
Social Care Wales

[image: image6.png]PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





GRADUATE CERTIFICATE in Consolidation of Social Work Practice

LEVEL 6 - 60 Credits

LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)
	Learner’s name: Jonathan Darrell Perry
Learner’s University Registration Number:
1604963


WALES INSTITUTE for WORK-BASED LEARNING

2016-2017
Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I will have been qualified as a social worker for two years in October 2017. I have worked since qualifying with adults who have a learning disability (LD). My confidence has grown in this time but there are still occasions when I feel inadequate. At these times I try to remember Glaister’s (2008, p.14) “not knowing” approach. This has had a dramatic effect on my practice and although I appreciate that as social workers we never stop learning, this approach has really helped me. Previously I believed that I had to know everything and this often lead to me feeling compromised; however my awareness of this approach now strengthens my ability to work collaboratively with service users and other professionals, in line with Principle 4 (Co Production) of the Social Services Well Being (Wales) Act 2014 (SSWBA). 
During my training and since qualifying, I have engaged in three different types of assessment, namely the unified, integrated and new assessment under the SSWBA. I feel that becoming familiar with each assessment template has been confusing and has hampered my learning and development. Recently I have been given the opportunity to joint work on some child protection cases, and this has led me to apply for training on the new assessment, around how to have “what matters conversations”. I have also planned to undertake a joint visit with another more experienced LD social worker in order to gain insight into how her practise differs from mine. I am hoping that this will give me another perspective / benchmark to consider different ways of applying analysis in assessment to inform interventions and that I will also learn new ways to improve my own practise. I also plan on carrying out a joint assessment with an LD Psychologist to gain understanding around assessment of our team’s eligibility criteria, as I was on placement when this training was last offered.  
Supervision has helped me to clarify aspects of my role as a social worker and to consider other aspects of my ongoing development. I have been given the opportunity to consider elements of “best practice” and have been encouraged to reflect on my interventions / applications of professional judgement in increasingly complex situations. Fook (1996, p.47) suggests that supervision “is a crucial part of reflective practice and an integral part of social work”. It has helped me to identify other approaches, especially in increasingly complex cases and has highlighted gaps in my knowledge / possibilities for training. 
Discussion with colleagues and other professionals has also helped to identify suitable training. Following joint working in child protection, I realise that I may have to give evidence in Court which I am informed is a harrowing experience when you lack of experience / knowledge of the necessary protocols involved, so I have booked some training around this. For later sections of this portfolio I have also booked some Child Protection training.

. 
Finally, although I have some previous knowledge around the Welsh context, language and culture having studied in Wales, some aspects of supervision and a previous bad experience because of not understanding the importance of “the active offer” have highlighted the need of attending “More than just words” training. In addition I have started to learn Welsh and need to continue with this. 
Word Count; 547 
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  18.07.17 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This direct observation is an assessment being carried out with a Service User (SU01) who is a sixty two year old, white, British man, diagnosed with a learning disability. SU01 has always lived with his mother (SU02) and she was his main carer until two years when she was diagnosed with vascular dementia. Her dementia is getting worse and the caring roles have reversed.  

SU01 and SU02 live in a small rural Welsh community. SU01 has several brothers who are all working / married with families of their own and who live all over the UK. This makes it difficult for them to support SU01 and SU02. A referral was received for SU01 via one of his brother’s expressing concern as to how SU01 and SU02 were managing. Today’s observation is to carry out an assessment under the SSWBA to gain an understanding of what is important to SU01. The referral suggested that SU01 is struggling in his caring role so I will incorporate this into the assessment. His brothers all have different opinions as to what they think should happen and SU01 will often agree with everyone else rather than state what is important to him, for fear of upsetting anyone. In this assessment, I will use different communication techniques to assist SU01 to consider his caring role and possible future options. I also intend to help him identify his strengths and weaknesses to enable him to make important / informed choices about his future and where he may live, in line with Principle 1 (Voice and Control) of the SSWBA.
In addition, under the SSWBA the local authority has a duty to assess SU01’s needs and to do this in the language of his choice. Having watched the ‘More Than Just Words’ (MTJW) (WAG, 2012) video clips, I now appreciate / reflect why I need to use the “active offer” to ensure that SU01’s “language need is identified as an integral part of safe high quality service provision”. 
Word Count; 330
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to carrying out this assessment with SU01, I had met with him and one of his brothers to discuss concerns and issues which SU01’s family had raised both in relation to him and his mother. This meeting gave me an opportunity to consider aspects of SU01’s learning disability and to gain some understanding of his communication needs / abilities, including establishing his language of preference. SU01 preferred to communicate in English but I was mindful of the “active offer” set out in the More than Just Words framework (CSSIW, 2017). The “active offer” means not making assumptions that all Welsh speakers speak English and that the person is entitled to have an assessment in the language of their choice. I also used this opportunity to discuss aspects of the pending assessment, including the five key questions, “what matters to me”, difficulties “etc. so that SU01 had a chance to think about these questions before we worked collaboratively on his assessment. I also established that SU01 was happy for me to be observed and to check whether he wanted anyone to be present with him. This adheres to the Code of Professional Practice for Social Care (SCW, 2017).

