


Aim, focus and purpose of the research / Research Context

This assignment explores the examination of research results emphasising the numerous advantages stemming from the application of positive behaviour management strategies in primary school environments. The emphasis is on understanding the effects these strategies may exert on students' academic achievements, social development, and general well-being. By investigating the utilisation of positive behaviour management methods, the aim is to uncover their importance in strengthening a favourable learning atmosphere and nurturing a positive educational journey for students.

Research plays a pivotal role in shaping the landscape of education, driving innovation, and fostering continuous improvement in pedagogical practices. As highlighted by the influential work of Hattie (2022), the impact of evidence-based research in education is akin to a powerful lever, capable of lifting the quality and effectiveness of teaching and learning.

The professional learning vision that guides the education system in Wales is motivated by the expectation that every teacher can improve their practice and that every child can thrive. Enhancing teachers' skills is now more crucial than ever. All educators, from novice students to experienced practitioners, are provided with opportunities to investigate, and critically analyse concepts derived from both research and practical experience regarding the essence, acquisition, and refinement of teaching expertise. This empowers them to actively take charge of their own learning journey (Welsh Government 2017)

Overview of relevant literature

When behaviour in the classroom becomes challenging it can be problematic and disruptive to teachers and their learners. However, Subban (2023) believes that reinforcing positive behaviour can support and reduce the amount of stress in the classroom and prepare learners with skills beyond the curriculum into their adult life. 
Praise is an effective way to encourage children to engage in the desired behaviour as it focuses on the learner’s effort rather than on what is accomplished. When teachers provide genuine praise that is specific, spontaneous, and well-deserved, it encourages continuous learning and decreases competition among children. Encouraging children to praise each other not only creates a positive, fun classroom environment but also motivates individuals to make positive choices. The use of rewards when they follow behaviour, make that behaviour more likely to occur again. The heart of effective behaviour management is building positive relationships with children. This allows the teacher to connect to the children forming a strong foundation from which behavioural change can take place. It is important to focus on positive rather than the negative statements when interacting with children, guiding them towards positive outcomes rather than highlighting their mistakes (Welsh Government, 2012).
According to McLeod (2018), Maslow’s Hierarchy of needs theory consists of a five-tier model of human needs. If a learner’s needs are towards the lower end of the pyramid, these must be fulfilled before the individual can move higher up. From the bottom of the hierarchy upwards, the needs are physiological, safety, love and belonging, esteem and self-actualisation. 
However, in contrast to this Luc (2020) positive behaviour strategies are used due to assumptions being made that a lack of motivation is the cause of bad behaviour. There could be various reasons why a child misbehaves. They could be malnourished as well as feeling stressed or overwhelmed. They might find it challenging to concentrate for a long period of time and are unsure how to understand their needs and how to cope with them. 
The ability to maintain a positive environment within a key stage 2 classroom is crucial to the success of students, including their academic success and overall wellbeing. Marzano (2003) has shown this where he has said that clear and consistent behavioural expectations is a fundamental strategy within this setting. Having clear, concise, and well communicated rules helps students to understand what is expected of them during class, subsequently created a structured environment that conducts positive behaviour.

Further to this, Brophy (2016) discusses the use positive reinforcement in the classroom, he states that utilising positive reinforcement involves acknowledging and rewarding desired classroom behaviours, it is then teachers will see that children will develop a culture that motivates individuals to display appropriate behaviour. 

Also, Jones (2020) says that teachers may also find success by engaging with classroom management techniques, such as well-established routines that contribute to a positive environment. This strategy assists in preventing unwanted disruptions and create a focused learning atmosphere. Pianta (2004) would also go on to say that the implantation of these techniques would strengthen a teacher and student relationship. Teachers who actively seek to reinforce positive behaviours creates a positive rapport with their students, later leading to emotions such as trust and positive communication. 

The use of well-established routines is often needed for children with additional learning needs. Those with learning disabilities and/or autistic spectrum disorders need clear routines, as their specific diagnosis causes them to find it difficult to understand situations or have the ability to structure their time. Therefore, establishing routines within the classroom will allow for different learners to be catered for (CAHMS, 2023).

