How to Acknowledge your use of AI 
This guidance is for students and staff to support the integration of AI tools in assessment. 
Every assessment specification identifies the allowable use of AI in that assessment. You should be able to see a version of the following table: 
	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes ☐ 
 
No   ☐ 

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes ☐ 
 
No  ☐ 

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes ☐ 
 
No  ☐ 

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes ☐ 
 
No  ☐ 

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes ☐ 
 
No  ☐ 

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes ☐ 
 
No  ☐ 

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes ☐ 
 
No  ☐ 


 
This guidance will provide you with the necessary information on how to acknowledge your use of AI in any assessment. 
 




Essay on the role of police interviewing and questioning








This essay will analyse police interviewing, and the impact of psychological research on legislation and procedures within UK policing.  The role of legislation, and factors influencing bias will also be explored. The legislation introduced into policing to facilitate changes to improve practices was the Police and Criminal Evidence (PACE) Act 1984. This was implemented to offer those arrested and detained to have legal protection. The legislation has been revised on several occasions since its inception to accommodate changes in society. The main purpose of PACE was to regulate against poor policing practices.  At the same time as PACE was introduced legislation of interviewing processes changed in England and Wales. The framework was named P.E.A.C.E. (1984) (acronym explained further in this essay), which was to standardize interviews in response to poor techniques that had resulted in false confessions in the 1970’s and 1980’s. 

  Griffiths & Milne (2018) report that current policing relies on evidence-based 
practice, incorporating input from psychologists, to reduce incidences of miscarriages of justice including false confessions.  Poorly executed interviews contribute to worldwide miscarriages of justice, resulting in catastrophic outcomes for victims, witnesses and suspects (Hanway et al., 2021). Kassin & Wrightsman as cited in Bartol & Bartol, (2022) identified three types of false confessions: voluntary-without any outside influence, coerced-compliant-as a result of undue pressure and wanting the pressure to stop, and coerced-internalized-where people come to believe that they committed the crime. Reasons for false confessions that are identified as coerced-internalized are discussed by Gudjonsson (2003) who proposed the memory distrust syndrome whereby people under stress can mistrust their own memory, instead relying on external cues such as interviewer suggestion. Children and vulnerable adults appear to be at risk of being convicted following a false confession, due to immature cognitive processes in handling pressure during interview (Helm, 2021). The legislation included the need to have an appropriate adult, to safeguard them whilst undergoing questioning, and to avoid further mental harm when being detained (Farrugia, 2024).  Eastwood & Watkins (2021) inform us that evidence has shown that the implementation of P.E.A.C.E in interviews has resulted in increased accuracy of information and reduction in the probability of false confessions. 

When interviewing suspects or witnesses about crime there can be bias. Allport's (1954) psychological theory of implicit and explicit prejudice described prejudice as a negative attitude towards another based on that person’s membership to a particular group. Implicit police bias is described by Spencer et al. (2016) describes unconscious awareness in interviewers, which may influence behaviour, including tendencies such as racial bias towards ethnic minorities and certain categories of crime.  The prominence of implicit bias can have devastating effects on suspects of crime. Du, (2021) informs us that racial bias still exists in the UK criminal justice system.  Identifying as Black rather than White or Mixed race increases your chances of being a suspect of a crime (Institute of Race Relations, 2025). Social bias has been studied extensively, however, Tajfel and Turner (1979) first introduced the social identity theory of ingroup and outgroup, to explain how people identified with groups and how it influences behaviours towards others. Brown (2012) describes some key factors that influence bias as being identification, status, power, threat, personality and individual differences. Police bias was recently highlighted with
several incidents of gross misconduct that came to public attention, particularly in the Metropolitan police. This resulted in the Baroness Casey (2023) led enquiry which called for radical reforms, echoed by The Police Federation of England and Wales, believing that a complete culture change is needed to prevent racist and misogynistic views within the service (Police Federation of England and Wales, 2023). Quispe-Torreblanca Edika & Stewart (2019) concluded in a study within the police force that socialising with colleagues displaying deviant behaviours increases the prevalence of misconduct. This confirms the psychological theory by Asch (1955) who conducted experiments to establish how people conform to the majority social pressure to belong to a particular group. 