Following this first meeting, I received several emails from SU01’s other brothers and promptly reflected that there was a difference of opinion within the family as to the way forward. Some of the emails suggested that I should make SU01 move to “suitable” accommodation and that SU01’s mother needed to be placed in a Residential setting. In working with SU01 and his family, I was mindful that I needed to be “respectful to family members and others important to the person using the service” (SCW, 2017) but also reflected that I had a duty to work in collaboration / co-production with SU01 under the SSWBA. The Act informed me that co – production means “citizens and professionals sharing power and working together as equal partners” but also informed me that I should “recognise people as assets who have a positive contribution to make to the design and operation of the services they use that builds on capabilities”. One of SU01’s brothers had stated that SU01 would often say what he thought people wanted him to say, so although I recognised that it was essential for SU01 to have support during the assessment if he needed it, I was pleased when SU01 stated that he was happy to undertake the assessment without a family member being present. I felt this would allow him to voice his own opinion, (SCW, 2017) and allow me to work with him in a “person centred way” (please see below) without him feeling under pressure to “please others”. I responded to the emails expressing understanding and sensitivity towards the person’s point of view but informed them of my duty in relation to working within the law with SU01. I reflected that being able to use the law to explain some of the reasons for my actions has been very useful on occasions when difficult situations have arisen. 
From a theoretical position, I wanted my approach to reflect “critical best practice” and so used several theories to inform my practice during this observation. The key theory I used was “person centred theory”.  Person centred theory places “great emphasis on the individual's ability to move in positive directions toward self-actualization and health when the proper conditions are in place. Tied to these beliefs is the confidence that individuals also have the inner resources to move themselves in such positive directions”, Pearson, Prentice Hall (2010 online); namely the approach places focus on giving an individual choice, based on their abilities and aspirations rather than on their deficits.
The observation took place in a local Day Centre which is where SU 01 had requested that we meet because he did not want his mother to be alarmed by the assessment. His mother was recently offered an assessment in her own right and turned it down stating that they did not need any help. From my meeting with SU01 previously I had established that he did not appear to have any communication difficulties or any sensory or cultural barriers to communication. My observer and I ensured that we arrived punctually as “unreliability symbolises for many a lack of genuine concern”, Lishman (1994, p.19).

I considered positioning, and ascertained that SU01 was happy for me to sit next to him, with the observer sitting on the other side of the room. This allowed SU01 to see what I was writing and prevented us having to talk over the observer. I began the assessment with casual conversation to help SU01 to feel comfortable and then reiterated the purpose of the visit. I made a conscious effort to respect personal space and maintain an open and relaxed body position, being mindful of nonverbal communication. Trevithick (2012, p119) highlights that understanding of nonverbal communication is essential in understanding the expression of emotion and that this often conveys the true emotion and allows the person to express what they really mean. Throughout the assessment I remained aware that social workers “must communicate in an appropriate, open, accurate and straightforward way” which adheres to the Code of Professional Practice for Social Care (SCW, 2017).

I also remained aware of the Maclean & Harrison (2011) models of assessment namely the questioning model, the procedural model and the exchange model. I realised that I would need to use the questioning model to establish SU01’s needs and that I would also use the procedural model to establish whether SU01 would meet the criteria for services but acknowledged that both of these models reflect my agenda and that of my Agency. I appreciated that exchange model views the service user as the expert on their problems and that the emphasis of this model is to exchange information. So I used active / empathetic listening skills. Empathy, defined by Howe (2009, p.166) as “seeing and understanding how the world looks from the client’s point of view and being able to accurately convey that understanding” is identified as one of the core skills necessary to communicate effectively. Throughout the assessment I used open questions to allow SU01 to give me answers in greater depth, so that by working in collaboration we could build a more complete picture of his current situation and his feelings about it. I remained mindful of Mantell (2010, p.23) and kept repeating back SU01’s answers to both show him that I was listening and to establish that I had understood correctly what he was saying.
In reflecting on this assessment, I feel that the objectives were mainly achieved, although due to the complexity of SU01’s situation, I had to consider different aspects of my approach.

SU01 was clearly concerned that he wanted to look after his mother but was obviously also struggling in his new found carer’s role and very aware of the differing views of his brothers. I became aware on several occasions during the assessment that SU01 was getting distressed, not knowing how to answer a particular question in case he went against his mother’s / brothers’ opinions. Awareness of Schon’s models of reflection, namely reflecting in and on action helped me to realise that I needed to change tack to prevent him from becoming further distressed. I am aware that “reflecting in action can be seen as nothing more than being thoughtful and only seeing things from my perspective” (Schon, cited in Maclean, 2010) and may not work in some circumstances, however changing direction when difficulties arose and being able to identify something positive to focus on seemed effective in this situation. “Reflection on action” with my Observer later allowed me to realise that although I had struggled on one occasion to know how to change the direction of the conversation, nevertheless my determination to work collaboratively with SU01 to find a solution worked. Through giving SU01 ample time to understand his future options and by considering the positives in SU01’s ability to care for his mother, despite negative opinions by some others, we reiterated that the assessment was SU01’s chance to state what he wanted for both his mother and himself. We concluded that SU01 wanted to continue caring for his mother, as she had done for him and that he would know when he was unable to continue with his caring role and might then be ready to consider his own future and that of his mother.
Word Count; 1410
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes always punctual

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?


	He was good. He knew what he was talking about and subject.

	  How has the social worker listened to you and respected your views and wishes?