Emmer (2015) supports these strategies, as she outlines that when students feel secure and supported by routines, they are more likely to engage with their studies, leading to self and peer reviewed work. However, Tomlinson (2014) would suggest that a challenge here is addressing individual differences within the classroom, stating that tools that work well for one student may not be as effective to another. Teachers will need to tailor these strategies to the variety of learning styles and behavioural needs. 

Furthermore, Payton (2008) supports the above strategies by saying that they would promote positive behaviour, this would consequently contribute to the children's social and emotional development. By fostering a positive classroom culture, students will develop key interpersonal skills and emotional awareness which is crucial for their personal wellbeing. Although Payton states this, Dinkes (2009) would states that external factors such as socio-economic conditions or family dynamics will impact a child behaviour. The ability to address these directly requires collaborative support between families and schools, alongside the community and not just relying on classroom strategies. 

A final restraint on these techniques highlighted by Freiberg (2009) is that as often discussed, teachers and schools have limited time and resources. Due to the sheer demand of teachers, this may delay these the use of these techniques as they may rely on past tools to control their student’s learning environment. 

Whittaker (2023) outlines this further, stating that applying techniques and overbearing your workload has led to many negatives within the classroom setting. Many teachers have taken too much work home, which has often led to a lack of motivation for teaching, subsequently having an adverse effect on quality of teaching and positive relationships with students. 

Furthermore, new teaching and learning strategies are crucial developing the system that should be growing throughout the years. Without the use of new and developed strategies, teachers would aimlessly be presenting information that doesn’t engage or connect with students. The aim is to help learners participate in the classroom setting and feel excited to learn. Failure to employ new techniques could also lead to not adhering to students with varied learning styles and neglect the need for differentiation (GPFE, 2022).

Johnson (2008) suggests that in order to implement these techniques into a classroom, teachers must conduct classroom meetings with students to monitor progress and behavioural issues together, and possibilities on how this can be fixed. This will in turn empower students, promoting the sensation of ownership and responsibility. Further to this, Heward (2013) states that you could also implement behavioural contracts. Here students and teachers can agree on appropriate classroom behaviour and visually display these, also highlighting fair consequences. By using this, children may foster accountability for their actions.

This is an aim of Welsh Government as they often outline that they are committed to a learner centred approach that utilises student lead activities. They often refer to this as it is stated that it is unique, and this combination has provided children with meaning and is inviting them to express themselves as individuals. This personalised approach is not only addressing the specific needs of learners, but also benefiting their education as they feel included, respected, and involved whilst in school (Welsh Government, 2023).

Explanation of Case Study

Case study research is a versatile methodology that is commonly deployed within the educational setting, at its foundation is provides a comprehensive and detailed analysis of specific hypothesis, enabling it to be applied to ‘real life’ settings. Crowe (2011) states that the purpose of the case study methodology is to obtain in depth appreciation of a hypothesis, event, or suggested issue in its natural context. The purpose is to consider it effects on the participants of the study. Therefore, we gather the understanding directly from the source.

 Yin (2018) suggests that one advantage on the use of case study is that it is rich in its ability to collect data that is thorough in its findings. Through the use of detailed observations, interviews and document analysis, the researcher can obtain a holistic understanding of the phenomena that is currently being analysed and investigated.

Further to this, another advantage highlighted by Baxter & Jack (2008) is that case studies allow the practitioner to explore issues that arise within the educational environment, providing detailed findings directly from the source. This methodology enhances data quality and adds external validity, subsequently this contributes to a deeper understanding of educational practices. They also suggest that case studies are invaluable for analysing the impact of educational policies, teachers can also examine the implementation within the real-world education setting, allowing for advanced policies in the future.

Merriam (2009) outlines that case study research is particularly applicable for the education setting as its exploratory and very descriptive in nature. The analyst can investigate complex matter within the system, where multiple variables must be considered. Therefore, teachers can offer detailed insight which is provided by the abundance of data. 