Efforts by authorities to improve police efficiency by introducing metrics, professionalism, and military tactics often lead to greater distrust and separation between officers and communities, reinforcing an "us vs. them" mindset (Sweeney, 2022).  Melinder et al. (2020) found that personality traits can influence confirmation bias, indicating that personality tests in recruitment could help reduce the numbers of people with discriminatory views being recruited to the police force.   Barrick et al. (2012) highlight that recognising personality traits is essential in the workplace, as trait motivation drives work performance. There is however conflicting research suggesting that personality testing may be bias towards ethnic minorities when their culture is not the same as the country that developed the test (Van de Vijver, 2008).

Planning and Preparation is the first stage of the P.E.A.C.E. process 
based on cognitive interview studies. The psychology of cognitive interviewing was first introduced by Geiselman and Fisher (1985) based on Tulving’s (1974) Encoding Specificity Principle with retrieval of sights, sounds and feelings, and the psychological theory of Reconstructive Memory by Bartlett (1932) describing that memory is not a perfect recording of events, but a reconstruction influenced by schemas. Cognitive interviewing is discussed by Dando et al. (2009) who looks at the mental reinstatement of context (MRC) which is the primary part of the process; stating that the interviewer gives small chunk of instructions to allow interviewees to recall from memory the environment and the event itself. However, it is recognised that the interview process is difficult for officers to conduct, requiring teaching and skill, instead suggesting a mini version of the MRC as being as effective. A study on cognitive interviewing by Geiselman and Fisher (1985) used students, showing an increase of memory retrieval without increasing incorrect memories. It was found to work with all levels of intelligence and methods could easily be taught to police officers.   The UK continues to be a multicultural and diverse population, consisting of populations whose first language is not English, the researcher Lai (2024) suggests that there is a strong case to not only teach police personnel cognitive interviewing skills to reduce bias; but also translators, increasing the interpreters’ knowledge of schemas and obtaining common ground with the police to foster cohesive cooperation. 


The next stage of the P.E.A.C.E. process is to engage and explain. Trust is an important element when interviewing suspects or witnesses particularly when there has been implicit bias towards authority.  A further advancement in police interview techniques to engage interviewees is discussed by Humann et al. (2023) who looks at the role of Motivational Interviewing (MI) originally introduced in a clinical setting to help patients with alcohol misuse change behaviours (Miller & Rollnick,1983). Cases that involve highly emotive subjects such as child sexual abuse and terrorism can benefit from MI techniques, encouraging discussion that may otherwise be withheld due to shame and public judgement. This can support the interviewer in obtaining information from suspects that display cognitive dissidence (Festinger, 1957), which entails balancing internal desires and values with the reluctance to share information. Miller and Rollnick (2009) discusses this approach which avoids interviewers in pressurising, confronting and judging the interviewee, often resulting in poor outcomes such as false confessions. MI when used in sensitive interviews needs highly skilled and trained police, who can combine their professional experience, the P.E.A.C.E framework and questioning skills (Humann et al., 2023). The interviewer needs to be able to respond flexibly to what the interviewee says, it is not a simple training process which relies on a set formula, but a communication approach developed over time.  This may not be suitable for all interviewers who do not possess the unique qualities of non-judgement and non-authoritarian views (Miller & Rollnick, 2009).