	He did it in a gentle way. I felt he listened to what I want

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, not too many people


	How has the social worker’s involvement met your expectations for this visit?

	Yes, he was very good

	Are there any other comments or suggestions that you would like to make?
	I can say he is going to be a good social worker. Jon is genuine, he isn’t pushy and will make a good social worker.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study will analyse a safeguarding intervention relating to a 46 year old, white, British female service user (SU03) who has a diagnosis of Down’s syndrome and learning disability. I will use a model of critical reflection to analyse my professional social work role within this case study and will reflect on my decision making, theoretical perspectives and working collaboratively within a Multi-Disciplinary Team (MDT) setting. I will also demonstrate my understanding of safeguarding and other relevant legislation / guidance including policies, strategies and procedures pertaining to this case study, highlighting the tensions and complexities of working within safeguarding whilst respecting the autonomy of the person. This will include using aspects of the Mental Capacity Act 2005 to decide the best course of action to protect both her and the other two persons whom she lives with.

SU03 moved to a supported living setting in 2012, following the death of her parents. SU03 shares her house with two male service users and all have lived in relative harmony since she moved in until problems began to emerge from Christmas 2016 onwards. SU03 has always been especially friendly with one of the male service users (SU04) but has not been so keen on the other (SU05). During Christmas 2016, SU03’s behaviour suddenly changed and started to cause concern when she kicked and opened presents belonging to the other tenants. Other behaviours also started at this time, including hiding SU04 and SU05’s belongings, distracting the driver when out in the communal car and standing next to the road in front of her house to get staff attention. Accessing case notes suggested that these behaviours increased until the first Safeguarding referral was made in March 2017, when SU03 reported that a member of staff had pushed her left arm into the coffee table. This referral proceeded to an enquiry but was closed the next day by the Safeguarding Team (ST) as SU03 admitted to the Manager of the Day Centre that she had been lying about the alleged assault. Following questioning, instructed by the Safeguarding Designated Lead Manager (DLM), SU03 stated that she did not know why she had lied, at which point staff refused to work alone with her. Three further referrals were made to Safeguarding in the three months that followed which all related to SU03 intimidating, threatening, abusing and hurting other service users both at home and within her local Day Centre, where SU03 goes three days per week.

A second referral was made to the ST shortly after the first referral had been closed when SU03 had thrown objects at SU05. The objects had missed him but a staff member had needed to stand between both service users in order to stop SU03 throwing any more objects. Legislation set out in the SSWBA was adhered to when a referral was made to the ST by the member of staff. The SSWBA describes different forms of abuse and neglect, including physical and emotional abuse as described in the above incident and provides statutory guidance and regulations to explain how you must work with adults, identified as adults at risk. The ST, following statutory guidance set up another enquiry to establish, who was causing the potential abuse, might it be a crime, was further assessment needed, how are the risks to be assessed and does the person have any needs, (Getting in on the Act, 2017). At this point I was allocated the case and asked to visit SU03 to gather further information. I understood the duty under the SSWBA to make further enquiries in a timely manner but also appreciated that I had not met SU03 as yet and equally understood that I needed to look at her case notes and previous assessments to inform my initial social work contact. I reflected that “Inadequate preparation prior to initial social work contact can be disrespectful, a source of frustration and potentially dangerous. The need to be fully prepared must be balanced with an open-mindedness that avoids assumptions and recognises the expertise people have about their own situations, which may or may not have been captured in existing information” (NOS, 2011). I understood that this meant that I needed to consider SU03’s communication needs; both in terms of her communication barriers but also in relation to her language of choice and so made an appointment for the next day.

This gave me the opportunity to read SU03’s case notes / previous assessments where I ascertained that SU03 had communication difficulties, where it was perceived that she could follow basic verbal communication and communicate her answers via short sentences or single words, with the use of objects of reference, sign along (SA) and total communication (TC) symbols. I also ascertained that SU03 was able to communicate through the medium of both the English and Welsh language. As I was aware that existing information can change or be obscured by someone else’s assumptions, I also discussed SU03 with a Reviewing Officer who had worked with her recently. This discussion informed me that SU03 did understand some words and phrases in Welsh and that she was proud of her Welsh heritage and Welsh language skills. Consideration of my understanding of the SSWBA and the importance of “the Active Offer” which suggests “a proactive approach that ensures language need is identified as an integral part of safe high quality service provision” and that “the Welsh language should be as visible as the English language” (WAG, 2012) meant that I gave SU03 the choice of whether she wanted to conduct the visit and subsequent assessment in English or Welsh. SU03 chose to converse and answer in English but the situation made me reflect that if she had insisted on an assessment in Welsh that I would then have needed to bring in an alternative worker from my team to translate during the assessment. This would have been awkward and would have raised several issues which have come to light in my research on this subject.

I was mindful that (Davies, 2011) proposes that language sensitive practise calls for social workers in Wales to explore their own values and perception of language to recognise and comprehend the complicated aspects / issues which shape language use and to appreciate how this can relate to power issues. Siencyn (1995, cited in Davies, 2011, p.60) suggests that the perception is that some languages are more important than others and that some languages are less valuable or not as relevant. This can become internalised where service users then change their behaviour to reduce embarrassment and anxiety. Davies (2011) suggests that this could be why Welsh speakers often switch languages, or agree to, as was the case here. However upon meeting SU03, it became apparent that not speaking through the medium of Welsh was not an issue and this was highlighted further as the case developed where the true extent of SU03’s communication difficulties proved to be greater than had previously been perceived but I will return to this later.

