Part 1

A catalytic leader is someone who communicates across various organisations and sectors, which will inspire new ways of working and which will contribute to achieving the community’s highest expectations (Connor, 2013). Similarly, Powers (2017) claims that a catalyst leader is someone who ignites others to take action, and to also promote change in others. Catalytic leaders have high-energy and are supportive people who are also forward-thinking that spark those around them to act (Powers, 2017). 
Bradt (2015) goes on to say that catalytic leaders go on to inspire and enable others with their attention, and earning the right to lead, as well as encourage others without judging as well as to be a good role model. Lalonde (2017) agrees that a catalyst leader is someone who is leading change, and who is also forward thinking. Catalytic leaders are often people who are willing to push through resistance and who often have a new vision for change and ensure that they invite others onboard (Lalonde, 2017). 
Moreover, Ankrum (2016) mentions that York-Barr and Duke (2004) define leadership as a process in which teachers, individually or collectively, influence colleagues and other members of school communities to improve teaching and learning practices with the aim to increase children’s learning and achievement. Professionals who then become leaders will provide an effective professional development and environment for their colleagues by leading by example and good practice (Ankrum, 2016).
Christensen (2016) claims that according to Vygotsky (1934) learning is indeed a social process by which teachers and adults go on to create a supporting ‘scaffolding’ for which children go on to create new skills. Vygotsky (1934) also believed that all factors are of equal significance for each individual child (Christensen, 2016).
Clark (2012) carried out research in the form of questionnaires, which showed that a lack of confidence which practitioners have with their own leadership and practice, which is apparent. Practitioners showed to support rather than confront and challenge other people’s thinking, showing sensitivity towards them (Clark, 2012). Although there is also little understanding of what leadership actually means and entails (Clark, 2012).
According to Joiner (2017) managers grow in multiple stages to further develop and enhance their own agility. One of those levels includes the catalyst level which is most effective in today’s rapidly changing and also highly complex environment (Joiner, 2017). Joiner (2017) goes on to say that catalyst leaders are able to be assertive as well as accommodating to particular situations which may occur. 
Furthermore, Zachary (2011) mentions that catalytic leaders create connections with those around them, as well as creating positive relationships with others. Mind tools (no date) agree that it is increasingly important for positive relationships within the workplace. The more comfortable the relationship, the more confident people will feel to voice their opinions, brainstorm and come up with new ideas, therefore positive outcomes will be gained (Mind tools, no date).
Guy-Evans (2020) goes on to say that Bronfenbrenner (2005) believed that children’s development is affected by relationships which are based in their surrounding environment, including their immediate family and also their school. If the child has access to a positive, safe and nurturing relationship with parents or carers, this will have a positive impact on the child and their development, whereas if the parents or carers are distant, this will have a negative impact on the child’s development (Guy-Evans, 2020). 
Sims et al. (2014) supports this by claiming that quality improvement in children’s education is being driven through effective leadership processes, however some teachers are struggling with educational leadership in ways which are appropriate for the way in which they work. Leaders in childhood establishments play an important role with a child’s development, and it is important to ensure that a good quality of service is delivered (Sims et al. 2014). 
Sims et al. (2014) goes on to say that advanced training in childhood leadership will have a significant impact on the quality of service which is delivered and will also impact the way in which leaders work within their role. Professionals should create their own unique and individual approach to leadership which will then perhaps contribute to meeting expectations of leadership, whilst also being able to create a new and socially construct a form of childhood leadership which may challenge the current model (Sims et al. 2014). Although Sims et al. (2014) goes on to say that time can be a barrier for effective leadership to be carried out. 
Moreover, Centre for Early Childhood Mental Health Consultation (no date) states that there are many sociological factors which may affect children’s social and emotional development. These include the child living in an unsafe environment, parental substance abuse, violence within the home and also living in poverty.  
Cooper (2014) states that according to Karp (2013), professionals should be willing to respond to unplanned events, as well as addressing important issues and promoting new initiatives which may occur, including various sociological issues. To overcome sociological issues, such as racism, children should be taught from an early age, the impact that their words and actions can have on others, and that everyone is equal no matter what their skin colour.
Similarly, Nicholson (2018) claims that it is important to ensure that professionals continually critique and develop theories of leadership based on advantaged and disadvantaged social constructions. The increasing diversity that we face, and the growing importance and value of various cultures, it is essential to cater for children and families from all different forms of backgrounds (Nicholson, 2018).
Kivunja (2015) states that people working in various environments, often come from various backgrounds including socially, culturally, politically and morally, making everyone diverse. Thus, meaning that people have various beliefs and values which can have an impact on children within the setting. It is important for the leadership team to make sure that they are equipped to deliver high-quality services to the children and staff within the setting (Kivunja, 2015). 
