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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I consider the rubric to be the best aspect of this work as it includes skills that a child would need to become physically literate.

	Which aspects do you consider could have been improved in this piece of work?
	I could have improved on the reflection aspect of this lesson, I could have found something else to reflect on.

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]I enjoyed assessing the pupil through my rubric and seeing how my rubric compared to their ability.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Rationale 
Physical Education and the benefits of participation have been frequently questioned, however, The World Health Organisation (1998) have stated that participation in physical activity will improve the self-esteem, self-perception and psychological wellbeing of an individual. Capel and Piotrwosky (2000) and Theodoulides and Armour (2001) agree that there are a number of benefits to participation in physical education which include health related benefits and working in groups. The many perceived beneficial outcomes of physical education provide a sound platform for areas to assess and what can help engage pupils in lifelong physical activity (Green, 2002; Penney and Jess, 2004). The rubric created for this assignment has a focus on 3 out of 4 domains (cognitive, physical and social) with specific reference to fundamental locomotor skills, object control, social interaction, decision making and understanding of rules/instructions. The affective domain was not considered in the rubric as it is an area of learning that can be difficult to assess in a 1 hour session. Although there are many perceived benefits of developing the affective domain including the ability for enjoyment to increase intrinsic motivation (Kimiecik and Harris, 1996) and decrease levels of anxiety (Deci and Ryan, 1985). It becomes a difficult task to fulfil within an hour session, however, if the assessment was to be considered over a duration of time, the affective domain may become easier to understand and assess in individuals resulting in being considered for the rubric.
The physical elements assessed were locomotor skills and object control, together these elements of physical abilities can be considered part of the fundamental movement skills. They are both essential skills needed for positive outcomes within physical education. It is important to consider both aspects in the development of participants as they are considered as the basis to becoming physically literate (Yang, Lin and Tsai, 2015). In addition to this, Pang and Fong (2009) found that the acquisition of these skills is essential for the development of neuromuscular coordination, learning and enhancing interpersonal, cognitive and emotional development. This provides evidence that allowing participants to become competent in their physical ability allows them to progress in all areas of learning including their cognitive domain which is essential for becoming physically literate.  More specifically to their physical development it has been reported that it does build upon the learning of movement sequences which enables children to participate in organised and non-organised sport successfully (Clark and Humphrey, 2002). In agreement to this, Bailey et al (2009) have suggested that the development of such skills are important for engaging participants in sport and other physical pursuits. Therefore, this can be deemed as a crucial element to assess within physical education as it provides the fundamentals skills needed to progress in a wide range of sports in and outside of school, it can aid the confidence and motivation to continue partaking in physical activity throughout life (Capel and Piotrwosky, 2000). Assessing the locomotor skills and object control skills of an individual is important to ensure they have the fundamentals necessary to be competent sportspeople and access a wide range of physical activities throughout life (Welk, 1999; Jess and Collins, 2003). It is believed that without providing participants with the opportunity to explore these skills and develop them, they will begin to find it difficult to pass through ‘proficiency barrier’ from the simple activities to the complex activities in later life (Seefeldt, 1979). Therefore, ensuring that you assess these areas and provide participants with activities that focus on developing these skills allow them to grasp the basic skills needed to perform in a wide range of sporting activities. Ensuring development of these areas of skills allows participants to grasp the basic skills needed for most sporting activities, therefore, ensuring and assessing this area is vital for personal development.
Secondly, the rubric looked at the cognitive domain through decision making and the understanding of rules/instructions. Cognitive development is important aspect of learning as it provides participants with the thinking skills necessary for everyday scenarios and it is often used within physical education through the form of tactical understanding, improved decision making or understanding (Casey and Goodyear, 2015). Studies have confirmed that the development of the cognitive domain can support the autonomous development of individuals and placing a focus on the development of learning skills and academic performance (Bailey et al, 2009) providing a holistic learning experiences for participants. Bailey et al (2009) have also suggested that physical education lessons can “improve a child’s mental alertness, academic performance, readiness to learn, and enthusiasm for learning”, therefore, allowing participants to access this area of learning is extremely beneficial for both physical education and outside of the physical education setting by providing them with experiences that allow them to achieve greater performance in academic work. The understanding of rules/instructions is used within the rubric as performing a great understanding of this efficiently will demonstrate maturity and show teachers that the pupil is engaged within the task. If the pupil is understanding the rules/instructions with very little assistance, they are more likely to get the fulfilment desired from being partly in control of their surroundings. This interlinks with the decision making process as it relies solely on the individual to decide whether they wish to partake to their full capabilities. It has been argued that personal development is interlinked with autonomous decision making and integrity (Ryder and Campbell, 1988), therefore showing the importance of allowing pupils to have an involvement in the decision making process. This beneficial to their personal development and allows them to progress by making their own right or wrong decisions and understanding what is needed to be done to overcome potential barriers. In agreement with this Bensikaddour, et al (2015) believe that this will allow participants develop and understand the process of choosing practices that are inclusive and allow a higher success rate. Including this within the rubric is allowing the teacher to ensure participants are thinking first, considering difficultly levels and providing themselves with challenges that can end in success. All allow the pupil to progress and ensure they are developing upon their cognitive domain.
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Rubric
	Topic
	Level 1 (Needs improvement)
	Level 2 (Satisfactory)
	Level 3 (Good)
	Level 4 (Excellent)