The next day, I met with the member of staff and SU03 at her home, as she had requested. Initially I felt that we should have met in a more informal setting, away from where the incident with SU05 had occurred. I was concerned that SU03 might find it difficult talking to me, knowing that SU05 may be in the vicinity and that this may prohibit her from being honest with me and discussing the safeguarding issues. However, in the end I considered that SU03 had requested that we meet at her home and I reflected that she was likely nervous about meeting me, especially in the current circumstances. I understand that assessment is central to good social work practice. Its purpose is to increase understanding of the service user’s situation, helping a worker to identify areas for potential change that will assist the development of a rationale for future intervention, (Lloyd and Taylor, 1995). Coulshed and Orme (1998, p.30) suggest that the stages of assessment are, “preparing for meeting the service user, meeting the service user to build a relationship and obtain relevant information, reflecting on and analysing the information gathered to determine the appropriate action and finally implementation of action.” Appreciating a service user’s communication difficulties, as stated above and employing effective communication skills are fundamental to building a relationship and this was foremost on my mind when meeting with SU03 for the first time and indeed though later visits. 
SU03 seemed quite happy and relaxed at first when engaging in casual conversation but as we began discussing what had happened during the incident with SU05, SU03 started to close down, stating that she did not know what had happened. Understanding of (Barnett’s 1997, cited in Glaister, 2008, p.13) three domains of critical practice model allowed me to recognise multiple perspectives and to consider that I had two immediate concerns. SU03 either did not want to talk to me about the incident, fearing repercussions from her actions or she was unable to understand the importance and implications of what we were discussing. Critical analysis suggested that SU03 did engage in casual conversation and that she may have been stating that she did not understand, hoping that the situation may just go away. This presented me with an opening with which to start my intervention. I considered the importance of “Pillar 2” Glaister (2008, p.19) “seeking to empower others” and understood that I needed to empower SU03 to understand everything that was happening to her. “Working with difference towards empowerment” constitutes critical action (Barnett, 1997, cited in Glaister, 2008, p.13) and would help her to address her concerns and anxieties, enabling us to “work together” towards a positive outcome for her. However I remained mindful that I had little time to establish a good rapport with her as the ST would require answers presently.
I am familiar with aspects of SA and TC and I used this knowledge to try to get SU03 to provide me with her account of what had happened and why she had thrown items at SU05. During the first meeting I also considered other aspects of effective communication including positioning, maintaining an open and relaxed body position, being mindful of non-verbal communication. Trevithick (2012, p.119) highlights that understanding of non-verbal communication is essential in understanding the expression of emotion and that this often conveys the true emotion and allows the person to express what they really mean. Throughout the assessment I remained aware that social workers “must communicate in an appropriate, open, accurate and straightforward way” which adheres to the Code of Professional Practice for Social Care (SCW, 2017). SU03 continued throughout the visit to maintain that she did not know why she had thrown the items and then subsequently to state that she did not want to talk about this anymore. Prior to the visit, I had requested that a Speech and Language Practitioner (SALT) accompany me to my first meeting with SU03 but had been informed that no one was available. Understanding of the “Kolb (1984) learning cycle”, a model of experiential adult learning which adapts to a reflective model by maintaining that “we learn from our experiences and need to consider what we may do different in a similar situation in the future”, helped me to realise that although I had an understanding of aspects of (SA) and (TC), this was not sufficient to carry out a complete assessment with SU03 in complex circumstances and that in future I would insist on a (SALT) Practitioner accompanying me, to assist in establishing  SU03’s thoughts and capacity to understand the safeguarding issues at an earlier stage. However, awareness of working in rural Wales, which includes Welsh geography and infrastructure, helped me to understand that services are spread thinly and have to cover a wide area, so often it is very difficult to get services to link up, especially when requested at the last minute. Nevertheless with the assistance of staff who knew SU03 well, I was able to get her consent to refer her to the Positive Behavioural Intervention Service (PBIS) and the Speech and Language Team (SALT).
Later that day I shared information with the ST regarding SU03’s situation, concerns and needs. I understand from the SSWBA that “the purpose of the ST is protection of children and adults from abuse, neglect or other kinds of harm and prevention from becoming at risk.” The DLM stated that the risks would have to be managed through case management and suggested arranging an MDT but also suggested that the Police should visit SU03 to discuss the allegation with her, following a complaint from SU05. I understood the reasoning behind this but did not agree with this approach as I was concerned that a visit from the Police may cause SU03 a great deal of anxiety and cause her to associate a Police visit with my own, which could lead to creating  barriers and jeopardising my future working with her. I was also concerned with this action as I wanted to give SALT and PBIS time to work with her so that we could try to establish meaning behind her actions and capacity in relation to her true understanding. However due to being newly qualified, I felt unable to challenge the decision effectively. My lack of experience in safeguarding issues and belief that the ST had much more experience and knowledge than me lead me to go along with what they said, whereas upon reflection now, I realise that I should have challenged the decision.