Early Years Matters (2022) claim that for working partnerships to be successful, each individual should contribute to the organisation, as well as valuing each other. This can involve teams of various networks, such as health and social care teams working alongside families to ensure that children’s needs are met (Early Years Matters, 2022). 
Early Years Matters (2022) goes on to say that the benefits of working in partnership alongside one another is important for families, to support the child’s learning and development, as well as receiving the appropriate help and support. This is supported by Pacey (2022) who claim that partnerships working positively together with other professionals, is important to providing good quality service to families and children, as well as supporting the development of children and being able to provide appropriate help, advice and support.
Chastney (2020) mentions that to be able to meet the needs of a team, professionals should have effective communication with their staff and ensure that everyone is heard and listened to, empower others by promoting growth and encouraging them to be the best that they can be and also focus on well-being of the team. This will ensure a positive work environment and also a well-structured team ethic (Chastney, 2020).
Block et al. (2013) claims that there are many challenges which may occur with professional working partnerships. These include problems with effective communication, professionals not being made aware of roles and responsibilities which are expected of them, as well as varied opinions and learning styles (Block et al. 2013). The Challenging Behaviour Foundation (2022) goes on to say that to overcome these barriers, it is essential to have open and honest communication, acknowledge each other’s expertise, respect each other’s opinions and culture as well as keeping communication open and upfront. Lindsay (2020) agrees that positive working partnerships require good leadership from the start and is a process with involves reflection and also regular development. Positive working partnerships when working with children is important as there is access to a larger range of knowledge resulting in a better outcome for a child and their family (Lindsay, 2020).
Nicholson and Maniates (2015) state that there is an interest currently in the professional development of leadership within the early childhood profession, which will then provide opportunities to examine and analyse perceptions of leadership. The childhood profession has various complex perceptions and practices in areas which are related to multidisciplinary, family focus as well as being culturally and economically diverse to all backgrounds (Nicholson and Maniates, 2015).
Cooper (2014) goes on to say that it is vital that teaching professionals are committed to improving children’s experiences, by paying particular attention to how important it is that effective leadership may enhance provision. Teaching professionals should be encouraged to take an active interest in a scholarship of leadership, which will then go on to reflect in their everyday teaching practice (Cooper, 2014). 
Additionally, Cooper (2014) adds that according to Thornton (2005) teaching professionals believed that leadership integrated with competition as well as additional responsibilities which was something they were unhappy to embrace. Thornton (2005) also found that teaching professionals each had their own beliefs and approach to leadership, varying from shared responsibility and also hierarchical leadership. Other teaching professionals preferred to share out the leadership roles across various adults within the setting, as a way of recognising different individual interests and strengths, ensuring that everyone gets involved with their leadership practice (Cooper, 2014). Characteristics which are included for successful leadership, include being responsive to diverse situations and needs, and also working effectively with people (Day and Sammons, no date).
Zachery (2011) agrees that to be a good catalyst leader, professionals should have an open-mind, and not be stuck in a ‘this is how it must be done’ mentality. Zachery (2011) believes that a good catalyst leader who can be heretical, will be able to create various opportunities for creativity, flexibility and innovation.
Day and Sammons (no date) mention that successful leadership can be identified as enhancing teacher quality and placing emphasis on common values. Characteristics which are included for successful leadership, include being responsive to diverse situations and needs, and also working effectively with people (Day and Sammons, no date). 
The National College for Teaching and Leadership has stated that leaders have increasing responsibility for improving and enhancing teaching and quality standards in schools, as well as having two key aims which are improving the quality of the workforce and also helping schools to help each other improve (Day and Sammons, no date). Although Dyer (2018) claims that current professionals have no mandatory requirements for staff to achieve accreditation resulting in then level of leadership and expertise is reduced.
Mathers et al. (2011) claim that education is the most effective way out of poverty and integrated and sufficient practice will then aim to close gaps in children’s educational achievements and encourage them to gain attainment and aspirations. It has shown that early intervention of children’s learning and development, including those who come from vulnerable and disadvantaged backgrounds is more successful when quality leadership has been put in place (Mathers et al. 2011). 
Mathers et al. (2011) go on to say that the provision of training and also continuous professional development are essential to ensure the development of effective leaders.









Part 2

According to Unicef (no date) governments across the globe created the United Convention on the Rights of the Child (UNCRC) which acknowledges that all children around the world have the right to be treated with respect and dignity, as well as being protected and supported to develop to their full potential. Unicef (no date) claim that every person who is under the age of 18 is entitled to these rights, and that the UK adopted these rights in 1991.
Unicef (no date) go on to say that the convention has specific rights which only apply to children, and that Governments should do what they can to ensure that children’s rights are promoted and respected by all. Professionals such as teachers, social workers, doctors and also parents and carers have a direct responsibility to respect children’s rights and the help children to understand these rights (Unicef, no date).