In contrast to this, others such as Stake (2019) suggests that case study research can be subject to generalisation. He suggests that since case studies focus on specific topics or questions, a limitation is that it can be a challenge to apply broader context within the educational setting. This limitation raises questions as to whether the data is transferable to other settings, subsequently losing the ability for verification and validity.

 Flvybjerg (2006) even suggests that this research style can be subject to being bias in nature. The practitioners’ perspectives and preconceived ideas may impact the interpretation of the data, which may lead to the potential of biased evidence. The ability to apply transparency within the research style is the only way to mitigate this apprehension.

The final limitation is seen where Creswell (2013) states that using this method often has a heavy requirement of time, effort, and resources. The nature of this method is to obtain detailed data and exhaustive analysis on the findings produced during this process. This might be impractical within the educational setting as resources and spare time are scarce. 

Bogdan & Biklen (2007) have highlighted that considering the application of case study research, it can be utilised to consider effective learning climate. Research of innovative teaching methods often employs the use of case studies. The importance of this is outlined in an ESTYN report as they have posed that through research involving leaders within schools and the pupils themselves, it was concluded that in order to strengthen schools, teachers must adapt to rising challenges with innovative methods. 

The participants within my study consisted of a year 5 class involving 4 children, aged 8-9. My range of children was originally 30, however I only received 4 consent forms, limiting my audience. I interviewed 1 girl and 3 boys in two groups of two, all the children engaged, however at some points the children would replicate an answer of their peer. This possibly could have affected my research findings. I was conducting the interview with pupils I had never met before, this could have impacted their responses as they may not have felt comfortable answering truthfully and would respond in a way they think would be approved by the interviewer. 

Research Methods

The research methods chosen for the study are non-participant observation, pupil interviews, teaching staff questionnaires. 

Smith (2018) believes that observation serves as beneficial research method in educational settings, allowing practitioners to gain a clearer understanding of dynamics within a classroom, the learners behaviours and strategies used by teachers. Drawing upon the principles of naturalistic inquiry, this method enables researchers to observe learners in a natural environment, providing an authentic glance into the complexities of educational interactions.

According to Jones (2020), one of the strengths of using this method is it can capture real-time behaviours, fostering a rich and detailed dataset. Brown & Johnson (2019), go on to say that researchers can document subtle nuances that may go unnoticed through other methods, offering a holistic view of the learning environment. Additionally, observation promotes ecological validity, ensuring that findings accurately reflect the context being studied. 

However, Rosenthal (2015) suggests that observational research has its limitations. The presence of an observer may alter participant behaviour, introducing the observer effect. Furthermore, Creswell (2014) explains that maintaining objectivity can be challenging, and the interpretation of observed behaviours may be subjective, impacting the reliability of the study. Also, Mertens (2018), explains the importance of addressing ethical considerations, particularly regarding consent and privacy issues.

If you refer to Appendix 1 in the appendices, you will find a blank copy of my observation schedule that was used during my research week. 

Smith (2018) highlights that interviews stand as a cornerstone in educational research, providing researchers with a dynamic tool to explore the human experiences within educational settings. Rooted in qualitative inquiry, interviews allow for in-depth conversations enabling researchers to gain a deeper understanding of participants’ perspectives, motivations and lived realities. 

Creswell (2018), indicates that one significant strength of using interviews is the richness of data gathered through open-ended questioning, allowing participants to articulate their thoughts and experiences authentically, this links to the interview questions that I prepared prior to attending the school. I ensured that all questions allowed participants to speak freely and to elaborate their point instead of responding with one worded answers, which in turn provided me with a better understanding of not just if certain positive behaviour management strategies are being used but how they are being implemented in classrooms and what effect this has on learners and teachers alike. Moreover, Kvale (2011) explains that interviews offer flexibility, permitting researchers to adapt their questions based on emerging insights, fostering a deeper exploration of topics. 