An MDT was set up, as requested by the ST to include staff from the service who support SU03, SALT, PBIS and myself. During this first MDT meeting and other meetings which followed, as the case became more complex, it became very clear that SU03’s support workers blamed her entirely for disruption in the house and subsequently also at the Day Centre. In the beginning, it would have been easy to assume that this was correct because all the evidence presented from people working with her suggested that this was the case. However, understanding of my role as a social worker (SW) and reflection on different relevant social work theories and knowledge that my practice was governed by a legal framework  including Part 7 of the SSWBA, the Human Rights Act 1998, the Mental Capacity Act 2005, the All Wales Policy and Procedures for the Protection of Vulnerable Adults from Abuse which includes the “In Safe Hands” guidance and Code of Professional Practice, informed my practice and ensured that I worked with SU03 in a “citizen / person centred” way. Johns (2005)   suggests that working within the law is essential because it helps a SW to know “what their powers and duties are and sets out clear lines of accountability, to include stating what they must do, what they have discretion to do and what they must not do.” For this reason, I understand that the law is of paramount importance to SWs and needs to be central to their practice during interventions, although it is important to identify and I will reflect later that working within a legal framework can also create conflicts and tensions. These can arise out of differences between legal and social work values and also from differences of opinion, as highlighted above in my early collaborative working with the ST. 
In working with SU03, I used several SW theories including person centred planning (PCP), crisis intervention theory and solution focused / task centred practice which supported my intervention and allowed for “Collaboration and Co Production” which are key principles / policies of the SSWBA and other legislative contexts including the National Occupational Standards of Social Work, the Codes of Professional Practice for Social Care Workers and Fulfilled Lives, Supportive Communities (WAG 2007). PCP, a duty under the SSWBA,  places the person requiring care and support at the centre of the care planning process and is about listening to the person and learning through working with them what they want from their lives both in the present and in the future.  A PCP approach ensures that “everyone, including the person with a learning disability, family, friends, professionals and services, work together to make this happen” (The Open University, 2010). SU03 was in a very precarious position, especially after three further safeguarding referrals were made following further incidents at home and the day centre within a short period of time. These referrals were made after SU03 hit both the other service users at home and threatened to stamp on SU04’s toe which had been injured the week before (not by her) and after she poured a cup of cold tea over a service user at the day centre and hit another service user on the back for no apparent reason. 
I consider that collaborative working and PCP were essential during this intervention and especially as the situation became increasingly complex. As stated above, all of SU03’s support workers blamed her entirely for the disruption in the house / day centre and as the Safeguarding referrals increased, so did the pressure from the ST to find a solution or to move SU03 to another placement. From the initial MDT meeting, staff concluded that SU03 was bossy, controlling and manipulative, making others do what she wanted by resorting to challenging behaviour or suggesting to other service users that she would not be their friend unless they did what she wanted. Agreement was reached at the first MDT that SU03 did enjoy 1:1 support and that she had “preferred members of staff” who could help her to engage in activities where otherwise she would get bored quickly and move on to another activity. Analysis of initial reports collected around incidents of challenging behaviour by PBIS suggested that her behaviours increased as soon as she returned from the day centre and so I suggested that the MDT agreed to increase her 1:1 support at that time by an extra 2 hours per day so that she could engage in meaningful activity which was centred around activities, which were important to her. SU03 had some 1:1 support at the Day Centre and this enabled her to engage in activities where otherwise she would just sit around and not get involved. I felt that the extra support at home, put in at a time when these behaviours seemed to happen, may distract SU03 and stop her from reacting to triggers which as yet had not been established. I anticipated that there would probably still be further episodes but my hope was that these episodes would lessen in severity as SU03 had more time to engage in pursuits which she enjoyed with her “favoured” members of staff and that PBIS would be able to collect and analyse further reports to see if any triggers could be established. I also set up a debate within the MDT around the involvement of the Police. Despite my initial concerns around the Police being involved at an early stage, it did seem at this point to have had a dramatic effect on SU03. Although SU03 had become extremely anxious and was unable / unwilling to co-operate with the Police, I questioned whether perhaps she had understood the consequences of her actions and this had caused her to temporarily end her behaviours. It was subsequently agreed by the MDT that it would be written into SU03’s PBIS Plan that the Police should be called if she displayed any behaviour that would constitute a further Safeguarding referral.

During the whole of my intervention with SU03 I was aware that Trevithick (2005, p.228) when discussing ‘partnership working’ suggests that “the point to be stressed is that positive practice must involve service users if it is to achieve agreed objectives (empowerment and personal responsibility) and that service users must not be seen in terms of the problems they bring, but as whole people who have an important contribution to make in terms of their knowledge, personal qualities and problem solving capabilities.” I tried to help SU03 to understand that I was there to help her in a situation where she was really struggling and to help her to see that I wanted to empower her to consider what skills and qualities she possessed, which she could use to help herself to find a solution to her problems. In working with her I remained aware of the models of participation, including Arnstein’s (1969) “Ladder of citizen participation” which considers a person’s true level of participation in a process from having “no power” at the bottom of the ladder to “full citizen control” at the top. My intention from requesting input from SALT was to identify SU03’s barriers to communication and to help to ascertain if she had capacity to understand her precarious position both in relation to being able to hold on to her tenancy and to stop any further intervention from the Police.