Without these rights, children could be at risk from serious harm. For example, in other countries such as the United States of America (USA), it is the only country in the world who has not adopted the UNCRC (Humanium, no date). Due to this, problems exist such as child abuse, young juveniles and also inadequate health care (Humanium, no date).
Therefore, the UK is considered to have a bigger impact on children’s rights and safety that its counter parts.
There are many historical events which have impacted children’s lives. These include the National Society for the Prevention of Cruelty to Children (NSPCC) which was set up in 1884 and is currently the UK’s leading charity for children. The NSPCC highlights various types of abuse and provides support for those who suspect a child from suffering from child abuse.
This was then followed by the Children’s Act 1989, which was set up to strengthen protection for children, as well as clarifying current and existing legislation (Elvin et al. 2019). The Children’s Act 1989 is centred around the idea that children are best cared for when they are with their own families and efforts should be made to support that (Elvin et al. 2019). 
Elvin et al. (2019) goes on to say that the child’s welfare is also paramount when making decisions which are based on their own upbringing and the child’s own feelings and wishes should be taken into consideration. Delays in making these decisions can have a negative impact on the child.
The Children’s Act 1989 ensures that local authorities should do all that they can to protect the welfare of all children, and that local authorities have a duty to investigate if there are any suspicions of a child being at risk of significant harm. 
The Welsh Government (no date) mention that they have led the way into promoting children’s rights across the nations. Wales was the first country within the UK to appoint a Children’s Commissioner, which was then followed closely by Northern Ireland and Scotland (Welsh Government, no date). 
Welsh Government (no date) goes on to say that the Children’s Commissioner role was established by the Care Standards Act 2000 and that the aim of the Children’s Commissioner role is to safeguard and also promote children’s rights and welfare.
Sally Holland was appointed as the Children’s Commissioner for Wales in 2015 (Children’s Commissioner for Wales, 2022). The role of the Children’s Commissioner for Wales includes informing others of children’s rights, as well as looking at how decisions which are made by the Welsh Government will affect children’s rights (Children’s Commissioner for Wales, 2022). The Children’s Commissioner for Wales (2022) will also support children in finding out their rights, as well as listening to children and young people in finding out what is important to them, advising children who believe that they have been treated unfairly and also speaking up for the children and young people of Wales on any important issues which may arise.
Children’s Commissioner (2022) claims that the Children’s Commissioner is the ‘eyes and ears’ of children throughout the country and is also expected to carry out duties ‘without fear or favour’ within the Government and children’s agency sectors.
Children’s Commissioners have a huge impact on children’s welfare, as they act as the child’s voice. 
Children have a lot more rights in the twenty first century, than they did beforehand. These include Children Act 1989, UNCRC 1989, Children Act 2004, Care Standards Act 2000, Childcare Act 2006 and also Children and Young Person’s (Wales) Measure 2011. 
Claridge (2020) states that the Children Act 2004 will provide legalities for social services and also other agencies regarding issues which may arise relating to children.
Guidelines which are included within the Children Act 2004, include allowing children to be healthy and remaining safe in their environment, helping children to enjoy their life as well as helping children to do their best and succeed (Claridge, 2020)
In addition, Children Act 2004 was brought in to ensure that Governments and other authorities work towards meeting these goals for children and young people (Claridge, 2020). 
Children’s Commissioner will have extensive knowledge of this act and ensure that Governments are doing what they can to give children the best start in life. Without these acts in place, children may possibly be unseen and unheard which could result in detrimental issues moving forward.
Children’s Commissioner for Wales (no date) claim to have many powers with their role of safeguarding children. These include having the power to review effects on children which exercise of functions may have which includes Welsh Government, the power to review and also monitor how effective arrangements which are made to manage complaints, whistleblowing and also advocacy in safeguarding, the power to look into cases of children in certain circumstances, being able to provide assistance to a child, and also powers to make any representations to Welsh Government which may affect children. 
This shows that the Children’s Commissioner has the power to make changes and ensure that children and young people are heard within Wales and the UK, by being able to challenge Welsh Government and other authorities, about any issues which may arise, and also listening to children and young people. 
As previously mentioned, the USA does not enlist as part of the UNCRC, therefore, there is not a Children’s Commissioner in role. 
Within the USA, it was reported by the US Department of Agriculture that one in four children suffer from hunger (Humanium, no date). Also, the poverty rate amongst children has risen by approximately 20% which has a huge impact on children’s lives as poor children are normally in worse health and have less opportunities to receive higher education (Humanium, no date). 
Children within the USA are more likely to suffer from abuse, neglect and endangerment as a result of not having access to their own rights therefore, it is essential that the USA adopts the UNCRC and also enlists a Children’s Commissioner moving forward.