Babbie (2016) argues this as they believe that there is a potential for social desirability bias may impact participants responses, as individuals may present themselves in a more favourable light. Denzin & Lincoln (2018) agreed that there are various limitations to using this method for research as it can be time-consuming, and resource intensive, posing logistical challenges in large-scale studies. 

If you refer to Appendix 2 in the appendices, you will find a blank copy of my interview questions that were prepared for the pupils.  

Bryman (2016) says that questionnaires represent a widely employed research method in educational settings, offering a systematic and efficient means of collecting quantitative data on various aspects of the learning environment. Rooted in methodology, questionnaires enable researchers to gather information from a larger and more diverse participant pool, facilitating the analysis of trends and patterns within educational contexts. 

Dillman (2014) believes that one strength of using questionnaire to gather information lies in their scalability, allowing researchers to reach a larger number of participants at the same time. Creswell (2017) goes on to explain how questionnaires provide a structured approach, enhancing the comparability of responses to help facilitate robust conclusions. 

On the other hand, Fowler (2014) disagrees and believes that the fixed response options may restrict participants from fully expressing their thoughts. Whilst Couper (2017), also suggests that there is a risk of low response rates and incomplete surveys due to availability which can comprise the validity of generalising the findings. 

If you refer to Appendix 3, you will find a blank copy of my online questionnaire that I prepared.  

Ethical considerations

Within the educational setting, the role of research is vital in order to advance knowledge and consider improvements. Although, ethical considerations such as consent and assent are paramount. This ensures that the rights of the participants in the research, particularly children are respected and upheld. Firstly, within the context of the educational setting, consent refers to the voluntary agreement of individuals or their legal guardians to participate within a study after being informed of its purpose, aims, procedures, possible risks, and benefits (Psychological Association, 2017). On the other hand, the term assent refers to the agreement of minors or individuals lacking in the decision-making capacity to participate, while not a substitute for consent for a guardian, assent acknowledges a child willingness to be involved in the proposed research (World Health Organisation, 2016).

Furthermore, schools must have protocols ensuring confidentiality are followed. Confidentiality is professional and legal responsibility, it refers to the procedures in which we gather information, then subsequently the use of data, sharing and disclosure (HCPC, 2023). A system that has strong measures for supporting this will promote positive wellbeing, trust, and the respect of those involved. This invites children to share their issues in a safe and non-stigmatised way (CPD, 2023).

Before conducting my research, I made sure that I obtained consent and assent. I have done this by firstly sending out consent forms to the parents of the students to which I received 4. When I had received these and prepared my interview questions, I have ensured that I have outlined to the children that they did not have to stay and take part in the activity, they could stop at any time and the information given will not be shared unless there were any safeguarding concerns, here I ensured assent from the pupils. Finally, I have obeyed student confidentiality and anonymity by stating that the answers will be stored on a password locked computer device, also I have not stored any personal information of the children including names and dates of birth.
Refer to Appendix 5 for the ethics form that was filled out prior to the research days. 

Analysis Findings 

After analysing my interview data, it was clear that collectively the learners are aware of behaviour expectations, refer to Appendix 6 to see their response to relaying their classroom rules due to creating a ‘class charter’ with their peers and teacher at the beginning of the academic year, which is then displayed appropriately in the classroom as a constant reminder. Pupil A showed signs of excitement when reminiscing about receiving rewards in the previous educational year and then continued to explain how it can feel demotivating to not have an incentive to complete a task. Pupil A continued to say how much they enjoyed receiving individual rewards because they felt more satisfying as you can be proud of what you have achieved by yourself. 

In contrast to this, if you refer to Appendix 7 you will see the response from Pupil C who explains that whole class rewards are not used, but they had experienced these previously the year before. Pupil C thoroughly enjoyed receiving whole class rewards but found it upsetting that these weren’t used in their current classroom, as they felt it helped to teach the pupils to work together as a team and the reward always felt better when everyone was rewarded. 

The limitations of conducting these interviews were the lack of privacy, as they had to be completed within a noisy and busy classroom, causing serious distractions. I was also told by members of staff that pupils needed to be interviewed in pairs, I found this to be difficult as Pupil B would often repeat what Pupil A said. 

