreased motivation
· No support or guidance
· Preconception that is too difficult, or not worth it, as it will have minimal effect on practice. This is because it is not implemented and used correctly or enough
(University of Cambridge, 2020).

Therefore, it is suggested that reflective practice will only be enforced within the sector when these many issues are resolved. 

Benefits of Reflective Practice 
As reflective practice is a fundamental component of continuing professional development and personal growth, there are many benefits to adapting a reflective mindset and incorporating this within a setting (Atwal & Jones, 2009). These benefits include:
· Increased self-awareness both personally and professionally
· Encouraging shared thinking and knowledge with colleagues to optimise practice and improve working relationships
· Improve own quality and performance
· Address any strengths and weaknesses to enhance development
· Builds confidence
· Developing creativity
· Understanding and remaining in control of own emotions
· Encourages innovation and new ways of thinking.
· Providing high quality, effective services for children and their families
· setting and attaining goals
(Longford County Childcare Committee, 2017; Wagner, 2006).




















How to be a Reflective Practitioner 

Thompson (2015) identifies and suggests that there are six steps to follow to become a reflective practitioner. He notes that although the thinking process is valuable, there must also be consideration given to understanding the theory behind reflection. This allows practitioners to explore ideas with others as well as evaluating practice. These six steps include reading into what could be developed further, asking for other opinions and sharing views and experiences, watching what goes on within the setting, thinking and valuing time spent reflecting on own work. Thompson states that in a busy workplace where there is limited time, it can be helpful to keep a journal of learning experiences. This will enable the practitioner to become more reflective, as they can write down and keep track of everyday activities; writing down what happened, what could be learned from the situation, how they felt, what went well and what could be done differently in the future (Skills you Need, 2020). 
Furthermore, Schon, (1983 cited by Chartered Institute of Personnel Development, 2020) describes a four-stage process for enabling reflective practice. This includes; Re-inhabit- reliving the experience, Reflect- noticing what was going on, Review- critically analyse the situation and Reframe – capturing a new understanding.                                                                                                                                Firstly, the practitioner should aim to develop a habit of critical thinking and analysis to be able to reflect on an experience. This will enhance the capacity to reflect on action and engage in a process of continuous learning. Secondly, practitioners should inherit the ability to reflect in action, requiring them to think on their feet. This process includes noticing patterns of responses as they occur and acknowledging own thoughts or feelings to produce a reaction to that particular situation. For example; reacting to a question or behaviour from a child during a set activity that changes moment by moment. Lastly, encouraging reflection on action can aid professional and personal growth after the event. 
Therefore, in order for practitioners to become successful using reflective practice they should allocate time within their day on a regular basis to engage with reflection. This time should be in an uninterrupted environment, where the practitioner can give their full attention to the reflective process without fear of distractions. The reflection should be done in a personal way, that works for the individual and approached with an open mind and curiosity to reduce self-criticism and judgement. 




















Models of Reflection and Pedagogical practice  

Models of reflection encourage a structured procedure to help influence practitioners. This helps guide them through the reflective process to increase the benefits. There are numerous models, therefore it is important that practitioners use the one they feel most comfortable and confident with. (University of Nottingham 2009)

A simple model for practitioners to use would be that of, Driscoll (1994) this model is based on ‘3 What’s' 

· What? - describe situation, in context giving a clear 
      explanation 
· So what? - reflect on what was learnt as a result of the 
               experience
· Now what? - action taken as a result of reflection 

Asking these simple questions encourages thought and analysis of experiences and situations. This model of reflection allows practitioners to gauge if they are doing something well or if change is needed.

Dewey (1933, cited by Stevens and Cooper 2009) states that reflection plays a persistent role on creating good learning environments for children. Dewey believed that reflection is active action that gives practitioners deeper insights to learning and increased power and control over their own development. This reflection helps foster attitudes such as open-mindedness, wholeheartedness and gives practitioners responsibility when facing consequences. Furthermore, Dewey suggests that these experiences come from interaction between the individual and the environment. It is the practitioners, role therefore to act as facilitator to harbour a positive environment. 

Similarly, Vygotsky (1934) and Piaget (1869, cited by Tes, 2018) wrote about schemas, where the child comes ready to learn therefore, the adult must build activities to facilitate learning. Additionally, Vygotsky, developed a scaffolding theory, suggesting that children learn from a more knowledgeable other. The practitioner should use their reflective practice to enhance their own development, which will then have a direct affect, on the children. 