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Sociology is defined as the study of social life, including social change and also social causes and consequences of human behaviours (Case Western Reserve University, 2022). Sociological issues include mental health problems, homelessness, violence within the home, child abuse, bullying and also health problems (Darlington, 2018). 
Adverse Childhood Experiences (ACEs) has a high impact on children’s development, which have been affected in Wales (Holland, 2018). Public Health Wales (no date) have issued research which shows how children who have had multiple negative experiences as a child, such as neglect, abuse, parents who misuse alcohol and drugs as well and mental health issues, affects children not only mentally but physically (Holland, 2018).
Jenkin (no date) claims that children with six or more ACEs, have a 20 year less life expectancy that children with none. Lorenc et al. (2020) goes on to say that it is important to understand which interventions are effective to help improve outcomes for those who have experienced ACEs. 
Leitch (2017) carried out a study which states that through bringing attention to how powerful the impact can be of negative childhood experiences, it is important to gather information early in the lives of children and families to target these problems sooner.
As a result of this, Holland (2018) claims that the Welsh Government have funded projects which will then help professionals to become familiar with ACEs and will also try to prevent ACEs from occurring.
Welsh Government (2021) state that it is committed to making sure that the children in Wales have access to the best start in life and have opportunities to reach their own potential, ensuring that they tackle barriers which may prevent this from happening which includes childhood adversity.
Public Health Wales (no date) go on to say that Welsh Government funded the ACE Support Hub, which is run by an organisation called Cymru Well Wales. The ACE Support Hub works to support change in making Wales a leader in tackling issues and preventing ACEs (Public Health Wales, no date). Their mission is to share ideas and work together collaboratively to break the cycle of ACEs. 
Ace Aware Wales (no date) provide a lot of information for people to be more ‘ace aware’. This information includes videos and interviews of people who have experience with ACEs and who have had their life impacted by ACEs. Ace Aware Wales (no date) also provide various documents and resources for people to become more ‘ace aware’ and to access help and support.
Information regarding what ACEs is, and how you can help is also available (Public Health Wales, no date). The Children’s Commissioner for Wales (no date) also agrees that it is important to increase awareness of ACEs amongst public services to be able to improve services across various sectors.
Addis et al. (2022) claims that the impact of childhood adversity claims that it cannot be addressed by just one service or intervention, but instead strategies to prevent ACEs from occurring. Early intervention strategies which address childhood adversity can occur at various points. This includes points from within the socio-ecological framework such as visits to the home, parental interventions, enhanced primary care and community-based support (Addis et al. 2022). 
NHS (2022) go on to say that the longer amount of time and person experiences ACEs and the more negative experiences they have, the bigger impact it will have on their overall development and their health. This is supported by Welsh Government (2021) who go on to say that people who have experienced ACEs, were a lot more likely to abuse alcohol and drugs as well as committing crimes or being violent towards other people. Therefore, it is extremely important that early intervention is recognised to support children and those experiencing ACEs. 
Gray et al. (2019) say that there are over 100 interventions which were identified to prevent ACEs. These include support in parenting, building positive relationships and resilience, early identification of childhood adversity and also responding to trauma and specific ACEs. These interventions vary, although the review identified themes which could be used in a whole system approach to tackle ACEs during people’s lives (Gray et al. 2019). 
A barrier which occurs is that Welsh Government decide on a yearly basis whether or not they are going to fund such support networks for ACEs, including the ACE Support Hub. If the funding gets cut for these support hubs, more and more children could be at risk of suffering from ACEs, which will then affect their daily lives.
National Institute for Health Research (no date) goes on to say that there is a need for emotional support from trusted adults, as well as adequate time, flexibility and control with how and when they engage with various support services to gain the trust of the young people affected by ACEs.  A lot of intervention support can be short term which cannot be long enough for those affected by ACEs who will benefit from ongoing support throughout their lives (National Institute for Health Research, no date). If the support systems are taken away, children who have been affected by ACEs, may then go on to make bad decisions such as misuse drugs and alcohol and also become incarcerated for carrying out numerous crimes. 
Gray et al. (2019) go on to say that early interventions and multi-agency approaches 
often result in a reduction of issues regarding ACEs, and also positive relationships between children and trusted adults will largely support and protect children’s development, resulting in building resilience against the impact of ACEs.
The ACE Support Hub (no date) claim that there are many community projects across Wales which have shown to be effective at reaching and addressing current needs of the diverse community. The ACE Support Hub (no date) are also able to work with other services to enhance provision to contribute to wider support from various services.
It is essential to ensure that ACEs support hubs are kept funded and that children have access to these support services. Welsh Government should continue to support these services and ensure that the people of Wales become ‘ace aware’. As Welsh Government say that they want the children of Wales to have access to the best opportunities that they can, they then need to ensure that support hubs are kept going for children who have suffered through ACEs.