	Social interaction
	-There is an inconsistency with the level of interaction with peers and/or teachers, even when encouraged to do so by teachers.
- Student does not interact with peers.
- Will not partake in group discussions, leaving it to their peers to decide even when they have something to input.
	-Only inputs to tasks/group discussions when encouraged to do so by peers or teachers.
-Very little interaction with their peers.

	- Interacts proficiently with peers and does not need any encouragement to do so.
- Is confident to express their thoughts and feelings to their peers and/or teachers with very little aid.
	- Interacts with their peers extremely well, is confident to answer and to ask questions. 
- Communication with their peers and/or teachers without any assistance.
- Partakes in group discussions and listens well when others are expressing their feelings.

	Fundamental locomotor skills
	- Hardly performs locomotor skills.
- Locomotor skills are not performed efficiently or technically. 

	- Occasionally performs locomotor skills.
- Ability to perform locomotor skills proficiently is very limited and the techniques are often poor.
	- Occasionally performs locomotor skills. 
-  Grasps the basics on how to perform locomotor skills effectively and technically. 
- Will perform these skills correctly often.
	- Habitually performs locomotor skills. 
- Performs the locomotor skills proficiently and correctly. 
- Has the ability to perform all locomotor skills successfully with minimum effort.

	Understanding of rules of play / instructions
	- Does not listen to rules of play and/or instructions.
- Has difficulty understanding how to put what they are being told to do into practice.
- Needs to be told a number of times before understanding.
	- Will listen to instructions often but may not be able to demonstrate what they have been told.
- Often shows understanding to tasks and/or instructions but may need assistance from a peer or teacher.
 
	- Understands instructions and rules of play well. 
- Will be able to demonstrate what have been set to do.
- Is confident in their ability to understand and perform what is set.
  
	- Listens to instructions and rules of play without any problems.
Has the capability to understand and perform what is set efficiently.
- Has the ability to help others to understand the rules of play and instructions effectively and correctly. 

	Object control
	- Has little to no control over an object and has difficulty performing a task. 
- Object control is very limited and can affect overall performance. 
	- Has the ability to control an object over a short period of time. 
- Inconsistency within their ability to control an object.
- Ability differs with different objects.
	- Has the ability to control any given object effectively.
- Can control more than 2 different types of objects proficiently over a period of time. 
	- Has excellent control over any given object over any duration of time.
- Has the ability to control many different objects with maximum control. 

	Decision making  
	- Relays on others to make decision. 
- Does not make any decisions in group tasks or for their own development.
	- Will make some decisions, depending on the task.
- Will make group decisions when encouraged to do so.
- When performing skills/techniques they will make the correct decisions 2/5 times.
	- Makes decisions for themselves and is confident to make decisions in group tasks. 
- 4/5 times will make the correct decisions in their physical performance.
	- Confident in their ability to make the correct decisions for themselves and their peers. 
- 5/5 times makes the correct decisions in their physical performance. 







Report
Pupil A has been a pleasant pupil to teach and has shown a genuine interest in learning and developing their overall ability within Physical Education. I am pleased to inform you on the progress of pupil A within Physical Education, of which has been exceptional within the school’s academic year. As you can see from the graph provided (graph 1), Pupil A is currently working close to target within all five areas of assessment and is working particularly well within their fundamental locomotors skills and object control. Overall, pupil A is working at a level 3 which is considered ‘Good’ and with some additional guidance in the new academic year and new surroundings, I believe pupil A is capable of progressing and achieving the maximum grades of a level 4. Graph 1.