The third stage of the P.E.A.C.E framework is the account, when interviewees are encouraged to give their own version of what happened. For the interviewer it is to collect details that are reliable and accurate to assist the police with solving crime. Memory recall is important during this stage.  Loftus and Palmer (1974) discovered that when people are exposed to incorrect information following an event, then the result will be distorted memory of the actual event. Police officers therefore are trained in using open ended questions to facilitate actual memories rather than utilising suggestive techniques that may lead to false evidence. Thielgen et al. (2022) conducted research into the interrogation process of police interviewing identifying three types of expertise needed: good communicating skills without bias, the ability to follow the concept of cognitive interview techniques and to be competent in the task.  It is essential to have professional interviews as this may be the only evidence available. Wright and Loftus (2008) discuss that when there is an absence of CCTV footage or other witnesses, police often rely on witness memory to identify suspects.  Memory will in this case be pivotal to the criminal investigation. Memory processes during a stressful situation are altered due to the flight or fright process which triggers instinctive responses and do not always rely on conscious thought (LeDoux and Pine, 2016), sometimes leading to post-traumatic stress disorder (PTSD). Memory disruptions in PTSD which involve the disorganized voluntary memories of the event and are often fragmented (Brewin, 2011).  Recognising the connection between stress and traumatic memories enables a better understanding of how errors in suspect identification occur. Memory inconsistencies were also a significant cause for misidentification in the police line-up first recognised in experiments by Loftus & Palmer (1974), identifying the malleability of memory, resulting in distortion. Following these test results the double-blind interview was introduced (Wells et al., 1998). Kovera and Evelo (2017) informs us that psychological evidence supports the use of the double-blind interview. Conducting the line-up with an independent administrator eliminates suggestibility, that can affect their choices and the outcome, resulting in a miscarriage of justice.

When memory is fragmented and leading questions are introduced to a suspect or witness this can account for inaccurate memories. Loftus and Palmer (1974) conducted studies on how leading questions altered eyewitness testimonies, showing that human memory is in fact malleable.  The result being that current methods used by the police involve open questions to avoid suggestion. The training of police officers in all aspects of interviewing techniques, particularly in small groups can assist memory recall by an interviewee following a stressful event (Milne & Bull, 2025). 

The next stage of the P.E.A.C.E process is closure, signifying the formal end of the interview process. Key points are summarized by the interviewer with an explanation of the next stages in the process. Howes (2020) informs us that the police need to place more importance on the closure aspect of the P.E.A.C.E. process, as providing a clear summary and explanation can help the interviewee, and any interpreter used, to have greater closure on a stressful incident. It is important for the interviewer to minimise distress during this phase and to thank the interviewee. Summarising information can help to reinforce memory retrieval by organising events (Palena et al., 2024). Cognitive theory informs us that people are more likely to remember information that has been fully explained to them and clarified (Fischer & Geiselman, 1992).

The final stage of the P.E.A.C.E interview is the evaluation stage, whereby all the information obtained is gathered and reflected upon as well as police officers’ performance during questioning. The psychological theory that has influenced the evaluation stages of interviewing is Kolb’s experiential learning theory (1984) describing an approach consisting of four stages:’ concrete experience, reflective observation, abstract conceptualized and active experimentation. According to Davies and Burnes (2025), learning that incorporates Kolb’s psychological theory is pertinent to the education of contemporary police personnel because it promotes effective skill acquisition and ongoing practice.  These skills can be repeated many times allowing participants to understand how decisions affect real world policing by reflection. This is particularly relevant when dealing with individuals who may have mental health disorders, as the police are often the first port of call. 
 
In conclusion, psychological theory has contributed towards all elements of the P.E.A.C.E. interview process including studies on memory processes. However, despite increased training and expectations of professionalism problems of racism and misogyny still exist. The gap between longstanding police personnel and new recruits is examined by Eason and Blandford (2021) recommending that universities and police forces work together to improve professionalism and reduce bias. Issues of discrimination and bias need to be addressed by training of police personnel throughout their careers including senior officers (Kumar, 2019). Continual monitoring of standards including recruitment, and ongoing research into policing practices are essential in maintaining public trust in the police forces within the UK (Guerette et al., 2021). Public opinion in England and Wales is that the police should be first responders working together with other local services to find solutions rather than criminalise. Avoiding an ‘us vs them’ perception with increased resources and integration within local communities (Fleetwood & Lea, 2022). The police force needs to continuously evolve to deal with our ever-changing society by adhering to best practice based on psychological evidence.
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