After the emergence of the three further safeguarding referrals, the ST insisted on holding a strategic planning meeting as there were now five safeguarding referrals which had occurred in as many months. I felt very worried about this as I reflected on my role in the situation and contemplated whether I had supported SU03 sufficiently or whether I could have done more to safeguard her and the other people involved in the referrals. I discussed the situation extensively in supervision, as I am aware that this is a “very important way of sharing the heavy responsibilities and anxieties aroused in the course of work”, (Saltzberger, cited in Howe 2009 p. 174) and that it is an effective way of considering, managing and reflecting on one’s professional judgements in a case, especially one that is becoming increasingly more complex, to enhance best practice. My Supervisor provided me with emotional / practical support and helped me to understand that my methods of working with SU03 were indicative of good practice in relation to safeguarding and that my practice was not responsible for the increase in safeguarding referrals. However she suggested that I needed to prioritise getting SALT to help me to ascertain SU03’s capacity in relation to the issues highlighted above. She also reminded me of the importance of keeping my case notes up to date in a clear and accurate way as set out in the Code of Professional Practice (SCW, 2015), in case these were scrutinised at some point in the future, in relation the safeguarding process. 

By this stage SALT and PBIS had been working extensively with SU03 and using an assortment of communication tools, including SA, TC and communication booklets, we ascertained that SU03 was deemed not to have capacity to understand the effects of her behaviour in relation to maintaining her tenancy. SALT also established that SU03’s understanding was much less than previously perceived by everyone who was working with her and that these difficulties increased exponentially when she was distressed or anxious.  
Although I was able to share this information with the ST, outcomes from the Strategic Planning meeting put me in a difficult position because it was made clear that any further Safeguarding referrals would result in the MDT needing to resort to their contingency plan of moving SU03 to temporary respite or to a long term “more suitable” placement. Although, I discussed SU03’s situation with an Adult Placement manager and identified a suitable placement, I did not feel that moving SU03 out of her home was in her “best interest”. I reflected that SU03 had a right to a home and family life, under the HRA 1998 and that although there was exponential risk with this currently, nevertheless this was her home and she would likely be very distressed if she had to move. Mantell and Scragg (2011 p.154-167) discuss the importance of collaborative working in the context of Safeguarding and highlight that issues of accountability, role and responsibility, information sharing, communication and resource availability can create barriers to good collaborative working. From working on this very complex case I now understand what this means as I have reflected on my role and accountability and appreciate that this is different from the role of the ST. My main concern was working with SU03. I was of course concerned about SU04 and SU054 but my primary concern was for SU03 and this created tension and possible conflict between myself and the ST, where the need to protect versus the need to promote rights put us at juxta position. Indeed I have also reflected on this in relation to staff at SU03’s home. From the beginning they maintained that SU03 was the problem and that they knew her better than anyone else. Even after I had completed the capacity assessments with SALT, staff still maintained that SU2 knew exactly what she was doing and that she should be held accountable for her actions, which again created tensions and barriers to collaborative working. Understanding of Rutter and Brown’s (2012, p.50) role of critical thinking in effective collaborative practice   helped me to realise that “part of the context and rationale for practising in an effective collaborative manner is the identification and management of risk”. However I am aware that this can often lead to tension and conflict as “there will be many perspectives on a situation” and “outcomes cannot be predicted with utter certainty.”  As stated above, it would have been easy to think that SU03 was at fault, following all the safeguarding referrals and to just move her, as everyone had appeared to want. However, in light of the eventual findings, following analysis of the PBIS reports where it became clear that a particular member of staff was the trigger for much of the challenging behaviour, it became clear that this would have been wrong both ethically and in terms of professional judgement. Indeed “dealing with risk and protection is fraught with moral and ethical dilemmas for social workers, where assessing risk is never an exact science” Adams, Dominelli and Payne (2009 p.174-177). However through critical reflection, I now understand that it is important to maintain your own professional identity when collaborating with a range of individuals and agencies. There are no easy solutions to SW work dilemmas and practitioners need to be flexible, creative and open to new ideas which are often created by working collaboratively but it is essential to maintain your own professional identity. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The SSWBA 2014 establishes a robust and effective approach to safeguarding, which is highlighted in part 7 of the Act, although there are several references to safeguarding throughout the Act. SSWBA s.130 (4) defines what a child at risk is and requires professionals to inform the Local Authority (LA) if they have reasonable cause to suspect a child within the LA’s area is at risk of experiencing abuse, neglect or other types of harm. This links to the Children Act 1989 (CA 1989) where under s.1 the welfare of the child is paramount and under s.17 the LA has a duty to safeguard and promote the welfare of children who are in need. 

Another important piece of legislation which underpins child protection procedures in Wales is the United Nations Convention on the Rights of the Child 1991 This legislation establishes the importance of children’s rights and demonstrates under Article 3 that “all organisations concerned with children should work towards what is best for the child” and that under Article 12 “the views of the child should be respected in all matters affecting them”. It was incorporated into law through the Rights of Children and Young Persons (Wales) Measure 2011 which made sure that children’s rights were of principal importance, especially in child protection matters.