Through my observation, I found out that the main two methods used throughout the whole school are ‘Emotion Coaching’ and ‘Restorative Practices’. By following these guidelines, pupils can gain an understanding for their own actions, allowing them to self-regulate. A challenge I came across was this way of communicating with the children was unable to be witnessed and observed because during my time at the school, an incident didn’t occur to witness these strategies in action. 

Goleman (1995) explains that Emotion Coaching emerges as a transformative method in educational settings, focusing on the understanding and regulation of emotions for optimal learning experiences. As mentioned by Brackett (2016), this approach allows educators to provide guidance for students, presenting them with the opportunity to recognise, express and manage their own emotions effectively, which in turn fosters a positive and supportive learning environment. 

Denham & Brown (2010) believe that one major strength in Emotion Coaching is its potential to enhance pupils overall emotional well-being and their social competence, contributing to improved academic performance and interpersonal relationships. Schonert-Reichl (2015) goes on to say that it can equip students with valuable skills, essential components of lifelong success, which has clear links with the Welsh Curriculums ‘four purposes’, preparing them to be ready to learn throughout their lives (Welsh Government, 2022).

The results gathered from the online questionnaires provided to the Key Stage 2 teachers, it was clear that there are a variety of strategies used throughout the classrooms to reinforce positive behaviour. If you refer to Appendix 4 you will see that the most popular positive behaviour management strategies used in a classroom are verbal and non-verbal praise. 

I was unable to receive responses from all members of staff from Key Stage 2, this was down to staff availability and to ensure this wouldn’t happen again I would give out paper copies of the questionnaire as well as a digital copy and follow up to collect the questionnaires personally.

Hopkins (2014) suggests that restorative practices allow learners to take accountability for their actions, this method seeks to restore relationships and repair harm.  Additionally, McCluskey (2008) suggests that restorative practices contribute to a decrease in disciplinary incidents. 
On the other hand, Sherman & Strang (2016), a limitation could be the implementation of ongoing support for all educators in order for the method to be successful. 

Conclusion and Recommendation 

Throughout my research is it clear that the use of positive teaching methods is an advantageous tool for its use in the classroom as it not only motivates children to work, but it also allows children to collectively produce rules, promoting them to become independent and valued learners. I have also found that the use of research methods such as is an effective way for teachers to collect data in order to produce classroom techniques that are tailored to the individuals in their class. 

Through my research I have also discovered that many would agree that positive reinforcement and rewards are an effective tool for classroom management, however some have identified limitations, as this does not work for those who have behavioural or ALN issues. 

My studies have also showed that case studies as a research technique rich in its data collection and it has a positive ability to explore any issues within the education effectively as the data is provided directly from the children themselves, However, a common theme throughout my exploration into data was that many schools do not have the time or resources in order to experiment with research techniques and find new methods for their classroom, further to this is that the data found could be interpreted differently by the investigator.

To analyse my findings, it was clear that the pupils were excited when reminiscing on the rewards they used to receive when in class for good behaviour or work, however no longer had this in later school years. This led them to feeling demotivated and did not feel excited to work. Showing that children react positively when faced with a positive reinforcement for behaviour. I would suggest to schools, that in order to maintain a motivation from students and willingness to engage with their studies, schools should carry out their positive reinforcement methods through to year 6 and not stop at younger ages; the reason being that children clearly react well to these stimuli.

A limitation of my research method was that I completed this in two groups of two, where pupils replicated one another answers. Therefore, I would change this, ensuring I receive authentic data. The benefits of collecting original and authentic data is that, you can tailor you data collection to your specific research aims, as well as this you can control and standardise the used process in order to increase reliability and validity (Scribbr, 2023).

Considering my research as a whole, when conducting further research, I would suggest that those who conduct this research style, that they should consider a second interpretation of the data received, avoiding issues of bias. Finally, I would propose that schools have period of time and resources in the year set aside for introducing new school methods. 
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