This is similar to a pedagogical approach taken by Danish Schools. They adopt a child centred approach, where the pedagogues have such confidence in themselves and their practice, they allow the children to have independence with exploring their own learning. (Williams-Siegfredsen, 2020) 







Effect Reflection has on practice 

The ability to become reflective in practice has become an influential concept and a necessary skill for early years practitioners.  This is to ensure practice is continually improving. Reflection increases confidence and provides practitioners with the ability to become a more proactive and qualified professional. Therefore, engaging in reflective practice improves the overall quality of care provided. (Thompson and Pascal, 2012) 
Estyn (2017) states that adopting reflective practice strategies within a setting is the most effective way to improve teaching and learning. This provides practitioners with opportunities to improve skills, participation in research which benefits both their own practice and that of other colleagues and sharing good practice by communicating with others. Likewise, Ofsted (2010) notes that the most significant factor in become an outstanding setting, is implementing reflective practice amongst practitioners, for them to be able to review their own work. Reflective practitioners are continually trying to better themselves and keep up to date with current practice, focusing on embedding new concepts and ideas as well as trying out new initiatives. Regular evaluation and identification of strengths and areas for development, ensures the children receive the highest quality of care and education. Reflective practitioners should do this honestly, with motivation and without prompt to ensure they make a difference to the children and families within their care and they are affected positively.
Furthermore, (Cambridge International Education, no date) suggests that reflective practice is an essential part of practitioners being able to learn new skills and take part in in-depth evaluations to develop further personally and professionally. This enables practitioners to enhance their everyday role when making decisions, communicating, managing emotions, responding to challenges, building positive relationships and dealing with stress. 
Additionally, Gujer (2012) suggests that with necessary support and guidance, promoting reflective practice helps practitioners grow professionally, as when it is used correctly there has been an advancement in confidence, visions and leadership. Practitioners have therefore been able to share skills, knowledge and expertise. However, Gujer states that this can only be achieved within a nurturing environment that has built honesty and trust where all practitioners feel respected. This environment should promote learning opportunities, even through mistakes because staff are on board, support and listen to each other. 


 


































Element 3
Reflective log
	Brief description of the activity

	2D Shape Hunt
Firstly, introduce the topic of ‘shapes’ to whole class through sing along shape song and using the interactive white board activity; ‘Shape Monsters,’ where the children have to guess the correct shapes to check understanding. The children will then be split into their coloured ability groups of 5 where they will go around the school looking for the shapes; square, circle, rectangle and triangle. During the shape hunt, children will take pictures as evidence and ‘tick off’ the shapes they find, name them and draw them on activity worksheet.

	Aim of the activity

	
To encourage the development of specific skills including; communication, teamwork, problem solving and developing their thinking and initiative.

Furthermore, the mathematical aims of the activity will include recognising and naming common 2D shapes in different contexts and environments, describing attributes and parts of 2D shapes, sorting and matching sets of objects by recognising similarities, then recording results using marks, numbers or pictures.
(Foundation Phase Framework, 2015)

	Your role

	As HLTA the role of the adult is to plan, prepare necessary resources such as worksheets and deliver lesson input and aims to whole class. The adult then leads a small group at a time to take part in the ‘shape hunt’ reinforcing what the objectives are and offering support and encouragement to the children. The adult also observed the children and completed a lesson observation form to assess their knowledge and understanding and kept notes to report back to class teacher. The adult used questions to keep the children on task, such as;
‘can you see…’
‘can you find a…’
‘do you think …’

	Positive aspects

	The outlined aims were met, there was a good understanding of the task; meaning delivery of objectives was clear and successful. The task was resourced correctly as there was enough for each child individually, including ipads. The children were engaged with task- meaning adequate planning had taken place by the adult; as the activity suited their age and stage of development.  The adult and children were asking questions, showing great enthusiasm and interest resulting in a positive and encouraging learning environment.

	Challenging aspects 

	Some children finished the ‘shape hunt’ quickly, so it would have been beneficial to have a planned extension for if they finished early. Also, some children identified more shapes than outlined, such as; stars and hearts. Those shapes could have been introduced during the lesson input and differentiated between the groups, of more able and talented children and those with additional learning needs.

	What knowledge did you demonstrate?

	
Knowledge of Foundation Phase Framework and Outcomes was demonstrated, as well as a good understanding of particular areas of child development. Specific mathematical and social development skills were set by the adult. These skills were measured, set and dependent on the developmental stage of the children and what level of understanding of the topic they show.
Knowledge of each child’s individual needs was shown, making sure the task was reinforced to anyone who did not quite understand, the children were grouped according to ability to ensure they all had equal opportunities for expression of thought and were not overlooked by a more able and talented child. Additionally, knowledge of the children’s needs was demonstrated as a particular child with additional learning needs was accompanied by a 1:1 support to assist with the task. Furthermore, a learning story and activity walkthrough was prepared beforehand so the child was prepared and knew what to expect. 

	What skills did you demonstrate?

	· Planning skills were shown as the activity was thoroughly planned and prepared to meet the needs of the children and develop their knowledge and understanding of 2D shapes.

· Observation skills were shown during this activity to recognise the children’s different learning needs, learning styles and responses to the topic. Acknowledging the children’s strengths and weaknesses in order to target any further provision needed to achieve set objectives.

· Questioning skills were demonstrated throughout the activity to keep the children on task and to encourage and enhance their learning.

· Good time keeping skills were shown to ensure the task stayed on time and did not run over time or was cut too short.