Procedures for safeguarding children and promoting their welfare are set out in the All Wales Child Protection Procedures (AWCPP) which informs child protection practice in children’s safeguarding boards throughout Wales. Following any safeguarding referral, a strategy discussion will be convened and under s.47 (CA89) the LA has a duty to make enquiries where it believes a child is suffering or likely to suffer significant harm. Significant harm is the threshold for compulsory intervention. A core assessment is undertaken, where the family’s needs are assessed using the “the Framework for the Assessment of Children in Need and their Families.” Following the strategy discussion and core assessment, a strategy meeting will be set up where the Child Care Agency’s will set out their concerns. At this stage a child in need may be placed on the Child Protection Register and a care plan will be drawn up as to how to best to safeguard the child. If the child is considered to be at significant risk then an application will be made to Court to remove the child to safety, either ideally to another family member but if not into foster care. 
Guidance from Safeguarding Children: Working together under the Children Act 2004 gives guidance on how Agencies should work together to safeguard children in instances where there are two Agencies involved i.e. where the mother has a learning disability and there are concerns for the welfare of the child. 
Under s.28 CA2004 information can be shared and enquiries made without consent if a professional feels that discussion with a parent would place the child at further risk. Information around a child’s well-being or abuse is highly sensitive and must be treated confidentially / within the confines of the Data Protection Act 1998, except in circumstances where there is perceived risk to the health and welfare of a child or if requested by a Court. Information can be only be shared with appropriate persons / Agencies who have a genuine interest in safeguarding that child.

Word Count; 547 
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Until the development of the SSWBA there was no duty under legislation to protect and safeguard vulnerable adults, only guidance. This differed from safeguarding children, where the Children Act 1989 (CA 1989) and other legislation set out duties to protect children from abuse. The development and implementation of the SSWBA, which partially appropriated elements of the Human Rights Act 1998, set out a comprehensive legal framework for safeguarding vulnerable adults, aimed at redressing the balance, stressing the importance of adults and children both having the right to live in safety, free from abuse and neglect. Under, s.134 of the SSWBA a National Safeguarding Board (SB) was established to work with the Safeguarding Adult Boards and Safeguarding Children Boards across Wales. The Board’s duties are to provide support / advice to SB’s to ensure they are effective and to report to Ministers as to their adequacy and effectiveness. 
The SSWBA recognises that adults and children are different and should be treated differently. It is recognised and legislation (CA 1989) informs that young children are dependent and rely on their parents / carers for their welfare and although children need to be consulted in matters pertaining to their lives, they are nevertheless recognised as a child for safeguarding purposes until they are 18, when parental responsibility legally ceases. Adults however, under the five statutory principles (s.1 the Mental Capacity Act 2005, Code of Practice, p19) are presumed to have the mental capacity to make choices for themselves and to make their own decisions, even if those decisions are deemed by others to be unwise. A local authority has a duty to safeguard a child from harm and to promote their health and development. It is considered best practice to gain consent from the child or family but a safeguarding referral can be made without consent, if discussion with the family could pace a child at greater risk of harm. This is similar to adults who lack capacity where the local authority can undertake a “best interest” decision but is different to adults deemed to have capacity, where the adult can decline an intervention. 

The SSWBA sets out clear procedures following a suspected safeguarding incident to either children or adults. Even though the categories of abuse and the changes of behaviour that may indicate that abuse has taken place are similar, there are differences in the way that safeguarding referrals are dealt with. In the case of an incident concerning an adult, a quick response is required but there is no set timescale or deadlines to follow as is required in a referral for a child where strict timescales must be adhered to. 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Before starting the Porth Agored training, I felt that it was going to be a lot of work, on top of coping with the pressure of ever rising caseloads / managing the priorities of tight time constraints which occur daily in Social Work (SW). However through using Boud, Keogh and Walker’s (1985) [BK&W] theory of reflection, I have considered the learning, use of supervision, training / research and recognised that in reality the studies have impacted greatly on my practice and increased both my confidence and understanding in SW. I have very much enjoyed the study and now fully appreciate the importance of future development. 
During this year, I have undertaken several training opportunities, including mental health, dementia and child protection training which has increased my knowledge. Shadowing / watching more experienced practitioners, including joint working on several child protection cases and subsequent discussion in supervision has increased my learning and allowed me to reflect on what constitutes “best practice” through considering the similarities and differences on how others work in relation to my own practice. However the two courses which have enhanced my skills exponentially in terms of working collaboratively with service users (SU), carers / professionals and helped me to ensure appropriate interventions in increasingly complex situations was Court skills training and training around how to have “what matters to me” conversations, as part of the new SSWBA assessment. 
I have not needed to attend Court as yet but due to my joint work in Child Protection Cases and other work where I am applying to the Court of Protection for a Deprivation of Liberty Safeguard for several SU’s, this is likely to change in the near future and it has greatly concerned me. The training discussed Court in general and examined the protocols involved but later was set up as a real Court to involve roleplay. I found this experience very difficult at first but later having played out different scenarios, based on actual case studies, I benefitted greatly from the training as it took away much of the mystique of being in Court and allowed me to understand positioning and adherence to the formalities of Court. The training also highlighted the importance of making sure that any report submitted to the Court is clear, concise, honest and demonstrate that all procedures have been followed and that alternatives / less restrictive measures have been considered. It became very clear, through the role play that inadequacies or flaws in a report made it very easy for the opposing Barrister to make life very difficult for you and that this can be reduced through meticulous preparation. 
The other training which greatly benefitted my practice was around barriers to communication within assessment. As a group we were asked to close our eyes and think of a terrible / shameful time in our lives. We were then told that we would be asked to share this experience with the group, when tapped on the shoulder. This did not happen but we later reflected as a group how we had all scrambled and felt very uncomfortable trying to think of a less embarrassing experience which we could share with the group. The powerful point raised, which greatly enhanced my understanding of working collaboratively with SU’s was that this is how a SU can feel when they are expected to talk to us and why very often they can seem distracted / unable to engage properly. 
Understanding of Grant and Kinman’s (2012) research which identify that “emotional intelligence” and reflection are two key factors that ensure SW’s fly after their first year in practice has helped me to use professional judgement in complex situations. Although I appreciate that I still have a lot to learn, reflection as per BK&W in supervision has allowed me to cope emotionally with the roIe and to develop both in terms of my skills and confidence through practice. Following experience from another safeguarding referral I now appreciate that feedback from service users is of the upmost importance. Two SU’s needed to be moved following concerns about physical and other abuse taking place in a local care home. I established suitable placements for both service users through Regional Commissioning and then through an MDT “best interest” decision. Both families wanted their son to go to the same placement which was considered to be an outstanding Residential Home and there was only one place. Consideration of Salovey and Meyer (1990) who suggest that “emotional intelligence is a form of social intelligence that involves the ability to monitor one’s own and other’s feelings and emotions” determined that I needed to clearly state the reasons for my decisions as to who should get the place. Feedback from the families, where one was very happy with me and the other was not as happy, demonstrated the importance of weighing up the pros and cons in each case  and being clear as to why I felt that this was the right decision. 