Pupil A has had a delightful year, excelling in their physical capabilities and improving significantly throughout within their cognitive abilities. One area that has been consistent for pupil A is within the social domain of learning, they have been particularly good throughout with very little change. Their social interaction skills are currently at a level 3 and they have demonstrated proficient and consistent interaction with peers without assistance. For this reason, we have no concerns with their engagement to express their feelings with others. Pupil A has demonstrated exceptional leadership skills during their lesson and pupil A is comfortable to take control and voice their opinions. However, pupil A did not achieve a level 4 as they do have the tendency to get distracted easily which results in interfering when being told what to do, this is something to work upon.  Additionally, their cognitive ability in relation to understanding rules and instructions has been consistently good and they have demonstrated excellence within their decision making in certain tasks, including designing their own circuit for their peers. Pupil A has demonstrated the ability to understand and perform task without having to be told what to do numerous times, they displayed excellence within this area when preparing their own activity with a partner. Pupil A had the ability to comprehend what was needed to be done and fulfilled this challenge with ease, they have also demonstrated no difficulties within the cognitive domain of learning but may find it appropriate to be challenged within this area to explore a higher grade. 
Additionally, pupil A has shown incredible strengths within their physical capabilities which has been confirmed with achieving the highest grade obtainable within both their fundamental movement skills and object control. They have shown a consistent ability to control any given object over a period of time with maximum control, this was demonstrated efficiently when using a variety of objects to focus on their throwing techniques. The objects would travel to the desired destination without any problems and pupil A showed they had the ability to control an object in any given circumstance including travelling with a bean bag on their head. Furthermore, their locomotor skills have also been consistently good throughout the academic year, throughout the activities pupil A has shown constancy and use of the correct techniques when performing a leap, skip, jump or hop. For this reason, I believe pupil A will benefit greatly from being challenged within this area to experience these movements in an environment that can be deemed challenging. 
To conclude, I believe that the follow targets will aid the development of pupil A and help in the progression of their overall ability in Physical Education. As previously mentioned, allowing pupil A to partake in challenging situations will benefit their overall development hugely as they will experience these skills in new formats and they can find new ways to adapt what they know. Secondly, set pupil A more work involving little instructions to help the progress of thinking about what they have been told before performing the task, this will allow pupil A to think before they act and allow them to consider different avenues for better outcomes. Finally, extending on the opportunity to explore different avenues for success, providing them with the opportunity to make decisions for themselves is vitally important for their growth. This will allow them to become in control of their learning and find their preferred methods of learning. 
Reflection 
Throughout this process there are many elements to reflect on including the process itself, the type of assessment conducted and issues relating to being unable to assess all desired areas of learning due to lack of time and knowledge of the participant. Looking upon the assessment conducted it is clear to see a summative approach has been used to assess as there was a one hour section to assess the individual. However, a formative approach to assessment would have been more effective to assess the overall development of the individual over a duration of time to ensure effective assessment. The use of a formative assessment as an alternative of summative assessment could provide teachers with more time to assess the desired areas of assessment in different contexts and ensure they have the opportunity to see the pupil on their ‘good days’ as the selected day of assessment could be an off day for the participant. This could then hinder their result and affect their motivation to continue to partake. The formative assessment process can also aid the knowledge, skill development and reflective thinking of students (Memmert and Harvey, 2008) and this can contribute to the cognitive development of a pupil which is a desired outcome of assessment. Furthermore, the benefit of using a formative assessment approach is that is it designed to use the evidence to adapt teaching to meet the needs of the individual to progress their learning (Black and William, 1998). The benefits of teaching through a formative assessment approach are vast in comparison to the summative approach, the formative assessment allows room for growth and provides participants with the opportunity to have feedback to aid their development. The feedback will allow pupils to set targets and have a greater understanding on what is required to improve to support future learning (Ní Chróinín and Cosgrave, 2012).
In addition to this, the assessment was conducted within a single one hour session which did not provide efficient time to assess the pupil in all four domains, for this reason it was decided not to include the affective domain. Including the affective domain would have been problematic due to not knowing when the individual is feeling certain ways and when they may be motivated. As previously mentioned the one hour session for assessment could be conducted on a ‘bad day’ for the participant and the assessor may not know this, later resulting in affecting their grade. If the assessment was to be conducted over a duration of lessons, a better understanding of the individual affective domain could have been understood and assessed. Harlen and James (1997) have suggested that assessing this way is purely for reporting levels of achievement to parents, pupils or interested governors (school boards). This suggests that assessment is done in a way that provides feedbacks for reporting purposes only and only when necessary, when it would be beneficial to provide pupils with feedback throughout to ensure that when they reach the end assessment, they have had the opportunity to expand their ability and knowledge. Furthermore, there would have been an enhanced understanding on the affective domain over a duration of time which could have allowed it to be considered in the assessment process.  
It is clear to see that using a formative assessment approach would be beneficial in many aspects of assessment including time constraints as it allows the assessor to find a suitable grade for the participant over a course of time instead of one session alone. This can provide the participant with time to demonstrate their skills and understanding, it allows them to show other areas of learning that they may be more competent in that are not on the assessment criteria. The process itself can be quite inaccurate in regards to showcasing their ability levels as the task may not show their strengths and may damage their overall grade. The activity chosen could influence the end grade negatively as the participant may not be able to conduct the skill in a certain environment but when a different environment is considered they may become more competent in their ability to perform well. You have to consider whether this is a true form of assessment as the environment can play a significant role in showcasing the best of one’s ability. 
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Pupil progress

 Exceptional level	Social  interaction	Fundamental locomotor skills	Understanding of rules of play/instructions	Object control	Decision making	4	4	4	4	4	Current level	Social  interaction	Fundamental locomotor skills	Understanding of rules of play/instructions	Object control	Decision making	3	4	3	4	3	