· Good initiative skills were demonstrated as the more able and talented group finished the ‘Shape walk’ relatively quickly so they were given an extension task of drawing a poster of the different shapes they would find a place chosen by them, such as; home, shops or park.

	Which values did you demonstrate?

	· Respecting the voice, opinions, thoughts and feeling of the children. 
· Creating an inclusive environment where all the children have equal, fair opportunities to learn.
· Accepting differences socially and academically to benefit the children’s individual learning needs.
· Positivity and passion – so the children feel willing and ready to learn.

	What could be done differently in future?  Why?

	
The ‘shape hunt’ activity was planned for and delivered in the indoor environment, however in the future it would be beneficial to take the activity outdoors. The outdoors offers a bigger space with a different dimension and would provide a more diverse learning experience for the children to explore. A continuous provision could be set up for free play learning opportunities where the children are able to go on scavenger type shape hunts around the classroom. Furthermore, the children could be grouped differently; not based on ability but mixed so the children could learn from and help each other. Finally, the activity could be done at a different time slot so there is more time for the written aspect after the shape hunt.



















Element 4
 Personal Development Plan
	Area for further development
	Why?
	How?
	Who/Where?
	When?

	




Improve own Confidence 
	· To engage in public discussions, be able to voice ideas and opinions. 
· Become a better communicator with colleagues and building strong working relationships and a happy work environment.
· More energy and determination to succeed.
· Decrease social anxiety and be able to move outside comfort zone, without concern about the opinions of others. 
· Feel valued within workplace.
	· Set small regular targets on weekly basis, for example being able to make a suggestion in staff meeting or volunteer to make a phone call home to a parent.
· Reduce negative thoughts and have belief in own ability, skills and experiences. 
· Positive attitude and a Growth Mindset – accepting any mistakes and seeing them as a learning curve. 

	· Around colleagues and parents in the workplace and in every-day life around new people. 
	Ongoing.

	Develop Emotional Language Support (ELSA) within Foundation Phase
	· To create an environment, a ‘safe place’ where children feel comfortable to discuss worries, concerns and are able to talk freely to someone who supports and cares for them and their wellbeing, and values them as a person.  
· Support the emotional and social needs of the children and develop individualised programmes to meet their needs. 
· Help children manage emotions such as anger, stress, anxiety and deal with issues like bereavement, self- esteem and friendships.
	· Creating an sending out information packs to parents
· Running an assembly on ‘What is an ELSA?’
· Having a staff meeting run by an Educational Psychologist to explain what is expected from an ELSA and how staff can support their role.
· Attending supervision sessions to get new ideas and develop skills
· Work with ALNCO to identify those children who need support and then run ELSA sessions between 6 to 12 weeks, helping the child with a specific new skill or coping strategy.
· Have regular time for planning and delivering programmes. 
	· Myself and Management Team- Working in partnership to create a whole school approach within my setting, informing all staff, children and parents about the role of an Emotional Literacy Support Assistant and how it can be used to benefit the children. 
	By April 2021.

	

Time Management with University Work
	· Increase productivity and efficiency.
· Reduce stress.
· Take advantage of learning opportunities – have more time to read and research to increase knowledge.
· Become more focused to achieve and maximise effectiveness of own effort. 
	· Organisation and planning.
· Use post-it notes to note down ideas.
· Set To-Do list with designated time slots every week for reading and research to avoid rushing just before a deadline.
· Ask for help and support from module team if struggling. 

	· Personal goal to be undertaken in own time; throughout studying University Degree. 
· Seek advice from lecturer on how to manage time through personal 1;1 tutorial. 
	Ongoing throughout study. (June 2020- July 2021) 

	


First Aid Training Qualification
	· When working with young children who are accident prone, it is useful to be aware of how to react in an emergency situation- being able to keep calm and not panic and act appropriately. 
· Become confident in dealing with an incident; without having to ask for help or question how to deal with a particular situation. 

	· Highlight interest with Headteacher and put name forward to attend course run for school staff. 
	· Personal Development-improving own awareness of dealing with minor and major injuries; to be used within school and can be adapted throughout day to day life. 
	By Sept 2021. 

	

Build own Academic Knowledge
	· To get a more in-depth knowledge of topics of interest including theorists, current and changing curriculums, government initiatives and polices/ procedures.
	· Reading academic articles and journals.
· Visit the library to research and read relevant books.
· Become more active in group discussions.
	· Personal Academic Development, can be achieved in own time with use of resources such as local libraries and the internet.
	Ongoing.

	

Apply for PGCE

	· To achieve overall lifetime goal of becoming a Qualified Teacher. 
	· Explore salaried or part time route, to enable me to work alongside studying.
· Complete and submit personal statement and application.
· Book an open day to find out more about the course
· Take GCSE Equivalency Tests to improve maths grade of a C to a B.
	· Personal Career based development and to further own studies with UWTSD. 
	Sept 2021.

	Motivation to achieve a high classification with University course
	· Target for personal growth, self-esteem and belief. 
	· Work hard and complete work to a high standard.

	· Personal Academic goal currently completing with UWTSD. 
	By July 2021. 
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