Through different supervisions with my mentor I have established that many of the learning goals identified in section 2 have been met. In terms of future learning we have agreed that I will undertake Best Interest Assessor Training and Signs of Safety training. It is also my intention to continue learning Welsh. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	Tuesday 25th April 2017

	2
	Tuesday 4th July 2017

	3
	Wednesday 13th September 2017

	4
	1:1 Tutorial Wednesday 14th February 2018


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Mentors’ comments

In the past year, Jonathan has been able to fulfil the requirements of the CEPEL programme to a very high standard. He has been able to identify his own learning needs at the start of the programme and been able to further reflect upon his future development. In particularly, Jonathan has developed his skills in areas of communication, assessment processes and models and working with child protection cases.  He has also shown effective partnership working with both service users and professionals through undertaking statutory assessments, attending multi-agency meetings and in exercising his own professional judgements. He has strong communication skills and has been able to engage and interact well in complex conversations with service users, their carers and families. Carer’s feedback following his observation demonstrates that Jonathan is able to form positive relationships with services users that shows respect to individuals’ wishes, choices and autonomy.

As part of Jonathan’s continuous learning, he has developed skills in mental capacity, adult safeguarding and Deprivation of Liberty legislation alongside working collaborative with other professionals. He has been mindful of the need to promote the service of the Welsh ‘active offer’ to individuals effectively which has been observed on regular occasions by both his mentor and work colleagues. He is a proactive learning and will research relevant best practice documents, legislation and policies in relation to his practice. Examples of this are seen within Jonathan’s portfolio and have been directly observed through his time as a practising social worker.  Jonathan has also attended a variety of training events and equally used supervision sessions to develop and reflect upon his knowledge and competence over the last year. 

Jonathan takes on board advice and guidance and will respond positively to constructive feedback. He is also a very committed and enthusiastic worker and has a genuine caring and kind approach towards the people he works with. Jonathan is an effective team member and is an asset to any workforce and he will always do his best to support service users’ needs.  

Jonathan has a clear goal towards his future learning needs and I am fully confident that he will continue to actively build upon his professional development in the next coming years.  

Jonathan was mentored and supervised by Rhian Fear who completed the Direct Observation with him and then by Gethin Williams when Rhian Fear went on maternity leave.
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with other managers that the learner has worked for. In signing this section, you are confirming
that you are content with the:

level of supervision and mentoring support received by the learner

learning and development undertaken

reading and personal research undertaken

level of knowledge and skills demonstrated

understanding shown of the Code of Practice and National Occupational Standards
core values of the learner

content of the development plan within the portfolio

work and commentary referred to within the portfolio, that it is the learner's own work
and based on current practice

| confirm that this learner has achieved an appropriate level of professional practice.
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NAME OF LINE MANAGER: KIM CONROY

SIGNATURE OF LINE MANAGER.: ——K-Cyr Aoty ____ ____

DATE: QG OR - -A0Ig A
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	details 
Name:  Rhian Fear
Work Address:
Community Team Learning Disability,

Penmorfa,

Aberaeron,

Ceredigion,

SA46 0PA.
Professional Qualification and date of qualification:     BA Hons Social Work (December 2007)                                                                                          
Email and telephone number: 
rhian.fear@ceredigion.gov.uk 
Telephone Number: 01545 572735



Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Jonathan Darrell Perry

	Name of Team/Agency 
	Community Team Learning Disabilities

	Name of Mentor 
	Rhian Fear, Gethin Williams

	Name of Line Manager 
	Kim Conroy


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

[image: image5.jpg]Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12
months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this
requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once
registered on a programme, learners CANNOT change the due submission date without gaining agreement
from the employer and University.

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

| understand and’afcept the terms and conditions of this learning agreement as stated above.

N1/
Signed:........5:/)q g -+ ... Print Name: Jonathan Perry Date: 29.04.17
(Learner) f\’j L
SignedS$- % Print Name: Kim Conroy Date: 29.04.17
(Line Manager/Mentor

o .......... Print Name: Gethin Williams .Date: 29.04.17.
erent to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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